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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Links between theory and practice should be critically engaged with throughout your assignment.
	Have attempted to make links to theory as often as possible. 

	Targed/Target 2
	Refer to relevant literature to support and challenge your findings and assertions.
	Have attempted to refer to relevant literature to support and challenge my findings. 

	Targed/Target 3
	Proofread your sentences to ensure correct punctuation and clarity of expression
	Have proofread my sentences to avoid any unnecessary mistakes.




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base (2,720). 
This report will analyse how a school develops an aspect of its School Development Plan. The area of the SDP this report will focus on Wellbeing within a school. 
The school is a mixed-gender, English-medium community secondary school of around 470 students. With an average of 50.8% of students being eligible for free school meals in 2019, placing it well above the average percentage of Wales (Mylocalschool, 2019). More than 70% of the pupils are living in the 20% bracket for most deprived areas in Wales as a nation (Estyn, 2016). 
As per the BERA guidelines which state the importance of conforming and recognising ‘the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity’ (BERA, 2018, p21), the school in question for this report will simply be referred to as School X throughout. 

Literature review. 
This is a report looking at a school development plans (SDP) for School X and whether the priorities and action points have been met or developed throughout the academic year 2019/2020. 
An SDP is a working document that outlines a school’s intended steps for improvement. These steps are created and accumulated over a self-evaluation which should be regularly carried out by the school. These steps are then related to a set of priorities which have been developed by the school. These priorities represent the school’s targets and objectives and are accompanied by a set of action points to ensure these are met over the academic year (Welsh Govt, 2014). The guidance also sets out a variety of characteristics of effective school development planning such as the impact on learner outcomes will be viewed as a measure of effectiveness, school partners including stakeholders will be involved in creating the priorities and areas for improvement and that all priorities and actions will raise standards and improve outcomes for all learners regardless of any external factors such as background, contributing to an educational system that is a source of national pride and public confidence (Welsh government, education in Wales, 2017). 
Furthermore, in terms of best practice there is a constant need that the school environment should always be improved by the SDP (Hanover research, 2014). This is in accordance with what the NSCC requires as good climates existing in schools should emulate and represent a safe learning environment in which pupils and staff are supported with respectful, reciprocal relationships. Therefore, SDPs should always factor in ensuring a good environment is developed on this basis, leading to a positive impact on pupils’ wellbeing. This was also echoed by the Wellbeing and Future Generations Wales act, recommending that all stakeholders including local authorities and schools set and meet objectives which seek to improve wellbeing through the 7 wellbeing goals (Welsh Government, 2015). 
Wellbeing is a hugely important topic in education and society nowadays, therefore, by law, it is vital that local authorities provide provisions for learners of all capabilities to help them succeed in their education. An example of this could be the Education otherwise than at school (EOTAS) framework for action. This is designed to meet the specific needs of pupils who are not attending mainstream or special school for a specific reason. An example of this could be the TIDE programme which has been developed by School X. EOTAS provision exists purely as an alternative to exclusions as per action point 2 by School X, and can even include alternative placements (EOTAS framework, 2019). Student wellbeing has become one of the key pillars of education through Donaldson’s report of 2015 (Donaldson, 2015). This reform of wellbeing in Wales may require schools and the teachers to adopt varying principles into teaching and management practices and wellbeing and educational attainment need to be viewed as being synergistic rather than being in competition (Littlecott et al, 2018).
Pivotal education Ltd provides an option to change behaviour management strategies. Pivotal includes practical steps in managing and modifying poor behaviour where learners are held responsible for their behaviour and where there are clear steps in place for behavioural management (Pivotal Education Ltd, Unit 2: structure, 2017).  Pivotal includes the use of Restorative practice, something which requires a change of culture in a school amongst students and teachers alike but this can often be difficult and implementation must be undertaken by all staff in a similar manner as in cases of inconsistency, the effectiveness decreases (McCluskey. G et al, 2008).
Developing an action point.
I am going to discuss School X’s SDP 2019/2020, specifically Priority 2, ‘Wellbeing of all pupils and staff’. 
