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Script
Hello and welcome to my presentation. I’d like to firstly thank you for taking the time to listen to my planned intervention. My name is Sam Chalmers and as a teacher of year 5 within the school I’ve recognised an area within Literacy that we can improve on. I hope that from this presentation you can share and understand the passion that I have for an intervention that will allow us as a school to help take children forward in their education. 
Why?
I have chosen an intervention which aims to increase the standards of literacy within our school. 
For many reasons I see this as an important aspect of the school which needs improving.
Firstly, improving the standards of literacy is one of the Welsh Government priorities for education.
The Welsh Government (2016) state that literacy is an essential component of the whole school curriculum and that without it children are unable to access the breadth of the curriculum.
Secondly, It is a priority on our school development plan. 
Thirdly, Estyn (2018) state that enthusiasm for literature has declined which in turn has a negative effect on children’s ability to write at length or creatively.
Whilst it is a priority for the Welsh Government, Estyn and on our school development plan it is also essential according to our new curriculum in Wales as it states that literacy is universally acknowledged to be the essential foundations of education (Donaldson, 2015). 
Therefore by improving standards of literacy within our school we are enabling the children within our school to access and understand their education better than ever.
What?
The suggested intervention is aimed at increasing children’s motivation and enjoyment for reading which will then allow for greater benefits in the classroom (Clark, C. and Teravain, A. 2016). 
This will be done in a collaborative way by involving the children and role models that they may have. 
As an intervention this can happen within school time and within the school environment or even be extended to other places such as the local library.
Incorporating the local library into this intervention can also broaden the children’s horizons beyond the books of the school and allow them an even greater choice of books that interest them in a place that is accessible to them outside of school time.
Starting this intervention off within school time may entice more children to attend reading sessions as they are already in the school environment. However, as the intervention grows and children enjoy reading and are interested in the role models coming into school, it could become extra-curricular and parents can be invited into school to join with their children and read. This would further enhance our communication with parents and allow us as teachers to provide useful information to parents on how they can help their child or children with their reading. 
So as an intervention it has the potential to develop and really improve our relationships with parents and even people of our local community. 
Whilst improving literacy is going to allow the children to access their education to a greater extent, there is also positive correlation between reading and children’s mental well-being (Clark and Teravainen-Goff, 2018). 
Improving children’s well-being is beneficial for the school on the whole as the Welsh Government (2010) state that it can improve pupils’ engagement in class and help them to learn more effectively. Furthermore, improvement in children’s well-being can improve children’s behavior and give them more self-esteem (Welsh Government, 2010). 

How?
It can begin with simply finding out more about the children’s interests and then sourcing reading materials that may be of more interest to them to motivate them to read.
The role model aspect comes into action with the school contacting a vast range of different role models that the children look up to. This again can be based on the information that the children have given their teachers.
Role models can vary from ‘celebrities’ to local heros or sports coaches. Anyone the children look up to in a positive manor. Within the school children look up to their peers and small group reading sessions with peers of a higher reading ability, can instill a positive outlook towards reading for the children involved. 
Despite the word role model immediately bringing to mind more famous people, they can just be people within the local community who’s professions link to a theme within the class. 
The local area aspect of people coming into school to help the children enjoy reading can be important for children, as it gives the children a sense of reality to the reading and can put reading into a real-life context.
When parents or guardians are invited in to take part in reading sessions it will also then allow them to see the importance of the children having positive reading role models. 
Conversations can be had with parents or guardians to discuss further how they can help their children improve their reading at home. 
In terms of tracking this intervention, it can be tracked as we would track normally within the school. Using the children’s reading logs during independent reading times with teachers or TAs. Teachers and TAs make notes based on the child’s reading and can discuss progression amongst staff in order to understand whether children are making sufficient progress in their reading. 

When?	
As briefly mentioned, this is an intervention that can happen both in school time or as an extra-curricular activity. 
Beginning the intervention within school time ensures that the children are able to come without the need to worry about transport to and from home. 
If the intervention is to be promoted within lesson time, then it becomes compulsory and the children will then all have the chance immersed in the reading intervention. This could then allow all children to see the intervention in action and motivate them to take part in the interventions even if it is during their own time. 
The intervention duration can vary in time depending on the different role models who are involved and the age of the children. 
If the role model in attendance is linked to a current theme within the school then the duration could last longer as the children maintain an interest in the person. The children may have questions to ask the role model which could further enhance the children’s motivation to read. 
Due to the nature of the intervention and it potentially costing very little, it can become an ongoing intervention. It can be down to the teachers of the classes to provide role models to the children dependent on the theme at the time. Or role models can be introduced as part of the already evident reading sessions within the school for the children. 
