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	Module Learning Outcomes 
(from module syllabus)

	· Compare professional standards requirements within the police service to similar professional organisations and analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community. 
· Analyse the role that independent bodies such as the IPCC or HMICFRS play in holding the police accountable to the public.
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offence.
· Review how previous instances of misconduct/malpractice can influence future professional policing and review the progress being made within the police service to improve professional standards.
· Evaluate partnership collaboration in respect of offender rehabilitation and consider how the diversity of individuals and society impact on the criminal justice system.
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and analyse theories and concepts linked to ethics. 
· Examine instances where law enforcement personnel have misused their position of authority and police powers to commit sexual offences. 
· Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA and the use of community intelligence in managing offenders. 
· Explain how personal attitudes, values and biases can impact on a public protection investigation and the psychological impact of abuse on victims. 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy. 
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm and the theories of how a person becomes a victim. 
· Understand the impact upon the offending curve of early intervention and theories about the onset of offending. 
· Evaluate and apply a range of theories and practices associated with communication.




































	
TASK DESCRIPTION



Students are required to complete a 1000-word essay under each of the following titles: 

Policing responsibilities in the 21st Century are shared amongst several agencies. Multi agency Public Protection Arrangements (MAPPA) are key to the successful management of serious offenders and their reintegration into society following their prison sentences. 

Title 1: Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA. Consider the use of community intelligence in managing offenders and evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy.

This assignment aims to analyse potential links between serious and organised crime, public protection issues and the impact and role of Multi agency public protection. Outside agencies including the police, probation and prison services will be examined, outlining their use and effectiveness in helping the management and monitoring of sexual and violent offenders. Use of community intelligence, evaluation the effectiveness of current public protection, the investigation of public protection incidents is to be included also. 
The role of the Multi Agency Public Protection arrangements (MAPPA) are to manage and monitor violent and sexual offenders, especially the reunification of these offenders back into society after serving a prison sentence. The Criminal Justice Act 2003 provides the statutory bases for MAPPA in England and Wales. This is also reinforced by the Human Rights Act 1998 (HRA) incorporating articles 2 and 3 that are the right to be protected and article 3 Prohibition of Torture. Under these articles, the police and other agencies have a duty to protect the public from risk or harm from sexual or violent offenders. 
The information hub states that “MAPPA is to identify relevant offenders, share information about them and assess the risks that they may pose and to manage those risks.”
The police, probation and the prison services work together which is called “Responsible Authority” for MAPPA. Each of these services has a duty of care for the community and to ensure that the offenders are monitored, assessed and managed appropriately.
The impact of MAPPA is crucial, this is for safe guarding victims and protection of the public in the process of monitoring sexual and violent offenders. To help achieve this MAPPA guidance has identified a framework, which is broken down into four functions.
Firstly to identify who the sexual and violent offenders are, sharing relevant and appropriate information for other outside agencies, assessing the risk factors to the public and the management of the risk(s).
 Other agencies include Social Services, children’s services, Youth offending teams (YOS), Health services, and Local Housing Authorities and many more. These are the Duty to Cooperate Agencies or known as DTC. DTC all play a massive part in monitoring offender’s lives and actions, the UK border agency became part of the DTC in 2011. This will enable the UK border units to monitor sex offenders and violent offenders who are leaving and entering the country and their movements.
Every MAPPA offender will qualify as one of three categories:
Category one would be a registered sexual offender as defined in Part 2 of the sexual offences Act 2003.
Category two, violent offenders who have been sentenced to 12 months or more imprisonment, and sexual offenders not included in category one, also offenders who are disqualified to work with children.
Category three, all other dangerous offenders who are not included in categories one and two but are still regarded by the Responsible authority as high risk offenders who present a high risk to the safety of the public and victims of serious crime.
Registered Terrorist offenders can also be managed under categories two or three. 
The college of policing mentions “Terrorist offenders can be managed either as registered terrorist offenders where thresholds are met, Section 41 of the counter-terrorism Act 2008 and Section 24 of the MAPPA who have been sentenced to 12 months imprisonment for a specified terrorist offence or have been convicted for other offences where the court determines there is a terrorist connection”.
The Government and the National Crime Agency have created a Serious and Organised Crime Strategy (SOC) framework. The strategies aim is to achieve the reduction of Serious and Organised crime. This strategy is known as the 4 P’s Pursue, Prepare, Protect and Prevent. 
HM Government states “Our new strategy is built on the successful framework we use to
Counter Terrorism. It sets out how we will take action at every opportunity to prevent people
getting involved in serious and organised crime; to strengthen our protection against and
Responses to it”. (2013)


