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‘A critical evaluation and the identification of next teaching

and learning steps focusing on a case study of an individual

learner or a group of learners based on an observed critical

incident’

This case study discusses in detail a specific critical incident, how it affected the learner in question’s
development within education and how teaching can be improved. It is important firstly to define a critical
incident, why they are useful and how they can be discovered. Kehem Raj Joshi has described a critical
incident as an “unplanned” or “unanticipated event” (Joshi, 2018:87). David Tripp, however, regards critical
incidents as an “event or situation which marked a significant turning-point or change in the life of a person
or institution”. Tripp further stated in the introduction of his first chapter that interpretation is crucial when
diagnosing a critical incident as situations can be interpreted differently, so one person may see an incident

as being 'critical’ whilst someone else may not (Tripp, 2012:24).

For the purpose of this case study a critical incident is an important incident or event that has a significant
turning point in a pupil’s learning. Critical incidents can be both inside and outside the classroom, however
for the purposes of this case study the critical incident has been obtained from within a classroom

environment. Some background context of the school in which the critical incident has been obtained from

will also be discussed whilst keeping complete anonymity.

Observation

Throughout this case study the school in which the critical incident was obtained shall be referred to as
‘School X’ as well as the pupil involved shall be referred to a ‘Pupil X'. This will ensure that the anonymity of
the school and the pupil will be kept. This is vital when conducting research, especially within a school

environment, as the British Educational Research Association Guidelines (2018) state how;

Researchers should recognise the entitlement of both institutions and individual
participants to privacy, and should accord them their rights to confidentiality and
anonymity (BERA, 2018:21).

School X is a mixed gender comprehensive school with a pupil age ranging from 11 to 16 years. The
number of pupils attending the school in 2018 was 953 (My Local School, 2013), however a Senior member
of staff has clarified that the number of pupils attending the school in 2019 is actually 1,050 (see Appendix
9). When looking at the latest Estyn Report for School X, which took place in 2012, the school’s

performance was described as being unsatisfactory (Estyn, 2012). The follow up Report, which was
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published the following year states that School X had made “sufficient progress” (Estyn, 2013). School X is
currently situated within the Yellow support category. This means that School X will receive up to 10 days

of support from a variety of support providers (Welsh Government, 2019).

Methodology

Before looking at the methods used to locate a critical incident it is important to explain exactly what a case
study is, its strengths and weaknesses before progressing any further. A case study could look at multiple
things; such as a specific event, an individual or a location. Nisbet and Watt (1984, quoted in Cohen et al,
2011, p.253) state how a case study is a “specific instance that is frequently designed to illustrate a more
general principle”. Robson (2002, also quoted in Cohen et al, 2011, p.253) describes how case studies “opt
for analytic rather than statistical generalisations, that is they develop a theory which can help researchers

to understand other similar cases, phenomena or situations”.

There are many strengths and weaknesses of using a case study, for example they are useful for showing
real-life situations however it can be quite difficult to define exactly what a case is. Nisbet and Watt (1984)
stated how case studies are prone to having issues surrounding validity and that there can be issues with

observer bias (Nisbet an Watt,1984:256). Observer bias will be discussed in detail once the methods used

during the observation are discussed.

The observation method used to identify the critical incident is that of non-participant observer with
handwritten fieldnotes being completed throughout the observation period. Four lessons were observed
and fieldnotes completed (see Appendix 1,3,56 and 7) over a two-day period (one day within a two-week
period), along with accompanying Assisted Reflective Conclusions (ARC) Models (see Appendix 2,4,6 and
8). ARC Models were used to reflect upon the observations and aid in choosing the specific critical incident
to look at in greater detail. Both documents were supplied by the University. The critical incident, which will
be discussed, occurred during a Year 9 GCSE history lesson. The school has a two-year Key Stage 3 and
a three-year Key Stage 4 and states how they find that the extra year dedicated to GCSE’s has many

benefits, including lowering the stress of their pupils to complete all their exams within a two-year period.