Despite the sessions with the role models perhaps taking longer than the normal reading sessions the benefit of these sessions in relation to child engagement and improvement within literacy make it worthwhile. 
There is no need for a set routine on when and where a role model can be introduced as they can be organized as and when teachers feel appropriate based a theme or as a special guest for a reading session.
How much?
Many of the role models can be free of charge. 
This does of course depend on who the role models are and where they have come from. However, many local role models are willing to help within their local communities.
People from the local community such as the fire service, RNLI and sports coaches within their free time can be willing to support the school. 
For example – The scheme premier league primary stars encourages the children to read and enjoy reading and is free of charge. 
The school can sign up to this scheme and also receive free resources to help engage the children in reading. As the premier league is a brand that many children are aware of this is a very engaging and useful resource. 
 However, if the school wishes to use authors then there can be costs involved.
However, some authors will provide workshops as part of their visits for less than £150 whilst others will spend the day at the school for around £250. This opportunity offers both the children and teachers learning experiences as staff we can learn from the workshops that the authors provide for future learning.
Impact?
The impact this intervention has on our school is essentially improving literacy across the school. In doing so, educational performance across the school can also improve as literacy provides children with the ability to access more of the curriculum (Welsh Government, 2016). 
This intervention aims to improve the children’s motivation to read in their own time and enjoy reading. 
The intervention will also allow us to create better relationships with children’s parents or guardians allowing us to help them support their children at home. 
As a school it allows us to bring the local community closer and form closer links with local authorities and businesses which can benefit us in the future within other areas of the curriculum. 
As the children’s enjoyment of reading increases it also has a direct correlation with the children’s well-being. Improving the children’s well-being within the school then provides further benefits in terms of children’s behavior and performance throughout the school. 

Once again, id like to thank you for taking the time to listen to my presentation.
I’d like to welcome any questions you have about the intervention.






Within this assignment I intend to discuss an intervention that can be used within a school environment. Interventions within schools are a commonalities that are used for a number of reasons. Some interventions are in place to deal with pupil’s behaviour, others are to understand and improve children’s well-being, whilst some are more directed to improving pupil performance within schools. Estyn (2017) suggest that a structured intervention can enable teachers to plan a relevant and engaging curriculum that meets the needs of all learners.
One of the Welsh Governments (2017) national missions is to raise standards, reduce the attainment gap and deliver an education system that is a source of confidence and national pride. Using role models as an intervention has the potential to raise standards and reduce the attainment gap. The literacy intervention in question involves using role models to improve children’s literacy. Whilst the use of role models has the ability to improve both boys and girls literacy skills, it can have a greater impact on boys thus reducing the attainment gap. Girls tend to have more positive role models from friends and family for their own self image as readers (Millard, 1997). This is further supported by Warrington, Younger and Bearne (2006, p.13) who state that reading at home is perceived as a feminized activity, where female members of the family and a predominantly female teaching profession provide the prime support for reading and become the most common role models. In contrast for boys, being good at school work is often constructed as an attribute of girls (Millard, 1997). Furthermore, it has been suggested that even high-achieving boys contribute less actively and constructively in class as they construct their own image of masculinity according to role models within the family and their peers (Warrington, Younger and Bearne, 2006, p.11). This therefore suggests that children having more positive role models can improve their active contribution in class. 
The norm experience for children in school as witnessed on professional teaching practice is to sit down and quietly read a book, taking it in turns to read to the teacher individually. Very often the  books available do not appeal to all the students and this therefore means that some children are not engaged with or enjoying their reading experience. This is supported by Warrington, Younger and Bearne (2006) who suggest that the experience of reading in school results in boredom and patterns of avoidance. Therefore, by allowing the children to tell the teacher what they are interested in it allows the teacher to source the correct books or role models to bring into school. By having books or a role model in the classroom that the children are interested in, they will immediately be more interested and engaged with reading. In schools currently there are too few opportunities for pupils to become engrossed in reading or read a variety of texts; nor is there enough time for children to discuss texts that interest or inspire them (QCA, 2004, p.7, cited in Warrington, Younger and Bearne, 2006, p.127). Therefore, bringing in role models that the children can relate with will allow for different texts to be read and discussed. By allowing the children to use their pupil voice to tell the teacher what role models and types of books they like, it places the child at the center of the learning process and means that they are engaged with what they’re reading because they chose the books or role models. This process links strongly to Piaget’s theory which has a strong emphasis on child-centred learning (Connolly, 2004). The children are at the centre of this intervention as the teachers try to give the children the role models and books that interest them. Whilst this child-led process links to Piaget’s child development theory, it is also supported by the Welsh Government (2015), as one of their core aims is for children to take part in decision making and be listened too. That core aim and the process of allowing the children to have a voice also links to the United Nations Convention on the Rights of the Child (UNCRC). The best interests of the child are the primary concern, as the school is trying to make reading more enjoyable for the children whilst also improving their learning in literacy which directly links to article three from the UNCRC (Welsh Government, 2015). Article 12 is also evident within the process as the teachers are respecting the views of the child as they make decisions based on the children’s opinions (Welsh Government, 2015). 
