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Abstract 
Research into Dyslexia suggests that children can experience low self-esteem and academic difficulties. This research project focusses on specific aspects of dyslexia one being self-esteem, Literacy, and support within the education system .The themes were created by approaching a systematic review process of literature from academic journals and articles which highlighted key words in the research process .The findings within this research project suggests that children with dyslexia and with specific learning difficulties, low self-esteem, that early interventions of support can significantly impact on a child’s academic success. Once Dyslexia has been identified and understood intervention services can be effective  within a positive and encouraging environment a Dyslexic child will experience feelings of success and self-value     
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Chapter: 1

Introduction 
The concept of dyslexia has a short history and the term dyslexia did not come into use until the late twentieth century when children were showing difficulties in literacy (McGraw-Hill, 2008). The American Psychiatric Association, (2013) described dyslexia as a specific learning disability which is characterised by difficulties children experience with reading, writing, spelling and maths. These difficulties may not always be apparent until children are on average five years old. There are many misconceptions about dyslexia for example Dyslexia being linked to low intellect (Squires, McKeown, 2006). Mcblain (2014) suggests that Dyslexia is one of the most contentious and most talked about conditions within the field of education. Dyslexia can be described as a range of difficulties and a barrier to learning which can affect a child with learning to read, write or spell which may persist despite having the provision of learning opportunities, (East Renfrewshire Council 2012).

The Warnock Report for Special Educational Needs was published in 1978, this was a government recognition of learning difficulties for children. The Warnock report was a landmark decision for children with special needs as it made several changes, one of these changes being that children with learning difficulties could be provided with a statement by the local authority. This allowed them to receive extra support within the educational environment. However, it was realised that within the Warnock report dyslexia was notably absent. The reasons for the department’s reticence were unclear, it reflected a lack of willingness to tackle an issue that would be costly in terms of both time and resources on the condition as it was estimated that up to 10 percent of the population might be affected. The reluctance of the then government to recognise dyslexia for so long was a failure of the system (Education, England, UK, 2019). 
In fact, it was not until 1987 that the UK government announced that they were dispelling “a myth” – the myth that they did not believe in dyslexia. The government have finally recognized dyslexia as a specific learning disability. They have acknowledged the importance to the education progress of dyslexic children and that they should have their needs identified at an early stage. The government have now declared that once the assessment for dyslexia has been made, the appropriate help and support should be forthcoming.   
Rose undertook an investigation in (2008) which was initiated by the Labour government on how to further improve the provision for dyslexic children. The Rose Report (2009) defined dyslexia as: ‘a learning difficulty that primarily affects the skills involved in accurate and fluent word reading and spelling. Characteristic features of dyslexia are difficulties in phonological awareness, verbal memory and verbal processing speed. Dyslexia occurs across the range of intellectual abilities. Dyslexia is best thought of as a continuum, not a distinct category, and there are no clear cut-off points. 
 
