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1. Portfolio Component i. Personal Statement 

I have always enjoyed sharing knowledge with people and helping them to gain a deeper understanding of a topic. My background is in heritage interpretation – a skill akin to teaching as it aims to open up new information and possibilities to its audiences, leaving them excited, inspired and keen to find out more [A2]. The principles of interpretation are relate, provoke, reveal, and address the core message (Tilden F, 1957). To my mind what Tilden wanted to achieve for the visitor very much aligns with student-focussed educational theory, including learning outcomes and constructive alignment as discussed by Biggs and Tang (2011).  
My first brush with lecturing occurred two decades ago, when, having graduated with an MA from Trinity St David (TSD) I lectured on Heritage Tourism and Tourism programmes at Carmarthen Campus. This was a great experience and cemented my interest in nurturing student learning [A2]. 
TSD also gave me an early opportunity to engage in online teaching, through the Hercules programme [A2] This allowed me to explore new ways of delivery; augmenting my own content [A1, A3, K4] with the growing resource of the internet [K4]. In addition to my work with the university, I began developing and delivering bespoke training for attractions and Ambassador Schemes for Welsh local authorities. These schemes equipped hundreds of interested volunteers with the skills to share their knowledge and enthusiasm with visitors. 
When TSD became The University of Wales Trinity Saint David (UWTSD), the tourism programmes changed, and I did less lecturing as a result. I still guest lectured for Outdoor Pursuits students, which was a useful opportunity to ‘keep my hand in’ with the formal education sector. I also did several lectures to bodies such as the U3A.
New opportunities arose during Covid, when the Swansea Business School’s ‘International Hotel Management’ (IHM) course began to grow a large online student body. I was recruited to the programme, teaching on the marketing module alongside a number of colleagues. The student cohorts came from a range of academic and cultural backgrounds, reflecting the trend towards ‘greater diversity in the student population’ identified by Biggs and Tang, 2011, p. 3) [V1]. Each lecturer on the module taught identical content to avoid any one group having a better experience than any other. Whilst there is some logic to this for quality assurance purposes [K6], it can be difficult to properly interpret what another lecturer was thinking when they authored the slides.
However, there was scope to make sessions more personal through multilingual greetings (most students were not native English speakers) [V1] and simple things like a fun quiz during registration. It was also possible to talk around the slides, bringing in examples from my own experiences to help illustrate the points being made [A1, K2]. This was possible because I had a robust core knowledge of the subject material [K1]. Given many of the students had some practical background in the subject, it was also possible to encourage them to feed in their experiences to the sessions [V1, V2] 
During the winter term of 2023 I was module lead for sustainability on the gastronomy programme and was able to develop my own content. I began to explore more tools within the learning environment such as whiteboard and doodle pool etc. and included more task-orientated leaning [K2, K4]. Thus the content better reflected the diverse learning styles of students [A1, A4, K3,] and aided inclusivity [V1, V2]. The module had smaller classes and recruited more locally. This provided opportunities to include field trips and practical sessions [A4, K4], and to develop opportunities around Hyflex learning (see section 5) [A4, K4]. 
Assessment is a core element of any lecturing role, but as Norton points out it can be ‘the last thing that we think about when designing our courses’ (Norton, 2007, p. 93). Assessment is important to me, and I have taken a proactive role in trying to ensure consistency of student marks and feedback within the modules on which I have taught (see teaching intervention 1) [A3].
I believe a teacher should also be a learner and I relish this fantastic opportunity to gain a formal teaching qualification. I hope it will reinforce some of my current practices, as well as challenge me and encourage me to try alternative teaching methods, so that l become a better lecturer for the benefit of my students [A5]. After all, as Blair puts it, when you are a lecturer, ‘The quality of your teaching counts’ (2020, p. 80).


[bookmark: _Toc165277781][bookmark: _Toc165278397]2. Portfolio Component ii. Reflection on Micro-teach

The micro-teach took place on April 23rd, 2024 [K5]. According to Reece and Walker, micro-teaching is ‘where you teach a topic to a group of colleagues and they critically analyse what has taken place’ (2009, p.147) with the purpose of improving ones teaching strategies [A2, K4]. Initially my focus was solely on my own micro-teach. However, I learnt just as much from watching my peers as I did from their feedback to me [V3].
My subject was ‘The Art of Heritage Interpretation’, a topic I have practical and theoretical knowledge of [K1]. I was nervous. This intensified when I experienced the high quality of teaching by my fellow students, whose work clearly demonstrated links to the UKPSF Framework (Advance HE, 2011) [K6].
My session (appendix 1) established clear learning objectives and then used Socratic questions, PowerPoint slides (with strong visuals) and demonstration to explain interpretative theory [A1, A2, A4, K2, K4]. My colleagues said they enjoyed the teaching methods employed and that they felt engaged [K2, K4, A4, V1, V2]. They particularly liked the object-based demonstration used to explain Tilden’s (1957) model of interpretation. Petty views demonstration as an important teaching technique… ‘We like to be shown how to use the concept, as well as being told how’ (p. 189) [A2, K3]. Reece and Walker (2007 p. 19) add that demonstration is a crucial part of a teacher’s toolkit [A2, K2].
The micro-teach helped me identify areas where my teaching can be improved. In particular, I will design a wider variety of learning technologies such as Vevox, or Mentimeter into my lesson planning and delivery [A1, K4]. These types of tools are helpful in widening engagement, and for formative assessment (Edwards and McConnell, 2007) [A2, A3, K4, K2, V2]. As such, these will enhance the students’ learning experience. 
[bookmark: _Toc165277782][bookmark: _Toc165278398]
3. Portfolio Component iii. Teaching Intervention (1) 

[bookmark: _Toc165278399][bookmark: _Toc165277783]3.1 Introduction

[bookmark: _Toc165278400]3.1.1 An overview of my Teaching Intervention
At the time of this intervention I was, as now, working for the Institute of Management and Health, within its Hospitality, Leisure and Tourism department. I was part of a lecturing team, teaching Marketing Essentials to level 4 students studying IHM. The course has a large on-line student presence which owes its expansion to the Covid Pandemic and its aftermath. At its peak over 3000 students were studying online. 
This meant that over 300 students were studying the module concurrently. That resulted in four lecturers teaching the same content to two or three groups each. As such, the challenge was to ensure consistency of marking and feedback between lecturers [A3 & K2], especially as there was significant difference in levels of lecturing experience, and the module lead was on bereavement leave. 
As the most experienced lecturer within the team at that time, I organised a session with colleagues to discuss a way forward. This resulted in the development of a standard marking template based on the subject content that the students had engaged with in lectures [K1] as reflected in the assessment guidance within the module handbook, the stated Learning Outcomes for the course, and the context of the Generic Assessment Criteria (GAC) (UWTSD, 2011) [A3 & K2]. 
This report uses an understanding of reflective practice to analyse the teaching intervention outlined above. It also refers to academic material and best practice to identify areas of improvement [A5, V3].
3.1.2 CPD and Reflective Practice 
To effectively reflect upon this teaching intervention, it is necessary to understand why this report was developed, and then to examine what reflection means in this context. This report forms part of my level 7 course work for a Post Graduate Certificate in Teaching in Higher Education at UWTSD. The work also aligns itself to the UK Professional Standards Framework, especially Areas of Activity A3, A5, K1 and K2 as well as adhering to all the UKPSF Professional Values (Advance HE, 2011, p. 3). As such, the work forms an essential element of my Continuous Professional Development (CPD) as a lecture in Higher Education (HE) [A5]. 
This report will detail a teaching intervention I have undertaken and explores how successful it was and importantly also identifies the learning gained from that experience, highlighting potential improvements as a result. The work is reflective in nature. Reflection as a learning tool has its background in educational theorists such as Dewey and Schön. Dewey was an exponent of cognitivism and felt that learning was rooted in real life experiences (Bates, 2023; Aubrey and Riley, 2011). Schön saw ‘self-reflection as a vehicle for learning’ (Aubrey and Riley, 2011, p. 222). He also identified the concepts of ‘reflection in action’ i.e. thinking on your feet in response to an issue; and ‘reflection on action’ i.e. cogitating after an event to review what could be improved in future (Bates, 2023). 
Reflection is also aligned with action learning (Biggs and Tang, 2011; Campbell and Sykes in Campbell and Norton, 2007) where, for example, a teacher looks at evidence to see how effective their teaching is, i.e. are the students achieving what the teacher and indeed the course programme expected them to? If not, the teacher makes changes, evaluates those changes, and so the cycle continues. This is particularly pertinent to this teaching intervention cycle, as the reflection highlights several areas for improvement, which if implemented, should in themselves be subject to ongoing evaluation and refinement [V3].
[bookmark: _Int_fAcaWQaK]This type of reflective practice is broadly accepted in HE as a means of improving professionalism (Ryan, 2011). Biggs and Tang (2011) add that teachers need to reflect on what they are doing if they want to identify where issues lie and, therefore, solve or improve their teaching. They call this ‘transformative reflection’ (Biggs and Tang 2011, p. 50). Campbell and Norton emphasise the importance of marrying reflective practice to CPD, stating that to do so ‘is one of the hallmarks of professionalism’ (2007, p. 142) [A5]. 
To facilitate the framing of this report, Hegarty’s (2011) three-step reflective model has been adopted as it is straightforward and suits the nature of this teaching intervention, i.e. a description of the intervention aligns to Hegarty’s step 1 - ‘experience’, ‘analysis’ of the intervention follows, in line with her step 2, which leads to identifying the ‘lessons learnt’ from the experience and how they might be applied at step 3 (Hegarty, 2011, p. 583).  

