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Introduction                                              Section 1
Benefits to the development of children       Section 1
As cited by Cambridge Dictionary the word ‘inclusive’ means a process that is taken with the aim to produce something that is fairer for all (Cambridge dictionary, 2024). 
This is exactly what was thought about when creating the ‘one bag fits all.’  A bag that has been developed to be fully inclusive, inclusive of all children and their needs with the aim to equip all those working with children to have on hand access to several items and resources that can be found within the bags to support and maximize children’s skills from early stages of development such as speech, language and communication to emotional regulation and shared attention. 
Billings (2012) agrees, stating that offering services to all children with various abilities will result in positive outcomes rather than developing separate programmes. Welsh Government (2021) state during the reform of the ALN (Additional Learning Needs) act in 2021, government invested around 2.1 million pounds with the focus being set on developing positive and effective multi agency working within the early years. All resources found within the ‘one bag fits all’ are those that I have identified as innovative and key components when supporting children to develop skills that will enable them to reach their full potential. Many of the resources and the use of these in the form of strategies are those that I have been recommended during effective multi agency working with outside services within the setting when seeking support during my own practise.

Therefore, it is proposed in line with the curriculum for funded non maintained nursery settings, opportunities to provide a fully inclusive environment through universal practise for all is achievable by using the ‘one bag fits all’ enabling every practitioner to support each unique child at their stage and not age to reach their full potential through fun and engaging activities and strategies (Welsh Government, 2021). 

[bookmark: _Int_A0BlE7v6]Such strategies are critical for children who exhibit delays in areas of social engagement and communication. UNC School of Medicine (2021) reveals that when practitioners promote the core abilities of joint attention with children exhibiting delays in the early years, it has shown to lead to better language and communication development. Undiyaundeye and Basark (2018) concur and further state that practitioners' roles are critical in the development of such early abilities, referring to shared attention, speech, and communication as those that are interconnected rather than independent. 


How will this link to the early years? Section 2


[bookmark: _Int_gmyK2yUl][bookmark: _Int_lmAvaJsZ]The recent ALN change in Wales, according to the Professional Association for Childcare and Early Years (2021), calls for a reform in the way we support our leaners. This has led to numerous changes in the early years sector, as educators and practitioners are now expected to modify their methods to acknowledge and cater to the unique requirements of each child. Sharing similar views to theorist Maslow's hierarchy of needs which states each child’s physiological and safety needs must be met before a child can strive to reach their full potential (Gawel, 2019). Packer, Abbinet and Morris (2022) suggest such approaches should be taken when supporting children who may require additional support further stating before academic requirements are taken into consideration the child’s emotional, cognitive and communication needs should be met through strategies tailored to them. An approach that has been widely recognised as crucial to a child’s development through the use of Bronfenbrenner's ecological theory which suggest the child should be heart of all that one does (Leonard, 2011). This is supported using ‘one bag fits all’ approach with each strategy being tailored to those of the children in which one supports. 



[bookmark: _Int_yUoZYakM]Will there be possible challenges? Section 3

[bookmark: _Int_1IbaiLz9]According to Foss et al (2016), implementing new practices presents obstacles and potential hurdles to effective reform. Even if research demonstrates the potential for beneficial outcomes, this does not guarantee that such change will be implemented. Aguliard et al. (2005) agree, stating that one crucial barrier is that people who are critical to effecting such change are unwilling or feel unable to do so successfully due to their comfort with present practice posing the risk of staff not being consistent with such practise which would leave risk of non-effective practise with strategies being inconsistent. 
Considering the recent reform and the responsibilities of individuals who assist children with ALN, the Welsh Government (2021) provides training that is easily available to all. Local authorities also make sure that individuals who work closely with children have ongoing access to multiagency support to ensure that the child is at the centre of all procedures and staff are fully supported in the correct deliverance of support. Hobbs and Porsch (2021) contend, however, that educators who engage with children are frequently obliged to teach outside of their subject area and do not view access to these training modules as a prerequisite for working with some children who could have complicated needs. Knight et al. (2022) go on to say that during an online survey of teachers in Wales ranging from settings to secondary schools, they discovered that several commented on the disruptive behaviour of pupils with additional learning needs as a barrier to ensuring all learners reach their full potential, with others blaming such challenges on a lack of training. Nevertheless, as highlighted in supplementary guidance by Estyn unless a child is identified as having a disability or learning difficulty that hinders them from making progress in mainstream settings all settings and schools have a duty of care to provide additional learning provision that is effective in meeting their individual needs which is what I determine the bags will provide. 




