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Component 1 – Planned Experience

	Cynllun Gweithgaredd
Activity Plan

	Gweithgaredd:
Activity: An experience for children to explore the school garden and natural landscape features of trees and grassy slope. Children will also explore the raised beds and mini beast hotels.


	Nifer o blant:
Number of children: 6

	Oed y plant:
Age of children: 4-5 years
Reception class
	Nifer o oedolion:
Number of adults: 2

	Lleoliad:
Location: School garden

	Amser paratoi:
Preparation time: 45 mins
	Amser gweithgaredd:
Activity time: 1 hour 30 mins

	Adnoddau:
Resources:
· Tarpaulin
· Collection pots for insects with magnifying tops
· Magnifying glasses
· Blankets
· Selection of books, some that identify nature, some for reading such as picture books and nursery rhyme books.
· Gardening tools appropriate for age, to include small handles shovels and folks
·  gloves
· Water
· soil
· Mud kitchen (permanent feature in the school garden)
· Pots, pans and stirring utensils
· Paper and clipboards
· Selection of drawing and writing materials
· Ipads (2 for the children’s use and 1 for each adult).
·  Twigs
· Hay and straw
· Rubbish collecting sticks and bag
· First aid kit and mobile phone


	Amcan/ion y weithgaredd:
Aim/s of activity:
· For children to explore the school garden.
· Discover the natural features. 
· To make connections with nature.
· Engage in multi-sensory, open ended self-directed play.
· Socialize with peers and develop language skills.
· Make a connection to the local landscape.
· Develop and improve gross motor skills, fine motor skills and body movement awareness.
· To encourage curiosity and exploration of the environment.






	Cysylltiadau â deilliannau:
Links to outcomes: 
The planned experience supports a holistic approach to a child’s development. There are several links to the Welsh Government (2015) Foundation Framework Outcomes that may occur dependent upon children’s self-led interests. 
Knowledge and Understanding of the World
· Exploring and experimenting
· Thinking about questions and then asking them and listening to the answers
· Listening to others
Physical Development
· Develop coordination
· Develop gross motor skills
· Develop fine manipulation skills
· Develop confidence
· Use and handle a range of tools
Mathematical Development
· Recite a range of number rhymes and songs
· Count reliably up to 10 objects
Language, Literacy and Communication Skills
· Express what they like and dislike
· Use appropriate, increasing vocabulary in and through play activities
· Take part in activities alongside others with some interaction
· Exchange ideas one to one and small group discussions
· Produce pieces of emergent writing
Personal and Social Development, Well-being and Cultural Diversity
· Take risks and become confident explorers of their indoor and outdoor environments
· Become independent thinkers and learners
· Show curiosity and develop positive attitudes to new experiences and learning
· Take responsibility for their own actions
· Be aware of and respect the needs of others
· Form relationships and feel confident to play and work cooperatively
This planned experience also supports the four purposes set out in the new curriculum for Wales (Welsh Government 2020). This experience also supports Welsh Assembly government (2008) ESDGS skills of developing a sense of awe and wonder at the beauty of the landscapes, habitats and living things and caring for the environment and recognizing its importance.


	Gwahaniaethu:
Differentiation:
This planned experience is inclusive of all children as this experience allows the children to participate at a level that is appropriate to their current level of development and facilitates engagement based on a child’s interest and choice of activity. The garden and landscape features can be enjoyed by all children and those that may require extra support to interact will be supported by a knowledgeable adult.



	Iechyd a diogelwch:
Health and safety:
· A risk assessment and environment audit will be completed before the planned experience (completed in component 2 and component 3).
· Knowledge of child allergies, medical needs and individual needs will already be known in school, medication and adjustments to support provision will be provided.
· All staff will have DBS and first aid certificate.
· Medication and first aid kit will be taken.
· Fire register.
· Ensure all children and adults have the appropriate clothing and resources dependent on the weather, for example waterproofs and wellies or hats, sun cream and water bottles.
· Prior to commencing the experience, the garden will be inspected for any risks that might have appeared such as cat or dog feces, any broken fencing or hazards since completing the risk assessment.
· Ensure all adults have knowledge of the planned experience.
 