Other observational methods and techniques are available to gain quantitative data for this type of case
study such as histograms, sociograms and digital media. This particular method of observation and
technique was chosen as it would submerge the observer directly in the classroom, without too much
disruption to the lesson, and allow for accurate information to be recorded in the moment which would
therefore ensure that the specific critical incident was recorded accurately. One important point that must
be made before looking in depth at any critical incident is that they are merely snapshots in time, meaning

that they only show a specific moment in time and there is no contextual background to it.
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Although the method of being a non-participant observer has its benefits, such as being able to see first-
hand the critical incidents taking place, there are some criticisms of this method such as the observer
effect, also known as ‘the Hawthorne Effect’. Paradis and Sutkin (2016) describe the Hawthorne Effect as
participants within a piece of research altering their behaviour whilst under observation (Paradis and Sutkin,
2016). It could therefore be argued that data collected during these types of observations are less reliable,
as the participants may not acting naturally. There is, however, the possibility of there being some positive
outcomes of the Hawthorne Effect. Mueller et al (2010 quoted in Simons et al, 2014, p.69) explains how
some individuals, for example long-distance bikers and runners, can opt to be observed as it can increase
motivation their responses and behaviour. This clearly shows there are both positive and negative aspects
of the Hawthorne Effect, although positive outcomes would not be the case for observations within a school
as it can be assumed that pupils will alter their behaviour whilst under observation and this would therefore

result in invalid data due to the alteration in behaviour.

Behaviour alteration is a possibility for all observers, both participants and non-participants, and could
therefore have an adverse effect on the data that has been collected, especially during this case study.
However, a senior member of staff from School X has explained how the school conducts their own internal
observations throughout the year as well as having an ‘open door’ policy whereby staff are encouraged to
enter other lessons. This is known as a ‘Learning Walk’ which is not as formal as an observation. The
school has implemented this policy due to their poor 2012 Estyn Report as they felt it would benefit both
staff and pupils to become use to observations, meaning there would be less stress and pressure placed
upon staff and pupils when external inspectors arrive at the school. It could therefore be argued that the
Hawthorne Effect would not be an aggravating feature during the observations within School X as the

pupils would be used to having visitors within the classroom.

Four Purposes

The selected critical incident from the observations is Pupil X using their own personal experience to help
with the learning and understanding of key terminology being discussed within the classroom. Some
context behind this incident is that the lesson was regarding the effects of the Wall Street Crash in
Germany, the specific terminology in which the pupil was attempting to make sense of was “Inflation” (see
Appendix 3). The incident can be linked to all four purposes that are outlines within Professor Donaldson’s
Successful Futures Report, which sets out the foundations and the need for a change in the curriculum

within Wales which will be implemented within schools by 2022.

Before explaining how the incident is linked to the four purposes they must first be identified. The four
purposes are that children and young people are “ambitious, capable learners”, “enterprising, creative
contributors”, “healthy, confident individuals” and “ethical, informed citizens” (Donaldson, 2015:29). The

way in which this incident is linked to these purposes is that firstly Pupil X was confident enough to ask the
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teacher, in front of their peers, if the experience was the same as the description given for the term
“Inflation”. That fact that Pupil X has been able to link this term with their own experience shows how they
are able to “build up a body of knowledge and have the skills to connect and apply that knowledge in
different contexts” as they linked the similarity with the change in currency within different countries with the
rising prices within Germany during the aftermath of the Wall Street Crash. This incident also shows how

Pupil X was able to “think creatively to reframe and solve problems (Donaldson, 2015:29).

With relation to the recommendations made within Successful Futures, School X has already begun
implemented the new Area of Learning and Experiences (AoLE), although the school have made Welsh
and ICT separate areas. The Assistant Head, whose responsibility includes curriculum management, has
expressed a belief that these specific areas are important and must therefore be kept separate from other
AoLFE'’s. It is also interesting to note how the school displays throughout the main corridors the 54 Articles
from the United Nations Convention on the Rights of the Child. This further shows how School X is
implementing the suggestions made by Professor Donaldson as the children will now be aware of their
rights, which links to one of the fours purposes whereby children “understand and exercise their human and

democratic responsibilities and rights” (Donaldson, 2015:30).