Community Intelligence is reported and gathered by Police officers, PCSO officers and Neighbourhood policing teams. The information is reported back to the Intelligence department. The information will then be assessed, processed and disseminated to create intelligence. The intelligence is shared with multi agencies and back out to police officers for their awareness and in helping to reduce criminal activity. The police and the public working together is vital in reducing violent and sexual criminal activity, reducing this will help to safeguard the community and victims of crime.
Information about offenders is gathered and stored in a central database called ViSOR. This is the violent offender and sex offender register, which is known as the dangerous person’s database. 
The Case study of Ian Huntly was convicted for the deaths of Holly Wells and Jessica Chapman in Soham (2002). At the time of their deaths Huntley worked as a senior caretaker at a local school. Huntley lived in Grimsby before relocating to Soham. During his time in Grimsby he was investigated for alleged sexual offences, he was not convicted for these offences. 
In November 1995 he was convicted for a burglary offence and it was ordered to remain on file. Huntley changed his surname to Nixon when he moved to Soham and when applying for the caretaker position he placed his last surname Huntley on the form. Nixon was the only name checked on the Police National Computer which holds all the checks if people have come into the criminal justice system. 
Due to this process not being checked properly Huntley was able to gain employment as a caretaker and the vetting process failed. Due to this the Bichard Report was created to protect the public and to safeguard children. This report was created by Sir Michael Bichard and the recommended changes in 5 key points which are a new system for registering people working with children and vulnerable adults, a national IT intelligence system, clear guidance of sharing information, referral of sexual offences against children and training for all involved in appointing people to work with children and vulnerable adults. Ironically, Ian Huntley also made media appeals on behalf of the family for the return of Holly and Jessica. 
The Bichard Inquiry report stated that “Our task is to make it as difficult as possible for them to succeed, and if the various recommendations in this report had already been in place, then it would have been significantly more difficult for Huntley”. (2004)
The effect of media coverage on public protection policing is now followed by a MAPPA guidance when managing MOSOVO offenders or potential dangerous persons. 
The college of policing states “Public protection, particularly in relation to sexual offenders, attracts media attention. This can cause public alarm and distress and lead to public disorder”. (2020)
Therefore, to avoid disorder the information shared via the media should be accurate, honest and fair. Differences of opinions between services should not be shared to the public without prior discussion. Offenders should closely liaise between police, probation and prison services were necessary. 
To conclude on researching this area of policing, all forms of policing and the community working together will help tackle serious and organised crime. This will help safeguard the public and victims and will reduce crime.  If members of the public continue to report information to the police when crime is being committed, with policing units continuing to work together violent criminals can be bought to justice and prosecuted. 
Word count – 1058.

The actions of police officers are governed by the 10 standards of professional behaviour and the general attitudes and approaches to police work are underpinned by the policing principles of accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness. 
Title 2: Analyse the role of professional standards and independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public and the impact of malpractice and corruption on policing using examples to support your argument.

