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Rationale:

To start this rationale about the reasoning behind the choices included in the assessment rubric, first we need to understand the outcomes that physical education needs to achieve in order to be successful. The Scottish government identify that the outcomes of physical education and health and well-being include but are not limited to “developing physical, mental and spiritual wellbeing and social skills” while also gaining an “understanding about how active I am affects my physical and mental wellbeing” and finally to “participate in a wide range of activities which promote a healthy lifestyle” (Education Scotland, 2021). While the Association for Physical Education (AfPE) (2016) states that a high quality of physical education should have outcomes of “Enjoyment, Participation, Physical well-being, Teamwork and co-operation, Healthy lifestyles and Knowledge skills and understanding”. 

To achieve these outcomes, I have also looked at the Welsh government school curriculum both the 2008 version still currently in schools and the curriculum due to start in schools in 2022. The current 2008 curriculum describes a need for children to achieve and become proficient at Gross motor skills, also known as the Fundamental movement skills. The curriculum describes a need for the children to acquire the skills of “walking, running, stopping, jumping, climbing, pedalling a bike, rolling a ball, throwing/catching a beanbag or ball” (Department of Education, 2008a). This is in fact the foundation phase curriculum but relating this to Clark and Metcalf (2002), All children need to have a base camp of fundamental movement skills before they can develop and mature and be involved in more complicated sports or movements. This research was the defining reason as to why some of the fundamental movement skills will be a key part of the assessment rubric. Whereas the new 2022 curriculum removes physical education from the curriculum it still plays an integral part during the school life of pupils under the health and well-being area of learning. In this health and well-being area of learning comes a statement that identifies that children should be able to develop control of their “gross and fine motor movements” (2019). A study has shown that if children can develop their fundamental movement skills from a young age that they are more likely to stay physically active for longer and more likely to continue this later on in life (Fisher, 2005). Fisher and his team resulted that there is a relationship between fundamental movement skills and physical activity, they found that children who were not as proficient at fundamental movement skills were less active than the children that were proficient at fundamental movement skills. This relates to work done by Seefeldt (1980) where it is stated that children who can't perform basic fundamental movement skills are likely to have a reduced number of opportunities to engage in physical activity and will not have the pre-requisite skills to be active. Seefeldt dubbed this the “proficiency barrier” where children struggle to participate competently in physical activity that requires more than just basic skills, usually including complex or new movements, due to their low levels of fundamental movement skills. The research also found that this proficiency barrier is also culminating at the time where children progress from primary school to secondary school. Hands (2014) also identifies that children with a higher level of fundamental movement skills are more likely to be active in both the short term in school and in lifelong physical activity. Hands again identified that children with a higher level of fundamental movement skills also are more likely to have a “greater self-confidence, be more popular with their peers and to also maintain a healthy body weight” which is a struggle with children at the moment. The NHS child measurement programme (2021) recorded that 27.7% of reception aged children were in the overweight/obese category, while 40.9% of children in year 6 were in the overweight/obese category. With more than a third of children leaving primary school overweight there is a certainty that this will affect their physical activity habits and competence. As Bryan (2014) shows, “Weight status has been shown to have a negative impact on children's competence in performing fundamental movement skills”. They found that the likelihood is that a child that is overweight or obese are more likely to struggle when trying to participate in activities that include using their fundamental movement skills. 

The mastery of fundamental movement skills not only compliments the physical domain of the child but also the cognitive and social domains (Lubans, Morgan, Cliff, Barnet Okely, 2010). With these fundamental movement skills and being physically active this can stimulate the development of the cognitive domain as well as the child’s learning skills (Barr and Lewin, 1994).  Linking the cognitive domain to the physical education side of the learning, it is about understanding and the knowledge about either how to complete a technique, understanding tactics to benefit in game situations or to use understanding and knowledge to complete a task. Orth (2017) stated that the cognitive domain could be developed by asking students to be creative in their movement. This links to the 2008 welsh curriculum for PE at key stage 2-4, where as part of the creative activities programme of study children should “The composition of sequences and choreographed dance motifs should include features such as variations in rhythm, speed, shape, level, direction and pathways; combining and linking actions; relationships to partners” (Department of Education, 2008b). Chow and Atencio (2014) also suggested that allowing children to be creative in their movement is good for their cognitive development and that this can also be an important outcome for physical education. They also suggested that by allowing the students to be creative in their movements that this could allow for them to identify more opportunities to be physically active inside and outside of school. Cognitive development can also look at the understanding and knowledge of games and activities including tactics, rules and strategy which Adair (2012) suggests is the most important outcome for primary school physical education curriculum as “children are introduced to competitive games and sports and asked to apply basic principles of attacking and defending”. The children are introduced to this via the school curriculum and some of the key points include exploring different principles that underpin the activity and to learn strategies and tactics of different games.  The school curriculum also identifies that children should start to be able to “evaluate their own and others’ performances and ask relevant questions in order to improve and make progress” Department of Education, 2008b). In 1985 Melville identifies a basic version of this as one of his outcomes of physical education (Melville, 1985). Melville states that he by the end of his teaching with them he wants them to be able to “analyse sports and play better yourself”. Cognitive development not only focuses on different sports and activities and how well student cand understand and apply their knowledge, cognitive can also look at the student themselves and understand what this physical activity does to their bodies and minds. One of the key opportunities that children must have is to allow them to “Find out how exercise affects the body” (Department of Education, 2008b). Cale and Harris (2018) also found that children with and improved knowledge and understanding of the benefits of physical activity were “associated with improved physical activity benefits”. Wang et al (2019) also concluded with a similar theory that children ‘acquiring knowledge is necessary for them to become physically literate for life”. This is also echoed by Shearer et al (2021) who determined that for children to value and take responsibility for maintaining their active physical lifestyle “knowledge and understanding of the benefits of involvement in physical activity and of the nature of different activities and their particular challenges is important”.

