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APPENDIX GA36c

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	     Rhian Hawyes
	Student ID number:
	P135875

	Programme:
	Primary

	Module:
	Principles of Pedagogy

	Module code:
	M6X01438/C
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	Siân Brooks
	Internal Verifier:
	Siân Brooks

	Assignment Title:
	‘Describe a learning event which has happened during your recent school experience. Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this. Produce a poster to illustrate how you would develop the elements of an effective learning environment.’
	Word count (or equivalent):
	5,000 or equivalent.

	Submission deadline:
	17/10/18 (23.59)

	Return date of provisional marks & written feedback:
	14/11/18

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  






	Module Learning Outcomes 
(from module syllabus)

	
1.	understand, synthesise and evaluate the main theories that underpinning learning, behaviour and assessment in the primary school
2.	reflect critically on how learning theories inform the planning and provision of high quality learning environments, demonstrating a clear understanding of how theory and practice are interrelated
3.	organise knowledge and learning through the use of a range of information sources, and present work appropriately.






	
TASK DESCRIPTION



Title: ‘Describe a learning event which has happened during your classroom observation.  Reflect upon what took place, connecting events to theories of learning and teaching. Make recommendations about how you could improve your own practice in the light of this, and produce a digital poster to illustrate how you would use all of this information to develop the elements of an effective learning environment.’

Word count: 
5,000 words including 1,500 word equivalence for the digital poster and commentary. This means that the written assignment should be 3,500 words (or 10% above or below) and the digital poster and commentary should be 1,500 or equivalent.

This assignment requires you to:
· critically reflect on key theories underpinning physical, social and cognitive development.
· show how you are able to apply these theories to classroom contexts. 
· demonstrate your own reflective development when you describe and evaluate what you have observed. Remember that this assessment asks you to do more than just describe the critical incident. 
· show that you can consider what you observed in an analytical and evaluative way, and that you demonstrate how this has impacted on your awareness as a teacher through the creation of your own ideal.


Essential Reading 

This assignment requires that you show knowledge and understanding of theories and key readings underpinning the particular focus you have chosen in the critical incident. Readings have been provided on Moodle and you could also use other readings that you identify independently. 













Assignment Structure: 
This section provides a suggested structure for your assignment although please note that it is guidance only; you should therefore not allow the guidance to limit your writing.

Introduction and conclusions.

Include BRIEF introduction and conclusions where you outline the context in which you carried out your observation – showing an awareness of ethical issues you have considered eg anonymity. When you conclude, summarise the key points that you wish the reader to be aware of (approx. 500 words).
TIP – referring back to the aims of the assignment and explaining how you have met these will focus the reader’s attention.

Part 1: Observe.

Complete a vignette (a retelling of something that happened) to describe a learning experience, behavioural incident or social interaction that took place during your classroom observation. Explain why you selected this as a significant event, relating to module content eg exploratory talk; metacognition; inclusive practices (approx. 1500 words).
TIP – ensure that you move from the purely descriptive. For example, explain the reasons for the choosing specific tools eg checklists/ written records or time sampling for completing the observations. Evaluate the strengths and limitations of the selected approach.

Part 2: Connect.

Using the lens of a particular learning theory or theories, explain how consideration of these has helped you to understand what went on during this event, and how this could impact on outcomes for pupils in your future practice (approx 1500 words).
TIP – ensure that you connect to relevant theories and theorists, but that you also reflect on the critiques that have been made of some theories. Ensure that you cite references appropriately.

Part 3: Reflect and Innovate.

Create a digital poster that exemplifies your ideal learning environment, and submit a commentary to explain and justify the pedagogical principles underpinning this provision (equivalent to 1500 words).
TIP - Ensure that you refer to your observations and research in order to justify your decisions within your ideal environment. Present your poster professionally.



