The following assignment will be written about analysing the role of the Professional Standards and the Independent Bodies which hold the Police accountable to the public and also the impact of malpractice and corruption on policing. The Professional Standards will include IOPC or HMICFRS and will include examples of corruption and malpractice within the police. 
The Independent Office for Police conduct (IOPC) will deal with serious complaints against police officers, set the standard for handling complaints, they research the complaint made against officers and they publish statistics of complaints made against the police. They are an impartial body and are completely independent of the police and the government. The IOPC replaced the Independent Police Complaints Commission (IPCC) in early 2018. 
Professional standards departments (PSD) receives records, investigates and resolves police complaints from members of the public and helps to investigate any corruption that may occur within the police forces. 
Her Majesty’s Inspectorate of Constabulary and Fire & Rescue Services (HMICFRS) are responsible for the inspection of police forces, since July 2017 this now includes fire and other rescue services for England and Wales. The HMICFRS are not employees of the police and are a separate organisation.
Professional standards are sets of ethics and behaviours that a professional group must follow and adhere too. Every profession such as medics, solicitors’ bankers and many more all have a professional standard to adhere too.
CFI Educations suggests that “These sets of standards are frequently agreed to by a governing body that represents the interests of the group”. (2015)
When becoming a police constable an Attestation ceremony is carried out which gives Constables the power of arrest according to the law and codes of practise. The constable will take a formal declaration or an Oath swearing an allegiance to the monarch. 
The police federation states “Each sworn constable is an independent legal official and each police officer has personal liability for their actions or inaction”. (2018)
In order for a constable to carry out their role, they must make their decisions in accordance with the National Decision Model and follow the Code of Ethics and professional standards, Policing by consent.
The National Decision Model is made up of different elements, which are; Code of ethics, Information and intelligence, Assessment of risk and threat, Powers and policies, Options and contingencies, action and review. This model is designed and structured for all police constables to make every decision based on this method, if they were to use Force upon a person(s), to make an arrest or any policing method every decision made should be justifiable and accountable. 
“In essence, the National Decision Model seeks to provide the policy basis and ethical underpinning for taking action, or for deciding not to act”. Bryant, R & Bryant, S. (2018).
Code of ethics is in the centre and foundation of the National Decision model, they are a code of practice under section 39a of the police act 1996. The code of ethics sets out policing principles and policing standards of behaviour that will support the highest standards from everyone who works within the police forces of Wales and England. 
“All police officers and staff must observe the code and ensure it is applied for all police officers, staff and volunteers engaged in policing within the service”. Bryant, R & Bryant, S. (2018). 
There are 10 standards of professional behaviours and policing principles, which police constables must maintain, these are honestly and integrity, authority, respect and courtesy, equality and diversity, use of force, orders and responsibilities, confidentiality, fitness for work, conduct on and off duty, challenging, and reporting of improper conduct of colleagues which have fallen below the standards or professional behaviour. 
The role of the police constable is to help prevent crime and disorder, to enforce the law, protect the public from crime, bringing offenders to justice and to maintain the Queens peace. 
The college of policing also suggests, “Constable’s work in partnership on a day to day basis with local communities, stakeholders and colleagues in order to promote law and order, reduce the fear of crime, provide reassurance and build confidence to improve the quality of life for citizens”. Viewed 10/11/2020.
It is also to work with the public to gain their trust, respect and building relationships with community members to help share information and community knowledge with ongoing criminality. 
When a police constable or any policing staff is in breach of any of the code of conducts, disciplinary action can and will be taken against them, this would be investigated by the IOPC, PSD or HMICFRS. 
A famous case that have been previously investigated in 1988, which was the murder of Lynette White who was brutally stabbed to death. Three men were convicted of her murder in 1990. On Thursday 1st December 2011, Jeffery Gafoor was later convicted for her murder and the three innocent men were realised, 24 years after Lynette Whites death. On November 2004, IPCC now known as the IOPC reopened the original case and carried out a new investigation. Resulting in 10 retired police officers being investigated in 2009 with misconduct of public office, perverting the course of justice and false imprisonment. The case collapsed when the prosecution admitted there were over 12 fatal errors. The trial was unable to continue as it was ruled to be unfair, due to evidence files being intentionally destroyed. South Wales Police Officers were used to investigate fellow officers employed by South Wales Police. This is clear evidence why the IOPC would need to be part of an independent body to make investigations fair and impartial. 
The justice gap states “Whites murder in what was to become known as one of the most notorious miscarriages of justice in modern legal history” (2011).
This case alone has been extensively covered by the Media due to the original investigation and the conviction of the three innocent men there was loss of public confidence.
“It’s not so much what we say or do that is remembered but how we make people feel is”. Angelou, Mia
Conclusion
To conclude this assignment the IOPC, PSD and HMICFRS all have an important role to play for and within the policing environment. All officers and Police staff should always follow and obey all policies, procedures and code of standards they have sworn an oath to. If officers intentionally break the Code of Ethics and are reported they will be held accountable and this will enable the IOPC, PSD and HMICRS tackle any problems with corruption within the police service. 
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In recent years there has been a developing trend of criminality through organised crime groups including youth gangs.  
Title 3: Analyse the developing issues of youth gangs, and why people are drawn into becoming part of a gang culture. Consider how gangs target vulnerable people, people at risk of harm and the theories of victimology.

