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Part One - Essay
In an attempt to meet the challenges of the future, The Welsh Government (2015) introduced the Wellbeing of Future Generations act (2015) to improve the social, environmental, economic and cultural wellbeing of Wales.  The act places responsibility on public bodies to ensure that they set out and publish well being objectives to support the act in order for Wales to work towards sustainable development.
The act sets out goals which calls upon institutions and organisations which support them, to work to improve the economic, social, environmental and cultural wellbeing of Wales and within the list of public bodies expected to make these improvements is the Higher Education Funding Council for Wales.  The Higher Education Funding Council for Wales provided a  framework to ensure the regulations are in place which influences Higher Education Providers  to establish societal and economic benefits for the nation. The Higher Education Funding Council for Wales was also responsible for higher education teaching and research and works in collaboration with Welsh Government (2019) to improve higher education in Wales.
However, The Higher Education Funding Council for Wales is to be fully replaced by Tertiary Education and Research Commission for Wales in April 2024 following the implementation of the Tertiary Education and Research Act (2022) and it will combine both higher and further education in Wales.  The TERCW is responsible for overseeing strategies for funding for all post 16 education and training including further education (colleges and sixth-forms), higher education (universities), adult education and adult community learning, apprenticeships and training sectors.  The aims of the TERCW are to provide a more logical and integrated tertiary education system for Welsh students which focuses on improving the standards of Post 16 education and increasing access to higher education which, according to Welsh Government (2022) will put greater emphasis on learner engagement, leading to greater employment prospects for Welsh Graduates.
In addition,  Welsh Government (2018) published a Review of Higher Education Funding and Student Finance Arrangements in Wales which presented recommendations to address the issues surrounding student’s reluctance to access university courses due to financial challenges.  As a result, Students in Wales now have access to a non-means tested Maintenance Grant of £1000 together with an income related Maintenance Grant with covers living costs for eligible students from the lowest households. Therefore, providing opportunities for students from backgrounds with lower incomes to access Further Education in Wales.
Indeed, the financial provisions in place to support students who wish to access higher education is a positive step in the right direction, however, financial implications are not the only barriers to people wishing to access higher education and according to Manstead, (2018)  there is a vast number of people from various backgrounds who believe that they do not belong in higher education and that access into university is unattainable for a number of reasons.    Ridge (2011) states that the stigmatisations faced by children from low socio-economic backgrounds will have an effect on their future due to the adverse childhood experiences faced during their school days and the personal narratives of school life which might have been infused with isolation, bullying and anxiety explaining that he burdens that are carried during childhood result in children seeking strategies to manage survival which they become accustomed to, resulting in the need for concealment from their peers and professionals of their past situation. 
Similarly, Savage, et al. (2013)  suggests that students from low socio economic backgrounds face lower attainment levels to enable them to access courses which would result in achieving qualifications to improve their chances and Crawford et al. (2016) states that individuals whose parents have a lower educational achievement record as well as lower incomes tend to have low academic attainment levels compared to pupils from privileged families, thus preventing them from obtaining the required grades needed to access higher education courses. However,   Israel,  Beaulieu,  and Hartless,  (2001) disagree and agues that close knit communities with vibrant local societies are valuable assets creating environments which enhance educational achievements, thus improving academic aspirations.  Despite this, Ensign and Woods,  (2014) state that students who have a high level of background knowledge and ability, lack critical thinking skills and therefore teachers are further challenged to adopt more dynamic strategies to encourage participation such as  motivating students to engage in student organizations within the campus which can play a supportive role in academic success to ensure that students feel valued through inclusion and belonging.
As well as supporting students from various social economic backgrounds, lecturers have a duty to support students from diverse family structures according to Wright,  (1994) and this is supported by Wlodkowski, R.J. (2008) who suggests that challenges also face mature students over the age of 25 who are more likely to have additional economic and time demands which could hinder their studies.   Similarly, Waizenegger et.al. (2020) argues that professionals are not fully equipped to support mature students with the stresses of economy and other distractions which come with general day to day family.  In order to  observe the professional standard V1 Higher Education Academy (HEA) (2011) which states that individual learners and students from diverse learning communities need to be met in order for them to fully participate in higher education,  Lewallen,  et al. (2015) suggests that higher education staff should create opportunities to meet with students on a regular basis to gain insight as to the needs of students from both an academic as well as a personal perspective, thus reinforcing the commitment to adhere to standard V2 (HEA, 2011) which aims at promoting participation in higher education and equality of opportunity for learners. Stebleton and Soria,  (2012)  suggests that it is the role of practitioners to ultimately breakdown the barriers which prevent students from enrolling and continuing to participate in higher education and suggests that higher education  professionals should create an inclusive learning environment by supporting students with one on one tutorials, helping to set up goals, offering encouragement and providing academic resources.  Similarly, Hudson, (2013)  suggests that teachers should adapt pedagogy to cater for the individual needs of students by providing mentoring programs to support students in order for them to recognize opportunities, make connections and seek knowledge and skills to develop their learning journey.
In response,  university establishments offer an array of services to support students and it is important that staff who teach further education subjects are aware of the services available to enable them to signpost students to relevant support systems and this is addressed by Masika and Jones, (2016) who state that Higher Education staff should create opportunities to engage in meetings to gain insight as to the needs of students from both an academic as well as a personal perspective in order for students to be fully supported by the institution for them to achieve the maximum outcomes from their learning experience.