	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
Use the essential and recommended readings on the theories underpinning teaching and learning that are provided on Moodle and apply these to your discussion.  You might also use other relevant sources independently.  Make sure you reference by following the University referencing guide (Harvard). Welsh Government or Estyn documentation and publications in relation to the developing curriculum could also be useful. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 
You need to show that you are aware of the theories of learning. You will also need to show understanding of key aspects of your chosen focus within the literature. You will need to show that you understand how the curriculum is evolving in Wales and consider how this might have implications for the critical incident you observed.

3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
You should show that you can consider differing perspectives/theories/arguments around your chosen focus and its relationship to teaching and learning.  You should also ensure that you justify judgements you might make about your chosen focus and its relation to teaching and learning, by referring to evidence (e.g. things that may have happened in school/lessons) or educational research. 


4. Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 
For your commentary on your digital poster and your conclusion, it is suggested that you use a Reflective Model to guide your reflection and analysis. In your conclusion and commentary, you should be able to identify areas for further development.

5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 

This should be a well written and referenced work which brings together information from the wider research literature as well as personal experience which includes a creative and well-presented poster which conveys information in an engaging and informative manner. As a possible future teacher you should ensure that work is grammatically correct, with professional, precise and accurate use of language.



	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	
	

	





	
	

	
	
	

	4. Practical Application Skills

	
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	
SATISFACTORY

	
GOOD

	
VERY GOOD

	
EXCELLENT


	Category
	F
	E
	D
	C
	B
	A

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.


	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
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‘Describe a learning event which has happened during your recent school experience’.
Introduction

In this assignment we will be looking at an observation of a behavioural incident which took place whilst on a bridging day in a school. We will be looking at the different types of observational methods, their strengths and weaknesses and further improvements if the observation was to be done again. We will also be looking at multiple theories and theorists which engage with behaviour management, this will allow us to dive in deeper to explain how the learning theories of behaviourism which support or undermine the observation. Lastly, we will be looking at my own personal ideal learning environment and how that can help with behaviour management. In accordance with BERA (2018) guidelines the name of the school, teachers and pupils will be anonymised. To keep confidentiality, the pupil in my observation will be referred to as Pupil A. Any observations must be kept in a locked storage space, to comply with the Data Protection Act 1998 and the GDPR (BERA,2018). All observations made are being kept in a locked draw of my desk.  BERA (2018) also states that consent must be given for research to take part in any institution. Before any observations were made consent was given by the school to the University to allow students to come in and make observations.

Part 1: Observation

As part as a two-day bridging session at a school, I was able to make numerous positive observations which has influenced me to adapt my teaching practice. The school has 353 pupils from the ages 3-11 on roll. Of these children 16% have additional learning needs, 18% are from an ethnic minority background and 16% of those children speak English as a second language (Estyn, 2014). I was in a year four classroom with a classroom size of 32 children, a teacher and a teaching assistant. The observation that I witnessed was a behavioural incident between a teacher and Pupil A. Throughout the lesson the teacher was rewarding Pupil A with positive reinforcement when they were answering the questions correctly or behaving in the correct manner. The teacher was doing this by putting smiley faces on the whiteboard and explaining to Pupil A how well they were doing and that the headteacher will be told.  The teacher was asking questions to the children “What does this mean?”, “If you know sit quietly with your arms folded”. Pupil A shouted out an answer. The teacher replies, “I’m not answering anyone who shouts out” and continues to ask the other children who have their arms folded and who are sat quietly. After recapping a session the children have previously learnt, the children are given worksheets to answer. Pupil A shouts out “I love these, they’re really easy”. Pupil A finishes their worksheet and starts distracting other children around them. The teacher tells Pupil A to stop but he carries on. The teacher then asks the teaching assistant to sit by Pupil A. After fifteen minutes Pupil A has been working hard. The teacher asks for an explanation of the answer on the worksheet, Pupil A gives two explanations. The teacher rewards Pupil A with another smiley face, they reply “Yay! I’ve got another one”. The teacher then gets lollipop sticks, as she pulls a name out of the jar, Pupil A shouts out the answer. The teacher gives Pupil A a stern look and reminds Pupil A not to shout out. After explaining a new activity to the whole class, the teacher comes over to Pupil A and has a quiet word with them “Remember, we must not shout out in class, your friends would like a go at answering also. Would you like it if you didn’t have a go?” Pupil A shakes his head and apologises to the teacher. After a little while the teacher is walking around to see how everyone is getting on with the task. As a few children are stuck, the teacher decides to explain once more. Whilst the teacher is explaining Pupil A shouts out three more times. The teacher raises her voice and tells Pupil A to go outside and sit with the teaching assistant. Before Pupil A leaves the room, the teacher comes over and quietly explains why she is sending Pupil A out. “I am sending you out because I have asked you multiple times not to shout out. I am trying to help you and your friends, and it is not fair on them”. Pupil A is outside the classroom for five minutes before coming back in and apologising to the teacher. For the remainder of the class he does not shout out.