Who can use the ‘one fits all bags?   Section 4

[bookmark: _Int_ilDGl765][bookmark: _Int_UsJE9VLL]The bag's objective is to be entirely inclusive, and this is reflected in who can use it. The bag has been developed specifically for individuals who work with children who are acquiring early foundational skills. This could be in an early childhood environment, a primary school, or for those working with children recognised as having additional learning needs in a special education school. According to Finkelstein, Sharma, and Furlonger (2021), children's growth is directly influenced by the people who work with them at critical developmental periods; as a result, inclusive support is essential for all children. Wilshiere (2023) adds that practitioners guarantee that all children experience a sense of belonging, value, and respect by offering inclusive practices to all children. The bag is a truly inclusive resource that is available to everyone without any limitations on who can use it.



[bookmark: _Int_w5IxE7SD]Why I feel these are invaluable?     Section 5

Although some impediments to effective implementation have been identified, I believe that the promise of such positive outcomes for all children's development outweighs the challenges. Positive outcomes that I have seen personally through consistent and continuous implementation from all staff members within my setting. Kent and Mcdonald (2021) believes that management's implementation of initiatives to support children inclusively in the early years, while fully supporting and showing all staff how to do so effectively, filters motivation and excitement across the team, increasing effectiveness. This was evident when first personally implementing the ‘one bag fits all.’ As cited by Persson, Blomqvist, and Lindström (2021) staff meetings allow members of a team to communicate, be honest, reflect and provide all with motivation. It was through a staff meeting such challenges were identified and the team collaboratively discussed ways in which we felt would be effective in meeting all children needs in a way that was universal. It was also during a team meeting after implementation of the ‘one bag fits all’ during reflection that all staff members were asked if they had any concerns for children, to which one replied “ I do not, although some of our children require additional support, it is support that is required to meet the needs of their individual development and not the development that is determined by their age and it is our duty to ensure we do this to the best of our ability”. A response that could only be offered by professionals that genuinely care about each individual child and want them to realise their maximum potential. I believe this has blossomed as a result of management's nurturing, care, and compassion for each and every child, which has given me the motivation to implement what I perceive to be an amazing asset and resource in the setting, this was recently acknowledged during an Estyn inspection where practise observed was referred to as outstanding in supporting those with additional needs with practitioners sharing an excellent understanding on how meet the individual needs of children (Welsh Government, 2023). I hope to see the ‘one bag fits all’ become an asset to those working with children. 










