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Section 1
This assignment aims to critically evaluate the importance of inclusive leadership within Early Years settings with attention to barriers and opportunities that arise within the role of an inclusive leader and how this may affect children, families, practitioners and the wider community. 
This section will look at the role of an inclusive leader within a case study. Ferdman (2020) defines inclusive leadership as having the ability to lead whilst sustaining inclusive culture in groups, workplaces, and communities in a safe, engaging, appreciated and fair way. Rodd (2013) states that Early Years settings are inclusive learning communities where good leadership requires positive relationships where the leader seeks to work with others rather than gaining power over others. Inclusive practice is vital to providing high quality Early Years settings. The role of an inclusive leader is to ensure an environment where everyone is welcome, valued and respected. It is necessary for inclusive leaders to be role models and reflect on their own practice so that others can see how important inclusive practice is within their setting, rather than just a policy they must conform to (Newstead and Isles-Buck, 2019). Pacey (2021) says that inclusive leadership is not about treating all children the same, it is about noticing and identifying each child’s individual needs. An inclusive Early Years setting should be fair for all children regardless of their ethnicity, culture, gender, or socioeconomic background. 
The following case study looks at an 8 year old boy named Tom who has experienced multiple adverse childhood experiences (ACEs) and trauma within his life. Tom’s dad is currently incarcerated, and he lives with his mum and two siblings, one older brother and one younger brother. Tom has been displaying extremely dysregulated behaviour since his dad’s incarceration and has had a recent diagnosis of attention deficit hyperactivity disorder (ADHD) and is currently on the pathway for a diagnosis of autism. Mum is struggling and has reached out to the setting to find out what support can be offered to her and her family. There was a need for an inclusive leader within this situation to provide an inclusive environment to benefit the well-being of all individuals involved (Randel et al, 2018). 
The practitioner set up a meeting with Tom’s mum to discuss what the setting can do in partnership with Tom’s mum to provide support for Tom and his family. Working with parents is necessary to meet the needs of the child, it emphasises the connection between school and home which allows parents to feel valued by the setting and realise that they play a vital role within their child’s life and education (LINC, 2020). Murphy, et al (2021) supports the importance of partnerships between practitioners and parents because of the crucial role parents have in their child’s lives. The Department of Education and Training, 2017, p. 5 states that effective partnerships with families is characterised by mutual respect, trust, reciprocity, shared power and decision making, open communication, responsive listening, honesty, shared goals, and clarity about roles and responsibilities.
However, there are some barriers when working in partnership with parents and carers, this might be because families have had a range of experiences of support from different professionals, varying from positive and supportive to poor quality and difficulties (The Challenging Behaviour Foundation, no date). Murray, et al (2013) supports the view that practitioners can be faced with the challenge of working with families who have had negative past experiences with schools or other professionals which can cause the families to be untrusting and difficult to work in partnership with. In this situation, there is a need for an inclusive leader to work collaboratively and build positive relationships with families (McDowall Clark and Murray, 2012; Rodd, 2013). Inclusive leadership within an Early Years setting needs to be based on relational leadership, where groups of individuals can work collaboratively together to achieve goals, rather than being the work of one person dictating over others (Siraj-Blatchford and Manni, 2007). Rodd (2013) characterizes inclusive leaders as people who can influence the behaviours of others in order to achieve a goal. Inclusive leaders acquire qualities that enable them to influence and motivate others. 
During the meeting, Tom’s mum was extremely emotional. She explained her struggles of caring for her three sons with a lack of support due to Tom’s dad being incarcerated and her not having family members nearby to support with childcare. Tom’s mum also went on to describe her experience of her children’s current mental health and well-being. She explained that Tom’s challenging behaviour had become significantly worse since his dad’s incarceration but also how her eldest son’s behaviour and well-being had drastically changed since then. Tom’s mum asked if there are any external agencies the school could refer her to for support with these issues. 