Even though this was my main observation, I did witness other positive observations which included behaviour management, exploratory talk, questioning and many more. I used a variety of observation methods which included; actively walking around the classroom seeing what the children were doing; I was engaging with the children asking open ended questions; writing down everything the teacher was doing, saying and the children’s response. There are many advantages of using observations. According to Welsh Assembly Government (2008) observations allow practitioners; to know children’s individual strengths, weaknesses and needs, create a plan for the child’s progression; allow other staff members and parents know what outcome the child is at and help cater to the next steps in their learning. Lickey and Powers (2011) supports as they suggest that through observations, teachers can see what the children know and what they are struggling with. This allows the teacher to adapt their planning to help support the children, sometimes changing routines rather than activities. Brodie (2013) disagrees and suggest that if observations are not accurate and of value, then you cannot use them to provide you with the relevant information, thus you cannot plan to adapt to their needs and find out useful information. Observations can also be interpreted wrongly, as the practitioner could stop observing and focus more on the reasoning behind why a child did something rather than seeing what the child’s next steps are (Lickey & Powers, 2011).

Throughout the observation I used a variety of observation methods. One observation method which I used was having a target child. According to Papatheodorou et al (2013), target child observations collect information about a child and their experiences by using an observation schedule. Once I chose my target child I started to record everything they were doing down every 5 minutes; if they were working well, if they were being distractive, etc. I found this to be very useful as I was able to focus more on the child’s behaviour and how the teacher was dealing with it. Hobart and Frankel (2004) supports this as they suggest that target sampling allows the practitioner to clearly focus on one child over a set period and thus allows to see links between the child’s behaviour. I also understood why the teacher used both positive and negative reinforcement to manage Pupils A behaviour.  Nevertheless, Tassoni et al (2002) suggests that having a target child cannot always be reliable as the observer really has to concentrate and may end up missing something if their full attention is not on the child.  

Another observation method I used was time sampling. I used this method of observation as it allowed me to record exactly what Pupil A was doing throughout the lesson. Bruce et al (2015) suggests that it can be a great way to check what is happening with a target child in a certain place. However, Brain and Mukherji (2005) suggest that you can still miss behaviours, so it is still not a reliable source. Aditionally, Brain and Mukherji (2005) also suggests that time sampling has the advantage of validity as you get to see real-life action. This allows you to witness behaviours and information which is real. If I was to do this observation again I would make a pre-empted checklist, specifying the exact behaviours that I was looking for to save time. Tassoni (2004) suggests that an advantage to check lists is that you can use them again to see if the child’s behaviour has had any progression. Though, Bruce et al (2015) states that having a pre-structured code can encourage an artificial approach as you may not get enough information, as it is a closed observation method because the results can just focus on a child plays in a certain area. Tassoni (2004) supports Bruce et al (2015) as check lists can be too vague and this means the observer can go off their own interpretations. To ensure this does not happen, I would make sure to write the exact behaviours to the teachers’ responses in categories. For example, when Pupil A shouts out, the teacher gives a stern look, tells the pupil off, removes pupil from class and ignores the pupil. By actioning it this way along with a check list, I would be able to tally how many times the teacher reacts in a certain way. Jackson et al (1975) supports as when the behaviours can be defined clearly, a skilful person can record the behaviours seen all at once, giving validity to the observation. Jackson et al (1975) also state that when behaviours are recorded by doing a tally method and in accordance with time sampling they can be converted into a rate. This will then become meaningful data to the teacher as they can see how many times the behaviour is made a day or in a session (Jackson, Della-Piana, & Sloane, 1975). The teacher can then see if there are different behaviour strategies they can use or if there may be an underlying issue; a problem at home, for example.

