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Section 1 
The importance placed on leadership in the early years has become a focus point when considering the productivity and expectations of an early years setting. According to Clark and Murray (2012) when leaders focus more on what they as individuals are trying to achieve rather than the achievements of the setting as a team, they can end up suppressing the productivity of the team and fail to recognise the different ideas and opinions which may lead to a better outcome.
The importance of leadership is highlighted by Day and Harris (date) who connect effectiveness and school improvement with good leadership. However, they conclude that the literature on what exactly leadership does to contribute to school improvements is limited, they also lean towards dispersed or distributed leadership and challenge traditional notions of leadership. 
According to Nanjundeswaraswamy & Swarmy (2014) an effective leader will achieve goals by influencing followers in the desired way.  Different styles of leadership can have different effects on an organisation and effect performance in different ways. The leader who has good relationships with other staff will have high levels of productivity. 
A democratic leader works effectively within small groups as they will ensure all voices are heard and the problem is solved using various methods and ideas, staff in these groups must be highly motivated, however this style may not work in large groups as too many opinions may clash and decision making may be a difficult task with lots of different views and personalities, for a larger group a dictatorial style of leadership may be more effective (Nanjundeswaraswamy & Nswarmy 2014).
A leader will adopt a style of leadership which best compliments their professional beliefs, values and Early childhood knowledge in order to create positive change for those around them.  According to Hallet (2013) leaders are responsible for building on their leadership style through continuous professional development (Stampoulos & Barblett 2018).  
A drawback of many leadership styles is that when a single person is appointed “leader” and in a position of power this can lead to one voice speaking for all with little negotiation as practitioners may not feel they have authority to challenge or speak their opinions, in this case creativity and collaboration can be lost. When a catalytic style of leadership is applied practitioners can all invest ideas and problem solve as a team therefore change is not dependant on a position of power (Clark 2012). 
Good leadership in early years will take into account children’s well-being, learning and cultural participation and the principles of working with children and families in their communities.  By leaving the leadership of the past which can be described as a more dictatorial role and adapting the new view on leadership which involves everyone and values everyone’s opinions and ideas as well as being open to change and developing effective partnerships settings can achieve the best outcomes for the children this is supported by Early years matters 2022. 
Childhood professionals have many complexities they must face within the work they do for children and families the Nunez’s (2014) multi-level model of intersectionality allows us to highlight these complexities (Nicholson & Maniates 2015). In order to fully engage in intersectionality settings must consider factors such as children’s many different experiences, practices and identities (Souto Manning & Rabadi Raol 2018).  According to Hill, Collins and Bilge (2016) we employ intersectionality as a means to understand and analyse differences in the world, in people and in different human experiences.  By using these methods in Early years settings practitioners can view their classroom holistically and create an inclusive environment for all.  
The term Catalytic leadership challenges the need for an authoritarian style of leadership and allows all practitioners to create change where change is not reliant on a position of power, allowing all practitioners to lead practice and inspire their fellow practitioners (CWDC 2010). When all practitioners are of a catalytic leadership mind the outcomes for the setting will positive and thriving constantly changing for the better.
Catalyst leaders are transformational leaders who are the catalyst for positive change. This modern way of approaching leadership creates the understanding that one can initiate change from any position and leadership can come from every level breaking stereotype and rule of leadership in a hierarchal sense (Cooperider no date).
Early years professionals are now not only expected to take guidance and follow instruction but to be able “lead practice” although according to Clark (2012) this term is loosely defined and leaves room for many different interpretations. Every practitioner should be competent to lead in different situations they may find themselves in. 
Good leadership is said to bring about good quality performance in a setting, According to Barblett and Kirk (2018) a case study to develop the benchmark for the national quality standards was conducted the data showed that the most common theme for successful implementation of the NQS was leadership. Key considerations when monitoring early years settings quality are the way in which staff interact with each other demonstrating positive interactions verbal and non-verbal. Also, practitioners encouraging and confirming positive self-image throughout their practice, and practitioners recognising the impact of good family relationships and using proactive methods before reactive (Quality For All 2019).  In order for a setting to run in this way it is important that all practitioners take on responsibility for the change.  