Literature Review

When looking at the above incident in depth it highlights interesting areas such as the Constructivism
School of Learning, Piaget’s work on schemata and the use of Activating Prior Knowledge (APK). These
areas will be discussed, although APK will be looked at in greater detail due to being the key element within
the critical incident. However, before discussing APK it is important to discuss the theory and Theorist

mentioned above.

Constructivism

The incident in question, as mentioned above, looks at a pupil using their own personal experience to aid
with their learning. The Constructivist School of Learning would argue that this is a clear example of the
learner constructing their own learning with the use of APK. Catherine Twomey Fosnot (1996) explains how
the Constructivism theory is about learning and is not a “description of teaching” and that learning is not a
result of development, it is development. (Fosnot, 1996:29). Ernst von Glasersfeld (1995, quoted in
Fosnot, 1996, p.7) has stated how “the task of the educator is not to dispense knowledge but to provide
students with opportunities and incentives to build it up”. This clearly shows how the Constructivist School

of Learning believe that learners must take responsibility for their own learning.

There are other theories within the Schools of Learning other than Constructivism, such as Behaviourism
as well as a Humanistic approach to learning. Fosnot has explained how Behaviourism approaches to

learning focus on behaviour and responses to physical stimuli (Fosnot, 1996:8). Behaviourist theorists
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focus on learnt behaviours within humans, as well as animals. One of the main theorists for this School of
Learning is lvan Pavlov whose work in 1890 laid the foundations for Behaviourism. The Humanistic School
of Learning is different in many ways to the two theories mentioned above. John Holt is considered to be

one of the main theorists for the Humanistic School of Learning (Tom Cox, 2019).

Jean Piaget

Jean Piaget is considered to be one of the major child development theorists as well as one of the leading
Theorists within the Constructivist School of Learning. Geoffrey Brown and Charles Desforges (1979)
explain how Piaget became interested in child psychology in order to look at the nature of knowledge
(Brown and Desforges, 1979:18). Saul McLeod has further developed the reasoning behind Piaget’'s
interest in children by explaining how Piaget was “intrigued” with the reasons that children gave for their
wrong answers. McLeod further states how Piaget believed that the incorrect answers revealed an

“important difference” between how adults and children think (McLeod, 2018).

Piaget is well known for his work on the Notions of Schema which has been summaries by John L Phillips
Jr as a framework in which incoming data can fit, although this framework is continuously changing shape
to assimilate the data (Phillips, 1969:9). A more modern explanation for Piaget's schema comes from
McLeod who has taken Piaget’s definition and come up with a simpler explain which is that schemata (the
plural for schema) can be compared to building blocks which enable us to “form a mental representation of
the world” (McLeod, 2018).

Although Piaget is regarded as a leading theorist for Constructivism there are criticisms of his work. For
example, one criticism of Piaget’s work is the fact that he used his own children and also the children of his
colleague ins Genova. McLeod explains how this is not only a very small sample size but also that the
study was purely based on European children who were from families with high socio-economic status.
This means that the results would not be generalisable. (McLeod, 2018). Interestingly, one theorist who
criticises Piaget is also from the Constructivist School of Learning. Lev Vygotsky disagrees with aspects of
Piaget’s theories and practices, although does agree with some, such as the fact that learning is an internal
process (Cox, 2019). McLeod has explained how both Vygotsky and Jerome Bruner see development as a

continuous progress rather that there being developmental stages (McLeod, 2018).

