Start at my feet 

To progress further you may want to consider the following:

	a) Ensure that key theorists are included in both discussion and referencing - with dates.
	I have included a theorist that I believe enhanced my writing. 

	b) Try to support your key messages with research, who agrees? who disagrees?
	I believe that I have found more research to back up my points.

	c) Provide a counterargument for recommendations made or critically evaluate aspects to be cautious with.
	This target was not relevant in this assignment; however, I will work on this in the future. 

	d) Use more appropriate sources.

	I believe that my sources were relevant and appropriate as I used many Government websites that related to my topic and used some books to back up points. 




According to sociologist Dr. Zuleyka Zevallos (Zevallos, 2019), a community is defined as a “group who follow a social structure within a society,” which includes having similar culture, norms, values, and status. This commentary will examine the challenges and opportunities in the community of School A, as well as the risks they offer to education, learning, and student welfare. It will also look at how the school’s values relate to the four purposes and the twelve pedagogical principles. Moreover, beyond academic success, social justice is an essential component of education and the smooth functioning of society (Gray Group International, n.d.). Social justice is the idea of equality and equity regardless of social, economic, and political standpoints (United Nations, 2006). In the book, Shaping Practice: The impact of personal values and experiences (Arshad, Wrigley, & Pratt, 2019, p.2), teachers are urged to take a proactive approach to social justice. The argument claims that teachers who actively participate in social justice matters are more capable of providing their students with an academic curriculum that prepares them to be effective contributors and confident individuals in the community. School A has established policies and practices that improve equity within education, such as allocating resources, providing equal chances, collaborating with families, offering social and emotional support, organising teaching groups and academic support. This creates opportunities for children to achieve and support families. School A is also a Gold Rights Respecting school, allowing pupil voice, and active participation, ensuring that children’s rights are central to the school’s vision. This allows the pupils of School A to learn in a safe environment and receive equal care, regardless of their age, sex, race, language, class, religion, or disability. However, they face many challenges within their community as out of 598 pupils on roll aged from 3 to 11 years, 33% of pupils are eligible for free school meals, 9.2% over the National average according to the Government (Department for Education, 2023). Eligibility of free school meals is a measure used to determine the circumstances of the child and their family’s economic and social circumstances.
The first section of this paper will examine the importance of maintaining a healthy relationship between parents, carers, and students before and during the time they are in school and its influence on teaching, learning, and the community. School A ensure that a high quality of communication is maintained between the families to create opportunities for children in attendance to reach their full potential. Before joining School A, family support officers schedule visits to the family’s home to get to know the children and allow the opportunity for the parents or carers to discuss any needs for the child in a comfortable environment. It also allows the opportunity for the school to build a relationship with the parents and converse more about the set-up of the school. From my bridging experience, I know that School A also takes this opportunity to change the mindset of some parent’s negative views towards education, allowing their child to have an enhanced chance of success while in school. This protocol presents the opportunity to create a trustworthy and respectful relationship between the family and the school. Additionally, it aligns with the QTS standard; “the teacher in a formal leadership role works intelligently to bring coherence, clarity, and a shared commitment to realising the commitment for pedagogy, learners, colleagues and the wider community” (Welsh Government, 2018). Previous research has established the benefits of this method of building relations with parents, carers, and children. In the scientific literature, Effect of Preschool Home Visiting on School Readiness and Need for Services and Elementary School (Bierman et al, 2018), researchers found that, in a clinical trial of 200 families, home visits improved children’s academic achievement, social and emotional growth, and reduced problems at home. They also found that 4 years after this type of intervention, there was a reduced need for school services. 
As a community school, School A prides itself on partnerships that are mutually beneficial between the community and the school since they provide opportunities for participation in decision-making and to offer their opinions, thereby helping the school determine how best to develop and direct education. One of School A’s aims is to “encourage and involve families and the community in the work of the school”. School A can do this in several ways including inviting members of the community into the school regularly. For example, whole-year group sessions in which parents and children work together allow the parents and carers to be more involved in their children’s learning. It is also important for the parents and carers to understand more about the school’s curriculum so they can provide more support to their children. In creating their curriculum, School A asked staff, parents, and governors what they believed students should learn from their curriculum, as well as the values and skills they should take with them as they leave school. Students within School A made 4 mascots, one for each of the 4 purposes to help children remember what they are and to make them more relatable to them. Additionally, the school considered the government’s 12 pedagogical principles when creating the school’s curriculum and ensured support for the pupils in recognising the 4 purposes. According to the Welsh Government (Welsh Government, 2023), the pedagogical principles were created for schools to use when designing their curriculum. These principles encourage schools to create a compelling insight for teaching and learning and acknowledge that a conductive learning environment is essential to promoting successful learning. This further ties in with the QTS standard; “the teacher in a formal leadership role builds a climate of mutual support in which effective collaboration flourishes within and beyond the school to spread effective pedagogy” (Welsh Government, 2018).
