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· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
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· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
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· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
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· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!




Reflective journal 

Pillgwenlly Primary School is situated on the outskirts of a city centre known for its docklands area. The area has been greatly improved upon with the rebuilding of new housing, social and commercial facilities with many attractive features.

The school is a primary school with a nursery on site. There are 21 mainstream and supported classes, 1 Nurture group and a Learning Support Unit. It is a multicultural school where a wide diverse range of languages is spoken. The largest Ethnic Minority Group are Pakistani, Bangladeshi and  Yemeni pupils. The fourth largest group belongs to Czech, Slovakian and Romanian pupils. There are several children who are new to English and about half of the school population have early language acquisition skills.

I work part time as a level 2 teaching assistant and part time as a high level teaching assistant, and have worked at the school since November 2011. I worked in every group up to year 5, including Seren and Nurture group. Since September 2019 I have been based in Reception and have worked with children with additional learning needs, age 4-5 years old. Early child development is a critical period. It lays down the foundations for the rest of children’s lives. 

From attending Skip Cymru course I have learnt that children from a very early age need to be physical in order for them to develop all areas of their learning. Being physical helps them to build up their neural pathways in their brain. “The more the baby moves and is stimulated, the more the pathways in the brain are developed.” (Skip Cymru, Moodle Motor Development 2022).

Children move less nowadays due to technological innovations, social media, lack of access to sport facilities and family lifestyles.  Goddard Blythe’s theory reinforces this, “We have seen how movement is an essential ingredient for a child’s development and capacity to learn, but children of today have less movement opportunities in their daily lives than any other generation.” (Goddard Blythe, The Well-Balanced Child, 2005: 130) Unfortunately the COVID-19 pandemic has had a significant impact on pupils. Pupils spent a  very long time in their home environment during the national lockdown in 2020,  which had affected them in areas such as social and emotional development, cognitive development, speech and language development. It also had a big impact on fundamental motor skills development of our children. 

From my observations and assessments of the children it is evident that they lack fundamental motor skills and sensory integration. I was interested to see what difference it would make to take a part in Skip Cymru education and teach physical education for early years applying their methods. A class teacher had chosen 6 pupils for me to work with, who would benefit the most from Skip Cymru sessions. Prior to my planning I baselined each of the children. This would give me an idea where to start my lessons from. Although all the children were the same age 4-5, they were at different stages in their physical development. “Some children develop faster and some more slowly, but all travel pretty much the same path.’’ (Ayres, J. 2005, p. 13). Most of them were at the initial stage of catching, one of them was scooping the ball and one was a hand catcher. None of them were a proficient catcher. To achieve becoming a proficient catcher I needed to work on their fundamental motor skills as set out in Seefeldt’s model The Progression Of Motor Proficiency Skill Levels (Seefeldt, 1980 p.317). I needed to plan lessons that would take them back to basics in order to become a proficient catcher. 

My first lesson was meant to be outdoors but due to the rain, we shared our school hall with the rest of the class. I used a few paravans to split the hall in half. I also used a couple of dinner tables to prevent other children from coming in. For the warm up game I chose the Mr Man game. We explored a variety of ways to travel. I used two hoops as visual clues. Red hoop meant stop, green hoop meant travel. The lesson got disrupted by the other children, who were also using the hall. My group of children were not following instructions. For example, instead of walking they were running and bumping into each other. They had no spatial awareness. “Spatial awareness allows us to be conscious of the things in our environment as well as our position relative to them. This ability is important for several reasons, such as:’’ location, movement, social, reading and writing and mathematics. (Seladi-Schulman, Jill, Healthline, 2020).  From my observation I had to introduce different rules the next time. For the next session I spread out coloured spots on the floor and put cones around the hall. This helped children to find space away from each other. I reduced the number of ways of travelling from three to two. This simplified the game. This helped their concentration and understanding and they started to become more spatially aware. As they started to get used to these sessions over the few weeks I linked the Mr Man Game to Superheros because these children could relate to this topic. Each superhero represented  a different speed or  action. They chose Flash and Hulk. Flash was fast, Hulk was stompy. The children learnt different ways to travel, different speeds, dynamics and spatial awareness, however they still needed to work on their listening skills in order for the lessons to be effective. On the second day of the Skip Cymru course I had been given an idea to use a tambourine with simple instructions to go and stop. The tambourine worked well. The children were able to listen to the sound.

The main activity was catching and rolling. We started with rolling as all of the children needed to work on their tracking and hand eye coordination skills. I set up 3 gardens in a school hall. I split my pupils into 3 pairs. I introduced them to the 3 gardens. In my first lesson the children didn't stay in their gardens as they were not familiar with the concept. This lesson didn't go well as some of the children were losing their ball and kept running back and forth. They distracted each other. I needed to reconsider how I was going to run this lesson next time. 