The social domain of physical education is not to be ignored either as this can play a very influential role in a child’s development. As Bailey et al (2009) found the social benefits of physical education in sport can develop “young people’s abilities to interact positively with others that can, as a consequence, result in wider gains for themselves, their schools and communities”. Developing the social domain is not a new target for physical education as Miller found that the participation and the need for students to work together and collaborating is believed to “encourage (and necessitate) the development of a number of skills such as trust, a sense of community, empathy, and cooperation” (Miller, 1997). The social domain can also help with inclusion as Bailey (2005) noted that physical education in schools can help contribute to “both the individual’s need for belonging and acceptance and the enhancement of knowledge and skills dimensions of a social inclusion agenda”. The inclusion agenda that Bailey is referring to here is about how children with disabilities and learning difficulties can become included with their peers through physical education. This outcome of inclusion was then advanced by Filimonova (2019) who states that “physical education as a social phenomenon is an integral part of the general human culture” that allows for different groups of people to come together and be a part of the same team and feeling as part of a new group. Casey and Fernandez-Rio (2019) suggest that if physical education is to become a more holistic subject and learn through all 4 domains, (Physical, Cognitive, Social and Affective) that teachers “must select those approaches capable of developing learning in the affective domain”. The affective domain looking at the motivation and the feelings behind wanting to be physically active and how why they enjoy/dislike being physically active. Especially with the new 2022 curriculum and the area of learning that is health and well-being and more of a focus of mental health there is an emphasis on student well-being. Teraoka and Kirk (2021) suggest that affective learning is the way forward to achieve this and to stop the “emphasis on lesson contents and specific teaching approaches”. Less studies have been done on the affective and social domains of PE, even though these are arguably 2 of the most important domains and transcend not just the subject of PE and school life but are lifelong aspects of society.   



Assessment Rubric:

Below is a filled in version of the created assessment rubric. The scores range from 1 being the lowest up to 4 being the highest. With the 4 domains of physical education being the 4 headings of each separate table. The markings in red indicate where this specific pupil is placed in each of the assessment areas.
	Physical- Fundamental movement skills
	1
	2
	3
	4

	Running
	Demonstrates minimal body control with arms swinging wildly, head is very unstable
	Demonstrates some body control with arms still swinging head is unstable
	Demonstrates good body control with arms used in rhythm and feet landing straight
	Demonstrates excellent body control with arms in rhythm and swinging straight, good stride and knees hitting good height

	Jumping
	Demonstrates minimal height in jump with inconsistent bend in knees
	Demonstrates some control during take-off but some movement on landing
	Demonstrates good control on take-off and achieves a good height with minimal movement on landing
	Demonstrates excellent control and a good height with arms to assist with no movement on landing

	Catching
	Demonstrates low levels of control and hand position, usually drops the object
	Demonstrates occasional levels of control and hand position, occasionally drops the object 
	Demonstrates good levels of control and hands in correct position most of the time, rarely drops object
	Demonstrates excellent levels of control and hands always in correct position, almost never drops object

	Throwing
	Throws object with an ineffective technique and often misses target
	Throws object with some technique and backswing with some control over release
	Throws object with good technique with good backswing and good timing of release
	Throws object with excellent technique, smooth and controlled backswing and over longer distance

	Balance
	Demonstrates minimal control, inconsistent body control and arms swinging wildly 
	Demonstrates some control with minimal body control, arms still swinging
	Demonstrates good control and body control, minimal arm movement 
	Demonstrates excellent levels of control with no need for arms to move to stay balanced

	Agility
	Slow change of direction and obvious where they are going with little to no weight transfer
	Changes direction with only slight loss of pace and some weight transfer
	Changes direction well in one direction with little to no reduce in speed and weight transferred well
	Changes direction well in multiple directions with no speed loss and good weight transfer