Background 
Dyslexia is an umbrella term for someone with a specific learning difficulty, this can have a lifelong effect on children who may have difficulties with word recognition, poor spelling and decoding difficulties (Reid 2009). Dyslexia Scotland (2015) defines dyslexia as on a continuum depending on the difficulties experienced in learning to read and write. Dyslexia is attributable to specific disorders of brain function which are specific to a reading disability that can be Defined as specific failure of reading skills despite conventional instruction (Demonet, Taylor, Chaix 2004). Although dyslexia is linked to literacy it is not only about literacy. The British dyslexia Association (2019) suggests that though there are weaknesses in literacy and they are the most visible signs, Dyslexia affects the way we process information and  how information is stored and retrieved with problems related to  memory, speed of processing time perception organisation and sequencing  The Dyslexic Institute (2018) suggests dyslexia does not relate to how an individual learns or how they develop skills it is  how people process the information and in turn how that affects their ability to learn. 
Dyslexia can become a barrier and is associated with difficulties within the learning environment. Glazzard (2010) conducted a study called the impact of dyslexia on pupil’s self-esteem which looked at the impact of dyslexia on a child's self-esteem and how that affected teachers and families. and the impact of teachers and family members. Glazzard, (2010) findings were that low self-esteem was a contributing factor of dyslexia and that early and positive diagnosis of dyslexia was essential to create a positive self-image of those children that were affected by it. Passes (2006) investigation looked at depression and self-esteem in relation to Teenagers with Dyslexia. Passes suggested that children with dyslexia who suffer with low self-esteem due to not being able to keep up with school work.
The phonological processing abilities can automatically cause problems with getting things in the right order or sequencing and may also show itself as clumsiness caused by the brain sending the wrong signals to parts of the body in the wrong order. This can affect their visual processing, with the speed in which visual information can be processed and with accessing the memory of visual patterns. These difficulties influence, for example a child’s phonological component of language which can result to their cognitive abilities and being affected within a classroom setting, (Dyslexia organisation 2018). 
The Rose report (2009) findings suggested that early interventions are a must as this will enable teaching professionals to match the children's needs will help narrow the gap in education attainment. The British Psychological Society (2018) suggests that “Dyslexia is evident when a child continues to demonstrate great difficulty in acquiring accurate and fluent word reading or spelling over a period”.  This focuses on literacy learning at the word level and implies that the problem is severe and persistent despite appropriate learning opportunities. There is no cure for dyslexia, but practical things can help reduce some of the barriers that are present 
Dyslexia is a neurological problem caused by different wiring of the brain, children will learn how to put different coping strategies in place. Children with dyslexia have a specific learning disability where the signs and symptoms will vary person to person. NHS UK (2018) suggests that each individual person that has dyslexia has different pattern of strengths and weaknesses. Difficulties resulting from dyslexia often do not reflect cognitive abilities and the impact of dyslexia as a barrier to learning varies and may result in a difference in the way children process information. Whilst most children will experience difficulties with phonological processing, working memory, processing speed and some may display a mixture of strengths and weaknesses in visual perceptual processing, auditory verbal processing, can affect children mildly or severely, (Chisom, 2016). 
It is estimated that 375.000 children have dyslexia in the United Kingdom. Children with Dyslexia may not understand why they cannot learn like their peers and may blame themselves for failure at school – leading to low self-esteem. Children become aware of their Dyslexia when they are failing in school. They lack understanding of why they are unable to learn at the same rate, in the same way as their peers. This leads to difficulties and they are unable to explain what they are experiencing, this results in individuals blaming their selves for their lack of progress. This often leads to low self-esteem and an expectation of failure. Dyslexia can exist on a continuum from mild to severe, these difficulties may not be noticed in early years particularity bright children that may be compensating for the difficulties of Dyslexia, (Dyslexia, Charity, Uk 2019). Dyslexia is a lifelong brain base issue and the signs can look different at different ages early diagnosis is important factor to help a child succeed in school. Mental Health United Kingdom, (2018) and Dyslexia trust, (2018) both suggests that approximately 10% of the population in the United Kingdom are affected to some extent of Dyslexia. They both agree that Dyslexia is commonly referred to as a ‘specific learning difficulty’ and is covered under the 2010 Equality Act. The Code of Practice which came into effect on 1 September 2014 requires schools to provide appropriate support so that all children have equal opportunity to benefit from an inclusive education. Dyslexic children should be offered differentiated support to support the child’s learning needs. The Children and Families Act 2014 obtained royal assent and became law on 13 March 2014. This Act was designed to fully reform services for vulnerable children, giving greater protection and special attention to those with additional needs, the largest part of the Act deals with laws and provisions relating to children who have special educational needs or disabilities. The existing system did not perform well enough for vulnerable groups and a new approach was required. Following reports and green papers published by the Department of Education in the years preceding the Act. New revolutionary provisions were put in place by the Act which included a new Education, Health and Care (EHC) Plan which was to be   based on a single assessment process this will replace the Special Educational Needs statements. These documents will support children, young people and their families from birth to 25.