Part 2

Major educational reform is now taking place in Wales, with proposed modifications to the curriculum and the ALN system beginning. In the revised curriculum for Wales, the Welsh Government (2021) underlines that "raising the aspirations for all learners" is a crucial aspect of assisting all children in achieving their full potential. Knight et al (2022) further state the purpose of the curriculum guidelines is to assist educational institutions and environments in creating inclusive curricula, this aligns with the primary objectives of the recently restructured ALN system in Wales, which prioritised learner-centeredness and equal rights and entitlements for all children, regardless of age or environment (Welsh Government, 2022). However, as Wales moves to ensure that all settings and schools offer fully inclusive curricula to all children, national statistics from the National Association of Head Teachers in 2021 show that 92 percent of teachers believe funding provided to support children with ALN is insufficient, posing barriers to meeting those who require additional support (Cymru, national association for  head teachers, 2021). 
Flying Start (2020) provide further statistics revealed out of six hundred children starting a nursery placement in Wales in 2020, 73% of those displayed a significant speech and language delay. Is there an explanation for such an increase in numbers of children presenting delays in their development?
[bookmark: _Int_eturpAjT]Diament (2023) offers data collected through the government’s National Health Interview Survey reporting, one in every eleven children are diagnosed with autism, intellectual disability or developmental delays. Further findings reported boys were twice as likely to display such needs as opposed to girls. Wong (2022) suggest although it would take years for researchers to gather sufficient data to determine whether the pandemic had any significant, long-term effects on early infant development, the following findings are beginning to emerge from interviews with parents and educators reporting babies born during the covid pandemic are more likely to have delayed development overall, particularly in terms of social and emotional skills. Mulkey, Bearer, and Molloy (2023) provide additional explanations and propose that such delays are occurring as a result of the pandemic, with the results considered to be due to children not accessing services in areas where interactions and universal assistance were part of the daily routine.
[bookmark: _Int_uFERhAk1]Krakow and Kopp (2011) believe that children with major speech and language delays will exhibit delays in areas of shared attention, as the ability to establish joint attention is crucial to the development of speech and language and should be viewed as interconnected skills. West, Roberts, and Noden (2010) state Practitioners and teachers will frequently contact and collaborate with relevant agencies if they have concerns about a child's development; this can often result in interventions being implemented to support the child in specific areas such as shared attention and speech and language often referred to as targeted support. Nevertheless, according to the Welsh Government (2020), providing early intervention in areas that require further support that may be offered universally can make a significant impact in a child's developmental outcomes. Greenwood, Carta, and McConnell (2011) argue that universal practice provided at the early stages of a child's development is critical to future progress and improved results. It is proposed the ‘one bag fits all’ could support those working with children in delivering a universal practise accessible to all children in a mainstream environment supporting crucial development with resources within used to support joint attention, emotional regulation, speech language and communication and social interactions with those around them.
[bookmark: _Int_NkVJPX90][bookmark: _Int_PCxZgAQm][bookmark: _Int_sHo1draS][bookmark: _Int_dPDbkYNd]Welsh Government (2021) states that within the curriculum for non-maintained setting, practitioners should focus on supporting a child’s development at stage and not age. Shin (2012) agrees and states that through the use of motivational items and resources grasping the child’s attention and taking turns can be a fundamental skill and the basis for further skills that are entwined with speech language and communication. However, Kidwell and Zimmerman (2007) propose that in order to support the early stages of joint attention, the child's ability to understand the representation of an activity is dependent on the usage of objects of reference. As a result, the child is developing connective skills and building anticipation. Furthermore, Akhtar and Gernsbacher (2007) assert that knowledge of child development is necessary to support these skills, and that people who lack understanding of the needs that are being expressed or of how to meet and support them run the risk of exhibiting unrealistic attitudes like "they are in their own world," which can be harmful to a child's development. 
[bookmark: _Int_peG8jWvA]Resources within the bag can also be used to support the development of early speech, language, and communication skills. National council for special education (2021) state visual aids are regarded to be particularly beneficial for children who are unable to vocally express their needs and wants. They can help to provide structure and routine, improve understanding, prevent frustration, and offer opportunity to interact with others. When we speak, the words we use evaporate instantly. Visual supports last significantly longer. Speech and Language Uk (2019) state when we employ visual accompaniment with speech, we give children more time to understand, prepare for change, and consider how to respond. Visual aids can also assist children communicate for example using visual aids to when offering choices are inside the bag. The use of additional items such as a sand timer can also support children in recognition for transitions throughout the day. Kelly et al (2009) argues children who use visual aids continuously may grow dependent on them rather than paying attention to the spoken language that is being reinforced. As a result, the aids may act as a distraction rather than a tool for speech, language, and communication development. Early years matters (2023) define additional potential challenges of the use of such universal practice and state that, while there is room for positive development through the use of the bag, positive progress is unlikely unless this is consistent with all practitioners. 
Welsh Government, (2023) state during a school census taken in February 2022, the number of children with additional learning needs accessing mainstream provision was currently 74,661. However, data retrieved by Estyn suggests that in new provisional data recorded in 2023, there was 34,450 less children receiving additional learning provision in mainstream schools, which leaves the question of is the number of children displaying additional learning needs drastically decreasing or are such needs being failed to be identified. However, regardless of these justifications, according to the Equality Act 2010, all educational institutions and settings are required by law to make reasonable modifications to their curriculum to accommodate children's needs and enable those with special needs or disabilities to fully participate in the programme (Equality Act 2010). It is proposed that the 'one bag fits all' approach will facilitate and assist every child in obtaining resources that will raise the likelihood that they would make such progress in a fully inclusive setting, offering an improved new method of implementing universal practise. Nonetheless, as the education system moves towards providing an inclusive curriculum for all, Ng and Kwan (2020) suggest that transformation in schools is occurring at a slower pace because teachers are finding it difficult to adapt to the key values of an inclusive environment, with the main challenge being a lack of knowledge on how to do so. To ensure that all those responsible for adapting everyday education and provision to be more inclusive, training in additional learning needs and how to implement the new ALN reform within the classroom has been made widely available to all via the Hwb website (Welsh Government, 2021).
Rouse (2020) contends that, while training is now universally available to all practitioners in settings, there is a more favourable attitude towards altering practice and provision following training. Ellins and Porter (2005) go on to say that developing excellent inclusive practice entails not just enhancing teachers' knowledge, but also inspiring them to do things differently and having them reevaluate their attitudes and beliefs, which is a major hurdle perceived inside the education system as there seems to be a lack of applying knowledge following training accessed.
[bookmark: _Int_FR7nOJ4K][bookmark: _Int_bZlYedQj][bookmark: _Int_oTO3aYeR][bookmark: _Int_I5JQSyt0]In conclusion, it is suggested that good practices be shared between the two settings and mainstream school contexts in order for the implementation to be successful and favourably help children in achieving critical steps of progress in both (Adenaes and Haviind, 2018). Further proposals include the setting working in positive partnership with others on the positive deliverance of the use of resources allowing others to see firsthand what is achievable when the universal practice is delivered correctly and inclusively, as positive progress has been seen through implementation across one specific setting through the use of 'one bag fits all'.
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