Leadership in Early years is turning from an authoritarian style to more of a catalytic style this gives all practitioners the opportunity to make change and progress whilst learning and collaborating with other practitioners this is also agreed by Stampoulos & Barblett (2020) who conclude that leadership must be a core skill which is held by all early year's practitioners who should be knowledgeable in understanding ethical frameworks, managing change, and working within teams or with families and the communities. Also, practitioners should be confident, flexible, and creative. By committing to continuous professional development programme within the setting practitioners can keep their practice fresh and relevant and transformational to provide a high-quality provision for the children in their care.
Also, leaders may be focussed on their own progress and not on the progress of the setting as a whole, in order for a catalytic leadership style to work teamwork is essential focussing on a group outcome and striving towards group goals where everyone contributes and is valued, this is supported by Biderman (2015) who claims that collaboration is a means of enabling greater innovation, efficiency and success.
According to Bleach (2014) a continuous professional development plan in early years ensures that everyone has a voice and that by using reflection as a tool practitioners' perception of themselves changed when given the opportunity to evaluate their own practice and measure against the theory which allowed them to further their knowledge and professional language which in turn allows them to grow in confidence.
However, finding time for practitioners to engage in these programmes can be difficult in a busy setting, also if practitioners have different attitudes towards leadership and what it may involve this could be counterproductive. Also, when engaging in CPD practitioners should have the time to concentrate on their own development is not entirely focussed on new training programmes (Kennedy 2005). 
Also, when practitioners engage in regular supervisions, they will feel valued and have time to reflect on their performance as well as having a safe space to vent or voice any grievances they may have a good leader will encourage practitioners to feel comfortable and relaxed and talk without fear of reprimand or judgement. 
Good leadership in Early years encourages methods of reflective practices in order for practitioners to stay transformational and relevant in new practices and to view their own practice judgementally in order to grow and progress also being able to reflect positively in order to see what works and can be used and modified in the future. This is supported by Reed and Canning (2010) who state that in order for practitioners to create enabling environments, work in successful partnerships with parents and families and meet countless other demands involved in early years childcare practitioners have a separate space in which to think about, test and consider all different aspects in order to deliver the best possible outcomes for the children.  
According to Clarke and Murray (2012) in the past Early Years has adopted leadership styles from other sectors which has not taken into consideration the transformational nature of the early years sector, it is suggested that leadership should be seen as an ongoing process rather than a characteristic or a behaviour, however it is stated that there needs to be a clear definition on management and leadership. 
Bolam (1999) defines management as an executive function for carrying out agreed policy “a set of activities directed towards efficient and effective utilisation of organisational resources in order to achieve organisational goals”. 
When comparing management and leadership they should be faced as two different roles the role of the manager being to ensure all is moving correctly and as it should whereas a leader's role is to motivate and inspire everyone around them a leader will clearly demonstrate the goals and purposes of the setting and connect with communities and strive to create a culture of growth (Sir Ken Robbinson no date). According to Bush (2008) leadership can be understood as influence.  
Rodd et al (2013) states that investing in leadership will lead to good quality childcare provision. Rodd claims that the challenge for early years childcare professionals is how to improve quality whilst helping communities to engage and see beyond circumstance and explore creativity and innovation and work towards change with families and communities.  Creating good relationships is expected from good leadership.
It is important to create good parent- practitioner relationships to gain a holistic view of the child’s development in order to support them in their learning. Parental involvement is highlighted as a key factor when looking at factors which characterize and promote young children’s learning (Sims- Schouten 2016). Also, by maintaining good relationships with parents' practitioners can pick up on any issues the child may be facing and build trust so that parents can confide in them when there are problems in their home lives.  Good parent-practitioner relationships can lead to good child relationships as children will warm to the friendly environment and feel safe when reading the body language between adults, this is supported by Nursery Resources who state that according to the Early Years Foundation Stage for children to have a successful experience in childcare and to get the highest quality provision for their child development a good parent partnership is needed (Nursery World no date). 
Siraj-Blatchford and Hallet (2014) agree that bringing change to early years is needed in order to create good quality provision and continue to improve and develop new concepts and ideas.  In order to be an effective catalytic leader practitioners must be able to identify where change needs to occur to be able to implement that change and to ensure changes are sustainable in order to create long term changes which will benefit the setting.   