[bookmark: _Toc165277784][bookmark: _Toc165278401]3.2 The teaching intervention - what happened?

3.2.1 The teaching intervention in an academic context 
Firstly, it is useful to reflect on the purpose of marking and feedback. Sambell, McDowell, and Montgomery state that:
... from a staff point of view the main propose of feedback may be to correct errors, to explain to students why their work is falling short of the expected standard, to stimulate self-regulation, to motivate, to provide developmental guidance and to highlight further resources which might be of help (Sambell, McDowell, and Montgomery, 2013, p. 91).
Jarvis (2010 p. 215) identifies three reasons for assessment; as a diagnostic tool for learners, to demonstrate standards, and as evidence required to allow student progression.  As such, we assign a numerical grade to the students’ work.  A grade which will influence their progress in academia. This is both a privilege and a burden for lecturers and one reason why consistency in marking is so important [A3, K2].
With this in mind, the teaching intervention concerned was an attempt to ensure consistency in marking between multiple tutors for a large student cohort of circa 335 students studying a degree in IHM at UWTSD. In addition, many of the students on the course were mature adults returning to education. They had a disparate a range of previous educational attainment ranging from leaving school without many qualifications, to being degree holders in other subjects. Furthermore, English was rarely their first language. This is not uncommon in HE today, with Biggs and Tang (2011) noting that there has been a move towards more diversity in the student population [V2, V4].
Courses of this nature, with large cohorts from varied backgrounds with multiple tutors, are typical of the changes in HE that I have witnessed over two decades as a lecturer. O’Donovan, Price and Rust (2004, p. 3) identify that there has been a ‘massive expansion’ of the sector which has created additional pressure ‘to maintain high and consistent standards’ within and between higher educational institutes [V4]. This expansion, coupled with concerns over standards have led to ‘several decades of increasing regulation and accountability’ within the sector (Bloxham and Boyd, 2012, p. 1) [K6]. Furthermore, Campbell and Norton (2007, p. 1) suggest there are two key impetuses for the changes; an increased ‘focus on learning, teaching and assessment’ as demonstrated by the HEA’s work, and the Government’s policies on widening participation. It is against this background that the intervention took place [V4].
The module in question was Marketing Essentials which is taught at level 4, in the students’ first term. The means of assessment was, and still is an essay. I decided to implement a teaching intervention to maximise consistency and quality of feedback for the reasons outlined below. Furthermore, I felt it was necessary and justifiable for me to take the lead because I was the only lecturer who had previously taught on the programme I had the most experience ‘in the bag’. I also had the most established subject knowledge both in terms of academia (having studied marketing as part of an MSc in Heritage Tourism and taught it on a number of courses) and in private practice, having worked for many years in tourism-related marketing [K1]. 

3.2.2 Why the intervention was necessary
The intervention was a response to a situation. The team’s module lead, who had developed the course content and the assessment brief, was on bereavement leave so could not provide guidance. Furthermore, the teaching staff had various levels of experience of teaching and marking, and some were unfamiliar with using generic and specific marking criteria [A3]. 
The intervention was necessary given that the importance of assessment in Higher Education is widely recognised: ‘Today it is generally accepted that assessment is at the heart of the learning process’ (Norton in Campbell and Nash, 2007, p. 94). O’ Donovan, Price, and Rust, (2014, p. 2) add that assessment is central to how students experience HE and has a ‘dominant influence’ on how they learn [K3]. Furthermore, assessment is a key area in the UKPSF framework [A3] and forms a part of a core knowledge dimension [K2].
To add to this, there is a body of work which suggests that it is difficult to maintain consistency where there are large cohorts of students and more than one tutor marking their work. Saunders and Davies summarise the issue: ‘As the size of the team expands so the difficulties associated with achieving and maintaining consistency of assessment between lecturers becomes more apparent’ (Saunders and Davies, 1998. p. 1) [K6].
Kifle (2023, p. 6) agrees that large student numbers and multiple tutors can cause issues around consistency in marking and highlights the fact that tutors may mark differently based on their ‘subjective interpretation of grading criteria’ as well as their own knowledge and understanding of the subject. This is further borne out by Bloxham and Boyd who argue that tutors as individuals will differ in how they reach marking judgements and that interpretation in marking can be ‘slippery’ (2009, p. 8) [A3]. This is a sentiment that I share. Therefore, given the importance HE and students place on assessment, and the need to achieve consistent standards in marking, an intervention seemed a logical step to take [A3, K6].
The issue was further exasperated due to the dynamic nature of the course (three student intakes a year, and staff changes leading to the last-minute appointments of lecturers), which meant that the team had not been involved in developing the assessment criteria. According to several sources (Saunders & Davies, 1998; Bloxham, 2009; Monash.edu, 2024), this is far from ideal, as involving tutors in the design of content, assessments and marking criteria would have helped to create a collective understanding and resulted in more consistent marking [A1]. 
Allied to this was the issue of lecturer workload. On this course lecturers are dealing with large cohorts and must turn around marks very quickly to meet timescales for exam boards that fitted within the cycles for student finance. Sambell, McDowell, and Montgomery (2013. p. 74) note that academics now face an ‘imperative to turn around marking more rapidly and provide more written feedback [which results in] immense pressure on staff workloads.’ As such, it was hoped that developing a marking template for the assessment would help to mitigate against this [A3, K2].
Finally, and crucially, this assessment was the first piece of academic work the students would be submitting. Therefore, the quality of feedback would set the scene for their future academic journey [A3]. Jarvis (2010) suggests that the best assessment feedback helps learners identify their strengths and weaknesses but adds that feedback needs to be done in a way that is humanistic so that it is not taken personally. The idea of constructive feedback is echoed by other academics including Norton (in Campbell and Norton ed. 2007), Blair (2020) and Petty (2009), and is revisited later in this report. 




3.2.3 The intervention process
To achieve consistency in the marking and feedback of the essay for the Marketing Essentials module, I first revisited UWTSD’s Generic Assessment Criteria (GAC) (UWTSD, 2021) and noted that the introductory section of the document provided some flexibility: ‘Tutors should use the whole of the marking range, interpreting the criteria in the context of their discipline. The final mark for the work should always consider the published assessment criteria and will be [a] matter of academic judgement’ (UWTSD, 2011, p. 2). I then re-acquainted myself with the specific marking criteria by revisiting the assessment brief in the module handbook [K2]. 
Next, I contacted the other tutors on the module to check that they would find the intervention useful – luckily, they felt they would. I then organised and facilitated a workshop with those tutors. In that workshop, we discussed the assessment marking criteria in order to establish collective agreement as to how marks should be awarded, e.g. within the assessment brief, specific theoretical models were identified and collectively the group discussed how we would award marks for including a model based on the degree to which the student had understood and applied it (linked to GAC’s). Unwittingly, the process of running the workshop mirrored that used by Saunders and Davis at Cheltenham and Gloucester College of HE, where they adopted a similar but more in-depth approach to solving the problem of marking inconsistency amongst lecturers. Their findings suggested that consistency improved when lecturers shared a common interpretation of marking criteria (Saunders and Davis, 1998) [K2]. 
The outcome of our workshop was used to develop a standard marking template that gave clear guidance to the tutors when marking the assessments for the module. The template is included in appendix 2. The lectures agreed that the template was to be used for consistency but in addition, they would provide some personalised feedback for students. As a result, the template was used during that marking cycle and has been used subsequently [A3]. 