	Rôl yr oedolyn/oedolion:
Role of adult/adults:
· Collect and set up resources.
· Provide instructions and set boundaries for children at the start of the experience.
· Watch and observe children.
· Record observations using video, photos and brief notes.
· Engage as a co play partner when invited by children’s ques.
· Support and scaffold children to encourage exploration and discovery. Share enthusiasm, awe and wonder with their discoveries.
· Engage in sustained shared thinking.
· Support positive exploration and learning and when needed respond appropriately to ensure safe play.


	Y weithgaredd:
The activity:
· Conduct a visual inspection of the garden prior to children starting experience.
· Gather all resources need and place them on the tarpaulin in the garden.
· Ensure additional adult has full understanding of the planned experience, the aim and the role they are to play in being an observer, supporter and scaffolder of children’s engagement in self-directed play and discovery. 
· Collect children and any required medication or equipment that is needed such as waterproofs and wellies and given the opportunity to use the toilet before leaving the classroom. 
· As the children may be excited to participate in the experience ensure that they stop and gather at the entrance to the garden close to the tarpaulin to listen to a very brief explanation of intended experience.
· Discuss with the children the boundaries they have. How to keep themselves safe for example there are blackberries and raspberries they can be picked and taken back to class to be eaten after they have been washed by an adult. Looking after the environment and creatures they may discover. Explain to the children that there are some additional resources that are available for them to use. The role of the adult 
· After this encourage the children to be explores, have fun and share any wonders they find.
· The children will then be left to explore and participate in activities of their choice.
· The role of the adults then is to supervise, encourage and support exploration and share in the children’s awe and wonder.
· Some children may choose to run, roll or slide down the slope.
· Some children may choose to explore the fruit and vegetable beds and may use the tools to dig or pick blackberries and raspberries.
· Some children may choose to play and swing on the low branches of the birch and hazel trees.
· Some children may choose to use the blankets to make dens using the lower branches.
· Some children may use the blankets to lie on the ground. Maybe to draw or look at a book. Others may just look at the world around them or chat with peers.
· Some children may explore the mini beast hotels and try to collect the creatures to share with friends.
· Some children may choose to use the provided resources to make new homes for the creatures they find.
· Some children may choose to explore the mud kitchen and use the resources for mud play, for example making mud pies and pancakes or mixing and making potions.
· Some children my use the grass area to run, hop, jump and possibly attempt hand stands and cartwheels.
· Some children may choose to pick and play with daisies, dandelions and clover flowers. Making daisy chains or flower patterns.
· Some children may choose to record their exploration in writing, drawing or take videos/photos using an ipad.
· Throughout the experience adults need to be knowledgeable about the children’s needs and understand the need to follow the ques from the children. Some may want the adult to be play partners, others may want to share their experience, others may want to know the adult is there but only and an observer.
· Some children may be unsure of what to do, adults need to observe and when needed, model an activity and talk out loud with a running commentary such as “I wonder if I could…”to tempt   the child to feel confident to explore.
· The adults should record observation of the children using photos and videos and where needed making brief notes on ipads.


















Component 2 – Risk Benefit Assessment

RISK BENEFIT ASSESSMENT

	Location / Activity:
	School Garden
	Date:
	21.09.2020

	Assessor:  
	Amanda Brown
	Review date:  
	21.09.2021



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Mud play -
Soil














	Supports sensory awareness.
Provides opportunity to develop scientific knowledge and skills linked to mixing materials, measuring volume and amounts.





	Illness if they were to eat significant amounts.
Infection/illness caused by contaminated mud. Possible infection if contaminated soil enters cuts and grazes.




	Children
Adults













	· Wash hands thoroughly at the end of activity.
· No material in mouth rule for outdoor play.
· Use appropriate soil and ensure soil used is not contaminated with animal faeces or other contaminants.








	Low
















	Mud play -
Utensils










	Able to develop gross and fine motor skills using spoons, cups, different sized saucepans and other materials.






	Cuts or bruises from misuse, broken or badly maintained equipment.








	Children
Adults










	· Ensure all resources and equipment are safe and checked prior and at the end of the activity by responsible adult.
· Ensure children are aware of using material and are aware of using any equipment safely.





	Low













	Grassy slope
rolling, sliding and running















	Able to develop gross motor, core strength and coordinating skills.