The first point being to ensure all year groups to be at or above 93% attendance within the school, throughout the key stages. The second aspect of the success criteria is to reduce full time and permanent exclusions year on year, this was a prominent problem for School X as identified by Estyn and the new acting head teacher. Thirdly, to promote and recognise excellent behaviours throughout the school by pupils and staff. Furthermore, all pupils are to be involved and participate in community projects in a bid to improve the school’s reputation and how it works within the community. Finally, with a view to improve wellbeing of all, the last aspect of the success criteria is to look at practices that may have a detrimental effect on health and wellbeing of staff. In order to meet the success criteria, there are several milestones which must be met in a timely fashion, which are outlined on the cover page of the SDP.
Action point 2.2. taken from School X’s SDP focusing on reducing fixed-term and permanent exclusions. The first section of action point 2.2 consists of Pivotal training in behaviour management continues with Unit 4, entitled ‘Anger’. The pivotal system is a subscription curriculum for behaviour and safety set up by Pivotal Education Ltd which has the strapline of ‘Training adults to inspire’. The school has been operating this system for the previous two years to develop the behaviour management issues the school had been experiencing. Unit 4 focusses on anger management strategies for learners and staff, strategies to manage different types of anger at different stages and looking at how to incorporate the language of de-escalation and how to use it effectively. The training for this took place over INSET days and twilight training sessions. It can be noted how in many cases this system by Pivotal is seen by many members of staff as a way of simply reducing the number of fixed term or permeant exclusions and does not have any effect on how the pupils actually behave. Furthermore, because of the measures that are in place, it is also noticed and voiced by staff that they feel that the measures leave them with little control over the pupils and struggle to de-escalate situations. The purpose of School X becoming a ‘fully-endorsed Pivotal school’ is to reduce number of exclusions yet the SDP itself does not include the relevant statistics to warrant this being one of the main priorities. 
The second section of action point 2.2 looks at 5 targets. The first one being Consistent, calm adult behaviour- consistency, adult behaviour, emotional control, teacher expectations, to reduce the amount of conflict between teachers and pupils. The second being First attention to best conduct- rewards, recognition, praise, motivation, engagement, this requires teachers to reward pupils for their good work such as postcards home or telephone calls to encourage repetition of this good behaviour. The third and fourth targets are based on how teachers should deal with difficult situations and disaffected pupils and are as follows Relentless routines- rules, routines, follow-up, teacher habits, non-verbal cues, with the fourth being Scripting difficult interventions: De-escalation, disruption, delivering sanctions, confrontation.  The final target, Restorative conversations- restorative practice, structuring sanctions, working with the most troubled, developing relationships- it should be noted that pupils in this catchment often have relationship issues whether that being with their peers in an educational environment or issues at home, hence the importance of restoring the relationship between teacher and pupil after the pupils have been punished for their behaviour. These points have their downfalls when used in practice, for example, when looking at sub-heading three for catch-ups, pupils are able to avoid these catch-ups with ease by simply not meeting the teacher at the arranged time, normally during their lunch or in worse cases, after school. Therefore, it can be said that the implementation of this is only working to an extent as it is not fully incorporated by the pupils themselves. 
The final section of action point 2.2 addresses the TIDE (Training, inclusion, development and engagement) intervention programme which the school operates. TIDE primarily has the objective of finding a way to engage different types of learners at different times in school. This can be done by offering bespoke, enhanced, vocational and traditional study courses such as the SWEET qualification and the Prince’s trust award. Engagement attendance figures with those students involved are constantly compared with the aim of being elevated. TIDE is a young initiative and has only been running for 2 terms, it looks to be a successful programme within the school. However, the way in which it is being utilised is not always correct as pupils have been placed there as a punishment, doubling up as an exclusion unit or pupils choosing to truant and go there which is not the purpose of the facility. TIDE is designed so that pupils can continue in mainstream education thus working towards the reducing permanent exclusions objective which has a positive impact on attendance and as a result, a positive impact towards some stakeholders such as governors. However, this does have a negative impact towards other stakeholders such as the wellbeing staff who face continuous disruption and experience negative behaviour towards them by pupils who would otherwise be excluded. 