After watching the morning session, I noticed one child was being disruptive, and I became very interested to see how the teacher dealt with pupil A and what factors may be causing pupil A to become disruptive.
Part 2: Connect

Behaviour management is the strategies used to get children to behave in a positive manner to create an effective learning environment for all. “Behaviour can be modified through conditioning” (Welsh Government, 2012, p.4). The observation in the school supports the behaviourist theories. Pavlov (1960) found behaviour was learnt through classical conditioning. Pavlov found that when dogs were presented with food (unconditioned stimulus) they would salivate as a response (unconditioned response). With just the sound of the bell (neutral stimulus) the dog would not produce saliva (no conditioned response). Pavlov found that when the food was presented with a bell (conditioned stimulus) the dog would salivate (conditioned response). Eventually Pavlov was able to get the dog to salivate with just the sound of the bell (conditioned response), the dog learnt the behaviour (Pavlov, 1960).  This can be seen in the observation, as Pupil A is being rewarded for good behaviour as they are focused on the task and is giving the teachers good answers. Pupil A is given targets to reach by the teacher (more smiley faces and the teacher will tell the headteacher about Pupil A’s good behaviour) and may end up having a bigger reward. Giving children targets to reach can give them a set focus, something that they can really aim to accomplish and thus be rewarded for their efforts. Shelton and Brownhill (2008) supports this as they suggest that giving the child targets, can get the child to focus on explicit behaviours to try and accomplish and, therefore, will achieve a quicker reward for development. Moyles (1992) also agrees as she suggests that individualisation can also be crucial for success because when a teacher knows a child, they feel valued and the teacher can understand what the child needs and what they respond to. For example, the teacher knew Pupil A responded to the smiley faces on the whiteboard. This made Pupil A feel like they had achieved something and made them feel valued, making Pupil A want to do well. The teacher praises Pupil A throughout the lesson, this makes Pupil A feel valued. Praise in future practice will allow children to feel valued and will make them want to learn and enjoy learning. Even by praising them for trying will encourage pupils to become an active member of the class and discourage fearfulness of getting the answer wrong. The Welsh Government (2012) supports praise as it encourages continuous learning and encourages children to participate in acceptable behaviour. Medwell (2015) has a similar view as Medwell suggests that when teachers see behaviours they want to be demonstrated they should praise them, to encourage children to repeat the behaviour. Rewarding pupil’s behaviour can also help motivate them to learn and to reach their potential. This will be a part of my future practice. Shelton and Brownhill (2008) support as they suggest motivational strategies such as stickers and team points (class dojo) can help motivate children to reach their potential, thus continuing them to repeat the rewarded behaviour. With this continuous repetition of behaviour this allows the teacher to manage the class effectively and cater to the individual and whole class. It also allows children to have a sense of pride and accomplishment in their efforts which Pettenger and Gooding (1971, p.80) share the same view as they suggest Thorndike states that learning is a reactive process and that “motivation is caused by external factors”. Sutherland (1992) undermines this as if you are rewarding, there needs to be a sense of consistency. If a child is not met always with positive reinforcement instantly after they have attempted their best, the behaviour may disappear (Sutherland, 1992). Therefore, the behaviour needs to be constantly rewarded until the pupil understands why they are being rewarded. Gray and MacBlain (2012) agrees as they state Thorndike (1898) suggests acts which produce positive consequences, are strengthened and continued once children go through a learning journey of trial and error. This is where the behaviour becomes a habit because a positive connection has been formed (Gray & McBlain, 2012). 
P135875