The school put Tom’s mum in contact with SNAP Cymru, which is a Welsh charity that provides free and independent information, advice and support to get the right education for children in Wales with additional learning needs (ALN). SNAP Cymru can give advice to parents regarding a range of issues including assessment, individual education plans (IEPs), statement of special educational needs, bullying, school attendance, exclusion, health and social care provision, and discrimination (SNAP Cymru, no date). The school also referred Tom’s mum to Team Around the Family (TAF). A meeting was then held between the practitioners working with Tom, Tom’s mum and Tom himself. This meeting was held to share information to enable a solution focussed action plan to be created to support the needs of the child and their family. A TAF meeting is an opportunity for families to work in partnership with professionals to gain the skills and confidence to allow them to develop a support network that is effective and sustainable (North Yorkshire Safeguarding Children Partnership, 2019). During the meeting with TAF, Tom was invited to participate. Within Article 12 of the United Nations Convention on the Rights of the Child (UNCRC) outlines the right for every child to express their views, feelings, and wishes in all matter affecting them, and to have their views considered and taken seriously at all times. Involving the child within the meeting ensures inclusivity by allowing the child to have their voice heard. Murray (2019) states that those who actively listen to children’s voices are able to understand children’s needs and interests which allows them to put things in place to effectively meet the needs of the children they are working with. 
However, there may be some barriers to ensuring inclusivity. The capacity in which a child’s voice can be heard is impacted by their age and maturity (Starnes, 2020). The government believes that the voices of children should be heard when decisions are made that affect them. Recent changes have ensured that children over the age of 10 will have more opportunities to have their voice heard (GOV.co.uk). Additional learning needs (ALN) may also pose a barrier to a child’s voice being heard as some children with ALN may struggle to participate in conversations and articulate their opinions and views (The Challenging Behaviour Foundation, 2017). Furthermore, labelling children with an additional learning need is often seen as a barrier due to stereotyping. Cate and Krishchler (2017) suggest that stereotypes and attitudes can cause negative expectations and judgements for children with ALN, which can limit the successful inclusion of children with ALN within Early Years settings. An inclusive leader needs to empathetic, patient, and encouraging when facilitating an environment where a child’s voice is heard (Dewey, 2020). 
The school has recently started coffee mornings within the hall every Friday morning. The practitioner mentioned this to Tom’s Mum as she explained she was struggling with support due to being a single mum. This would provide the opportunity for Tom and his mum to build relationships with other people within the community and will help them gain a sense of belonging (Oberle et al., 2019). An inclusive practitioner provides opportunities to families to encourage the development of the social aspect of their lives to enhance the level of support they receive from their wider community (Lumby, 2013). Head Start (no date) suggests that the collaboration between early years staff, families, and the wider community helps to build positive relationships. These relationships allow parents to progress towards their goals from themselves as parents and for their children. Block (2018) supports the view that community engagement and understanding the needs of different families within the community gives a sense of belongingness. 
Nonetheless, there are barriers to ensuring inclusivity within the wider community. Some communities have been conditioned into behaving a certain way, they would prefer to cater for the whole community rather than meeting specific needs of certain families. This can lead to negative attitudes towards some families such as, people with disabilities, and socio-economic status (Anderson, no date). Polat (2011) highlights the issue of some members of the community not having the cultural knowledge to be inclusive and this can often lead to community members feeling excluded and unwelcome. The coffee mornings are an example of the inclusive practitioner providing support to the wider community and working with families to support inclusivity. Intersectionality should also be considered within the wider community. Intersectionality is when an individual or family are affected a by multiple areas of inequality or disadvantage (National Association of Independent Schools, 2018). Practitioners must be aware of this to ensure they are being inclusive and providing equal opportunities to all children and their families (Scanlan and Theoharis, 2020).
During the meeting, it was suggested that Tom may benefit from receiving some pastoral support from the pastoral support assistant within the setting as well as regular check ins. As part of Tom’s action plan, a check in will be done every morning to give Tom the opportunity to identify his own feelings and articulate them. The ability to express himself verbally in a calm and safe way is crucial to enable staff within the setting to successfully support Tom and meet his needs (Shackleton, 2017; Pathway2success, 2023). When children are able to identify how they are feeling and receive support with coping strategies, eventually they will be able to work out how to help themselves with these feelings. Regular check ins also allow teachers to know when one of their pupils is feeling negative, which gives them the opportunity to investigate further and offer support. This provides early intervention which will help to resolve matters before they escalate. Daily check ins help practitioners build positive relationships with the children, which shows them that they are cared for and gives them a sense of belonging (Pathway2success, 2023).