APK

With relation to the pupil’s use of APK within the critical incident it is clear to see that this method allowed
Pupil X to grasp the terminology being used within the classroom. APK is widely used within School X and
is regularly used as starter tasks in most lessons (see Appendix 5). Stephanie Wessels explains how
background knowledge has a significant role in pupils understanding new information, the explanation she
uses is a third-grade teacher explaining a word which has two meanings to a young pupil. The pupil already
has an emotional connection with one of the meanings, as they were able to remember specific thoughts

and feelings, and the teacher’s clarification of the other meaning therefore helps with the knowledge and
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understanding of the word itself (Wessels, 2012: 33). This shows how the use of APK can assist teachers
by attempting to alter any misconceptions a pupil may have, whether it is regarding terminology or other
pieces of information they may have come across. Other uses of APK have been highlighted by Linda and
Bruce Campbell (2008) who state how using students’ prior knowledge allows a teacher to ‘informally
diagnose’ a baseline for the students (Campbell and Campbell, 2008:12). This means that teachers can
evaluate where the pupil’s knowledge and understanding of the topic is, allowing them to select an

appropriate starting point for lessons.

Clark (2003 quoted in Henderson, 2007, p. 9) explains that when a student possesses ‘relevant prior
knowledge’ it will make the process of learning new material easier. Kelsey Henderson herself states how a
specific event or stimuli must activate pupil’s prior knowledge, which is the case within the critical incident.
(Henderson, 2007:11). Wessels has elaborated this point by stating that when prior knowledge is activated
within a student, information is brought to the surface so that it is readily available for the student to use
throughout a lesson. (Wessels, 2012:33). Henderson continued her explanation by stating how advanced
pupils may be able to make relationships with prior knowledge and new information and that less advanced
pupils may not be able to draw the same conclusions and require additional support (Henderson, 2007:11).
This is an interesting point when looking at the critical incident as the teacher mentioned how this class was
more than capable of completing any tasks set, however they lacked confidence and needed constant
support and encouragement. It could therefore be argued that Pupil X is more advanced than their peers as
a connection was made with their own prior knowledge and the information that was being given. However,
it is important to note that this is an assumption, due to the critical incident being a snapshot within the
lesson, as no wider context has been provided which means that Pupil X’s ability has not been disclosed by

the teacher.

It can therefore be seen quite clearly that the use of APK within a classroom environment is crucial for
pupils when new topics are being introduced. The use of APK allows the new knowledge to attach itself to
the prior knowledge and is more likely to be stored in long-term memory, which further supports the point
Constructivists which is that learning is a physical process. However, it must be pointed out that not all
pupils will have the same previous knowledge. Although Wessels has spoken highly of the use of APK, she
does acknowledge that students have different prior experiences, values and knowledge which are unique
to their personal backgrounds (Wessels, 2012:34). Not every child within the lesson observed will have the
same experience as Pupil X and therefore be able to link it with terminology. Although the teacher did
repeat the pupil’s question to the whole class and it could therefore be argued that by sharing this
experience with the rest of the class, it could aid other pupils who might have been struggling with grasping

the new terminology.

Reflection/Evaluation
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Taking into account what has been discussed within the literature review, the critical incident that has been
discussed and the ARC Models that have been completed, it has identified methods and thinking points

when it comes to teaching which could be quite useful during placement as well as throughout my teaching

career.

One thinking point that is the most important and relevant to highlight is the fact that not every pupil will
have the same life experiences and therefore be able to link this to the material being taught in the
classroom. Wessels has noted how pupils not only have different prior knowledge but that they can also
have different values due to their ethnic and personal backgrounds (Wessels, 2012: 34). This clearly shows
not every pupil in a classroom will have the same experience which could link to a specific topic or event
being taught. Henderson has highlighted two different methods of APK research which are strategies and
challenges. The research regarding strategies showed how studies used specific APK methods with a
group of participants and compared their learning with a different group who had not received the same
treatment. Research regarding challenges showed that researchers were interested in testing the influence

of prior knowledge and would compare said prior knowledge with other variables (Henderson, 2007:12).