Justification 
This research study will explore the issue of Dyslexia in children and the impact that it may have on their education attainment, self-esteem and social interactions. Dyslexia is a recognised disorder when a government document published the code of practice (Department of Education and Employment 1994) this was then an official recognition of dyslexia. Dyslexia is a path to discovery and exploration and finding strategies and interventions for children in the education system is an important factor. Recognising the early signs ensure that children are given the guidance fully supported to develop to their full potential.it has been recognised form the literature that there is much anecdotal evidence but little research within this field. 

Aim  
The aim of the research is to discuss the impact dyslexia has on children’s self-esteem learning and development and the educational support available. 

Objectives 
• Define and discuss dyslexia in children and discuss the impact that this has on self-esteem to find relevant information that relates to the question.
• Analyse the information and peer reviewed research found on children’s self-esteem education attainment and their social skills 
• Evaluate how the education system is supporting children with dyslexia 
• Recommendations for improvement would be early diagnosis for better support in the education system   

Chapter 2: Methodology, methods, and Search Strategy 
Introduction to the chapter 
The research method used for this project will be a process of evidence synthesis that looks for answers linked to the research project question. The systematic literature approach is a transparent procedure to find, evaluate and synthesise the relevant research relating to the research question This chapter will identify themes throughout the research to outline the relevance to the research question how dyslexia impacts on children’s education. This will also explore the effectiveness of the theme and the effects that are associated with childhood dyslexia.

Systematic Review 
The title of the research Does having Dyslexia negatively impact on the education experience of children. When using a Systematic review, it aims to answer the defined research question and with the information that was collected has enabled the researcher to summarise all empirical evidence which fitted the criteria of the research question. The systematic review was limited, and research found was from different countries. The methodology will be a systematic review which will be addressing the title question and using specific methods to gather, select and critically appraise concurrent research, and to analyse the data within the review (Aveyard, 2014). The research will be limited and focus on children with dyslexia, the literature will be reviewed, and the findings will be evaluated whether there is conducting a literature review, or a system review must always strive for a ‘systematic approach’. According to Uman (2011) a Meta-analysis is the incorporation of statistical techniques that can integrate results of specific studies that only concerns with quantitative data. The advantage of a systemic review helps reduce implicit research bias which creates transparency throughout the research and has clearly stated objectives with pre-defined eligibility. The assessment of the validity of the findings which are included in the studies the systematic review presents the synthesis of the findings in the studies, (Library Guides UK 2019)   
The Critical appraisal Skills Programme
CASP is a tool that helps develop and teach people how to critically appraise different types of evidence, systematic reviews, qualitative research and can help to assess internal validity and the relevance of results .When using the CASP tool the steps  used were by following the first two questions and asking the question are the results of the review valid , what are the results of the study, will the results help answers the question  of the research project .When using the CASP tool it enables the researcher to systematically assess relevance of the published journals, and whether it was worth continuing with the remaining 8 questions 
Search Strategy   
The search strategy which involved gathering evidence from electronic database that was linked to the question. Searching databases such as the library at the university, google scholar, sage publications where the journals and systematic reviews .The  systematic review process used was putting dyslexia and children in the search bar which identified self-esteem, support systems, education attainment , literacy which linked to the research  project question, the they also  had to adhere to strict scientific design, based on pre-specified and reproducible methods. This provided reliable reviews which can also showed where knowledge is lacking. Research which were placed on a research sheet to determine validity of work. The search of Dyslexia brought many journals and articles that were not applicable to the question, the question was changed to children and education which brought more relevant research limiting articles from more relevant date. (see Appendix 1)
Ethical considerations
Three studies will be considered from the secondary research that has been undertaken. The three journal articles that depict diverse studies, for example the first article is Glazzard article (2010), who conducted research on children, focussing on the impact of dyslexia on pupil’s self-esteem which nine pupils volunteered to be interviewed who were secondary aged pupils already had been diagnosed with dyslexia. the study collected data using demi structured interviews and considered the impact of teachers, peers and family on pupils’ self-esteem. Journals considered adhered to ethical procedures and protect vulnerable participants, (Moule 2015). Within this research however many studies have been taken into consideration, the studies in question have all involved either interviews or observations with children, adolescents' parents with children having dyslexia studies have all had to comply the stringent ethical guidelines that accompany any such research undertaken. The importance of research ethics are they promote the aims of research by expanding knowledge and the maximum benefit of the research. Due to the strict methodical approach undertaken when selecting these studies for use within this investigation, ethical consent could be seen to be clearly considered within the relevant articles, this assisted hugely in the selection process. Privacy and anonymity of respondents is paramount of importance that all research papers used will have obtained ethical approval.