The following assignment will be about analysing the developing issues of youth gangs and why young people are drawn into becoming part of a gang culture. How gangs target vulnerable people and theories of victimology.
There are many youth gangs which have been formed for many years and they are all over the world. Blackstone’s identified “The UK legislation (s 34 (5) of the policing and crime act 2009) defines a gang as a group that consists of at least three people; uses a name, emblem, or colour or any other identifiable characteristic and is associated with a particular area”. 2019.
Young people’ join gangs to be part of something, or to join a connection of people. They may be introduced to gangs or crime by family members or the area in which they grow up in.  Young adults get drawn into the fascination of being cool and to have people fear them. During the adolescent age and teen years they are most vulnerable and can be easily influenced to join a gang culture. Television programmes and films can have a positive and negative outcome for young adults who watch them. Some portray gang life and criminality to be a glamourous lifestyle whilst the realty is something very different. Once they become embroiled in this dangerous lifestyle it becomes extremely hard for them to leave. It often leads to threats of violence on themselves or their families if they do try to leave. 
Some documentaries for example “Ross Kemp on Gangs” tells the true story of what happens and what is involved in real life gangs and how the people actually live and it tells their account from living gang members and the life they live.      
Most youth members will carry knives or guns as a part of their protection. As gangs are formed there are sometimes conflicts between rival gangs which often turns to violence. The conflict could be a claim over territory crossovers, drugs related crime or revenge. 
Knife crime has risen in the UK in the year ending March 2020, there were around 46,000 offence’s which involved a knife or a bladed article.  
The united states department of justice defines a youth gang as “Youth gangs are groups of youths in your jurisdiction aged approximately 10-22 years, that you or other responsible persons in your agency  or community are willing to identify or classify as a gang” 1997.
There are many risk factors as to why youths join a gang such as low levels of parental involvement, parents already being in the criminal system or in gangs themselves, poverty, friends already part of a gang(s), listening to aggressive music and being influenced by such music, video games and TV programmes, school dropouts, misuse of drugs, exposure to violence or a need to belong. Some young people see a gang lifestyle as the only way to get to the station in life they aspire to. Being a member of a gang often leads to a sense of respect from their peers.  Some gang members also use dogs as symbols to look tougher or as protection for themselves. The dogs are trained to be very aggressive and can sometimes be of a banned breed. This type of dog can be classed as a weapon.  
A report by the national youth agency reported in May 2020 “ 60,000 children aged between 10 and 17 in the UK identify as a ganger member, estimating that around 4,000 in London alone are being exploited by gangs”(2020). 
Once a youth is part of gang culture they can start to commit low level crimes such as theft and anti-social behaviour. Gang membership can lead to and be linked to illegal activity, involving trafficking, drug dealing, violent crime, weapons, County lines and even murder. 