Involving the parents as part of the intervention is a great way to improve children’s education at home and also build stronger relationships between the school and the parents or guardians of the pupils. Involving the parents in their children’s education is supported by the department for children, schools and families (DfCSF), as they state that parental involvement in children’s education has a significant effect on educational achievement. By involving parents in a role model reading session it may help the boys to begin to see a male figure in their lives reading. The lack of male role models for boys is evidenced by Douglas et al. (2016) who concluded that within the home and family environment girls are more likely to be bought books and taken to the library, as well as mothers being more likely to support and role model reading. However, involving the parents in such an intervention should promote reading amongst both boys and girls and give them a male role model as the DfCSF found that almost 70% of fathers wanted to be more involved in their child’s education. This is further endorsed by Drissen et al. (2005, p.509 cited in Warrington, Younger and Bearne, 2006) who suggests that expanding the involvement of parents in the education of their children is viewed as an important strategy to improve the effectiveness and quality of education. 
Although the intervention directly links to literacy and improving standards, reading can also directly have an effect on a child’s well-being. This is further supported by Donaldson (2015) who states in the new curriculum that exposure to literature can extends children’s understanding of the power of language; it can stimulate imagination, challenge thinking and introduce new ideas. The role models intervention has the potential to generate a love of reading, which Donaldson (2015) states can enrich lives and contribute to present and future well-being. This view is shared by Clark and Teravainen (2018) who found that the more children enjoyed reading, the more they would read, resulting in children seeing themselves as better readers and feeling better about their well-being. 
The role model aspect to the intervention is important as they are the people who can inspire children to believe they are capable of high accomplishment (Thomson and Sher, cited in Clark, 2008). As a role model is perceived to be someone who a person may like to be in some way, their behaviour can go a long way in influencing children’s attitudes towards reading (Hutchings, 2007, cited in Clark, 2008, p.5). The intervention describes how role models can be anyone that the children are inspired or interested by, meaning that the role models may be people from their local community or even sports stars and celebrities. However, Clark (2008) states that research found that children are more likely to identify role models from their immediate social environment. This in effect allows for a low cost intervention as the school is able to work with the local community. Children identifying role models from their closer social environment is supported by Bronfenbrenner’s ecological systems theory, which suggests that the groups or individuals within the child’s microsystem can have the biggest influence on them (Rogoff, 2003). Within a child’s microsystem people such as teachers, friends, adults or others they come across regularly are involved. With such people being involved in the child’s learning process as role models there are also strong links to Vygotsky’s social theories. Vygotsky’s social theories acknowledge the importance of wider social processes and contexts which can shape children’s development and perspectives (Connolly, 2004, p.75). The role models have the ability to change some children’s perspectives on reading and then in turn, help shape that child’s development as they read more often and can access further aspects of the curriculum. Furthermore, the greater the number of people that children interact with in literacy activities the greater the effect on reading development (Baker, 1999 cited in Warrington, Younger and Bearne, 2006, p.124). 
For teachers and student teachers this intervention can be an accessible simple easy to use resource to engage the learners. It is a potentially free way of engaging the learners in a topic of work they may be taking part in and a means of improving their literacy. This intervention links strongly with the pedagogy element of the professional teaching standards; as it involves putting learning into a real life context for the learners so they see how reading can benefit them in the future (Welsh Government, 2019). Furthermore it also involves the parents as part of the children’s education to help with learner development; which allows a student teacher to build quick relationships with children’s parents (Welsh Government, 2019). The intervention also involves the learners as part of their own education as they decide what they’re interested in and what role models they have. As a teacher it also reflects the listening to learners aspect of the professional standards (Welsh Government, 2019)). In terms of collaboration, the teacher will be actively seeking out and engaging with resources and role models for the children in order to support their learning (Welsh Government, 2019). Despite emphasis on boys literacy and the use of role models to improve attainment, using role models has the potential to raise attainment in both boys and girls literacy levels as they engage with different role models. If the effect of role models has a more profound effect on boys literacy levels then it enables the intervention to not only raise attainment in literacy for boys and girls but to also reduce the attainment gap. Reading can help learners to develop the skills to become unbiased and critically aware interpreters of what they read in order to interact as capable citizens of Wales and the world (Welsh Government, 2019).
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