Creation of themes 
The creation of themes emerged from reading journals articles that highlighted key words, and aspects of the research question that materialized form articles. The themes that emerged within this research are self-esteem, literacy and support. 
(See Appendix one)  
 










CHAPTER 3 
Thematic Analysis of Literature
The methods to the thematic analysis of literature in this research project, which was approached by the synthesis of findings of qualitative research which addressed  the research questions and the aims of the research  Dyslexia refers to a range of difficulties in children which can affect learning to read, and write however this is not the whole picture children with Dyslexia may have poor  working memory , including sounds and symbols , processing speed, vision problems  The first theme is how self-esteem affects children with Dyslexia 
Self-esteem 
According to the NHS, one in every ten people in the UK suffers with dyslexia to some degree, with symptoms including difficulty with verbal memory and processing speed, phonological awareness, and rapid serial naming. When children start school, as a parent or teacher you may notice differences in their behaviour, mood and attitude. It is likely they will start to become more aware of their friends and peers and start to notice development differences, which will make individuals dyslexia appear more apparent. As a result, children start to feel self-conscious, which will create a knock-on effect on their levels of self-esteem. From a parent’s perspective it is essential that they are aware of any unusual behaviour at home. For example, a child might become less talkative, seem unhappy or be less willing to partake in activities that they previously enjoyed (NHS 2016)
Pollock, Waller and Politt (2014) agree that that good self-esteem is successful and vital for success. If a child feels worthless, they may withdraw, if children are written off, they will be inclined to give up. Each year a Dyslexic child falls even further behind their peers, and their common reaction is to give up even trying in class, as no matter how hard they try, they always seem to get the lowest marks. No matter how hard they revise spellings or facts, within minutes or hours such facts or spellings are lost, Ridsdale (2004) suggests that their relationship between academic attainment and self-esteem is well established that poor education attainment can lower a child’s self-esteem how a child thinks about their selves can have a negative impact on their progress .teachers have to make a conscious effort to convince the pupil that has learnt to be helpless that they are capable of becoming competent and successful.
Glazzard (2010) small scale study of nine mainstream secondary pupils collected data using semi structured interviews from pupils who had received an official diagnosis of Dyslexia. The study considered the impact of factors and comparisons, of other students and the impact of teachers, peers, family on pupils’ self-esteem. Glazzard (2010) study stated that children with dyslexia in a mainstream school had lower levels of self-esteem compared to children without dyslexia. The data of the study indicated that for learners with dyslexia to have a diagnosis was important factor for children to develop self-esteem. Prior to the diagnosis there were negative interactions with peers and teachers, which resulted in low self-esteem and left children with feelings of isolation. Gazzard (2010) study concludes that early diagnosis of Dyslexia and ownership of the label was an essential fact for creating a positive self-image. The more children have a positive image about themselves, the more chances they can handle difficult situations in life such us prejudice, and failure, whilst Humphreys self-concept and self-esteem in developmental Dyslexia study of that consisted of interviews and questionnaires of 2 group of Dyslexic children ( mainstream placement and Spld unit placement) total of 63 children were examined , interviewed and a questionnaire .which were utilised with a mix of qualitative data quantitative data .a control group of children 57 without learning difficulties were included in the research .the main findings form the research that the presence of dyslexia highlights produced the marked effects of self-concept and self-esteem this was more apparent in the participants attending mainstream school than children in the Spld units .The qualitative date results revealed that children with dyslexia felt isolated and excluded in their school .
Taylor, Hume. Welsh, (2010) study of labelling self-esteem: Impact of using specific Vs generic labels, the study aimed to investigate the relationship between being labelled either as having dyslexia or having a general special education need. Seventy-five children took part in the questionnaire study, all children were at a mainstream school aged 8 to 15 years of age. There were 26 children which were categorised as having an official diagnosis of dyslexia aged between 8 and 15 with 26 participants in general with a special education need, whilst 23 participants in a control group. The participants completed two questionnaires where it compared children who had different labels where the findings suggested that the dyslexic children and the control group of participants had higher levels of self-esteem that the nonspecific special educational needs groups. They suggested that further research into this area could focus on identifying what helps children with low self-esteem. Strategies for children with dyslexia to help with self-esteem and the importance of teachers and family’s by acknowledging the child’s strengths in order to increase self-esteem, (Glazzard 2010).