Reflection and evaluation.
In this section we will look at the developments which have been made at School X in accordance with their SDP success criteria. Crucially, the first review and evaluation of the SDP’s success was due to take place on the 7th of May 2020 and the reviews of the TIDE programme take place on a half-term basis. 
Focussing on TIDE 2, being inclusion, the review states how the term commenced with 5 pupils in the TIDE 2 provision. This can be deemed as being successful with all pupils successfully engaging in learning and achieving. 60% of the pupils were able to have their mainstream allocation increased thanks to an improved work ethic and attitude towards learning, with the two remaining pupils being envisaged for an increase of inclusion time prior to the end of the autumn term. This is an improvement on statistics from previous years with the OWLS system which operated instead of TIDE whereby 45% of the pupils were able to partially reintegrate throughout the academic year 2018/2019 (TIDE review, October 2019). Although this does depend on the pupils in question at the centre.
TIDE 2 has also been able to support three additional pupils, in helping them to focus within a learning environment. The review states that by keeping these pupils in a consistent small-group environment, the pupils in question have been able to receive the support required while having their emotional needs met whilst continuing an effective form of education. This is in accordance with the requirements and targets of action point 2.2. 
Finally, the PSP’s are reviewed every two weeks and provision is then adjusted to meet individual needs, thus improving relationships between school and home, attempting to create an understanding that efforts are being made provide support towards the pupils. Improving the relationship between home and school via the pupil, demonstrates that School X is considering the correct stakeholders at this part of the process. The review finishes by stating how the aim of TIDE 2 Inclusion is to keep pupils learning and achieving within School X and prevent the need for any future exclusions which may be deemed necessary. Therefore, it can be said that TIDE has a positive impact towards School X’s attendance, which is why both aspects are being considered in one section here. 
If I were to make any recommendations towards the way TIDE is being used here it would be to shift the emphasis from purely working with KS4 pupils towards moving the intervention stage earlier in the pupils’ schooling and have them working with the TIDE facility and wellbeing staff as pupils in year 7 and 8 would benefit from having the emotional or attachment support from an earlier age in their development. Potentially allowing pupils who achieve the maximum from the facility to reintegrate back into normal schooling with an adapted timetable, providing pupils with the opportunity to gain more qualifications. However, this could also prove to be difficult with a lack of prior knowledge to a subject when reintegrating into a class and also the potential for an increase of behavioural issues if said pupils were only integrated into the lower set of classes. 
The other main concern was behaviour management in action point 2.2 in School X’s efforts to work with Pivotal. The implementation Pivotal varied across departments. The restorative practice conversations are not incorporated fully by every member of staff therefore reducing the impact of the system. Often instead of following the correct protocol of having the restorative conversation then a follow-up afterwards, teachers across the departments often find it easier to ‘park’ pupils with other members of staff in the same department as a coping strategy to reduce the amount of disruption as the restorative conversations require the teacher to leave the room and converse with said pupil, allowing the class to become off-task. This skips 4 steps which should be undertaken before this action. A more effective strategy in other schools is where there is an ‘on-call’ teacher who is available to deal with such matters therefore reducing the amount of time a teacher wastes having a meaningless restorative conversation with the student at the time, allowing the class to continue learning. This strategy would then allow for the restorative practice conversation to take place during break or a lunch time which would allow the teacher to gather their thoughts and allow the pupil time to reflect on what had gone wrong during that lesson, which could prove to be more beneficial. Or more time is necessary for Pivotal, as restorative practice requires time to be an effective method. 

Conclusion. 
The focus of this assignment has been Priority 2 of School X’s SDP which is titled ‘Wellbeing of all pupils and staff’. Specifically, action point 2.2- Pivotal training unit 4 ‘Anger’ which is based upon behaviour management and the TIDE programme. 
It is evident how different aspects of an SDP can vary when they are viewed in real-life context of the day-to-day operations of a school. A perfect example of this is restorative practice per the Pivotal scheme, designed to help the pupil realise what they had done wrong. However, in reality pupils are quite happy to have these conversations as they know the situation is not going to be escalated up the school’s hierarchy and pupils find it easy not to attend their follow ups with the teacher during the pupil’s time. On the other hand, I have also learnt of the benefits from having a system such as TIDE operating within a school as this programme seems to be providing pupils with a clear opportunity to achieve qualifications and as per the October 2019 review, this is successful. Therefore, you could conclude that School X is meeting half of the objectives set out under action point 2.2. However, it is worth noting how there is a lack of statistics gathered by School X with regards to TIDE and the improvements made because of a lack of time from its commencement. Furthermore, there is a lack of statistics regarding the permanent exclusions and whether they have improved as the SDP is not due to be reviewed until May 2020. 
Moving forward, I will take an understanding that an SDP is a working document and realise that the changes which are set as objectives are not as easy to meet as they may initially appear and how an appropriate amount of time is often necessary to gather accurate statistics. 
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