	Cuts or bruises from sharp objects such as stones. Trips and follows could result in twisted ankles, head injury or broken bones. 
Staining, soiling or damage to children’s clothes.
Wet weather could alter the slope making it slippery. 






	Children
Adults




















	· Ensure that the area does not have sharp stones, large fallen branches or any foreign material that could be a hazard.  
· Ensure children are supervised by responsible adult
· Encourage children to be aware of their surroundings and take appropriate risks.
· Ensure children wear appropriate clothing to allow participation.
· Adult supervision to ensure safe play without restricting engagement.







	Low




















	Gardening -
Soil









	Supports sensory awareness.
Supports discovery learning about how plants grow.






	Illness if they were to eat significant amounts.
Infection/illness caused by contaminated mud.





	Children
Adults










	· Wash hands thoroughly at the end of activity.
· No material in mouth rule for outdoor play.
· Use appropriate soil and ensure soil used is not contaminated with animal faeces or other contaminants.
· Gloves to be worn.




	Low













	Gardening -tools






	Able to develop gross, fine motor skills and hand eye coordination skills using small handled shovel, forks and rakes.


	Cuts or bruises from misuse, broken or badly maintained equipment.




	Children
Adults







	· Ensure all resources and equipment are safe and checked prior and at the end of the activity by responsible adult.
· Ensure children are aware of using material and are aware of using any equipment safely.


	Low









	Minibeast collecting






















	Able to develop an appreciation of the importance for creatures in our environment and understand their importance.
Develop scientific knowledge on life cycles.
Able to develop fine motor skills in using pots to collect minibeasts. 








	Cuts or bruises from misuse, broken or badly maintained equipment.
Stings, bites or allergic reactions from contact with minibeasts.














	Children
Adults






















	· Adult supervision to ensure children can understand that some creatures should only be watched.
· Awareness of allergies and ensure any appropriate medication required by children or adults is available.

















	Medium
























	Climbing trees and swinging on overhanging branches







	Able to develop gross motor and balance skills.
Able to connect to the landscape.
Able to take risk and develop resistance, self-esteem and confidence



	Cuts, bruises and abrasions.
More serious falls could lead to broken bones or head injuries.






	Children
Adults









	· Adult supervision.
· Ensure children take risks that are appropriate to their own personal development ability.







	Medium













































Component 3 – Environmental Audit

	Mater / Nodwedd amgylcheddol 
Issue / environmental feature
	Niwed allai ddigwydd
Damage that could occur
	Sut i leihau y effaith negyddol How to lessen negative impact 
	Adnoddau sydd angen 
Resources needed
	Pwy sy’n gyfrifol
Who is responsible 

	
Minibeast hunt



	Squashing or damaging insect life. Changing site ecology and biology.
	Remind children to be gentle with minibeasts. Avoid over collection and return minibeasts to where they were found at the end of the activity.
	n/a
	Leader and all adults to reinforce rules.

	
Climbing trees




	Damage to native trees that change the site ecology and biology
	Adult supervision. Remind children to take care of the natural environment.
	n/a
	Leader and all adults to reinforce rules.

	
Trampling undercover plants during activities




	Using same location repeatedly could trample grass and other plants, exposing bare ground, losing plant life and diversity.
	Children encouraged to move about in smaller groups to avoid over trampling.
Children encourages to use established pathways.
Monitor areas becoming bare so a response can be made.

	n/a
	Leader and all adults.

	

Water system when tipping materials away






	Polluting water system and clogging drainage system.

	Encourage all children and adults to avoid tipping mud and mud potions down the sink.
Mud and mud potions can be tipped away in the raised beds.



	n/a
	
Leader, all adults and children.








	Berry picking
	Taking all the berries would remove a food source for insects and birds.
No fruit to disperse seeds for next year’s crop.
	Encourage children to leave some berries for wildlife. 
	n/a
	Leader, all adults and children.

	Picking wildflowers
	Over removal of wildflowers could impact the ecology and biodiversity in the environment.

	Encourage children to consider the flowers as food and home for wildlife and to leave some areas unpicked.

	n/a
	Leader, all adults and children.

	Exploring nests or minibeast habitats
	Removing or destroying bird nest or minibeast habitats would alter the ecology and biodiversity. The reduction of insects would affect the fruit pollination and food web.
	Encourage children to explore but return the environment to exactly as it was at the start of the experience. 
	n/a
	Leader, all adults and children.
