The use of APK has worked well in School X and the research surrounding this method agrees. Henderson
has further stated how APK is an important part of the learning process and that efforts should be made to
activate learner’s prior knowledge when they are exposed to new material (Henderson, 2007:56). Campbell
and Campbell have further explored different methods of APK and have listed seventeen research and
teacher tested strategies for the use of APK as well as building pupil’s prior knowledge (Campbell and
Campbell, 2008:12).

Another thinking point that came to light when completing the ARC Model is the fact that the pupils within
this specific class lacked in confidence. As mentioned previously, the teacher explained how this specific
class lacked confidence when it came to answering questions (see Appendix 3). When reflecting upon the
critical incident it became apparent that the teacher’s constant encouragement and support was crucial
throughout the lesson. This is something | will personally take onboard whilst teaching as pupils need to
have confidence with their work and when completing tasks or assignments. What was also interesting is
the fact that the teacher repeated Pupil X’s comment to the rest of the class, as well as ensuring that all
pupils were able to hear the information it is also an example of a concrete example. Yana Weinstein and
Megan Smith have discussed the uses of concrete examples within their webpage Learn to Study using
Concrete Examples and have discussed the benefits of concrete examples, stating that abstract examples
can be vague and hard to understand. They state that to “nail down” an abstract idea it must be solidified in
the pupil’s brain and therefore the use of concrete examples will assist with this. They further state how it is
important that the examples used must be correct (Weinstein and Smith). If an example was used in the
wrong context it is possible that it could affect a pupil’s confidence, as well as their learning. This is
something that | will bear in mind whilst teaching, as using incorrect examples will have a detrimental effect

to both the pupils and my own teaching career.
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When reflecting on the critical incident the use of the ARC Models provided by the university have been
extremely useful as it has allowed me to not only dissect the critical incident, but also focus my thinking and
help me when looking forward in my PTE. The four sections have given me the opportunity to organise my
thinking as well as evaluate and decide on whether this incident is important enough to research further

(see Appendix 4).

Conclusion

This case study has looked at the uses of APK and how it impacts learners, this has been achieved both
with the use of the critical incident and also the research discussed within the literature review. The
methods used to locate a critical incident for this case study was effective as it allowed the observer to be
submerged within the classroom, make notes in the moment as the incident was taking place and be as
accurate as possible. However, as mentioned earlier, critical incidents are snapshots as there is no wider
context provided to the researcher. As well as defining what a critical incident is, the definition of a case
study has been discussed which shows why it is the most appropriate method to use for this piece of

research.

This particular piece of research has given me the opportunity to look further into an area of interest and
develop my knowledge and understanding of said area. This will benefit my teaching career as professional
learning is an important value for teachers, as well as being a part of the five professional standards for
teaching and learning. Pedagogical knowledge is no longer enough for a teacher to be successful, they
also need leadership skills, collaboration, innovation as well as professional learning. (Welsh Government,
2019). This case study has highlighted this fact as knowledge of a specialised subject is merely the starting

point to become a successful teacher.
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Trinity Saint David

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: 7.6 /09/ 20149
Digwyddiad critigol (Ffocws)/Critical incident (focus): VSN orsonocl @rpenénce /o
Alrer ana,u(adge & unelessfancting

Profiad/ Experience

Teimladau/ A SticeesSOL 1€330n Lohere cliffcrent pedagagidal

Feelings MECE. e .

Beth yw eich teimladau ynghylch y Pollmnc gé:; Wi “J;Y\L t C 40 C&‘/)' U Ck(j’ Cross -
{ L

profiad?
“What are your feelings regarding [ocumers €Y age d e (e55n 7 Shouwrec) €N Fleusiasm .
cn Gaming by GSns

the experience?” iNntercsSE & L ceSre fo Cca
cauccitcd guesh'ans abolt e [foprc
::2‘:;2:::{' o e Gamer oS aba o ccn GepfvalsR fhe
Understand el Bl icc che cloass M csed IRceRRg ey
Allwch chi restru’r agwedds i i e ]
S T il € fo o perscnal wogper ena e Nolicley.
“Can list the aspects of th . 3
ponyoulit the aspectsof e | By Linwing #he huo, vhe Gamer wias able fo
?"