The HMICFRS defines County lines as “a term used to describe crimes involving gangs and organised criminal networks moving illegal drugs around the UK”.(2019) 
County gangs generally move these drugs from the larger cities like Liverpool, Manchester, London and West Midlands into more rural areas.
The National Crime Agency propose “Importing area’s (area where the drugs are taken to) are reporting increased levels of violence and weapon-related crimes as a result of county lines”. 
Gangs tend to target vulnerable people, exploit children and get them involved in gang associations and to carry out criminal acts for them. In some cases criminals will take over a vulnerable person’s home or property to carry out their criminal activity. This is called Cuckooing. 
Crime stoppers explain Cuckooing as “It’s common for gangs to have access to several homes. They move quickly between vulnerable people’s homes for just a few hours, a couple of days or sometimes longer. This helps gangs evade detection”. (2021).
The GOV UK states “There is very little hard data on the number of women and girls involved in gang violence and the impact of serious violence on girls and young women by gangs is largely hidden”. 2015. 
Many measures have been introduced over the years to try to tackle the gang issues. Dispersal orders allows police officers or a PCSO to direct any person(s) who are participating in anti-social behaviour away from the area, those individuals can be made to leave that area for up to 48 hours. 
A gang injunction under s 34 (3) of the Policing and Crime Act 2009 was introduced to forbid anyone for being involved in gang related violence or any gang related crime. A gang injunction can last up to two years and can prevent an individual visiting or travelling through certain areas, being in charge of particular animals, prohibited from posting gang related video’s online or threaten rival gangs and associating in public with named gang members. The gang injunction allow the police to apply to the High court for individuals over the age of 18 years old. For 14 – 17 year olds the application is made to the youth court. If a Breach of the injunction is made there is a power of arrest for the Breach, s 43 (2) may be attached to the injunction in case of a breach, adults breaching the injunction could be remanded in custody or released on bail conditions. 
Conclusion
To conclude this assignment, due to the Covid 19 pandemic which is currently effecting the UK and most parts of the world, criminal gangs have adapted their methods and are taking advantage of the Covid 19 restrictions by the use of facemasks to cover their identity, some have dressed as joggers, dog walkers and posing as delivery workers. Gangs and criminality still and will always continue. However, the positive aspect for the Police regarding County Lines, for juvenile drug runners and youth gangs are now easier to spot due to more police patrols being conducted and the community working with the police by reporting suspicious activity. There has also been a reduction of Cuckooing by gangs. 
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Ethics are an important part of policing, because if police methods and procedures do not the meet the high ethical standards expected by the community, then the legitimacy of the police will be undermined and the confidence and trust of the public will be lost. 
Title 4: Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and the importance of effective communication when working within these communities.