[bookmark: _Toc165277785][bookmark: _Toc165278402]3.3 Evaluating the Intervention. Did it work?
[bookmark: _Int_VndTCb23]The process outlined above had some success. It empowered the module lecturers to feel they had an agreed structure within which to work. Furthermore, they had ownership of the template having been part of the development process.  As noted above, this kind of ownership is more likely to result in marking consistency (Saunders and Davis, 1998). In practical terms, lecturers could, by reference to the template, see specifically what was expected of the student within each criterion and how marks could be awarded [K2]. It also gave them the confidence to work within the context of the GAC identified by UWTSD (2021) [K6]. It also benefitted second markers as it provided standardised terminology and marking parameters in the work they were peer checking.  
The template’s usefulness has been recognised by other lecturers within the programme and it has been adopted across several modules:
‘We have found the template a valuable resource when grading in bulk and as reference for graders and in situations for large cohorts with a team of multiple lecturers to ensure consistency across individual assessment and provide a blueprint of expected content for required assessment elements, and a reminder of the correct language when written in conjunction with the university’s generic grading criteria’ (Wilkins, 2024).
However, reflective practice is an ongoing cycle and with hindsight and the benefit of relevant academic research, recognise several areas where it could be improved [A5, V3]. These are explored below.

[bookmark: _Toc165277786][bookmark: _Toc165278403]3.4. Lessons learned
The intervention outlined was a response to a situation, so could be thought of as ‘reflection in action’ whereas this retrospective report gives the opportunity for ‘reflection on action’ (Schön, cited in Bates, 2023 p. 326). Thus, with hindsight and the opportunity to explore academic views on this subject, I believe that further improvements could be made.
[bookmark: _Int_JqNlg8wF]It is worth noting that assessment type has a bearing on marking consistency. As Biggs and Tang note, ‘An important problem in grading the written essay is its unreliability’ (2011, p. 224). This is picked up by Bloxham (2009, p. 210) who adds that ‘marker reliability [is] low for essays’. Whilst essay writing is embedded in academic structure for now, and ‘can be a powerful tool for learning’ (Biggs and Tang, 2011, p. 231) the issues faced in marking such subjective work, and the increase in the use and sophistication of AI in essay creation, suggests that when courses are re-validated, summative evaluation methods should be re-thought [A1, A3, K2]. Inspiration may be taken from Sambell, McDowell, and Montgomery, (2013) and their discussions on Assessment for Learning, whilst also being mindful of the work of Biggs and Tang (2011) on constructive alignment. Whilst this could be explored in more depth, it is beyond the size and scope of this piece of work.
As identified, having multiple markers can lead to inconsistency in marking and feedback. As suggested by Saunders and Davis (1998, p. 5), lecturers need to have a common interpretation of the assessment criteria ‘referenced to the same norms’ and this is best done when they are involved in developing the criteria to begin with. Without this shared understanding, tutors will ‘differ in the criteria they use to make marking judgements’ (Bloxham and Boyd, 2012, p. 23). Bloxham (2009) goes further stating that the more closely staff work together, the better likelihood of marking consistency.
However, true consistency may never be achievable as Jarvis (2010) suggests that even a single lecturer’s marking might vary depending on their mood and situation. Even so, I would recommend that all lecturers delivering a module should be involved in developing course content and assessment setting [A1].
[bookmark: _Int_WY2kxp5F]Another potential issue is the halo effect, i.e. positive bias towards a student you feel should do well based on past performance (Race, 2020). This can be reduced using blind marking and should be picked up via second marking and external verification (Race, 2020). The halo effect was not a consideration in the development of the intervention, but perhaps it should have been. Currently, the way Turnitin is used makes it unavoidable for tutors to know which piece of work belong to which student. I would suggest, therefore that the danger of halo effect could be a university-wide issue [K2].
Another issue lies in the type of feedback provided and the audiences for that feedback. In an era of increased emphasis on standards and regulation, Sambell, McDowell, and Montgomery (2013) note that it can feel like lecturers are marking to impress second and external markers rather than to benefit students.  Yet clearly, the purpose of feedback is to help students understand what they have done well and importantly, how they can improve in future (Jarvis, 2010) [A3]. Similarly, Blair (2020) identifies that feedback should have 3 core elements: the grade, why that grade was awarded; and specific areas for improvement [A3]. 
The language of feedback is important. This is summed up by Race who suggests that students are more adversely affected by bad or demotivating feedback than they are by poor quality lectures (2020, p.170). Sambell, McDowell, and Montgomery, (2013) agree and also note that academics are prone to use phrases that have no meaning for students. Several academics stress the need for assessment feedback to include positive reinforcement (O’Donovan et al., 2004; Petty, 2009; Race, 2020; Wiley and Gardner, 2010). Petty adds that students can be put off by too much feedback too (2009). On reflection, whilst the marking template highlights what was right or wrong in an assessment, it does little to help students correct their faults. Indeed, this type of feedback tended to be more at the lecturers’ discretion. This may be inevitable given the individual nature of such feedback, but the template should certainly have prompted lecturers to do so. I would also argue that, given the comments above, the language of the feedback could have been more student-friendly in terms of its tone and level of complexity [A2, A3. K2].
It is also worth noting that this assessment was part of the student’s summative evaluation for the module. Given many of the students are returning to education and often do not have English as their first language, I have experienced that they can find essay writing a challenge. Whilst students take a skills module which provides teaching on essay writing, attend workshops with the library on accessing materials and referencing, and are signposting to study skills, some still struggle. Sambell, McDowell, and Montgomery, (2013) proposes that formative evaluation can be helpful in this respect. One method is proving feedback on drafts of assessments. Whilst we actively encourage this, only the keenest students submit drafts. This suggests that there is scope for building in more formative evaluation into the module and that the presentation of drafts, or segments of work should become compulsory elements of the course [A1, K2, V2]. This is supported by Pitt and Quinlan who suggest that ‘Students need multiple opportunities for feedback’ (2021, p. 54).
Another issue around feedback is timeliness (Sambell, McDowell, and Montgomery, 2013). The online IHM course is intense and runs over eight weeks of teaching. Thus, given the marking window allowed by the university, students often do not get formal feedback in time for it to be useful for the next assessment. Whilst lecturers provide general feedback within lecturers, this cannot be as valuable as individual feedback. This is certainly a lesson I will take from the teaching intervention and I will strive to provide timely additional support and resources to my students [A2, A3]. This problem may resolve itself as the IHM courses are currently transitioning to more traditional face-to-face teaching delivered over semesters, which should allow lecturers more time to build in formative evaluation [A1, A3, K2]. 
Finally, a critical area that needs to be built into the feedback cycle is student involvement. Firstly, Sambell et al (2013) suggest that students must have faith in their lecturers' authority and credibility if they are to have trust in the feedback. They add that sometimes students do not even read it. If this is the case, we as lecturers need to engage students more in the feedback process, to build trust, encourage greater understanding of what the feedback is telling them, and enthuse them to put greater value upon it. O’Donovan et al. (2004) suggest techniques that can help, include marking workshops and peer marking. [A1, A3].

[bookmark: _Toc165277787][bookmark: _Toc165278404]3.5. Conclusion
This report has attempted to reflect upon a teaching intervention which involved developing a marking template for a module where there was a large student cohort and multiple lecturers [A1]. It set out to aid consistency in marking and feedback [K2, A3]. It succeeded in engaging the lecturers in reaching a shared understanding of the specific assessment criteria within the wider framework of the university’s GAC. It also achieved the desired level of consistency. Intuitively, the teaching intervention mirrored the views of academia that where lecturers work together, more parity is achieved (Bloxham, 2019; Saunders and Davis, 1998).
The fact that the template has been adopted and adapted in other modules suggest that it is a useful tool for marking within the high-volume, high-pressure environment of the IHM online course. However, as the above analysis has shown it is far from perfect. In an ideal world, this process would have been embedded at the stage of developing module content, and all lecturers teaching on the course would have had an input into and ownership of the Learning Outcomes, the material taught and the assessment setting [A1]. This is something I will suggest and it may become a realistic goal for future IHM courses given the changes previously outlined. 
This report also highlights the need to change the language of the feedback so that it is clearer to students and has more meaning for them. I would encourage the adoption of more compulsory formative assessment in the module; and will explore engaging students in the marking process through workshops and through peer marking (Sambell, McDowell, and Montgomery, 2013) (A1, K2]. This would hopefully help them understand the importance of feedback and engender their faith in it.  I will also employ follow-up sessions with students, to ensure that they get tacit as well as explicit feedback (O’Donovan, Price and Rust, 2004) [A1, K2, A3]. Timing of feedback is also something that needs addressing. I will recommend that programme managers explore this issue. Finally, I will encourage the discipline to revisit the validity of essays, given the academic criticism of them outlined previously, and the changing learning environment [K2, V4].
[bookmark: _Int_ZYs6oBea][bookmark: _Toc165277788][bookmark: _Toc165278405]I have enjoyed reflecting as it has highlighted several things about myself as a teacher. Firstly, it illustrated that I do some things intuitively, and I naturally try to develop solutions for potential problems (Schön’s research in action) (Bates, 2023, p. 326) whilst the research that this report has allowed me to undertake has also helped me reflect on how I can begin to plan introduce change for the benefit of the student experience (Schön’s research for action) (Bates, 2023, p. 326). This intervention shows evidence of my understanding of the UKPSF and in particular, Areas of Activity A3, A5, and Core Knowledge K1 and K2 as detailed in the introduction to this work. 
4. Portfolio Component iv. Teaching Observations