The following part of this commentary will explore how School A commits to the community through the teaching of the Welsh Language. One of School A’s aims is “to develop a school with a strong Welsh ethos where pupils are proud to use the Welsh language”. Expectations from the New Curriculum (Welsh Government, 2020) are for every child to grow as ambitious, capable, and confident learners capable of effectively communicating in both Welsh and English in a variety of contexts. Following this, School A uses the new Continuum Cymraeg which encompasses a range of developmental and progressive language patterns (Central South Consortium, n.d.). This scheme embraces a spiral curriculum method, influenced by the work of Jerome Bruner (1960). According to the research (Olson, 2014), Bruner referred to the process of rewriting themes and topics and examining them at ever-higher representational levels as the ‘spiral curriculum’. The idea is that rather than just being taught again, a topic is reviewed from a fresh angle or a wider frame of reference. Repeating some questions is a good illustration of the spiral curriculum as children can gain a deeper understanding of the principles of how to answer the questions in Welsh (Central South Consortium, n.d.). By using this method, School A will be contributing to the Welsh Government’s target of 1 million Welsh speakers by 2050 (Welsh Government, 2018).  The Welsh Government have devised various ways to achieve its goal, including changing the way Welsh is taught to all students so that, by the time pupils leave school, 70% of them will be able to speak Welsh in 2050. As well as this, it also provides opportunities for the students at School A to create a stronger Welsh community as, according to the 2011 Census, only 5.9% of the community can speak, read, and write in Welsh. The Welsh language provides many other opportunities for the pupils such as further educational opportunities, gaining a deeper cultural sense and more employment opportunities in the future (Aberystwyth University, n.d.).  Furthermore, it may also encourage families of the children and the wider community to learn Welsh so that they can communicate with each other in Welsh and further develop the Welsh skills of their children. However, School A’s community also faces the challenge of poverty. In their Estyn report (2016), it was highlighted that School A has a higher percentage of children eligible for free school meals than the national average. Approximately 33% of the 598 pupils are eligible for free school, whereas the national average is 23.8%, 9.2% lower than School A (Department for Education, 2023). According to the researcher Douglas (1964), working-class families take less interest and value towards education, therefore they have lower expectations for their children and offer less support. They make fewer school visits and are less inclined to talk about their child’s progress with teachers. Furthermore, Bernstein and Young (1967), discovered that, because middle-class mothers have higher incomes and are better educated than working-class mothers, they are more likely to buy more educational toys and books and encourage extra-curricular activities (Class Differences in Educational Achievement Explaining Class Difference, n.d.). This can have a detrimental effect on children's learning and the teaching of Welsh in School A as many parents may not be engaging with their children’s work and may pass their negative attitudes towards education onto their children. Additionally, School A’s Estyn report (2016) also stated that for most of the students, English is their first language and there is only a minority who speak Welsh at home. With this, according to the BBC (2019), there is also a shortage of Welsh-speaking teachers and the Government’s plan to ‘boost’ skills may require several years. In an annual Estyn report (2018-19), it states “In too many [English-medium primary] schools, pupils’ Welsh-speaking skills are weak, and Welsh does not have a high enough profile”. It goes on to say that “this often reflects the weak quality of provision and the limited confidence of teachers in speaking the language in a range of situations” (Nation Cymru, 2020). This can create challenges for staff and pupils in learning and teaching Welsh and prevent the Government’s plan of 1 million Welsh speakers in 2050 due to a lack of support and confidence. 
To summarise, I have discovered that, through my bridging and further research, School A faces many challenges and opportunities within its community. They have successfully created trusting relationships with the children and their families, providing opportunities for children to have better outcomes at school and allowing parents to be more involved in their children’s education. Making home visits before the child joins early years is one of the strategies I would like to use when I start teaching as it gives the child and their families a sense of comfort and builds bonds with the community. However, there are many challenges, given the high rates of poverty, many parents may have negative attitudes towards education and may be less inclined to provide educational material to benefit their children’s education. This can create risks to teaching, learning, and student well-being. 
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