Terras, Thompson and Minnis, (2009) undertook a study about dyslexia and Psycho Social Functioning; an exploratory study of the role of self-esteem and understanding by assessing levels of self-esteem using self-perception profile for children. Thy undertook an opportunistic sample which examined child and parent understanding, attitudes perceived impact of reading difficulties in everyday life. Sixty-eight children were assessed as dyslexic based on discrepancy scores the children were aged 8- 16years which 24 were females 44 of them were male with parent’s participation. The Dyslexic and psycho social functioning study suggest that self- esteem plays an important role in children’s development. It is something that teachers, parents and all the people that surround these children must work on to help them improve. Self-esteem is the foundation for a child to learn and grow and to be able to interact in their communities. When children are confident about themselves and their abilities, they have good self-esteem. Children with dyslexia tend to have lower self-esteem and this may cause more emotional and behaviour difficulties than children without dyslexia. The link between self-esteem and psychopathology is unknown. The dyslexia and psycho- social functioning study assessed levels of self-esteem which used the self-perception Profile for Children. This examined children and parents understanding, attitudes and the perceived impact of reading difficulties on daily life. The study that assessed 68 dyslexic children which was based on discrepancy scores assessing levels of self-esteem using self-perception profile for children identifying children with specific reading difficulties. Global self-esteem reflects on an individual’s overall subjective and sense of worth and specific areas of a child’s life, the results showed that there was no global self-esteem deficit was found, but the score for the scholastic competence was significantly lower than that of the general population. Rates of social, emotional and behavioural difficulties were significantly higher than in the general population and were correlated with self-esteem. The study also found children in the sample had significantly poorer self-perception resulting in lower self-esteem, for children who had high global self-worth, both children and their parents had more positive attitudes towards their reading and were less likely to perceive a negative impact on relationships. The association between academic self-esteem and emotional symptoms is consistent with the proposed link between dyslexia and internalizing difficulties. Good self-esteem and a good understanding of dyslexia may help children avoid some of these difficulties. The findings suggested that further research was needed with larger, more representative samples is necessary as understanding the factors that promote successful psycho-social adjustment is essential to the development of effective prevention and intervention strategies.