‘The role of critical friends…is of great importance to the validity and authenticity of practitioner inquiry, research and reflective practice’ (Norton and Campbell, 2007).

Peer observation is intended to help us think about what we do within the lecture setting and to analyse why we do it (Fullerton, 2008), resulting in positive changes in our practice (Blackmore, 2005). This section reflects upon three teaching observations undertaken as part of this course [A5]. Two relate to lecturers I conducted, whilst the third is my observation of a colleague’s lecture. To ensure my lectures were relatively current, both were undertaken in the Spring Term of 2024 and form part of the teaching hours log within the portfolio (Section 6) [A5, K5]. Both were observed via recordings on 12th April 2024.
Reflecting upon my role as the observee, the experience was both uncomfortable and enlightening. I welcomed the comments made by my practice advisor as he identified areas of good practice and crucially highlighted for improvement [A5, K5, V3]. This is essential because as Biggs and Tang suggest, ‘It is hard for us to see what is wrong with some aspects of our teaching. We need somebody to tell us’ (2011, p. 53). I also found it beneficial to observe a colleague’s lecture as it reinforced my own good practice, but also provided some inspiration [A5, K5, V3]. I will use the learning from the observations to improve the quality of my teaching and, therefore, the students’ learning experience [A1, A4, V1, V2, V3]. 

[bookmark: _Toc165277789][bookmark: _Toc165278406]4.1 Observation of my lecture in Marketing and Sales 
Conducted by Chris Wilkinson, Senior Lecturer, UWTSD (see Observation Form 1, appendix 3).
This lecture took place on February 6th 2024.  I delivered this module using content prepared by a fellow lecturer. Despite this, the observer felt that I managed and delivered them effectively [A1]. There were a number of positives to reflect upon from the feedback, such as my use of teaching/learning methods and how I used them to identify the students’ current understanding and to support further learning [A2, A4].  Another was that I created a comfortable pace for the lecture, this as Petty (2007) suggests is important in supporting learning [A2, K2, V2]. Other positives identified around teaching and supporting learning, included my recap and explanation of the previous session; use of real life experiences to contextualise theory and discussion, and application of a range of pedagogical approaches [A2, A4, K2, K3]. This ties in with Petty’s recommendation for the use of ‘a variety of student activities and teaching methods’ within lessons (2009, p. 442). It was also noted that I included diagnostic formative and summative assessment techniques [A3]. Reassuringly, my core subject knowledge was felt to be strong [K1] and vitally, the observer felt that I upheld the professional core values (Advance HE, 2011), showing respect, and engaging well with students [V1]. 
The positive reinforcement was welcomed, but on reflection, it is the elements of constructive criticism which will have the biggest impact on my teaching. This included identifying a weakness I had of ‘filling the silence’, i.e. I was prone to ask a question and when faced with no response, felt bound to step in. My observer suggested that I should give students more time (I saw this achieved effectively in my observation of a colleague – she wasn’t frightened to wait, resulting in students breaking the silence and responding effectively) [V2]. This is a view supported by Reece and Walker who state that students need to be given ‘time to recall facts, think about the relationships and formulate a response’ (2007 p. 283). I now adopt this approach in my teaching and I am evaluating the difference in responses. 
It was also noted that I could have elicited more engagement from the quieter students in the group [V2]. I did on occasions call upon the less vocal students by name and that garnered some good responses, but I’ll take the comment on the chin and recognise this as an area for further improvement. Indeed I’ve since implemented a system which is especially useful when dealing with large cohorts. I keep a check list, and as a student engages with me, I put an annotation by their name. This enables me to identify those who need more encouragement to engage [A2, A4, V2]. Hopefully being more aware of my weaknesses and making positive steps to improve, will have a beneficial outcome for my students [A5]. 

[bookmark: _Toc165277790][bookmark: _Toc165278407]4.2 Observation of my lecture in Effective Management 
Conducted by Chris Wilkinson, Senior Lecturer, UWTSD (see Observation Form 2, appendix 4).
This lecture took place on the 29th Jan 2024 but was watched by the observer immediately following Observation 1 (see earlier). I was asked to teach this module at very short notice due to staff changes. The content was developed week-by-week by the module lead, with me ‘sitting in’ on the process and contributing in terms of suggesting in-class activities etc. [A1]. This was not a subject I had lectured in before, although I do have a 30 year old public management MSc [K1].
I decided to ask my practice advisor to look at an Effective Management lecture as I felt it was weaker than the Marketing and Sales module. I hoped this would be more useful in highlighting areas for improvement. On reflection, I think this ‘warts and all’ approach did provide a valuable learning opportunity for me [A5, V3]. 
In terms of the relationship with the students, positive words used to describe my approach included nurturing, respectful, welcoming, and encouraging (see Observation Form 2, appendix 4) with students appearing to be comfortable in the learning environment created [A2,A4, K2, V1].  In parallel with Observation 1, there were comments about student participation. As stated (Observation 1) I have already begun to take steps to improve this within my lectures. It was also felt that the session would have benefitted from more pedagogical techniques in the first hour such as more discussion and group work. However, the activity later in the session was noted to be ‘good and creative.’ Other positives mentioned included the use of discussion, digital tools and summative activities [A1, A3, K2, K4]. 
The observer identified that I was less confident in this module which had a slight impact on the flow of the lecture, but overall, the key take-aways from the session were still communicated effectively to students [A2]. Allied to this, it was observed that whilst I demonstrated moderate subject knowledge, I needed to develop my confidence with it [K1]. On reflection, I agree with this as whilst I did prepare for the lectures, the delivery did not come as naturally to me as it does with subjects I am more familiar with.  
Anecdotally, I was told that a lecturer should be able to teach any subject. However, my reflection is that whilst I can apply the learning theory and practices universally, my ‘performance’ is weakened when I have less confidence in the subject matter. As such, I concur with Jeschke et al. (2021) that effective teachers need subject-specific knowledge as well as pedagogical know-how [K1, K2, K3,]. In terms of how this aspect will inform my teaching in future, I am unsure as I may not be put in this situation again. I am part-time and as much as I’d like to learn enough to teach with confidence on every module in the programme, I doubt that is a realistic ambition.  