There are some difficulties to daily check ins, especially if they are done by a specific member of staff every day. The child who is receiving the daily check ins with that particular member of staff may form an attachment with the staff member which means that the child can become extremely dysregulated if that staff member is not available one day. Tom is currently on the pathway for a diagnosis of Autism, children with Autism often like routines and do not respond well to change (Raisingchildren.net.au, 2020). Costescu, et al (2021) state that children with Autism Spectrum Disorder (ASD) may experience emotional dysregulation if there is a significant change to their routine. This is a biological outcome of ASD and not simply an issue of communication (AppliedBehaviourAnalysisEdu.org, no date). Costescu, et al (2021) also informs that emotional dysregulation affects over 80% of people with ASD and may include irritability, aggressive behaviours, self-injury, and anxiety. There is a need for an inclusive leader to attune, validate, contain, and soothe a child when a situation arises to allow the child to go back into their ‘window of tolerance’. The window of tolerance is a concept developed by Dr. Dan Siegel to explain the optimal zone of arousal for a person to function in day to day life. When a person is within their window of tolerance, they can manage and cope with their emotions effectively (National Institute for the Clinical Application of Behavioural Medicine, no date). 
Within the setting, Tom often displays dysregulated behaviour. Practitioners working with children who regularly display dysregulated behaviours face many challenges within the setting. Dysregulated behaviour is often seen to be ‘bad behaviour’ or ‘defiant’ by some practitioners (Conkbayir, 2020). Some professionals working with children who are dysregulated find it difficult to balance the interests and needs of that child with the safety of the other children within their care (Stevenson, 2017). A number of teachers have reported feeling ill-equipped to meet the needs of children who are emotionally dysregulated due to a lack of appropriate training (Ward, et al. 2021).
In these circumstances, there is a need for an inclusive leader to emphasise the importance of all staff within the setting having a good understanding of what dysregulated behaviour is and what may cause these emotional outbursts for some children so that they are better equipped to support children who are experiencing emotional dysregulation (National Institute for Health and Care Excellence, 2018). An inclusive leader would also provide appropriate training for staff who are working with children with additional learning needs. Burton (2021) states that training is important for both staff and leaders, it enables staff to work more effectively with children. It also gives practitioners the opportunity to strengthen their existing skills as well as learn new skills, which is beneficial to the setting to provide high quality education, learning and support. 
To conclude, there are many ways in which practitioners are able to provide inclusive practice within this scenario. Professionals have the opportunity to ensure that Tom, his mum, and their family are supported by the school and the wider community as well as receiving effective support within the setting for Tom’s dysregulated emotions. However, in order for this to be successful, practitioners must have the knowledge and skills to provide inclusive leadership through appropriate training. 
Section 2
This section will critically evaluate whether the new Additional Learning Needs and Education Tribunal Act (Wales) 2018 policy enables inclusive practice within Early Years settings. According to Collaboris (no date) policies are a set of rules that regulate settings and organisations. They are created to ensure consistency within values and goals. Policies are important because they set out what is and is not acceptable within a setting. Baldock, Fitzgerald and Kay (2013) describe policy as having a huge impact on the way in which practitioners work. There is reasoning behind all policies, and it is necessary for practitioners to understand these reasons in order to effectively implement policies. Practitioners can have a significant impact on the way policies are implemented and a good inclusive leader would consider how they can develop a policy effectively to support their setting. Early Years settings are required to put policies and procedures in place to safeguard children (Early Years Alliance, no date). Danielsson (2015) states that there are two types of policies, micro level policies and macro level policies. Liddicoat (2014) defines macro level policy as national level policy which is set by governments and micro level policy as a smaller level policy which may be set by workplaces themselves. According to Finnigan (2012) both micro and macro level policies need an inclusive leader to effectively implement them.
The Welsh Government has recently passed a new legislation, the Additional Learning Needs (Wales) Act 2018 and Additional Learning Needs (ALN) Code 2021, which replaces all other legislation and guidance about special educational needs. This new legislation will bring together all existing ALN systems into one single system and will be more learner-centred which will provide children with the same rights and entitlements regardless of their age or setting. This new system will aim to improve transition between settings and ensure Welsh language provision is provided where needed. Finally, this new system should be a fair and transparent system for all. Through these changes, the Welsh Government hopes to see positive changes for children with ALN and their families such as, enabling them to get the support they need sooner, having the opportunity to be involved in decision making that directly affects them, easy access to information, and the ability to appeal decisions they do not agree with (SNAP Cymru, no date). Barber (2015) states that policy represents just 10% of the task and the remaining 90% is what is done to make it happen. According to the Welsh Government (2020) the new ALN system is a complete overhaul of the Special Educational Needs (SEN) system which is no longer fit for purpose. Although the Act retains the same definition of what ALN is, there is one key change that every learner with ALN will be given a statutory Individual Development Plan (IDP). Whereas currently only children and young people with the most complex needs have a statutory plan (Senedd Cymru, 2022)
Concerns were raised during scrutiny of the ALN Code about potentially setting the bar too high when identifying ALN due to the extra work of providing a statutory IDP for all children with ALN, compared to the current need to issue statements to around only 15% of children with ALN (Senedd Cymru, 2022) However, Williams (2021) states that the reforms will not raise the bar for the provision of an IDP as the test to decide who has ALN has not changed. 
