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The nature and environment the child grows up in can impact on the child’s development. This in turn helps to determine the norms and values of their culture and what is right and wrong in society. A child’s holistic development is based upon nature and nurture where both interact to help a child mature and develop abstractly. The aim of the practitioner is to help every child achieve their best while under their care and push them to achieve this goal to hopefully provide positive results in as many areas as possible (Bryson and Siegel, 2012).
Social development is more than just helping children to improve their communication and socialisation with others. It is about improving the well-being of every child in society so they are able to reach their full potential. It requires practitioners to invest in their pupils and to help remove, and overcome barriers that would stop the child from achieving their social dreams and aspirations. Social development excludes the background of the child. It is purely about how the child is able to make a contribution to society through friendships, communication and other relationships to help their development (Oswalt, 1995).

Lev Vygotsky believed in the social constructive theory where children learn from others through More Knowledgeable Others (MKO) and the Zone of Proximal Development (ZPD). An MKO refers to somebody at a higher level than the child. This can be a practitioner, parent or peer at a higher academic level. Children can learn new abilities and skills from others and can teach each other new techniques and learning styles. Learning from those of a higher ability can help the child get the correct answers and feel a sense of pride and self-esteem. The Zone of Proximal Development is very important as it shows the differences between what a child is able to achieve independently and what they can do with guidance and encouragement. Vygotsky views interaction with peers as an effective way to enhance a child’s skills. He suggests practitioners use various co-operative learning styles and exercises where children who are more skilful teach the less skilful within the ZPD (Pound, 2014).

In my placement, Vygotsky’s theory is shown through group work. It is through enhanced provision that children usually help and guide one another. This then allows children to share their knowledge and understanding. Having the guidance from their peers can help them to concentrate more and to enjoy the activity as they should have a better understanding of what is being asked of them (Thomas and Lewis, 2016).

Improving Ella’s social skills through positive support and healthy relationships can encourage her to be more outgoing and creative. Socialising with various people from different cultures, religions and backgrounds can broaden her knowledge and understanding and can encourage her to interact with everyone. By Ella talking and socialising with other children on a daily basis she is able to enhance her social skills and her confidence (Pound, 2014).

Children’s emotional skills are continually developing when making their own choices and they gain independence which helps their imagination to build and creative skills to appear through their work or play. Concentration is largely improved during these sessions as children have an understanding of their thought process and what they are doing. In order for them to become emotionally attached to the task they must be able to sympathise and empathise with their thought process to understand what they want to do and how they want to do it. They seem to enjoy working in groups with their peers as they are able to mimic the parenting roles that happen at home and in the school environment. Not only this but if they decide to do practical work then they like to discuss what they are doing with one another and try to explain why they are doing it. This also helps to improve their communication skills (Baker et al. 2012).
B.F. Skinner developed the theory of operant conditioning. He suggested that the majority of the human and animal population learn through exploring based on their behaviour. He divided the consequences of their actions into positive reinforcers, negative reinforcers and punishments. He found that humans respond to others by taking advice, listening to the warning of others and obeying given rules and laws. From this behaviour modification technique, Skinner found that positive reinforcers are more likely to make people repeat their behaviour when they achieve something they desire, such as buying a new type of food product after previously sampling it. Nowadays, in practice, human behaviour is associated with the behaviour that takes place, the conditioning. When behaviour is rewarded, children repeat the behaviour willingly because they get what they want at the end of it. However, some children chose certain behaviour to avoid negative reinforcement and the guilt that they performed badly. Children are free to behave how they want but they are nurtured into believing they must face the consequences if they behave inappropriately. For example, children can be rewarded with positive reinforcers such as points, golden time or stickers and negative reinforcers and punishments could include taking time off their play time, not using specific resources until they have learnt their lesson or sitting by themselves and thinking about their actions (Pound, 2014).

In practice, children recognise their emotions more and can place them on an emotions chart and explain how their feelings to others. They have grown up knowing what emotions mean and the actions that go with them. It is through me being in practice that I have observed Freud’s theory. An example of this is shown when some children put their hands over their mouth if they are lying, as if to stop bad words from coming out. Children recognise their emotions more and they can place them on an emotions chart and explain how they are feeling to others. This can be expressed through circle time and philosophy (Baker et al. 2012). 