[bookmark: _Toc165277791][bookmark: _Toc165278408]4.3 My observation of a lecture 
Lecture by Charlotte Joiner, Lecturer, UWTSD (see Observation Form 3, appendix 5).
I observed the lecture on April 16th 2024. I found the opportunity to observe a colleague very rewarding and would like to thank Charlotte for allowing me to do so. I plan to do it more often in future [A5, V3].
The classroom was well managed and Charlotte encouraged student participation [V2]. She created a comfortable learning environment where everyone was respected and encouraged [V1, V2]. I was impressed with Charlotte’s materials and how the lesson was planned [A1]. She used PowerPoint but didn’t overload the students with too many slides. The content on the slides was clear and not over-bearing [K4]. Charlotte was able to use the slides as a springboard from which to talk, showing insight and depth of core knowledge [K1]. This was useful reinforcement for me, as it is the approach I like to adopt. 
Charlotte clearly outlined the learning outcomes and how these related to the activities of the day, so that students knew what they should be able to know/do as a result of the lecture [A2]. This is in tune with Biggs and Tang’s view that we need to align intended learning outcomes ‘and the student’s learning-related activities’ (2011, p. 133). Again, this is something that I do in my own design and planning (e.g. the Sustainability module I am teaching this term). She explained complex theories clearly, and employed formative assessment to measure student understanding [A3, K1, K2]. This included active reflection on the content from the previous week [A2, A3]. Charlotte also took time to explain the summative assessment for the module and answered questions relating to it [A3].
Charlotte offered a range of theoretical models and suggested that students adopt the ones that they felt made most sense to them [K3, V1]. I think this was useful in terms of respecting the diversity of learners in the group [V1] and in promoting broader participation [V2]. This is something I will try to engender within learning environments [K2]. She used every opportunity to engage the students in discussion. As stated previously, when asking questions, Charlotte was happy to wait for a response. [V1, V2].
In terms of constructive criticism, I suggest there could have been more variety in the teaching methods and learning technologies used, especially as it was a three hour lecture [A1, K2, K4]. Petty agrees, suggesting that ‘A variety of student activity is vital to maintain concentration’ (2009, p. 446) [K2]. It was also a large class, so engagement was not universal. This is something my observer commented on too, so reinforces the need for better engagement as identified by Blair (2020) [V1].  
Charlotte’s lecture will impact positively on my teaching [V3]. Firstly, I will give students more time to answer questions. Secondly, I will employ a wide variety of teaching methods to aid concentration and participation, and finally I will adopt techniques to monitor and encourage wider student engagement (see 4.1) [A1, A2, K2, K3, V1, V2]. 
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[bookmark: _Toc165277792][bookmark: _Toc165278409]5. Portfolio Component v. Continual Professional Development (CPD) Log

‘Teaching is a continual learning experience, and that’s what keeps it fresh and interesting’ (Petty, 2009, p. 576).
This section reflects upon three recent CPD activities [A5] which have had a positive impact upon my lecturing. The first was a conference relating to sustainability (pertinent because I am delivering a module about ‘Embedding Sustainability within Organisations’ this term) [K1], the second was a training session in Hyflex teaching [A4, K4] and the third was reading the book ‘Teaching in HE’ by Erik Blair (2020) [A5]. All three have reinforced the importance of CPD in improving my own professional practice [V4] and I concur with Grey et al. that ’to be a professional means having continually to up-date your knowledge, skills and attitudes’ (2005, p. 247). 

[bookmark: _Toc165277793][bookmark: _Toc165278410]5.1 CPD Log 1.
[bookmark: _Toc165277794][bookmark: _Toc165278411]The Green Economy Conference, Swansea Arena, 22nd November 2023.

Overview and content
[bookmark: _Hlk157076369]The Green Economy Conference was organised by 4theRegion, a not for profit ‘alliance of people, businesses and organisations across South West Wales, who love where we live and want our region to flourish’ (4theregion.org.uk, 2022) [K1]. I attended as part of a delegation that included staff and students from IHM programme. It was particularly relevant to me in terms of CPD as one of the modules I teach is sustainability [K1, A5].
The purpose of the event was to share knowledge about green/sustainable initiatives across the area, with a series of inspirational speakers from the public and private sectors. There was also a ‘climate conversations corner’ for less formal discussions, and networking opportunities were supported in the exhibition hall which featured over 70 stalls. The main conference was split into sessions covering local issues, the circular economy, renewable energy and decarbonisation [K1, V4]. The latter three topics were especially pertinent to my module [K1]. The event also provided the students who attended with fresh information from live sources which added to their usual learning environment and methods [A2, K2]
Reflection	
The event was excellent is providing me with up-to-date information on sustainable practice locally. It also provided me with plenty of positive environmental/sustainable examples that I can use to bring lectures to life [A1, K1]. Many of the projects were so local that they also have potential as fieldtrips for students [A1, A4, A5, K2].
The speakers were relevant and knowledgeable. I enjoyed the differing styles of presentation adopted, e.g. the speaker from Swansea Council was very fact-based, with lots of specific examples, whilst the speaker from Carmarthenshire was more lyrical in his presentation and less specific about projects yet managed to capture the room very effectively. This reinforced to me the importance of injecting personality into presentations as well as relaying facts [A2]. It also made me reflect on the role of lecturers as storytellers who capture the imagination of students, bearing in mind differing learning styles [K3]. 
There was also a dynamic question and answer opportunity after each session, and that underlined the importance of allowing the audience (in my case, the students) to debate what they have been told, as well as bring their own examples to the table [K2, K3].
How it will benefit my teaching
My teaching will benefit as I will be able to include up-to-date local examples of good sustainable practice, including some emerging technologies [K1]. These will be designed into the learning activities [A1]. I will also be able to arrange relevant local field trips thanks to contacts made at the event. Such trips are recognised by Reece and Walker as a useful way of ‘reinforcing the learning’ for students (2007, p .127) [K2, K3, K4]. Those students who attended the event have also benefitted from this reinforcement. 

[bookmark: _Toc165277795][bookmark: _Toc165278412]5.2 CPD Log 2.
[bookmark: _Toc165277796][bookmark: _Toc165278413]Hyflex Training, Online, 13/12/2024, Provided by Emma Jones, Digital Learning Technologist, UWTSD

Overview and content
Hyflex teaching is a way of delivering a lecture that combines face-to-face and online students (UWTSD, 2023, p. 47). This seems particularly relevant in the current post-Covid climate, where some students have become accustomed to learning online, whilst others prefer attending lectures in person (Student Futures Commission, 2021; Jisc, 2023) [A4, K4]. The session itself was delivered as Hyflex, with three people in the lecture room and myself online. 
The training covered a number of key areas. It looked at the technology itself and how to plan a successful Hyflex session [K4]. Crucially, it also provided training on how Hyflex can benefit students, e.g. creating equitable experiences, improving their digital skills, and providing a range of tools (such as chat, Whiteboard, Padlet, online polls/quizzes, research topics and feedback, group work in breakout rooms, Pecha Kucha, screen annotation etc.) that help to increase their engagement [A1, A2, K2, K3, K4, V1, V2]. 
Reflection
This was a really useful session that provided practical advice in running a Hyflex learning environment [A2]. I already had knowledge and experience of running online sessions as this was how the modules for IHM were delivered during Covid. However, there were lots of tips in terms of how to run the dual aspect of Hyflex in order to ensure students get the same experience whether online or in person. The session underlined the effectiveness of Hyflex for reaching diverse communities of learners [V1] and in promoting participation amongst a wider audience of learners [V2]. It was also very helpful to go through the planning process that underpins a good Hyflex session [A1].
The content was well delivered with opportunities for participation via polls as well as spoken and chat/emoji interaction. In other words, the tutor was putting the points she made into practice during the session, so we were learning by doing as well as listening/reading [K4]. 
How it will benefit my teaching
The session improved my confidence in using Hyflex technology for delivering to a mixed cohort of online and face-to-face students [A2, A4, A5, K4]. I believe the tools explored could be tailored to suit different learning communities [V1]. This is supported by Lee (2022) who feels Hyflex appeals to the more diverse student base that HE aims to attract. It also introduced me tools such as polls and Padlet, which I will use to boost student engagement [K4]. The tutor also referred to academic references that sounded useful for my CPD [A5], so I will follow up on those in order to improve my skills in designing and planning learning activities and developing effective learning environments (A1/A4). In all, the training demystified the Hyflex technology, making me realise that Blair (2020) was correct when he suggested that lecturers don’t need to fear changes in delivery modes. Rather, I will embrace Hyflex for the benefit of our learning communities [V1], as according to Lee (2022), such tools encourage participation and help foster equality [V2]. 

[bookmark: _Toc165277797][bookmark: _Toc165278414]5.3 CPD Log 3.
[bookmark: _Toc165277798][bookmark: _Toc165278415]Reading ‘Independent Thinking on Teaching in Higher Education: From theory to practice’ chapters one and two, by Erik Blair (2020); undertaken in March 2024.

Overview and Context
As part of my course, I wanted to read around the subject as much as possible [A5]. This book was brought to my attention by a contact at the Independent Thinking Press (ITP), based in Bancyfelin, Carmarthenshire (part of Crown House Publishing). ITP prides itself on bringing ‘into print the words of some of the UK’s most inspiring and entertaining educational speakers, thinkers, innovators, [and] practitioners. The author works at the University of West London, where he is a Senior Lecturer in Higher Education Research and Practice. As such, I thought this would be an interesting and relevant publication. For the purposes of this CPD report, I will concentrate on chapters one and two.