Theme two 
Literacy learning and Development
McArthur et al (2015) undertook a study to compare sight word and phonics training in children with dyslexia. This training was undertaken at home with parental support and was computer based. 104 children with dyslexia took part the study was to determine the effect  different orders of sight word and phonics training have different effects on the reading skills with children with dyslexia. They recruited children from schools, and via newspaper and advertisements. Phonics are words that are made from small units of sounds called phonemes that make up each word this helps children to read and spell words, (Phonics Play, Uk 2018). Children must match a unit of sound to the letters that make the sound , separating the written word into individual sounds blending the individual sounds of letters to make words is the foundation of reading, ( Reading rockets Uk 2019). According to Coyne, Korikin (2017)  sight words often called high frequency sight words, are commonly used words that young children are encouraged to memorize by sight, so that they can automatically recognize these words in print within three seconds without having to use any strategies to decode. The advantages of this for a child with dyslexia is that the sight words are memorized rather than being sounded out (which is what you do in phonics). Children are then able to identify words automatically. Three groups of children were included in the research, one group (n=36) undertook eight weeks of phonics training followed up by 8 weeks of sight word training. using the grapheme-phoneme system rules.  smallest correspondence which relates to the individual letters or letters strings which represent individual sounds in the language. The second group (n=36) then undertook the reverse eight weeks of sight word training then phonics training. The third group (n=28 ) was given 8 weeks of mixed phonics and sight word training.
The outcomes of this study suggested that the training of 16 weeks of phonics and sight word training had impact of large or very large effects on the phonics and sight word reading of children with dyslexia. furthermore another, 8 weeks of phonics, sight word, or mixed training had moderate to very large effects in these children. There was a positive outcome of interest, training phonics reading before sight word reading appears to have a larger effect on reading untrained irregular words than the reverse order of training. According to MacArthur et al (2015) children with dyslexia would need further support and training for sight word reading and phonics reading, and not just phonics reading alone to support them in education.

 Norton, Beach, Gabrieli,(2014) study of  the neurobiology of developmental dyslexia which is an  unexplained difficulty in word reading accuracy or fluency which affects the neurobiology. Research suggests dyslexia is associated with many outcomes, one being reduced education attainment and academic self-esteem. Children with dyslexia read far less which results in widening the gap in reading skills. Reading is a skill that requires the integration of multiple visual, linguistic, cognitive process. Children with dyslexia may have variable patterns of weaknesses which contribute to the phonological awareness for spoken, dyslexia are weakness in phonological awareness for spoken auditory language that predict and accompanies dyslexia. The second psychological weakness associated with dyslexia is rapid atomised naming in reading such fluency (or automaticity) allows a child to see an object, symbol, or word, and name or process it quickly and accurately. The lack of automaticity is precisely what people with dyslexia encounter when they must read something particularly when they do not have familiarity with the content, (Dyslexia Help 2019). Difficulty in this skill can hamper speaking, reading, and writing.  which may reflect difficultly in naming a cognitive and linguistic  process associated with fluent reading and the third process is the basic perceptual sampling or processing visual spatial attention or learning deficits, visual processing issues involve trouble with processing information they eyes see and what the brain sees this gives  reduced ability to make sense of information taken in. This research concluded that there is a need to be more progress in understanding the cognitive neuroscience of dyslexia. Norton et al (2015) suggests that Dyslexia is one of the most common learning disabilities of the brain and core causes are not yet fully understood. Further research and research already untaken should help children that are struggling to read and early intervention and accurate identification may promote effective strategies for children before they experience prolonged reading failing in education 