Practitioners should be continually encouraging and acknowledging positive behaviour within a classroom and early years setting. Children, such as Ella, who have low self-esteem find it very difficult to cope with school pressures and achieve good results and grades. Children who have low self-esteem are at risk of developing depression, anxiety and mental health problems.  It is important that practitioners are there to support children by giving praise and encouragement through these times and help to improve their self-esteem. It is important that practitioners praise and encourage positive behaviour in the classroom, as this could be an incentive for children to carry on with their positive behaviour and behave appropriately. Practitioners should use the idea of positive reinforcement towards a child’s behaviour. Positive reinforcers could include golden time, stickers or extra playtime. Ella may like the idea of having stickers if she shares her resources and plays with the other children. Ella could feel a sense of belonging if she knows that she could get golden time or extra playtime by reading a short story to herself. Children enjoy getting these reinforcers as they encourage them to behave appropriately and sensibly. Although negative behaviour should be observed and action should be taken appropriately, positive behaviour is important to acknowledge and recognise because the praise and rewards children should get from this, can affect how they perform on a daily basis (Charles, 2005).

Cognitive development is a construction of thought process where children explore and improve their language skills. This area of development is about how children problem solve, decision make as well as how they understand the world around them. Cognitive development is a learning process rather than just the development of a child’s brain (Tassoni, 2010).

Piaget believed that in the sensory-motor stage, the child has a slight understanding of the world due to them recognising objects from their sensory experiences. It is at this stage that a child will go through growth and developmental stages at different rates and it is at this point that they discover new things within their close environment. During this period children should be performing physical actions such as crawling and walking but they should also be expanding their vocabulary skills by socialising and interacting with others. Piaget thought that by the end of this stage, children should understand that objects exist even if they cannot be seen and they should be able to attach words to objects. At the preoperational stage, the foundation of language development should have been built. Children become more skilled at pretend play and yet still have a strong opinion about objects and the understanding of the world around them. They tend to struggle with the logic and thinking skills behind their actions (Gray and Macblain, 2012).

In my placement, Piaget’s work is influenced and is shown through experiential learning. Experiential learning is where a child is learning through a process of accumulating knowledge and skills through experience by completing tasks. Children should not only be involved in classroom education, but they should also be involved in the learning process that takes place. For example, they should decide on the educational topic that they wish to learn about. When children learn experientially, they discover a range of opportunities which can lead them to take on a new challenge and become familiar with their surroundings. Discovering new things and understanding the environment they are in can ensure a child gains confidence, self-esteem and pride in themselves. Practitioners in my placement have flexibility when a child takes part in experiential learning because having a child initiated task helps children gain new skills and abilities at their own pace. This is encouraged from early on in their lives (Smith et al. 2012).

Although Ella has passed the sensory-motor stage according to Piaget, she still has not met these milestones and has not expanded her vocabulary skills by socialising and is not keen on interacting with others. Ella should be at the preoperational stage however, this is not the case for Ella as she will only respond to people if spoken to, and will not initiate talk herself. If play and active learning is planned well, the purpose should be to motivate, stimulate, and develop skills, concepts and attitudes as well as consolidating her learning. Child initiated learning is one of the major aims in the Foundation Phase. According to Siraj-Blatchford and McCallum (2005), they both explained that cognitive development is the result of active learning. It is through children participating in an activity, with others who are more knowledgeable, that they learn new facts, skills and abilities. 

By implementing positive attitudes in a childcare setting, practitioners are not focusing on what the children cannot do but are focusing on what the children can do even if they have a slower rate of development or a specific requirement. By meeting their needs, practitioners are recognising and supporting every child’s needs through inclusion rather than discrimination towards disabled children or children with additional learning needs. Ella is not where she needs to be according to the Foundation Phase Framework, this could just be a slower rate of development but it could be that she has a specific need that needs to be addressed. Practitioners in Ella’s school should be aware of the procedures in place to support her and they should have a positive attitude towards her potential disability. They should be encouraging her to develop her self-confidence and self-esteem in order to make her feel as though she is included and can develop in a comfortable environment. Inclusion within the setting is important for Ella to learn appropriately and have the right mind set when making decisions and understanding the work she must complete. Supporting her with her own choices and helping her when she needs the support can play a part in the attitude she portrays within the setting. Not only can a positive attitude help her behaviour but it also teaches other children that equality, diversity and inclusion is key and every child is treated fairly with an anti-discrimination policy being followed (Meggitt, 2011).
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