Reflection
Chapter one suggests that teaching in HE is a ‘personally negotiated experience’ (Blair, 2020, p. 7) reflecting that lectures come to HE via a wide range of routes and indicates that this effects how we see ourselves, especially in comparison to colleagues. This resonated with my own experience. I have often felt in the shadow of career academics. Yet, this book has made me reflect that my path to lecturing is valid and provides a career’s worth of experience which, when coupled with educational theory and practice, should make for a well-rounded member of lecturing staff [V3]. 
The book also discusses the use of inductive and deductive pedagogies and how these can be mixed depending on what best serves the students in their learning journey [K2]. This student-led approach is reminiscent of constructive alignment as discussed by Biggs and Tang (2007).  Blair (2020) explains that good learning is not just down to student commitment, it is also reliant on the lecturer’s ability to deliver material in a way that makes it worth learning.  Although this may seem obvious, this had an impact on me as sometimes, when dealing with large cohorts, it can feel like lecturers are so keen to deliver content [K1] that they forget that it is how that content is delivered that is crucial to student interest and engagement [K2]. 
In chapter 2, Blair (2020) writes about teaching online. He takes the view that despite being a different vehicle, the underlying principles of teaching remain the same:
Therefore, the types of questions that underpin successful online teaching are ‘What will I get the students to do?’; ‘How will I structure my teaching?’ and, ‘How will my students experience this learning event?’ throughout all this, online teaching should remain an active experience – where the focus is on helping students to feel involved and ready to engage in the learning experience (Blair, 2020, p. 44). [A1, A2, A4, K3, K4, V1]
This message helped me reflect upon my own online teaching, and the need to ensure that the student experience remains at the heart of the process [A4, K3, V1, V2].
How it will benefit my teaching
Blair’s reinforcement of a student-centric view of teaching, whilst not new, was refreshingly simply put. As such, I will use his questions (above) as a final check when developing sessions for students (whether face-to-face, online or Hyflex), to ensure that the content and delivery is engaging, inclusive, and encourages learning and discovery. These questions will also positively influence the development of formative assessment [A1, A2, A3, A4, K2, K3, K4, V1].


6. [bookmark: _Toc165277799][bookmark: _Toc165278416]Portfolio Component vi. Teaching Log
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[bookmark: _Toc165277802][bookmark: _Toc165278419]
Appendix 1. Micro-teach Slides and Link

1.1  Slides:

[image: ]
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NB, below is the text for the slide covered by an image of Romans on the loo (second slide on page 31). This was an animated slide and the image appeared after the text.
[image: ]

1.2 Link:
https://uowtsd.sharepoint.com/teams/PGCerttHE-Feb24_GRP/_layouts/15/AccessDenied.aspx?Source=https%3A%2F%2Fuowtsd%2Esharepoint%2Ecom%2Fteams%2FPGCerttHE%2DFeb24%5FGRP%2F%5Flayouts%2F15%2Fstream%2Easpx%3Fsw%3Dbypass%26bypassReason%3Dabandoned%26id%3D%2Fteams%2FPGCerttHE%2DFeb24%5FGRP%2FShared%2BDocuments%2FGeneral%2FRecordings%2FMicro-teach%2Bsession%2D20240423%5F151514%2DMeeting%2BRecording%2Emp4%26referrer%3DOutlook%2EWeb%26referrerScenario%3Demail%2Dlinkwithembed%26ClientRender%3D1&correlation=657a22a1%2D80d3%2D8000%2Daf7f%2D5c68fd2f331b&Type=item&name=0c3bee9f%2D8afb%2D42b0%2Db06d%2D82d7e39b6c42&listItemId=5&listItemUniqueId=d5a9e8ba%2D9530%2D4722%2Da358%2D3585542a3420
Micro-teach starts at 49 minutes into the recording 

[bookmark: _Toc165277803][bookmark: _Toc165278420]Appendix 2. Marking Template

Marketing Essentials – essay marking template
 
Acknowledging the submission:
 
Thank you for your submission.
 
Feedback if not an essay:
 
Unfortunately, this has been written as a report and not an essay. This does not fulfil the assignment requirements and therefore it is a failure. In future assignments, remember to constantly refer to the requirements and the format. Please take all the above on board for your next assignment.
 
May be needed (based on previous cohorts):
[bookmark: _Int_TP7fYVhf]In addition, your similarity score is quite high, and it seems to be answering last term’s essay question so does not reflect the brief for this term. 
 
 
1. Engagement with Literature Skills   /10
 
	Parameters
	Sentences
	Rough region of marks out of 10%

	15+ citations of good quality correctly referenced and cited
	Your work is informed and supported by scholarly material that is relevant to and focused on the task.    
You evidence a collection of high in quality resources throughout the essay. The references are current, hold authority, relevant and timely for the topic of discussion.
 
	 10

	15 but not all great
Quality of sources
Quality of citations/referencing
	You have composed your essay with the required number of references. 
However, it is important to note the currency, relevance, authority, accuracy, and purpose of the resources. Your work is moderately supported and informed by the scholarly material you have employed within the essay. 
Several of the resources employed within the essay lack (currency, relevance, authority, accuracy, and purpose).
	6 or 7

	Less than 15 but more than 10,
Quality of sources
Quality of citations/referencing
	The assignment brief outlines the requirements for the number of scholarly materials needed for your essay. 
You have not included the required number of references in the essay. At level 04, you must be able to collaborate with different scholarly materials to build strong statements and support the proposal of your academic work. The materials must be from academic journals, seminal authors of authority and recently published.
	4 or 5

	Less than 10
Quality of sources
Quality of citations/referencing
	You have not included the required number of references in the essay. At level 4, you must be able to collaborate with different scholarly materials to build strong statements and support the proposal of your academic work. The materials must be from academic journals, seminal authors of authority and recently published.
	2 or 3

	Poor referencing/citing
	At level 4, your work must be supported by a range of scholarly materials as indicated in-text citations. Failure to adhere to this requirement evidence the (lack of engagement of high in quality scholarly material and/or negligence of appropriate referencing practices).
The references must be recorded accurately by using Harvard referencing system. The guidance is available on Harvard Referencing Guide | UWTSD.
	0


 
	
 
2. Knowledge and Understanding Skills    /20
You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  
Guidance specific to this assessment: 
Include the following: STP (4 key methods – demographic etc) (Similarweb), Pestle, SWOT, Bowman, perceptual maps, marketing mix - frameworks
	Parameters
	Sentences
	Rough region of marks out of 20 %

	Include all and show excellent understanding (including a full appendix)
	You have accurately deployed the required set of frameworks (STP, PESTEL, SWOT, Bowman, perceptual maps, marketing mix) and other marketing analysis tools like (Similarweb, or student’s choice of tools).
You have demonstrated an exceptional level of understanding by interpreting your knowledge of the facts and information collated within the frameworks and analysis tools widely used in your essay.
	17+

	Include all and show some understanding (including some appendices)
	You have accurately deployed several required frameworks (STP, PESTEL, SWOT, Bowman, perceptual maps, marketing mix) and other marketing analysis tools like (Similarweb, or student’s choice of tools).
You have demonstrated an adequate level of understanding by interpreting your knowledge of the facts and information collated within the frameworks and analysis tools.
	13/14%

	If leave any element out but show understanding of the elements they include (including a basic appendices).
	You have deployed some frameworks (STP, PESTEL, SWOT, Bowman, perceptual maps, marketing mix) and other marketing analysis tools like (Similarweb, or student’s choice of tools).
You have demonstrated some understanding by interpreting your knowledge of the facts and information collated within the frameworks and analysis tools. 
	· 2% for each they miss

	Show little or no understanding
Includes few if any frameworks and analysis tools
No appendices
	Unfortunately, although you have deployed a few relevant frameworks, your work shows little understanding of the comparison and significance of marketing strategies used by chosen hotel brands.
Although, you have demonstrated some understanding by interpreting your knowledge of the facts and information collated within the frameworks and analysis tools, you do not (engage in investigation or critical discussion/ use examples for elaborating theories and models).
Although, you have demonstrated some understanding by interpreting your knowledge of the facts and information collated, your work lacks key frameworks and analysis tools.
 
	Less than 5%


 
 

 
3. Cognitive and Intellectual Skills   /20
[bookmark: _Int_pQBnI3Z0]For example, to examine and break information down into parts, make inferences, compile, compare and contrast information. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary.
Guidance specific to this assessment: 
You should be able to show an appreciation for the decisions that the organisation have made, and the way in which they may have changed over time. Who the target markets are? How are the receiving the marketing messages? What has changed because of differences in the industry?
 