Eklund, et al  (2015) undertook a longitudinal study to research literacy skill development of children with familial risk for dyslexia. This study followed the developmental of reading speed, reading accuracy, and spelling of children through grades 2, 3, and 8 following three distinct groups of children.  Group one had a  familial risk of dyslexia (n=72)  second of children with Dyslexia ( n=35) third group without dyslexia (n-66). The group of children with familial dyslexia showed persistent deficiency especially in reading speed and to a minor extent in reading and spelling accuracy whilst the other group of children relied heavily on letter by letter decoding. The research findings of the current longitudinal study confirmed that the literacy difficulties of children with familial risk for dyslexia and dyslexia in Grade 2 were persistent. The children with dyslexia showed persistent deficiency in reading speed, and reading and spelling accuracy Whilst the children of the familial risk, acquired the basic. reading skills and follow, for the most part, the developmental track of children without reading difficulties or familial risk later. The longitudinal study also confirmed that at least on the group level, there were no signs of reading difficulties in Grade 2, it was anticipated that this group would follow a typical literacy development in later grades. The appropriate literacy skills were shown that children with familial risk of dyslexia also have age-appropriate reading comprehension skills later, the question of importance remained and proposed that literacy skills are a key to educational success. As a society there is a considerable proportion of the population, that have difficulties in reading and spelling development, which make them vulnerable to underachievement throughout their school years and even beyond, (Snowling, et al 2001).

Theme 3
Support
Doods (2011) article on support for the dyslexic pupil in the classroom found that there has been a considerable amount of publicity around learning disabilities in the classroom in the last ten years but there were still large numbers of teachers who had little or no understanding of dyslexia. The dyslexia trust (2012) reported that 74% of teachers did not feel satisfied that their initial teaching training give them the skills to identify Dyslexia., Doods suggested that classroom teachers are responsible for assisting the diagnosis process and identifying children at risk, once a child has been diagnosed strategies should be tailored to everyone’s learners needs.
This is giving each dyslexic child the opportunity to achieve to their full potential. Vize (2012) Article on supporting children with Dyslexia through planning and organising activities can make a significant difference to a child focussing on different areas of dyslexic learning, life, self-esteem, and their personal mental perception-social activities to help build relationships with peers. Looking at alternative learning styles and presenting information for learning experiences for children will have a positive effect especially children that struggle to read, spell.
The benefits of skilled and well-informed teaching can make a world of difference to children who have dyslexia. Schattschneider et al (2004) article on using current understanding of dyslexia to support early identification and intervention Schattschneider et al suggests that when a child’s first attempt to read, they struggle to grasp automate the alphabetic principle. That early recognition is a factor to intervene with children who have the processing difficulties and can persist with significant phonemic decoding difficulties for too long can miss out.  The impact is they lose out on reading practice which has an impact on their reading fluency, vocabulary, and reading comprehension skills. Recognition, Intervention and support can lead to a diagnosis then a planned and well organised programme of support can be put in place. 


Chapter 4 
Conclusion & Recommendations 
Crombie and Reid, (2009) suggest that the responsibility of early identification should be not solely be on teachers or the education system but should be collaborative approach with parents and professionals. Important factor is to focus on preschool children and children in primary school education. Children can have a full assessment of dyslexia at the age of 7 children that exhibit dyslexic traits in nursery, reception appropriate action should be taken. Any barriers that prevent a child learning through the early years’ curriculum are a sign post should flag up concerns and raise awareness for a follow up 
Pavey (2009) suggest that in a medium sized primary school with around 300 pupils around 30 children will experience dyslexia. Even though individual pupils will all have different learning characteristics dyslexic children can learn efficiently effectively but in different approaches to learning According to Pavey (2009) there are around 12 of the 30 children will experience dyslexia that interferes considerably with their ability to learn (Burden 2010). The effects of dyslexia are widespread, where they symptoms differ from person to person. 
Findings through this research suggests that there had been significant advances in research in dyslexia which is supported by policy and practice. Rose report (2009) highlighted dyslexia as a continuum of difficulties of language, learning cognition. The key characteristics were identified as phonological awareness, verbal memory, and verbal processing speed.
Recognition or being able to identify the signs of dyslexia in the past young people have gone through the education system, as dyslexia was misunderstood or undetected. Dyslexia has been detected only when entered in to further education has this been flagged, because there are leaning resources now available in further education using screening tests and the holistic approach.
While recognising the importance of early identification there is a need collaboration and awareness from parents, teachers, speech and language to monitor, assess, reports of performance and evaluations to create support and individualised learning plan
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