The Welsh Government (2012) states that operant conditioning is behaviour which is learnt through repetition by rewarding positive behaviour and giving punishments for the negative behaviour. Skinner (1938) conducted an experiment on rats, he found that after putting the rat in the box it had learnt to go for the food lever after a few times of being in the box because it was being rewarded with food (positive reinforcement) (McLeod, 2018). McLeod (2018) states that the second time, Skinner put the rat in the box with an electric current. After a few times in the box the rat would run to the lever as it had learnt to turn it off (negative reinforcement) (McLeod, 2018). This can be seen in the observation as the teacher continuously throughout the lesson gives positive reinforcement e.g. praise and smiley faces on the board. However, Pupil A’s behaviour changes and becomes disruptive thus the teacher ends up sending the child out (negative reinforcement). Medwell (2015) states that time out can be a valuable behaviour management strategy as it allows the teacher to show authority, to manage the rest of the class. By removing Pupil A, the teacher is also showing the other children in the class that they have the authority and that non-acceptable behaviour will not be tolerated. It also allows the teacher to deal with the incident privately and not allowing the child to perform for an audience (Medwell, 2015). Positive reinforcement does not always work in motivating behaviour thus negative reinforcement (making Pupil A leave the classroom). Porter (2007) states that if you want to reduce the rate of a behaviour for example shouting out you need to follow up with a negative consequence telling Pupil A to leave the classroom or losing five minutes of play. However, it is important that the teacher gives the pupil an opportunity to change the behaviour. The teacher also relays the rules out to Pupil A numerous times giving them an opportunity to correct the behaviour. This could be executed by giving the pupil a stern look or saying, “excuse me” (Medwell, 2015). In future practice, children will help design the rules as they will feel valued and in charge of their own learning. Rules are important in a classroom as they allow children to understand what is expected of them for everyone to have an opportunity to learn. Welsh Government (2012) agrees as they suggest rules give children clear expectations in what is correct behaviour. The teacher explains to Pupil A the reason why shouting out is incorrect behaviour and why it is not fair on other pupils. It is important in future practice to encourage pupils to question what the correct behaviour to have is important as it allows them to think for themselves and gain their own understanding why it is wrong. Smith (2004) supports, he believes that teachers need to teach children to respect others and this needs to be encouraged through children, learning to recognise the difference between what is right and what is wrong. Shelton and Brownhill (2008) suggest that moral behaviour such as self-control is what makes children make choices. If children have self-control they can resist temptation and with negative consequences involved, it will become easier for them to resist (Shelton & Brownhill, 2008). With both self-control and children having the opportunity to understand what acceptable behaviour is, they will not have to resist temptation as they can understand why that behaviour is not acceptable and abide by the rules. In future practice long tasks will be divided into several small ones with differential targets, this will discourage boredom and distraction, therefore avoiding temptation. A theorist which supports this idea is Moyles (1992) who states that children with mundane tasks become bored, they need challenges to keep them focused. This can be seen in the observation as Pupil A had finished the task early and was not given anything to do to challenge them. There are signs of when children are bored. Some of the signs include doodling, talking to their neighbour, not being at their desks (Manning, 1988). In future practice there will be extra tasks for children to do to challenge them, the signs will not be ignored as the children need to be pushed to allow them to progress. Sutherland (1992) undermines the theory of operant conditioning as it is seen as manipulating others. Though, the behaviourism theories allow teachers to have guidance in planning and allows for learners’ progression to increase (Sutherland, 1992). In future practice there are lots of different strategies to consider including rules, rewards, motivation, differential tasks, setting achievable targets and making the children feel a valued member of the class. 
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Part 3: Reflect and Innovate