Component 4

The experience provided in component 1 as part of this portfolio involved children exploring, learning and playing in a garden environment that consisted of a small wooded area of native trees, a small grassy slope and grassed areas, raised fruit and vegetable beds and various nature exploration areas. The plan was created to develop an interesting and stimulation child-led natural learning environment, encouraging children’s physical movement, health and well-being through engaging with nature and the natural landscape and open-ended resources. The planned environment experience facilitates children to engage in a range of holistic development opportunities that are beneficial to both children and practitioners. Highlighting to practitioners the importance of children engaging in risk taking play and the benefits to development. Careful consideration has been given to the choice of location in proximity to the school and the natural landscape features that children will be able to explore and interact with. 
The school garden was chosen as the location for the experience after considering the viewpoint of Beames, Higgins and Nicol (2012) that practitioners should consider using a location that is easily accessed on foot as opposed to a bus trip as this means the experience is more likely to be repeated and become a regular part of practice and  learning that is provide in children’s own environment provides children with the opportunity to build a sense of identity. Combined with the philosophy that underpins Te Whariki of ‘All as One’ (Ministry of Education New Zealand 2017). 
Higgins (2009) argues that developing a connection with children’s own environment provides a starting point for developing a connection to the place, a sense of belonging and fosters an ethic citizenship. Forging understanding of the consequences of one’s actions and develops an empathy for the environment, supported by Welsh Government (2008).Similarly, Malone (2001) explains that play and learning experiences in a child’s environment provides an opportunity for children to develop a sense of belonging, identity, self-worth and become a member of the community. Furthermore, Donaldson (2015) in his review of the curriculum for Wales has placed a focus on each child developing an understanding of where they fit into the world starting at their own local level.
 Therefore, this planned experience is an example to practitioner of how they can plan and use the local environment to enhance development of citizenship and belonging to the community for children. 

Froebel (1852) emphasised the importance of the garden and the educational importance of learning outdoor as a holistic approach to development.  Also, Froebel (1852) suggested that through allowing to participate in gardening and to play outdoors, children learnt about nature and about plant and animal growth, this learning underpinned children learning to take care of nature and to recognise their own place in the natural world. Children also develop self-control, comradeship and fairness through playing outdoors (Tovey,2008). Beames, Higgins and Nicol (2012) suggest that practitioners should incorporate children taking care of their environment with tasks such planting and weeding as this facilitates the feeling of responsibility for the environment and promotes empathy. 
Similarly, Harding (2005): Ouvry (2019) also suggested that children playing in the outdoors promotes knowledge of the world and empathy for living things. Suggesting that being in the outdoors provides opportunities for children to experience and learn about the natural world. Supporting sensory development by listening to leaves rustling, watching clouds in the sky or feeling rough bark, providing first-hand learning that cannot be achieved indoors (Harding 2005). However, despite the benefits of holistic development for children through outdoor spaces Waite (2011) argues that children are spending significant less amount of time in the natural world especially children in early years, who are almost cocooned in plastic. Furthermore. Moss (2012) highlighted in a report commissioned for the National Trust that children are at risk of ‘nature deficit disorder’. Louv  (2010) highlights that the lack of connection by children to the outdoor space and nature leads to a diminished use of senses, attention difficulties and links to emotional and physical health. In recognition of this the UK introduced Forest Schools which is based on the philosophy of Froebel and Scandinavian schools in an attempt to redress the balance and improve children’s connection with the natural environment, build social skills and confidence (Knight 2012). Practitioners could use the viewpoint of Reggio () and view the landscape and outdoor space as the third teacher. Also, supported by The Early Years Foundation (2007) guiding practitioners to reflect on what children have been able to do rather than a list of what they should do. This planned experience gives practitioners access to an environment that is enriched with sensory stimuli of the natural world, natural features that supports children managing challenge and taking risks. Inclusive of all children enhancing self-confidence and self-esteem. and supports the benefits of learning about the natural world that can excite children’s curiosity. Corresponding with the vision outlined by the four purposes of the new curriculum for Wales (Welsh Government, 2020).
Facilitating and providing opportunities for children to play is an important part of children’s development. Article 31 of the UNCRC states that play is a fundamental right of all children and play is essential for children to develop intellectually, physically, emotionally and socially (Unicef No Date). Through play children learn to express their thoughts and feelings, develop language and social skills and become aware of cultural diversity. Furthermore, Filer (2008) suggests that allowing children to play creatively outdoors provides opportunity for children to use their imagination and promotes original thinking, flexibility, adaptability, empathy and the ability to generate multiple solutions to a problem. Similarly, research by Garrick (2009) indicate children develop physical skills, spatial awareness and decision-making skills through playing outdoors.  Playing outdoors also provides children on opportunity to learn for a more knowledge other (Vygotsky 1962). Supported by Nind (2003) research that children who play outdoors improved their language competence as the outdoor environment facilitates a more active engagement in communication with peers. NCT (2017) highlights a range of benefits to children from playing outdoors, the changing nature of outdoors makes the environment multi-sensory, children develop gross and fine motor skills. This experience provides space and opportunity for children to define their motor skills. Thomas and Harding (2011) argue that play in the outdoors is both broader and deeper because the natural world is more controlled by the weather, seasons and temperature rather than by adults.  Furthermore, NCT (2017) suggest that being outdoors encourages children to develop lifelong healthy lifestyles with better sleep patterns and learning to manage challenge and take risks through playing outdoors. Play Wales (2020) supports and highlights the need for children needing to learn to takes risks for their well-being. Mackett and Paskins (2008) highlights that outdoor play uses more calories than comparable organised physical activities. Thomas and Harding (2011) indicate that physical learning in the outdoors has been given increased importance due to concerns about childhood obesity.  However, Tovey (2010) argues that children in the UK are limited by a culture of risk aversion, risk anxiety, regulations on freedoms to play and increased regulations. This experience includes the acknowledgment that some risk is involved to children and adults but by following current guidelines and advise for the Health and Safety Executive (2012) it is possible to action a planned experience, supporting children to take risks at an appropriate level and overcoming challenges. Practitioners should feel confident in providing children with stimulating, risk taking environment without the fear of litigation (HSE 2012).