According to Senedd Cymru (2021) almost 650 people responded to the Welsh Government’s consultation on the new ALN Code in 2018. Some issues raised within this consultation included the definition and identification of ALN, timescales, roles of professionals, arrangements for resolving disagreements, and advocacy services and appeals. The Children, Young People and Education (CYPE) Committee submitted a detailed response following work with stakeholders drawing attention to concerns about the new ALN Code. Some concerns raised by stakeholders were, transition between school and post age 16 education and training, training for staff to deliver the new system, and the criteria in how schools apply the identification of ALN due to insufficient resources (Senedd Cymru, 2021).
Estyn (2018) research found that the new ALN system (2018) will promote high aspirations and improved outcomes as IDPs will include tangible outcomes that contribute in a meaningful way to the child’s achievement. Another positive found within this report is that the process of making and revising an IDP will be much simpler thus relieving the workload for ALNCOs within Early Years settings. Under the new system, collaboration will be a strong focus which will benefit all children with ALN. All services involved with working with children and young people will have a crucial role to play in working alongside children and their families to deliver efficient, effective, child-centred support for children and young people diagnosed with ALN across Wales. Consideration has been taken where concerns have been raised regarding disagreement, the new system will ensure that any matters of disagreement about an IDP will be resolved at the lowest level possible. 
To conclude, although concerns have been raised about setting the bar too high when identifying ALN, timescales, roles and responsibilities, and disagreements. The Welsh Government (2020) have reassured schools and staff across Wales of the benefits of this new system, supported by research carried out by Estyn in 2018. 
Section 3
This blog aims to promote inclusive leadership when working with children with additional learning needs. The blog will highlight the crucial role of professionals working with children with an additional learning need. 
An inclusive leader works in partnership with children, their families, and other professionals to ensure that the needs of the child are met. Meeting the needs of children promotes positive outcomes for children, a way in which this can be easily done is by listening to children and taking an interest in their likes, dislikes, hopes and aspirations. It is also important to listen to the child’s family as they play a pivotal role in the child’s life (Croner-I, 2020). Every child is unique which means that to ensure inclusivity, practitioners cannot treat all children in the same way but they must treat every child fairly and pay attention to their individual needs. An inclusive leader would embrace and celebrate every child’s individuality and treat all children and their families with respect, they would also support every child regardless of their ethnic background, culture, language, gender, socio-economic background, or disability and ensure that every child has equal and fair opportunities to enable them to participate in activities (Pacey, no date).
It is essential to create a sense of belonging for children and their families within any Early Years setting (Siraj and Hallet, 2013). Developing a sense of belonging is particularly important for children and young people with ALN to develop self-confidence and a sense of identity. Children with ALN need safe spaces to explore and establish their own identities. It is crucial that practitioners show children that they are accepted for who they are (Child and Youth Well-being, 2022). 
Children with ALN need inclusive leaders who are open minded, empathetic, considerate and will act on issues and make changes to improve the wellbeing of children and their families (Nakamura, Milner, and Milner, 2020). Article 12 of the UNCRC highlights the significance of ensuring that all children have their voices heard. The UNCRC states that every child has the right to express their views and feelings and have them considered and taken seriously. Listening to children is important to build positive relationships and develop trust. It also helps practitioners to understand how the child is feeling about a situation. An inclusive leader would actively listen to children and respect their views and feelings which will allow them to feel valued and build their confidence (Being the parent, no date). 
With all these points considered, the role of practitioners working with children with ALN is crucial. There is a need for an inclusive leader to ensure children feel a sense of belongingness and to feel listened to which will ensure inclusivity for all children with ALN.
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