My ideal learning environment is for a Foundation Phase classroom. In my ideal learning environment, the outdoors will play a major role. As there are lots of benefits the outdoor learning environment has on behaviour.  According to Goodliff et al (2018), one benefit of the mud kitchen is that children are given the ability of communication and the chance to build relationships. Children can communicate in a variety of ways; drawing in the mud, through role play and speaking to one another. Similar to Goodliff et al, is Rockliff and Chinnery (2016) they suggest that children gain new ways to communicate their feelings. This is especially useful as children with challenging behaviour can now express how they are feeling and therefore explain why they are behaving a certain way (Rockliff & Chinnery, 2016).  The Welsh Assembly Government (2010) also agrees as the outdoor area can provide children with a voice, if there are areas in which the children can relax, be loud, and be creative, then their emotions and feelings can be explored. In my outdoor area there will be a climbing frame, slide, swings and balancing beams, which will also be used for obstacle courses. According to Tassoni (2002, p.226) with the use of planning for activities in the outdoor environment can help to improve children’s behaviour for example an obstacle course race. Children who are bored and frustrated start to misbehave as “their needs and play interests are not being met”. Ma et al (2014) also supports this point, as they conducted a study and found that children who had high-intensity exercise breaks were more focused on a task than children who had no high-intensity exercise breaks. Those children who had no high-intensity breaks showed more signs of off-task behaviour (Ma, Mare, & Gurd, 2014). The outdoor learning environment will also have a buddy system, this is to help improve self-esteem and in the long-term help behaviour of students. Gullotta and Bloom (2003) found that the Buddy System increased children’s self-esteem. As students with low self-esteem tend to have increased aggression. A study which supports this is Donnellan et al (2005) which found that children with low self-esteem tend to have aggressive thoughts and feelings, contributing to aggressive behaviour. Dansie (2017) states that Buddy systems are a great way for children to communicate. Teachers can also observe the children and then talk to the child about what is the correct behaviour to have towards other children establishing what is morally right and wrong (Dansie, 2017). Another way to increase self-esteem is through block play which will be in the construction area. Chewter (2018) supports this as she suggests that block play allows freedom and lets children take risk, as there is no wrong answer. Block play also encourages children to form friendships as they learn to share and to co-operate with others (Chewter, 2018). Chewter (2018) also suggests that through block play children’s attention span increases. Block play also allows children to face new challenges each time (Hansel, 2017). Hansel (2017) states that through block play, you can observe what the children understand and have learnt. Through this you can set them new challenges to face, for example, if they have previously built a house, challenge them to try and build a castle. Lastly, in my outdoor learning environment there will be a gardening area. This will give children a chance to carry out an activity they may not do at home. This will give children an opportunity to have a calm environment where they get to learn about the outdoors and the importance of caring for a plant. Flavin (2016) states that gardening can help children relieve stress. A study which supports this is Berg and Custers (2010) who found that participants who were sent out in a garden after recovery period had a significant decrease in stress. The Early Years Foundation Stage (2007) suggest that gardening is a way for children to develop care for their environment and living things within it.
My indoor environment and outdoor environment will be separated by large open window walls and an open revolving door. Children will always be able to have access to the outside area. This will encourage experiential play. By having open windows this allows light to come into the learning environment making it a positive place to learn. It also encourages an interconnectedness between the environments and will encourage creativity amongst children. Hille (2011) agrees stating that having window walls provides outdoor connections to the classroom and encourages children to go and explore. Children can also be inspired by something they have seen in the outdoor learning environment. They may want to express this by drawing or playing in the sand or water trays. Sand and water trays provide children a chance to explore and develop fine motor skills. They also help children with their emotions, as sand allows children to release their feelings “by scooping, dropping and burying” and water helps children to relax (Tassoni, 2001, p.122). To see how children are feeling daily there will be a feelings chart and a feelings box which children will have access to. The children can put a picture of their face next to how they are feeling. A feelings box will be there for children to explain why they may be sad or angry if they do not want to say it aloud. This will encourage feelings of safety and assurance that the