	Cognitive

	1
	2
	3
	4

	Knowledge of rules and tactics 
	No knowledge of rules and tactics of games or activities 
	Knows some rules and needs reminding of other rules, has no knowledge of tactics 

	Knows most of the rules except the in-depth rules and has knowledge of some tactics
	Knows all the rules and has a good knowledge of tactics 

	Knowledge of benefits of physical activity
	Has no knowledge of why PA is beneficial 
	Has some idea why PA is important 
	Knows most of the reasons why PA is beneficial
	Knows exactly why PA is important and beneficial 






	Social

	1
	2
	3
	4

	Teamwork
	Doesn’t work well in a team and is actually detrimental to the team
	Struggles to work in a team and often goes and does what they want 
	Works well in a team but doesn’t help other teammates in every possible situation

	Works very well in a team and also helps out less able teammates to make the team better 

	Communication 
	Doesn’t listen to teammates and doesn’t add any ideas to the group
	Occasionally listens to teammates but don’t always take it onboard rarely adds to the group
	Listens to the group ideas and adds own ideas but still believes their idea needs to happen

	Listens to other ideas and takes this on board and looks critically at the best idea even if it is not theirs 





	Affective

	1
	2
	3
	4

	Motivation
	Amotivation
	Extrinsically motivated 

	Integrated regulation

	Intrinsically motivated 

	Enjoyment of Physical Activity 
	Hates PA and avoids it
	Doesn’t enjoy PA and occasionally partakes 

	Enjoys PA and regularly partakes
	Loves PA and engages in every opportunity they get






Report on the child’s ability:

With regards to the above assessment rubric, the child in question is clearly enthusiastic and shows that they have a good ability level. Looking at their fundamental movement skills the child has a good level as shown they have a minimum level of 3 in half of the areas with the other half the maximum level of 4. Throwing, catching and agility were the 3 areas of fundamental movement skills that they scored a level 3. The child showed exceptional levels of running, jumping and balance. An activity where the children needed to throw balls of different sizes at other balls to move them to the opponent’s side of the court, in this the child showed a good level of throwing and catching. The child showed that they were competent at throwing the ball hitting their target on most occasions and only missing occasionally while also usually catching the balls that were flying towards them. To get to the next level they would need to be hitting the balls more often. Their agility and running were assessed in the warm-up task where the students had to run around a grid and change direction quickly. The student showed excellent technique while running giving them a level 4 while their agility was good there were some occasions where they weren’t as quick to change direction of their right foot. If the child improved off their right foot, they would be level 4. The students jumping and balance was assessed by a game where they had to jump about from certain cones from one foot to another. The student demonstrated excellent jumping skills as they gained good height from the jump using their arms well, while also landing with no movement and no need for readjustment or flailing arms. 
The student’s knowledge of game rules and tactics were assessed during the games after the teacher had discussed rules. The knowledge of rules were good as they understood what they were meant to do and what they couldn’t, the student achieved a level 3 as there were some games where they didn’t seem to use any tactics after feedback and previous results. The student’s teamwork and communication skills were also assessed during the games as they would have to work together, the student did show good levels but did not always put the best idea above their own thus giving them a level 3. The affective domain was the hardest domain to assess as this was all about how they felt about physical activity. When there was a lull in the lesson the child could usually be found doing different versions of gymnastics movements, this to me indicated that they enjoyed being physically active as even when they didn’t have to be they were. The child also didn’t need any external motivation to take part in the games and were usually excited this is why they were given level 4 for both.        



Critical reflection:

In this critical reflection and looking at my assessment of the child, I feel I could’ve used more of a formative assessment if I was to give feedback. In this case I only did a summative assessment after 1 lesson. This should’ve been done over numerous weeks so that I could gauge a holistic assessment and not just a one-off lesson. Over the weeks I could’ve also given the child some feedback so that they could improve their own performance as regular formative assessments for primary school children in physical education helped improve the students learning but also the teachers learning and delivery of the lessons (Ní Chróinín, 2013, Chng and Lund, 2018). As I only got to observe a singular lesson, I also did not have time to see the lesson plan beforehand so that I could ask the teacher to work with me to accordingly be able to have a high-quality lesson while also allowing me to see the child be active enough in certain fundamental movement skills so that I could assess them. Luckily for me and the assessment the teacher incorporated games and tasks that involved all the fundamental movement skills that I needed to assess the child. The final reflection point of my assessment would be how I assessed the affective domain, I used baseless assumptions on actions I observed instead of asking the student themselves how they felt about physical activity. I should’ve used the Physical Activity Enjoyment Scale (PACES) as well as my own observations to fully understand how the child felt about physical activity so that I could assess them and award them the most fitting level (Kendzierski & DeCarlo,1991).
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