I well ‘ p]DCC\SS M\L wona set and € wWas 7’4’\-@/‘67?/‘»:

i Pa elfennau o’r profiad dysgi oedd (J/’(‘C‘ﬂ ILU M

BEvw yn siomedig? Ut 7&/\,—\ (% C: N

¥ “What were the elements of the V\Q,Le)’ S ax ,/23 /LO MQ
learning experience that were L. Skcnclin 9 7
disappqint_ing?’

.J§£¢"h959 -a‘daqa"s“di/ Ry pupits being able fo canect Whet gy are
C(am/‘ng fo  aspccts / events (N Herr (eveS wrtl
MP /o ﬁmfw Hre undessicnaing of 1€ fprc
fathar ccucaton.

> Method Could help laver abitity pupis

; tige PU/IS o refject cn
S e Fheir leaming.
S A as puits
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Appendix 5

Q Prifysgol Cymru
Y Drindod Dewi Sant
L) University of Wales

Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Lucy Mayers (1900111)

Date: 5 /(0(2014

Lesson details:
| e&ssen b

CLaSS i H,wnan fies (Jack +he Ligoer)

. - | Classroom culture
| (Are the students focused on learning?)

~ [PupiC maved Seeces ok Stak of” Gsson.

then %Cacher' @aucs DUpr(S Starit faleing! Mg aboat.
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Prifysgol Cymru
Q Y Drfl!ddgd DeSv:IYSant YI‘ Athr Of a
L3  University of Wales Addysg a'r Dyniaethau
Trinity Saint David Education and Humanities

Assessment
How does the teacher assess student understanding before, during and after the

lesson? How is this used in their teaching?

- Pupils QSicect fo eamdice ¢@m’”°(°83

_ Jeacher (ualds Queunel *he Classvoan i /3(-
APi(S  Complrfe fhe fasews 5 Checec Wt

i hey unelrsteincl ancl s e gy 9

t,g"" HO# S oic eNcaurcges ,Dupr (s fo Hunw
00‘65109.4’/’\& booc a/\d cr\@age e fhefayc
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Appendix 6
@"M'x:‘g;.&'“‘“‘ Yr Athrofa
' University of Wales [  Addysg a'r Dyniacthau
Trinity Saint David Education and Humanities
Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: © 2-( [0/ 219
Digwyddiad critigol (Ffocws)/Critical incident (focus): Ciir\S CGure. mere erq gecl e
Beys o o
Profiad/ Experience
Teimladau/ Al lcamers were 6/\3086':3' ‘N e tases Sete
Feeli
Beet:;zgih teimladau ynghylch y hW When € came fo lo 0/770,007‘7/13 el =av)
R (Sl sl ot seoctr Ny giis wieulel volustteer
the experience?” ol b%s et (/Bl\\j /"CWC(’CU/I'& 70 asS« QU&YﬁO’U‘
Cofio a Deall/ |
o et The imteresting Fasecs enswecl rhee au
Understand pupils Cempleted  fases Set by Hhe feacher
Allwch chi restru’r agweddau ar y
e fes seemiud. fo e (155 @nfident fo disauss
weipe” CEIEIEE f i tolas [ questrons, aurhoygh the Bays i
i +he C(ass would Nnamatly injcact Fhraughcoé
He (eSSon.

,,up: 5 l,uerf_gluca Fhe gpton QS 1o Whether
m‘s [ecaic #Lcue

19



ECAD6007

Lucy Mayers (1900111)
Appendix 7

Prifysgol Cymru
Q \Y DrfIthgi DawaSant Yr A_thr Ofa
L) University of Wales Addysg a'r Dyniaethau
Trinity Saint David Education and Humanities

OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)
Date:

o2 /1ol 2014
Lesson details:
oo &

Closs &2 - #Hcamn & Wel-beng.