To conclude, the introduction of both the Wellbeing of Future Generations (Wales) Act and the Tertiary Education and Research Act have been implemented with a view to assisting students to access higher education and support their participation and engagement and in turn, gives us an insight into the Welsh Government’s expectations for the future which ensures that students are being taught in preparation for subsequent advanced digital technologies which will undoubtedly transform the Welsh economy as well as how we work and where we work. (Welsh Government, 2022) 

















Part two – Reflective Account
I was required to deliver a lesson with the aim at providing students with an insight into the Reflective Writing Element of an assignment that the students were working on. The lesson was to take place in the classroom at University of Wales Trinity St David’s although two of the students were accessing the lecture via the Teams Application. 
Although I have engaged in the workshops with this group previously, this was the first lecture that I undertook that had been planned by me from beginning to  end.   This proved to be a fairly difficult task due to my poor IT skills however I am familiar with PowerPoint so chose this application to develop the slides for the presentation.
I also chose this lecture to invite my PCET Lecturer to observe me as part of My portfolio for the Teaching Toolkit 2.
To build the PowerPoint I used Bloom’s Taxonomy Framework (No Date) to guide me through the goals and outcomes that I aimed to teach the students.  The framework proved to be a useful tool as it enabled me to structure the lesson and categorise learning outcomes helping me to deliver the instruction using assessment tasks and strategies ensuring that the instruction and  assessment are aligned with learning goals. 
After several rehearsals to ensure that the timings of the lesson plan were appropriate, the day arrived for me to present the lecture.  Although I am not usually lacking in confidence, I felt quite diffident when it was time for the lesson to begin.  My poor technology skills, coupled with the knowledge that I was being observed possibly added to my anxiety.  I felt that my technical inabilities were evident from the beginning and the senior lecturer had to step in to show me how to use the share feature of the Teams application to enable the students both in the classroom and at home to see the PowerPoint.  I have used the feature before, however my mind went totally blank due to the nerves.
After the initial nervousness had passed, I did start to relax a little which enabled me to think more about how I could best explain to the students how to write a reflective account and I recalled Bloom’s Taxology Framework and thought about the guidelines within the framework.  I wasn’t able to remember all of the Teaching objectives that were set out in the framework so I think that I will keep a concise copy of the Framework to hand until I gain confident in the delivery of lessons.
I was concerned that the online students were able to participate  with the lesson and consistently checked to ensure they were able to engage.  One of the students persistently engaged, albeit with the chat feature of the application because her camera wasn’t working, however the other online student only showed her presence at the beginning of the lesson.  This is something that I often notice some students doing  when observing lectures and therefore I will ensure that student’s cameras are visible during future lectures where I will be teaching.
I felt that I was ensuring that the class were able to follow the slides by checking with the students before I moved on to the next slide and this is something that I will continue as my teaching practice develops.  The student assured me that they were following however I will seek out further ways too assess student’s understanding and engagement to ensure that I have fully delivered appropriate instruction.
I used some scenarios to help with my instruction, although I felt that some of them were not used to fully support the learning such as playing a game of ‘What’s the Time Mr. Wolf’.  I planned to use the game to break up the monotony of the lecture, which was beneficial as the students did seem to be flagging, however I choose to talk about a different scenario by encouraging the students to imagine they were helping a child to tie shoelaces and I used this scenario to explain how I would possibly reflect on it.  I feel that using two scenarios could be confusing for some students so I plan to use less scenarios in future to reduce the risk of over stimulating the students with too many things to think about.
To conclude I feel that the lesson went as well as could be expected considering my nerves and technical inadequacies and I propose to develop my technical skills and use relaxation strategies to ease my nerves  during future lessons.
Reflection of Lesson one:
The lesson began with the lecturer ensuring  that the online students were able to hear and that there were no technical issues and both online and face to face students were encouraged to participate with the lesson which supported an appropriate approach to support and guide the students.  The lecturer also asked if there were any questions before moving on to the next part of the lecture.
When a student arrived late to the lesson, the lecturer seemed to be respectful that there was possibly a reasonable explanation for the lack of punctuality and quickly showed the student to her seat which enabled the lecturer to continue with the lecture.  The student was briefly brought up to date with the contents that had been missed at the beginning.
Some parts of the lecture was held up due to the inability to work the Teams Application.  I feel that, as the content of the lecture was Digital Literacy, the lecturer would have benefited to have shown to be more knowledgeable about the subject that was being taught.
The lecturer’s slow and precise language was helpful to the students and enabled them to think about relevant questions that they were asking.  
Reflection of Lesson Two
The lesson was delivered through blended learning and the  lecturer was welcoming all students both online and within the classroom and I felt that this approach is supportive of learners with diverse family situations.  The lecturer assessed the student’s knowledge by asking them to answer a question that had bee set during the previous lesson and I felt that this was a good assessment strategy as it allowed students the time to research an important topic of the lesson. Some of the online students interrupted the lesson and I felt that this was disrespectful of the other students.  The lecturer did not remind them of the feature within the teams application which is designed to draw attention to themselves and I feel this would have helped the lesson run more smoothly if the lecture had pointed the feature out to them.
The online students had their cameras on at the beginning of the lesson and they seemed to engage more fully during this stage in comparison to the second half of the lecture when, for no evident reason, most of the students became invisible.
The lecturer encouraged engagement throughout the lesson by inviting the students to ask questions and praising their interaction.  The recap at the end of the lesson, outlining the key points was beneficial for the students as it reminded them of topics discussed at the start, which can easily be overlooked when there is a lot of knowledge to absorb.
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The following observations were used to  identify appropriate targets for future professional development in the first submission of this assignment.  I feel that it is appropriate the same observations are used for this resubmission as the tutor and students had been respectfully informed that the lesson was being observed.  However, I have since had the opportunity to fully reflect on both observed lessons and therefore have not copied any of my previous work but simply amended and added to the original observation forms to further state how I feel the lessons supported the Professional standards