The role of the adult in this planned experience has been concisely defined and outlined. To ensure the plans give detail guidance (Bilton 2010).  Waller (2007) suggest that adults are crucial for children’s outdoor experience. Young children need practitioners who value and enjoy the outdoors themselves, see the potential and consequences it has for young children’s well-being and development and want to be with them outdoors (Waller 2011).Furthermore, Harriman (2006) States the role of the adult is to facilitate learning rather than direct it. Also, A key role of the practitioner outdoors is to observe, recognise, capture development and communication these findings to colleagues and parents (Welsh Government 2015). Engaging in reflective practice, thinkers and co-constructors of knowledge with children to inform future plans (Waller 2007: Welsh Government 2015). Furthermore, Waite, Davies and Brown (2006) note that practitioners who believe in the outdoors and support the potential learning outdoors has to offer children, underpins outdoor learning success and impact on children’s outcomes. Therefore, giving adults a clear understanding of their role will promote effective and beneficial use of the outdoors and support scaffolding children learning and development.
 
Recent research has identified evidence of the value of adults engaging with children collaboratively in activities outdoors through ‘sustained shared thinking’ to support cognitive development (Siraj-Blatchford et al. 2002). Waller (2007) suggests that the outdoors environment provides a greater opportunity for adults to engage in conversation with children to work together. This practice is beneficial to both children and adults as the child learns to be curious and the adult learns about a child’s knowledge and understanding (Brodie 2014). Further supported by Vygotsky’s (1962) theory of zone of proximal development. Therefore, this experience plan fully supports adults adapting the role as observer and when invited by children engaging in ‘sustained shared thinking’. 

Being in outdoor environments provides children with the opportunity for movement that is difficult indoors. Outdoors children can be more relaxed, inventive and adventurous with ideas (White 2011). Furthermore, White (2011) suggests that the outdoors is vital, special and deeply engaging environment for children. Offering opportunities for children to move freely without the constraints of the indoor classroom. Practitioner who maximise the use of the outdoor space will children’s needs being met and see a reduction in behaviour issues. This planned experience supports children moving freely.

Overall this planned experience has highlighted the importance and benefits to children and adults of using outdoor spaces and connecting with the natural landscape and nature. Whilst providing children to engage in self-directed open-ended play. 
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