In conclusion when working in Early years practitioners are expected to adopt a new version of leadership which involves every member of the team to take on leadership as a part of their role as well as continuously developing their skills in order to progress and achieve the best outcomes for the children. 
Section 2
The United Nations Convention of the rights of the Child UNCRC (United Nations Convention on the Rights of the Child) was founded in 1989 and is the most widely and rapidly ratified human rights treaty in history, with 196 countries ratifying it including the UK who ratified it on the 16th of December 1991 (UNCRC No Date). The four main principles of the UNCRC are non-discrimination, the best interest of the child, the child’s rights for survival and development and to consider the views of the child.  In the early 20th Century children had no rights to protect them and would often be put to work in unsafe, unsanitary conditions. There was a growing concern for children’s well-being and safety. The UNCRC was then created when the world leaders took the first step and made a promise to all children to protect them and fulfil their rights. The UNCRC was the first legally binding intervention instrument which incorporated children’s rights in 54 articles. The UNCRC was the first to acknowledge and agree additional special rights due to developmental vulnerabilities. The rights apply to all levels of government, and all have a duty to implement. The convention brought a new focus on inclusion and recognition of children's rights and sought to refute negative assumptions around children. The UNCRC made a significant impact for children and according to the ….. it transformed the status of children and childhood from “objects of charity to recognised rights holders”. The UNCRC supported the advances to child services such as education, health, and justice.  It gave children some protection from violence and abuse and worked towards reducing discriminations. The UNCRC also introduced a child sensitive approach to legislation, policy, and practice (Child and Youth Advocate No Date).   
The Welsh Government formally adopted the UNCRC as a basis for policy making when in relation to children and young people (Gov.Wales). Welsh Government were seen to lead the way in promoting children’s rights. Childrens rights are imbedded in Welsh law under rights of children and young persons (Wales) measure 2011, due to this, ministers must take the UNCRC into consideration when developing and reviewing legislation and policy. The measure also puts the responsibility of people knowing about understanding and respecting the rights of the children and young people on the ministers (Gov.Wales). 
Children’s commissioners in Wales have been appointed since 2001 and have been instrumental in promoting change. They were established by the care standards Act 2000 and is an independent children’s human rights institution with the main aim of safeguarding and promoting children’s rights and welfare basing work on the UNCRC (ChildComWales.org).  
The children’s commissioner for Wales has the job of letting people know why children's rights are of such importance and look at all decisions made by public bodies and government in order to see how they will affect children's rights. According to Gov.Wales (2022) the commissioner promotes and protects these rights and ensures all policy will benefit them.  
Peter Clarke was the first children's commissioner from the introduction in 2001. Peter Clarke was passionate about all issues involving children, ranging from children who have been sexually abused to school travel issues, he showed how listening to children would change services for the better. Peter Clarke met children at their level using communication tools which were familiar to them.  He created an advice line where children and young people can call at any time (The Guardian 2007) 
Peter Clarke was in charge of the publication of the Waterhouse report which came about after serious cases of abuse were uncovered in North Wales.  The report made recommendations in regard to strengthening safeguarding procedures, the improvement of services for children looked after by local authorities and ensuring the child’s voice is heard, the report also made recommendations to review, monitor complaints, whistle blowing and advocacy procedures (Local Government Chronicle).
Sally Holland has also been a children's commissioner since 2015, she has made profound changes and has ensured that children's rights are embedded in many different pieces of legislation in Wales (Gov.Wales 2022). Sally Holland has focussed a lot of attention on a children’s rights approach with the meaning that children are given the access to the information to know their rights and take full advantage of them.  A children's rights approach is a practical framework to use when working with children and has the foundation of the UN convention on the rights of the child. A child’s rights approach ensures that children’s rights will be a priority to organisations who work with children and families in a bid to improve their lives. All children will be given the opportunity to access opportunities and find their talents. A children’s rights approach gives children the opportunity to make decisions about their own lives and those authorities and individuals are also accountable to the child (Gov.Wales 2022).    