The following assignment will be a critical evaluation on the impact upon which policing values, ethics and the norms within diverse communities and the importance of the effective communication skills given by the police within these communities. How to improve the police forces relationship themselves and all diverse communities including how to overcome communication hurdles. 
There are different types of diversity within the communities such as Cultural Diversity, Racial diversity, religious diversity, age, sex/gender diversity, sexual orientation and disability. It is the responsibility of the police to set out a high policing standard of professional behaviour and always adhere to the code of ethics showing the communities respect and understanding of their needs from the police service whether they are victims, witnesses, if they have been arrested or a passing member of the community. Human rights should always be upheld and respect should be given to all members of the community. Understanding social norms and values are a key quality for a police officer to obtain and portray to the community. A norm is a standard of behaviour and values are abstract behaviours which are good, ethical, moral and desirable.  
Blackstone’s states that “Ethics are important for all police officers because if police methods and procedures do not meet high ethical standards then the authority of the police will be undermined, and the public may have less trust in the police and the law”. (pg. 95).
Training is provided for officers to understand and educate them of what is expected from the diverse communities. A basic understanding of cultures will help an officer and gain respect and trust from community members, for example; the removal of shoes if visiting a place of worship. If taking a statement from a victim/ witness who is currently observing Ramadan, organising a preferred time and date to take the statement or if they undertake prayers. If conducting a search on a Suki male the understanding of the “Kirpan” which is a sword or small dagger carried by a Sikh male, this is a Symbol of their faith. By showing members of the communities these small signs of respect they will imbed their trust in your ability to serve and protect them.
Communication with the community is key to solving problems and to get a deeper understanding of diverse communities and how to serve and protect them fully from crime and to enforce order.  If officers lack communication skills then there will be a divide and negative feeling created between the police service and the public therefore having a loss of trust in the police service. 
Northwest Career College states “Law enforcement officers are there to serve the community and their jobs are made that much harder if that cannot communicate effectively”. (2012)
If there are difficulties in understanding different languages there are sources that can be used which can be downloaded onto the mobile devices such as google translate, there is also a language help line and also a company called Wales interpretation and translation services (WITTS) which an officer can organise a translator to sit with a victim, witness or subject and help them translate between the police officer and person. These devices help bridge the communication gap between the officers and members of the community in a positive way and to build relationships and understanding. 
WITTS declared that “Every year WITTS receives more than 30,000 requests for interpretation and translation services from public service professionals all over wales”. 
With 30,000 requests for interpretation it shows the diversity levels that we have in Wales alone.
Another system that is in place in Wales and the UK are Sharia, or Muslim religious law. Sharia law meaning “the way” is a law which was established in the UK in October 1985. Britain’s Sharia councils are currently under scrutiny and they operate across the country deciding on family matters using Sharia law or Islamic matters. They are under scrutiny as they have been reported to be discriminating against women and is being misused by certain panel members. 
They mainly hear from Muslim women who want to end their marriages because they cannot go to civil court due to their marriages only being religious marriages and they go to Sharia councils to resolve the issues they have had inside their marriages and to get divorced. 
Theos explained that “A recent home officer review of the councils found that while there is some good practice, some act in a way which can create problems for women”. (2019).
Women use these councils because they have had an Islamic marriage without having a civil legally binding one, under Islamic laws a male can end the marriage himself but a female cannot. 
There are around 30 councils or sometimes called courts based around the UK and they make judgement based around Islam which are not recognised by the British system. Lots of the women have been forced into arranged marriages and have been mistreated or abused by their husbands. The Sharia council/ court will then decide if the female can leave her marriage but not all marriages are granted divorce and forced into mediation which placed women into a vulnerable situation. 
If the Sharia courts did not exist them Islamic women may never be able to leave their husbands and would remain in unhappy lives and would be trapped in abusive marriages.
Having an understanding on Sharia Courts would help in the Policing role as it would provide a deeper insight on how some females live and how they cannot just leave their unhappy and controlling relationship. With this knowledge it would give officers advice on how to support these members of the communities, which help they can offer, which Public protection notices to submit with the correct information to send on the forms. 
The Public protection notice can be based on domestic violence categories along with honour based violence. This can be then be passed onto the correct departments and channels to help support and protect the community members and families against the crimes and lives they live in. There are also Hate crime trained officers which specialise and are fully trained in this type of crime and prevention. As a response officer filling out a 10 point hate crime tool would help assist in passing the information along to the correct departments to prevent future crimes being carried out. 
Conclusion
In conclusion, the importance for police officers and staff to educate themselves, to continue their training provided by the force, follow the professional behaviour and code of ethics and to get involved and listen to the diverse community in which we live and work in is paramount. To enable officers to undertake their role and be successful in this we need to continue to listen and communicate with community members, understand their lives, choices and beliefs, show respect to all members and to continue to prevent and prosecute the members of public who abuse people’s rights to live a peaceful life. 
Word count – 1055
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.




THIS DOCUMENT IS ALSO AVAILABLE IN WELSH
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