[ Classroom culture
| (Are the students focused on learning?)

L cssom foo»c [PUECE G S UL
= O‘"(@ (o puprls (/'angzng

8 Voltes cehocel  and Fcccher hod 1o Shout] reuse.
A VOI‘CC)

20



ECAD6007 Lucy Mayers (1900111)

Prifysgol Cymru
N ivssaloymy | Yr Athrofa
™ University of Wales Addysg a'r Dyniaethau
Trinity Saint David Education and Humanities

Assessment
How does the teacher assess student understanding before, during and after the

lesson? How is this used in their teaching?

—Tecoccher Aimed pyils. pyils  Campleted raure
Fwrc | recerelee bot Fines N Fhadr eacercise
boots & ftacher maok a nok of puils quittiese
imua.

- Teacher Checued aalty of puils uolessread.

Theg secel yes but Claty cliel r\o{'GL.S’%'I'\,e:j
i not Uk Complete +twe ceuse ,ﬂfa,@Mtj,
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ECAD6007
Appendix 8
gqsm’mw Yr Athrofa
" University of Wales |  Addysg a'r Dyniacthau
Trinity Saint David Education and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)

Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: OZ-(|O( 2019

T ccchung enurennmentt
Profiad/ Experience
ISL'}?,';‘?”’ PUpils Strugglect fo Mear imnstietrens Clearty
g:ot;y;eich teimladau ynghyichy | OLLAL O éCJ/\g M fhe ([ Qrge \SPC/‘B hal . 7ecechrers s
i el onlmtnereiarieg (VD10 € ghaed Cl (of fo inStructens Nad fo be
reped :
Cofio a Deall/ ;
A becowse pupi(s Coulel ot hear ha /nstructens
Und d ;
Algrcllegil:gtm'ragweddauary wa/‘ﬁ M Wﬁ &W I"\,C)é._ ab(g— 7‘0 CC/}’Ip &/C
profiad dysgu a aeth yn dda?
Alec;al;;;ueljl;:t::nzsep;ﬁ;fe;hte %Q_ MSPC cr toodd @M Otfsefgd@ed [4VAVS |
well?” 3 mes [ | o
Pa elfennau o’r profiad dysgi oedd !
: '}mz'vszzzvepelemens z:'the Tca.CW 7@‘4 de %at )L/,\Q
, Coxse WS Nt éex/lg cempleted fo a }’ugh

Stoncleud.

"ggcur\ ‘ﬂ/u,s ,Orwed fo ke (/‘% f1me @/15‘0:4’1//29

When poprls ducl net complere #he Ceurse
e Fhag piould ke ascced fo do cuse

i
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Appendix 9

Re: Information Query
K Gipson (Reemiamiamtlmismsd) <GipsonK@hwbmail.net>

Thursday, 10 October 2019 at 19:01
Lucy Mayers (1900111)

Show Details)
Hi Lucy

1050 students on roll.

Jo B y i head hing and learning)
Lisa Carroll- assistant head (curriculum)

Thanks
Kelly

Sent from my iPhone

On 10 Oct 2019, at 16:56, Lucy Mayers (1900111) <1900111@student.uwtsd.ac.uk> wrote:

Good afternoon Kelly,

Hope you are well, | just wanted to clarify some details about <usisiill.School with you, as | would like to mention it within my current assignment (we have been advised to give some contextual details about the
school, whilst obviously keeping the school’s anonymity).

| just wanted to check how many pupils are currently at "GNl | remember you saying to us in the first few visits that there were over 1,000 pupils in the school, however | just want to clarify this so that my
information is accurate.

Could you also clarify the roles of both Jo Bamsey and Lisa Carroll, | know they are Assistant Heads, however | can’t remember what areas they are specifically responsible for within the school.
| hope you don’t mind me emailing you!
Kind regards,

Lucy Mayers

23