In 2016 Keith Towler published “Missing Voices” which was a review of independent professional advocacy for looked after children and young people, care leaver and children in need in Wales he found that this group were being badly let down and children who needed these services were not able to access them as they were insufficiently promoted and not understood by the children in need of them, and services were usually underfunded and un-regulated or inspected. Towler made recommendations which he hoped would inspire national and local partners to deliver on the services promised. In 2013 in a follow up review further recommendations were made although progress is being made it is slow and according to Jeff Cuthbert, the minister for communities and tackling poverty and Gwenda Thomas the deputy minister for social services in a ministerial statement on advocacy for looked after children, care leavers and children in need stated that due to historical cases which have been brought to light in  recent years a focus needs to be placed on the important nature of being vigilant and protecting our most vulnerable community members. In these cases, a similarity between all of them was the fact that the child the child had not been listened to when they were trying to reach out for help, they stated that quality provision of advocacy services must be of absolute importance to the local authorities to protect children's rights and well-being and also that children are able to access these provisions when needed (childcom.wales 2016). 
An issue which has affected many children and young people in recent years is the Covid19 pandemic.  with the shutting on schools and end to social activities and lockdowns many children have found themselves isolated from peers and struggling with mental health. According to the mental health statistics 2021 50% of chronic mental illness starts before the age of 14 and 75% starts before the age of 24 therefore protecting children's mental health at this time of national stress and anguish is a challenging task. 1 in 6 children between the age of 5 and 16 are suffering with mental health disorders in Wales and it is estimated that 1 in 8 children in every classroom has a diagnosable mental health condition (Gov.wales 2021). 1 in 5 children waited more than 12 weeks for follow up appointments with mental health services from April 2020 to April 2021, and the number of children who were needing treatment for eating disorders during covid 19 quadrupled (youngminds.org). These statistics show the traumatic effects the Covid19 pandemic has had on the younger generation and the need for larger quality resources and outlets for children and young people however there are barriers such as getting a diagnosis can be difficult as children and young people may find it difficult to open up to professionals, mental health issues may be mistaken for rebellion or bad behaviour, the lack of funding in poverty-stricken areas may make it difficult for them to access any services in the first place and the stigma and attitudes around mental health may act as a barrier to children who may feel embarrassed to speak out.
According to the European Network of Young Advisors (ENYA) (2021) the Covid19 pandemic has had an impact on education, poverty, mental health, domestic violence and many other issues.  Due to this ENYA conducted an annual participation project which was created using 16 young people to get their input on how the covid19 has affected their rights. The group met over several months via video link. The sessions also included lecturers, professors and the child commissioner for Wales Sally Holland, they came up with a number of recommendations about health, education families and social issues in order to protect children’s health and well-being against the effects of the pandemic (Childcom.wales 2021). 
During the pandemic there has been a significant rise in child abuse cases and according to NSPCC (2020) the risk of abuse during the pandemic was significantly higher due to increased stressors to parents and caregivers, an increase in children and young people’s vulnerability and reduction in normal protective services. They recommend that to combat these factors government could take a practical approach to these issues such as providing practical support to parents around income maximisation and reduce financial insecurities, provide access to technology to eradicate digital exclusion and to provide long term funding to support children’s services and aid towards early intervention and therapeutic services. 
Lockdown has meant a drop in interactions between children and services with the support, which is there to protect them from abuse, this combined with the additional stressors which parents are faced with financial and social, can create an environment where abuse and neglect can occur new and recurring (NSPCC 2021). According to Munro et al (2014) abuse and neglect are complex but are more likely to occur when parents are stressed and overburdened.
By understanding these complex risks and factors services can work towards diminishing them and provide the right resources to help families.   
From Monday 28th March smacking or using any physical punishment on children is banned in Wales, this ban takes away reasonable punishment as a defence in cruelty cases and has been called a historic day for children’s rights by Mark Drakeford first minister for Wales and will result in anyone who uses physical punishment in Wales liable for arrest and prosecution.  Critics claim that the law infringes on parental rights, however Cardiff minsters agree that it is necessary in order to give children the “best start in life”.  Although there is not a set list of what makes up physical punishment because it covers anything where a child is punished using physical force.  The ban is in line with the UNCRC where it is made clear that children have the right to be protected from harm and from being hurt including physical punishment (BBCNEWS2022).    
Section 3 
According to the Child Poverty Progress Report (2019) the definition of poverty is a long-term state of not having sufficient resources to afford food, reasonable living conditions or amenities or be able to participate in activities (such as access to attractive neighbourhoods and open spaces) that are taken for granted by others in their society.