	Parameters
	Sentences
	Rough region of marks out of 
20 %

	Show excellent background knowledge about both hotel brands and excellent comparison of them
	You have shown excellent research and compiled a critical comparison of chosen hotel brands.
You have highlighted <for whatever the student had elaborated well> (the significance of decisions that the hotel has made, changes of the hotel/brand/product and service portfolio over time, target markets, marketing messages and channels, impact of industry to the brand)
	16+

	Show moderate background knowledge about both hotel brands and a moderate comparison of them
	[bookmark: _Int_g6oslUUY]You have composed a moderate account regarding the hotel brands and conducted a generally detailed comparison.
You have highlighted <for whatever the student had elaborated well> (the significance of decisions that the hotel has made, changes of the hotel/brand/product and service portfolio over time, target markets, marketing messages and channels, impact of industry to the brand)
You must be mindful of <for whatever the student had not elaborated well> (the significance of decisions that the hotel has made, changes of the hotel/brand/product and service portfolio over time, target markets, marketing messages and channels, impact of industry to the brand)
 
	14%

	Show basic background knowledge about both hotel brands and basic comparison between them
	You have composed a basic account regarding the hotel brands and conducted a minimally detailed comparison.
You have highlighted <for whatever the student had elaborated well> (the significance of decisions that the hotel has made, changes of the hotel/brand/product and service portfolio over time, target markets, marketing messages and channels, impact of industry to the brand)
You must be mindful of <for whatever the student had elaborated well> (the significance of decisions that the hotel has made, changes of the hotel/brand/product and service portfolio over time, target markets, marketing messages and channels, impact of industry to the brand)
You have composed a basic account regarding the hotel brands and conducted a minimally detailed comparison. You must be mindful of the full range of tools and frameworks identified in the essay brief (SWOT, PESTLE, Bowman's Clock, perceptual mapping, use of Similarweb etc.)
	8-10%

	If not a running comparison
	The essay does not satisfy the requirements outlined in the assignment brief. 
[bookmark: _Int_sqxGoSBM]The comparison is not completed within the essay and the majority of the essay is utilised for (introduction of concepts/descriptive background of hotel’s history and business performance).
	0


 
 
 
 
4. Practical Skills   /40
Use/deploy a range of established techniques; apply underlying concepts and principles; deploy models, methods, techniques, and/or theories, in that context, to assess current situations; use of real-world artefacts, examples and cases.
Guidance specific to this assessment: 
[bookmark: _Int_kzI1jAes]You should be able to compare and contrast your chosen organisations and give some examples of why they have decided to market in a certain way. 
Look for use of STP (4 key methods – demographic etc) (Similarweb), Pestle, Swot, Bowman, perceptual maps, marketing mix – frameworks. 
	Parameters
	Sentences
	Rough region of marks out of 40%

	Excellent use of a range of techniques, models and theories (including a full appendix)
	You have deployed the required techniques, models and theories and built an excellent comparison of the chosen hotels.
You have evidenced the use of different artefacts in a full appendix in support of your comparison task.
 
	35+ 

	Moderate use of a range of techniques, models and theories (including some appendices)
	You have deployed several required techniques, models and theories and built a good comparison of the chosen hotels.
You have evidenced the use of different artefacts in the appendix in support of your comparison task.
	27%

	Basic use of a range of techniques, models and theories (including some basic appendices)
	You have deployed (a/two/three of the) required techniques, models and theories and built a comparison of the chosen hotels.
You have evidenced the use of a few artefacts in the appendix in support of your comparison task.
 
	20%

	Some use of a range of models and theories (but no tools evidenced in the appendices)
	You have deployed some of the required techniques, models and theories and built a comparison of the chosen hotels. However, you needed to support your work using the tools specified and you needed to include them in an appendix
	8-10%

	Poor use of a range of techniques, models and theories (minimal/no appendices)
	You have not deployed the required techniques, models and theories and due to that, have engaged in a minimally evidenced comparison task.
You have evidenced the use of a few artefacts in the appendix in support of your comparison task. However, at level 4, you should have the capacity to independently evaluate the quality of the support materials and use sources of highest relevance. Your execution of comparison task is not appropriately evidenced. 
	0-5%

	Wrong formatting 
	Regarding the presentation of the essay-
Your work lacks appropriate formatting required in an academic essay.
Regarding following the instructed format of the essay-
 You have not followed the structure for this essay which was clearly outlined in the module handbook and communicated to you during the recorded seminars (week commencing 30th January 2023). 
	-5%

	If table of contents/titles
	Table of contents/titles are not permitted in the main body of the essay as given in the guidance of the assignment brief (Marketing Essentials Module Handbook, page 10).
	-5%

	Any illustration within the body of the essay
	Illustrations and images are not permitted in the main body of the essay as given in the guidance of the assignment brief (Marketing Essentials Module Handbook, page 10).
	-20%

	If not a running comparison
	[bookmark: _Int_Wgwmf8vo]The essay does not satisfy the requirements outlined in the assignment brief. There is no comparison within the essay and the majority of the essay is purely descriptive.
	0


 
 


5. Transferable Skills for Life and Professional Practice    /10
Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making. This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.
	Parameters
	Sentences
	 Rough region of marks out of 10%

	Excellent fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.
 
	You demonstrate excellent fluency of expression and clarity with the support of appropriately interpreted frameworks, a relevant collection of insights from analysis and scholarly materials.
Your work is coherent and well-structured in presentation.
	8-10 %

	Moderate fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.
 
	You demonstrate a reasonable fluency of expression and clarity with the support of several appropriately interpreted frameworks, several insights from analysis and scholarly materials.
[bookmark: _Int_496PeC9Y]Your work is coherent and generally well-structured in presentation.
	 6-7%

	Basic of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.
	You demonstrate some fluency of expression and clarity with the support of (a/two/three) appropriately interpreted frameworks, several insights from analysis and scholarly materials.
[bookmark: _Int_aiirbhny]Your work is coherent and generally well-structured in presentation.
	5%

	Poor of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.
 
	Your work lacks fluency of expression and clarity due to the absence of appropriately interpreted frameworks (PESTEL, SWOT, STP, MM, BSC, PM), insights from analysis tools and scholarly materials.
Your work lacks coherence and not structured in presentation.
For essays of very poor overall quality-
At level 4, your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility. Your work does not meet the required level of coherence, structure in presentation or organisation which indicates negligence of assignment brief, the taught materials and use of other relevant analysis tools.
	0-2%









[bookmark: _Toc165277804][bookmark: _Toc165278421]Appendix 3. Teaching Observation Form 1
[bookmark: _Toc165277805][bookmark: _Toc165278422]PGCert tHE OBSERVATION FORM 
 
[image: Text

Description automatically generated]
	Details of the Observation 
	

	Observee

	Ruth Taylor-Davies

	Practice Advisor / Expert peer observer

	Chris Wilkin

	Date of the Observation 

	06/02/24

	Campus / Location 

	Online

	Date, Time, Duration

	06/02/24- 4 hours

	Subject Speciality 

	Marketing

	Type of activity 

	Lecture / Content creation

	[bookmark: _Hlk100153154]This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Ruth includes diagnostic assessment via discussion and debate in order to identify the students current understanding the activity is strategically placed in order to create a comfortable pace for the lecture. 
The original content for this session was not prepared by Ruth making it difficult to assess although Ruth manages the materials and delivery well. 

	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Ruth begins the session with a recap and explanation of the previous session and establishes foundation of knowledge via a diagnostic assessment. Ruth draws upon her own experiences to contextualise theory and discussion in order to relate to popular culture to provide a frame of reference for the students and also attempts to draw students into discussion by asking students to link to their own experiences.  
More opportunities to ask students if they have questions or clarification would have been beneficial. 

	 Effective Learning Environments [A4: Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Ruth manages the classroom well and includes humour as a tool to ease the students into the learning environment. 
Students participate well and seem eager to discuss during the activity sections of the lecture, ruth provides advice and solutions to student technical issues and helps resolve student issues well. 

Students feel comfortable and encourage each other and include some general discussion highlighting a relaxed learning environment. 
Ruth introduces the next session at the end of this session preparing the students and providing them the opportunity to seek knowledge prior to the next session. 

	Assessment [A3: Assess and give learners feedback] 
i.e. Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments
Ruth engages a good mix of diagnostic formative and summative assessment to help benchmark and review learning throughout the session.  