Teaching Observation Form – Lesson One
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	Teacher

	Helen Workman

	Date
	8th November 2022


	Group
	Swansea


	Topic/Context
	
Learning in the Digital Era

	Notes on the lesson:

	
· The lecturer welcomed both the online and face to face students ensuring that they were at ease
· The lecture was blended learning and some learners took part online as they couldn’t make it into university, supporting all learners with diverse family situations and needs.
· The lecturer spoke clearly and slowly to ensure that the class understood.
· During some areas of the lecture it was evident that the lecturer was unfamiliar with Teams application and this took some attempts before the lecturer was able to share the PowerPoint with the students.
	
· The lecturer ensured that the online students were able to hear and that there were no technical issues which supported Professional Standard A1. Develop effective learning environments and approaches to student support and guidance (HEA,2011)
· Both online and face to face students were encouraged to participate with the lesson ensuring the successful engagement in appropriate teaching and practices were in place, relating to these Areas of Activity (HEA, 2011)
· The lecturer asked if there were any questions before moving on to the next part of the lecture.
· One student arrived to the lecture late, the lecturer welcomed the student, guided them to an appropriate desk and quickly resumed the lesson without disruption.
· All references were put on the slides for students to access should they want to use them.
· Learners were praised on their interaction.
· The lecture ended the lesson with a recap and an invitation to ask questions.

            


	What I have learned:

	· All learners need to feel welcome regardless of personal circumstances.
· Students need time between slides to ask questions
· Lecturer’s knowledge of the subject area is important when addressing students who are new to the level of learning.

	· Students need encouragement to be confident in asking questions.
· Students deserve to be supported and, although I might not always know the answer, I can be given time to find out and return to the student to ensure that I am giving correct information.
· Lecturers need to ensure that their level of digital ability is at a standard required for the smooth delivery of the lesson.