information they provide is only being seen by the teacher. This can help to understand why their behaviour may be different than normal. My indoor environment will also have a role play area, to allow children to experiment with different roles. Roberts (2006) suggests that children learn to behave through play, as they take on the roles of different characters. For example, if they are being the role of a mother, they are telling their “children” what to do or are looking after them by feeding them, etc. As well as having a chance to express themselves, children also need a space to be calm. Therefore, my learning environment will have a reading / quiet corner. Reading can help children with their communication skills (Arce, 2012). Children can also relate to literature they read. For example, if they wear glasses, children can read Rex’s Specs. The book explains why children must wear glasses and that it is okay to wear glasses, it provides a positive connotation and allows the children to feel good about themselves. Grigg and Lewis (2016) state that children also need a place to take a step back from the busy everyday life. Children can use these quiet spaces when they feel tired or sad to regroup and make themselves feel better (Grigg & Lewis, 2016). Shelton and Brownhill (2008) also agree as they suggest classrooms are full of exciting and interactive learning opportunities. However, this can be overwhelming for some children and they appreciate having some quiet time. Some children may have problems going on at home and come from a problematic background in which they would appreciate having some “peace and tranquillity” in their lives (Shelton and Brownhill, 2008, p.108). 
For behaviour management instead of sending a child out of the classroom, there will be a thinking spot. This will be situated near the window as it will allow children to reflect on their behaviour. Medwid and Weston (1995) state that the thinking chair allows children to have time out, it teaches them to think about their behaviour, to think about a better way of behaving and it allows the teacher to get control over a situation. The time out allows children to develop their reflective and self-control skills (Medwid & Weston, 1995). Mark-making tables will also be provided in my learning environment to promote creativity. Mark-making also gets children to increase their concentration skills and focus, this is shown when children are sat at a table draw. Pound (2009) supports this as she suggests when children mark-make they focus on doing set actions to create a shape, for example, circular movements. Along with their concentration skills mark-making helps children develop their fine motor skills. “Children wallow in their feelings” and you can see this when they are drawing and how engaged they are within an activity (Pound, 2009, p. 13). There will be an area specifically for circle time, where children can learn to voice their opinion to their teacher on a topic, how they are feeling etc. The Welsh Assembly Government (2008) suggests that circle time encourages children to develop confidence, empathy and sensitivity to the needs of others, expression of their feelings and communication skills. Circle time also promotes children to develop their listening skills, by getting them to listen to the other children in the class. The Welsh Assembly Government (2008) suggests that through circle time, children’s skills such as concentration and thinking are developed through listening opportunities such as circle time. Within my classroom there will be a numeracy area, this will encourage children to explore the environment and start to recognise similarities and differences. This allows children to communicate their ideas, their reasoning and their mistakes to others (Lake, 2009). Lastly, my ideal learning environment will have an investigation area. This encourages experiential learning and active learning. This allows the learning to be hands on and engaging, learning through experience. Experiential learning allows children to develop skills such as problem solving, decision making and critical thinking (Beard & Wilson, 2018). All of which is what is needed for children to learn what behaviours are acceptable in every day situations.
Conclusion

To conclude, behaviour management plays a major role within the classroom setting. There are lots of different methods used to observe behaviour. In my opinion the most useful observational method is time sampling along with a specific check list. The behaviourism theories demonstrate and explain how and why the teacher in the observation handled the behaviour of Pupil A. From research it is clear to see that children’s feelings and self-esteem is linked with their behaviour. There are lots of strategies in which teachers use to keep this behaviour managed to not disrupt the lesson. Some of the most useful strategies in managing behaviour are rewards and praise, as children connect the most with positive reinforcement. Children know if they do demonstrate exemplary behaviour, they will be rewarded. It is vital to give children targets and challenges for them to progress and maintain their love of learning. It is not just about teaching children the curriculum, but it is also teaching them vital skills such as problem solving, communicating, morals and critical thinking in which they will need to handle everyday situations. 
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