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 


	Comments 
Ruth subject knowledge is evident and of a high standard and utilises a number of pedagogical approaches including discussion, lecture, videos and Socratic questioning, some opportunities for greater integration of technologies in the activity but some guidance was provided, the teaching seems effective and the students engaged.  

	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
Ruth at all times shows the upmost respect for her learners and engages well with the students although would recommend that some greater prompting for the few students not regularly responding could have been implemented. 
Ruth draws on personal experience showing the depth of her understanding and evidences an informed approach. 
With an introduction recap and introduction to subsequent sessions Ruth ensures that she contextualises the session by identifying where the session fits amongst the scheme of work. 

	Examples of good practice: 
Good drawing from personal experience and sets a relaxed and collaborative environment for the students to engage 
Action points: 
Some greater attention to ensuring levels of participation from all students could be developed. (The session was not designed by Ruth so although there are weaknesses in the materials these are not something Ruth has control over) 

	
Observer ..........CWilkin............................................                                                  Date  12/04/24

Observee  ......R. Taylor-Davies....................                                                 Date  16/04/24
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.





[bookmark: _Toc165277806][bookmark: _Toc165278423]Appendix 4. Teaching Observation Form 2
[bookmark: _Toc165277807][bookmark: _Toc165278424]PGCert tHE OBSERVATION FORM 
 
[image: Text

Description automatically generated]
	Details of the Observation 
	

	Observee

	Ruth Taylor-Davies

	Practice Advisor / Expert peer observer

	Chris Wilkin

	Date of the Observation 

	06/02/24

	Campus / Location 

	Online

	Date, Time, Duration

	29/01/24- 4 hours

	Subject Speciality 

	Effective management

	Type of activity 

	Lecture 

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.




	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
In this particular lecture Ruth seems less confident in her materials and this although not dramatic has affected the flow but was still able to communicate the key takeaways for the session. 
The session is well considered and has a logical flow although would suggest some opportunities for multiple pedagogical approaches as the first hour utilised the lecture format. 
A good and creative activity

	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
The session is introduced with the university engagement policy aims and objectives and a group discussion recap of the previous session, a very good teacher student rapport is built and evident, students seem at ease and in a comfortable learning environment, good use of digital tools for student lead activities and discussion of the students creative works, Ruth’s pace struggles in some sections but overall is confident in her interactions with the students and guidance of tasks.    
Ruth manages to make reference to the utility of the activities and how this applies to future elements of the course and relevance to the subject matter.  

	 Effective Learning Environments [A4: Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
In some instances Ruth poses a question but provides little time for student response which could be developed, awareness of some individual needs evident but some opportunities to encourage responses from students during discussion missed, in some discussions Ruth does draw responses from students by asking for specific experiences from the students related to their experiences in other areas of the course.  

	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments
The session included summative activities through infographic creation and has the students explain their decisions highlighting student comprehension, the class is calm and interaction from most is nurtured.
The session culminates in a summative assessment presentation and student explanation

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 


	
Comments 
Ruth shows evidence of moderate subject knowledge and a good variety of teaching methods and evaluation.

	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
Ruth treats her learners with constant respect and encourages participation but at times some students could have been highlighted more frequently 

	Examples of good practice: 
 Ruth directs and communicates with the students well and always makes an effort to create a nurturing and welcoming learning environment
Action points: 
At some points some greater prompting for student participation and in some areas more confidence in subject knowledge would be beneficial i.e. internal marketing practice.

	

Observer ..........CWilkin............................................                                                  Date  12/04/24
 
 
Observee  ...............R L Taylor-Davies....................................                                    Date  16/4/2024
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.






[bookmark: _Toc165277808][bookmark: _Toc165278425]
Appendix 5. Teaching Observation Form 3
[bookmark: _Toc165277809][bookmark: _Toc165278426]PGCert tHE OBSERVATION FORM 
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Description automatically generated]
	Details of the Observation 
	

	Observee

	Charlotte Joyner (qualified teacher)

	Observer

	Ruth Taylor-Davies (student)

	Date of the Observation 

	16/4/2024

	Campus / Location 

	Online

	Date, Time, Duration

	15/1/2024, 3 hrs

	Subject Speciality 

	MOB

	Type of activity 

	lecture

	NB This was a student’s observation of a trained lecturer. This form was used to aid my analysis and reflection of the lecture. 



	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods.

	 Comments 
Charlotte was well prepared, her materials were comprehensive and aided discussion. She introduced theories effectively and explored practical examples with the students, inviting them to call upon their own experience. Effective diagrams were used and some good imagery was employed to reinforce content. 
Her teaching methods included lecture and discussion. She added in activities that included individual research and reporting back, and there was some use of other media such as video to reinforce content.

	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. Achieved outputs, 

	  Comments 
Online Teams learning environment.  Charlotte used slides as basis to aid content but built on them confidently. She recapped on the previous session and introduced the learning outcomes and content for the day. The pace seemed to suit students and when she asked them questions, Charlotte was happy to wait for responses – she didn’t feel the need to fill the silence.  She used appropriate reinforcement and gave positive feedback to student contributions. Charlotte had a good rapport with students, and judging by the interaction and responses from students, she did achieve her learning outcomes. 

	 Effective Learning Environments [A4: Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Charlotte created a comfortable atmosphere, sustained interest and engagement, was courteous to students, and they in turn seemed to have a good attitude to learning. She had a good supply of students offering feedback. She covered a range of theories, suggesting that some will ‘work’ for individuals whilst others might not. I couldn’t see the full room, but there were some students who did not participate, but she provided the option to ask questions individually at the end. 

	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 	
Plenty of Q&A which allowed for formative assessment. She exhibited good class management, and provided clear instructions to students. 
She also covered the upcoming summative assessment, unpicking the question for the students. 
Perhaps the introduction of some on-line quizzes (e.g. Vevox or Micrometer) or whiteboard activities might have encouraged more participation from the less vocal in the group. There could have been opportunities for group work.

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 


	Comments 	
Charlotte clearly has good subject knowledge. She used good examples. She demonstrated some good practice re: teaching techniques and tools. I liked her summative testing of student learning via Q&A. She made good use of technology and teaches effectively. She was honest about her limitations when it came to a technical Teams issue.

	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 	
Charlotte clearly showed respect for leaners and encouraged participation through discussion and the use of the chat function. 

	Examples of good practice: Q&A, giving students time to respond, PowerPoint, good use of diagrams and images
Action points: As above, some new quizzing technologies might engage the quieter students in the cohort. 

	Observer .....Ruth Taylor-Davies                      Date  16/4/2024
Observee  ....Charlotte Joyner                           Date  16/4/2024





Word counts:
Personal Statement: word count 731 after direct quotes discounted (24 words). 
Micro teach: word count 268 after direct quotes discounted (34 words)
Teaching intervention: word count 3883 after direct quotes discounts (290 words)
Teaching observations: word count 1692 after direct quotes discounts (58 words)
CPD Activities: word count 1564 after direct quotes discounts (137 words)	
TOTAL: 8138 including headings and UKPSF Dimensions
NB The word counts listed are after the contents page, references, appendices and direct quotations are deducted.
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Candidate: Ruth Taylor-Davies

Campus: Swansea Business School

Date

Session Details

No of Hours

Practice Advisor's
Signature

8/1/24

Effective management (BMGM
4000) online teaching;
presentations, group work,
discussions, practical tasks
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9/1/24

Mearketing and Sales (BMGM
5001) online teaching;
presentations, group work,
discussions, practical tasks

15/1/24

Effective management (BMGM
4000) online teaching;
presentations, group work,
discussions, practical tasks

16/1/24

Marketing and Sales (BMGM
5001) online teaching;
presentations, group work,
discussions, practical tasks

22/1/24

Effective management (BMGM
4000) online teaching;
presentations, group work,
discussions, practical tasks

23/1/24

Marketing and Sales (8MGM
5001) online teaching;
presentations, group work,
discussions, practical tasks

29/1/24

Effective management (BMGM
4000) online teaching;
presentations, group work,
discussions, practical tasks

30/1/24

Marketing and Sales (BMGM
5001) online teaching;
presentations, group work,
discussions, practical tasks





image2.png
5/2/24 Effective management (BMGM 4
4000) online teaching;

presentations, group work,
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6/2/24 Marketing and Sales (BMGM 4
5001) online teaching;

presentations, group work,
discussions, practical tasks

12/2/24 Effective management (BMGM 4
4000) online teaching;

presentations, group work,
discussions, practical tasks
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discussions, practical tasks
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