	Targets to improve my own practice (mapped to professional standards):

	· A1 – It was evident that the lesson was well planned and the lecturer knew what she wanted the learners to know, this will help me to design and plan lessons well in advance.
· A2 – the lecturer was supportive and encouraged them to ask questions, this will help me to support learners through encouragement and making them feel at ease by reminding them that all questions are relevant and appropriate. 
· A3 – the lecturer consistently checked that the students were gaining knowledge by giving time for any questions between slides, I will offer feedback to learners by asking open ended questions to assess their learning.
· A4 – The lecturer consistently ensured that students were able to engage effectively and I will consistently evaluate the lecture to ensure that students are following the topic.
· A5 – PowerPoint slides were clear and referenced.  This has implored me to seek further training with my digital literacy skills.
· K1- the content of the slides were discussed in depth by the lecturer. 
· K2 – the lecture was delivered face-to-face which enabled some students to access the lesson from home.  The lesson was also recorded to ensure that students who were unable to attend were able to access the lecture another time. This will encourage me to discuss student’s needs and address them appropriately to ensure that they are able to participate as often as possible.
· K3 – the lecture provided various approaches to help students  comprehend such as using examples and scenarios to explain. I will further my knowledge of appropriate methods of pedagogy and use them during future lectures.
· K4 – the computer was used to deliver the lecture. I will practice using the university computers to help me to become more confident with the specific technology.
· K5 – Students were invited to ask questions and the lecturer asked the students questions.  This will be an approach that I will adopt to evaluate the effectiveness of my teaching.
· K6 – the learners were giving feedback throughout, such as answering and asking questions.
· K6 – The online student’s cameras were turned off, this led me to question how the lecturer was able to gage their knowledge effectively without asking questions.  I will ensure that online students will activate the camera setting to ensure a more personal approach to their engagement.
· V1 – all students were given the opportunity to access the lecture online. I will endeavor to deliver all future lessons online and face to face when appropriate.
· V2 – all students were invited to offer their opinion when the lecturer asked questions. I will ensure that all students are given the opportunity to engage.
· V3 – The slides were clearly referenced.  I will ensure that I use evidence to back up the content of my lessons. 


	







































Teacher Observation Form – Lesson Two
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	Teacher

	Helen Walstenhulme

	Date
	29th November 2022


	Group
	Swansea


	Topic/Context
	
Learning in the Digital Era

	Notes on the lesson:

	
1. The lecturer welcomed both the online and face to face students.
1. The lecture was blended learning and some learners took part online as they couldn’t make it into university, supporting all learners with diverse family situations and needs.
1. The lecturer asked students if they had been able to answer a question which had been asked a previous week.
1. The lecturer asked if there were any questions before moving on to the next part of the lecture.
1. Online students were interacting verbally and through the chat feature of the Teams Application.





	
1. A student repeated the question and discussed the topic, which encouraged the other students to engage with the topic, confirming that the lecture was evident that appropriate core knowledge and understanding of  the subject material (K1)  and appropriate teaching methods for teaching, learning and assessing in the subject area and at the level of the academic programme (K2) HEA, 2011)
1. All online students had their screens available at the start of the lecture which enabled the lecturer to gauge their interaction through observing facial expression. However less than halfway through the lecture, most of the students had turned their cameras off.
1. Some of the online students interrupted the lesson to engage although they did not use the ‘hand up’ feature of the Teams Application.
1. All references were put on the slides for students to access should they want to use them.
1. Learners were praised on their interaction.
1. The lecture ended the lesson with a recap and an invitation to ask questions.

            


	What I have learned:

	1. My pedagogy needs to be assessed to ensure that students are ready to move on to the next topic.

	1. References need to be shown to offer guidance to students for their research into the topic.

1.  Students need to be reminded of appropriate conduct when in the classroom and online


	Targets to improve my own practice (mapped to professional standards):