In the next lesson I decided to make a few changes. Each garden had its own colour - orange, green and blue.  Each pair had their own colour garden.  The children were also given their own spot to sit on. The spot helped the children to stay in their correct space. I showed the children visual clues which helped to demonstrate how I wanted them to sit. This worked well during this session, as all the children remained working in their own gardens. They were practising rolling in pairs and tried to communicate with each other. After reviewing this session I realised that it worked better than the previous lesson, because I had simplified the task and made the instructions more suitable for their stage of development. If we look at Newell's Constraint theory (1986) all elements of the learning process need to be correct for the session to be successful. Last time the task constraint was not suitable.

For my second cycle of teaching Skip Cymru I introduced throwing. In my first session I played a warm up game with a group of 6 children first. When we finished I asked them to choose a ball they liked and throw it against a wall. This helped me to assess the children's throwing ability. According to Gallahue and Ozmun’s developmental sequences, some of the children were at the initial stage of throwing and some of them were at a stage 2 and a stage 3 (emerging stages) of the fundamental motor skills. I needed to plan a lesson to teach them how to become proficient throwers. 

My other couple of sessions were not very successful due to a few circumstances happening in our foundation phase - particularly in the reception year group. The reception planning was slightly changed for a couple of weeks because we had a lot of new classroom equipment delivered. In order to sort this out the teachers were out of their classrooms. Normal routine of lessons was disrupted, this then affected all the children's behaviour in the year group. It furthermore had an increased impact on the group of 6 children with whom I worked as they all have additional learning  needs.  There was a changing of routines and familiar staff which made it more difficult for them to deal with. The change in the skill from rolling to throwing meant that they were starting a new activity within two weeks of having learned the rolling/catching. This change had also affected their behaviour as it was something unknown to them. They had not yet developed confidence in throwing and did not understand the requirements of this fundamental motor skill. The difference with this activity was the fact that they were no longer expected to sit or be placed on a spot to roll the ball. This time the children were standing and physically moving more. They were running around more and as a result became distracted and did not listen well to instructions.

In my next session I looked to use the rolling that they were familiar with in one garden and continue introducing the throwing in the other. I had only four children on that day due to sickness, so I set up only one garden which was the rolling. This helped to review what they have learnt so far. The children were settled, and were able to get on with the activity independently. They were set up with a selection of balls.They were able to choose their own balls and to swap them when confident with them. They started to recognise that some balls made rolling harder and some balls made it easier to complete the task due to the size. They started to recognise when they were being challenged and this helped them to feel that they were successful, and their confidence was boosted.  When they lost the ball, they would fetch the ball back and return to their positions in the garden. This meant they understood about the gardens better as before they would have got distracted and wandered off. I was pleased to see those two children playing and practising together. My other two children had a go at throwing. I drew a big circle on a wall and let them throw some bean bags at it. They enjoyed it a lot, however  they still need to work on their listening skills in order for them to become proficient catchers. At the moment they only focus on throwing a bean bag to hit the wall, but  in the next few sessions they will be given the opportunity to use pom poms as well. These will be used when they are more confident with the bean bags and will encourage them to use more force when throwing.

My last session happened to be on a Monday. I had a group of 6 children but some of them missed a few days in school the previous week and it was a day of filming my teaching. I asked my colleague to film my lesson. This morning session was out of their routine for all the children which is shown during my teaching. 

I set up two gardens in the hall for rolling and catching and for my third garden I used a ‘role play’ area. I printed superheroes pictures and stuck them on a wall. All the gardens had a few choices of equipment to make the activity easier or harder. The throwing garden worked well as they picked a bean bag and basically they tried to hit the superheroes. The pictures of the superheroes helped them to focus their attention on what they were doing, and worked great as a target. As this was still a new concept, I wanted them to work on just getting used to throwing. I demonstrated how to throw at a proficient level. One of the children copied how I threw and was then able to use his legs contralaterally when throwing. I moved their starting spots further away or closer  to the target in order to make it harder or easier. This helped all children aim better at their superheroes. In the other two gardens, I found the children started to get on with the activities on their own, however they had too much equipment to choose from and this meant that they were distracted by it all. Next time I would simplify the equipment.

Overall I have found that Skip Cymru has had a positive impact on the children’s learning and behaviour. They have grown in confidence, and have developed in oracy. They are able to use simple vocabulary now to communicate with each other. This in turn has helped them to socialise. They now stay active in all sessions, and have started to build on their listening skills. They understand how to use equipment and enjoy exploring these. They comprehend how to make their activities harder and easier.  They feel  a sense of achievement when doing Skip Cymru. As a rewarding feedback from the children to myself, it was lovely to hear them asking when they are going to do this again. My confidence in teaching Skip Cymru has definitely helped me to grow and improve my physical education skills. It has also greatly helped me to understand the importance of being physical from birth to succeed in a future life. My hopes for the future are to continue working with this group, and then apply the theory into practice within the whole year group whilst working alongside other Skip Cymru qualified teachers. I also hope to be able to introduce other adults into this scheme.
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