Poverty is a growing issue in today society. Children born into poverty are more likely to suffer from poor nutrition, mental health issues and Chronic diseases (ref).  Being born into poverty has negative impacts on a child’s behaviour and educational outcomes and on their social, emotional and cognitive development. According to the Children Society Org children who receive free school meals are less likely to achieve A*- C grades at GCSE than wealthier peers, for these reasons the Welsh government has come up with different initiatives to try and counteract these symptoms.  
Many children living in poverty will not be exposed to the same opportunities as others. They may not be able to go on the same school trips or do the same activities that other children due to the lack of money (Children’s Society Org No Date).
Early Childhood experiences have a lifetime impact on a person. Adverse Childhood Experiences (ACES) are any negative experiences that affect a child in a negative way such as physical and emotional abuse, neglect or household dysfunction.  According to Riley et al (2019) there is a link between childhood trauma an increased risk of health harming behaviours, poor adult life outcomes and criminal behaviours, in order to counteract these symptoms, the national survey states that the areas that should be targeted are education, housing and youth-work in order to create ACE’s awareness and trauma informed practice. Over 600 schools in Wales have had training and the results of this are showing as reduced absences, increased confidence from teachers when supporting parents and families as well as children.
When children are suffering from ACE’s it is important, they are supported and that parents have access to support for themselves as well as the child as parents face many different pressures when raising children which are often exacerbated by poverty.
When a child is suffering from trauma’s which have been caused by ACE’s there is a high chance the child will develop aggressive behaviours, ACE’s can disrupt early brain development and compromise functioning of the nervous and immune system.
Therefore, Addressing and preventing the effects of ACE’s is important programmes such as Families First are intended to improve the outcomes for children and families and focus on early intervention and prevention (Gov.Wales). Welsh government policy claims they are committed to ensuring everyone is able to thrive and reach their full potential no matter what circumstances they are born in to. 
Taking Wales Forward is a strategic plan which is aimed at giving every child in Wales the best possible start in life and ensuring families are able to create stable nurturing environments where children can thrive. One of the main aims is to allow children and families to get the support to meet their needs and allow them to build resilience leading to long term outcomes for the families.  Families First comes from a strength-based approach where families are encouraged to see what is positive I n their situation and feel a sense of empowerment and ownership of their development and growth by using Early interventions families can be prevented from needing future extensive care (Gov.Wales 2017). 
Early intervention involves tackling issues as early as possible in order to stop problems becoming any greater and improve the outcomes for the children at risk of ACE’s.  According to the Early Intervention Foundation when early intervention is works effectively and problems are faced head on it also improves other personal strengths and skills which will prepare a child for adult life.
Different types of early interventions can include home based approaches which will support parents who are vulnerable or school-based programmes which will work on social and emotional skills or mentoring programmes (Gov.Wales 2017). 
Although evidence suggests that the Early years is the best time for intervention there is also strong evidence to suggest that any time during childhood and adolescence can be positively benefitted (Early Intervention Foundation No Date).
Children living in poverty are at risk of chronic stress, which is stress, which is prolonged, it is also known as toxic stress living under these conditions can have a detrimental effect on children’s early brain development and lead to cognitive impairment and other consequences such as a higher risk of children developing mental health issues and behavioural issues. For this reason, poverty is itself seen as an ACE (OACAS no date). 
Children who are living in poverty can often face food insecurity due to this they may then go on to have further health issues such as diabetes or obesity in early years children are at risk of malnutrition which could lead to a failure to thrive (OACAS no date).  
It is important that people working with children and families experiencing poverty to realise poverty is more than just not having enough money and is actually a complex multi-faceted issue and has many different aspects.  Poverty can be seen as generational as there are many barriers to leaving poverty and a person who is born into poverty often will live in poverty their whole life (McEwan and McEwan 2017). 
The government uses initiatives such as flying start and family first to try and combat the effects of poverty and work towards breaking the cycle of poverty this is no easy task as children born into poverty may face barriers which will keep them in the cycle.  Children may find it difficult to access these provisions due to barriers such as parents being unable to access information this could be due to limited internet access or a lack of skills in finding information.  Another barrier may be monetary as the child may not have the money to travel to access the provision also attitudes towards the provision may stop the child from wanting to go as they may be embarrassed about their situation (Gov.Wales 2014).  
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