	1. A1 – The powerpoint slides were clear and prompted the lecturer to deliver the lesson with structure.  This prompts me to ensure that lessons are designed through appropriate planning..
1. A2 – the lecturer was supportive and encouraged them to ask questions, this will help me to support learners through encouraging them to ask questions and answer appropriately.
1. A3 – the lecturer consistently checked that the students were gaining knowledge by giving time for any questions between slides, I will encourage and invite students to participate by allowing them time to think of relevant questions.
1. A4 – The lecturer consistently ensured that students were able to engage effectively and I will consistently evaluate the lecture to ensure that students comprehension of the topic is apparent.
1. A5 – PowerPoint slides were clear and referenced.  This reinforces my quest to seek further training with my digital literacy skills.
1. K1- the content of the slides were discussed in depth by the lecturer. This encourages me to make post it notes to ensure that I am discussing points during the lesson which I had intended to when developing the PowerPoint.
1. K2 – the lecture was delivered face-to-face which enabled some students to access the lesson from home.  The lesson was also recorded to ensure that students who were unable to attend were able to access the lecture another time. This will encourage me to discuss student’s needs to ensure that they are able to participate even when life commitments become barriers to learning.
1. K3 – the lecture provided various approaches to help students  understanding such as using examples and scenarios. I will continue to further my knowledge of appropriate methods of pedagogy and use them during future lectures.
1. K4 – the computer was used to deliver the lecture. I will practice using the university computers to help me to become more confident with the specific technology and also seek training to improve my skills using various means of technology.
1. K5 – Students were invited to ask questions and the lecturer asked the students questions.  This will be an approach that I will use to evaluate the effectiveness of the content and the method of teaching.
1. K6 – the learners were giving feedback throughout, such as answering and asking questions. This will be encouraged to help me to evaluate student’s comprehension.
1. V1 and V2 – Online students interrupted parts of the lessons without using the hand feature, I will ensure that students are aware of the features available to them to engage with lessons appropriately to ensure respect for all students.
1. V3 – The slides were clearly referenced.  I will ensure that I use evidence to back up the content of my lessons to ensure that I am offering good quality sources and evidence.
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Lesson Plan

	Topic: Reflective Writing
	Class:
FD Inclusive Education

	Date:23rd January 2024

	Length of lesson: 1 hour
	Number of students: 6

	Resources required:
Classroom
Lap top
Powerpoint



	Aim of Lesson
Know what to include in a reflective account
Know the reasons for writing a reflective account
Introduction to different Models of Reflection
Realise the need for reflection in order to improve practice




	Learning Outcomes – The Learners Should Be Able To:
Know the requirements of the reflective section of the module







	Previous student knowledge required for the session:	
The student will need to have completed most of the tasks within the module in order for them to be able to reflect






	Anticipated difficulties (if applicable):
Technical issues due to possible updates to Moodle during the lesson
Technical issues personally due to my own inexperience with the use of technology




	Professional Standards (where are these being met within the session)

V1 respect individual learners and diverse groups of learners
The lesson will be delivered in the classroom and online, allowing learners who have a range of commitments to access the lesson.
 V2 promote engagement in learning and equity of opportunity for all to reach their potential 
Learners will be asked open ended questions to encourage engagement.  The lecturer will invite learners to discuss the topics indicated within the slides
V3 use scholarship, or research, or professional learning, or other evidence-informed approaches as a basis for effective practice
Bloom’s Taxonomy chart was used to help develop a framework for the lesson
 V4 respond to the wider context in which higher education operates, recognising implications for practice 
Following and abiding by the legislation set out by UWTSD
V5 collaborate with others to enhance practice
This lesson has been planned through collaboration with the module tutor – Heike Griffiths
A4 Develop effective learning environments and approaches to student support and guidance 
Through participating in an activity I hope that it will help the students to have a break from listening
A5 Engage in continuing professional development in subjects/disciplines and their pedagogy, incorporating research, scholarship and the evaluation of professional practices
Endeavor to improve on my practice with regards to technology and use of platforms such as Teams and the use of Powerpoint.













Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction




Development 










Plenary/conclusion



	What is the requirement of Section 6?


What is a Reflective module?
Discuss how students will reflect.  Discuss their thinking, feelings and how they will put them into words.
How to write a reflective account



	Explain the reasons for reflection, remind the students that they need to reflect on the whole module and not just one part of it.
Introduce students to reflective models (Gibbs and Schon) and why they are useful.
Discuss experiences which have affected students.  Why did the experience affect them? What did they learn from the experiences? How will they do things differently

Using descriptive language
Writing in the first person
Links to theory
Writing in the third person
Critical evaluation
	10 mins




10 mins


15 minutes


5 minutes
5 minutes
5 minutes
5 minutes
10 minute





	Assessment Strategies: when and how are they included within the lesson?

Through discussion and inviting students to ask questions throughout the discussions.





	Informal reflection (to be completed after the session)

































Action Plan

To conclude I feel that the lesson went as well as could be expected considering my nerves and technical inadequacies and I propose to develop my technical skills and use relaxation strategies to ease my nerves  when delivering  future lessons.
I will consider the use of relevant strategies to remind me of content that I can draw upon to assist me in the delivery of the lesson, such as perhaps keeping a copy of Bloom’s Taxonomy Framework to hand to help me categorise and structure the learning goals.
I will find out if there are any Student Support systems in place to help me develop my digital skills. 
I will continue to observe and use strategies which I feel are effective to support the engagement and behaviour management of students.
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