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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Revise the correct use of apostrophes
	I have revised the correct use of apostrophes. Focusing on plurals.

	Targed/Target 2
	Revise accurate Harvard referencing, including citing authors within the body of the text.
	I have tried to keep using the guidance throughout to ensure accuracy. 





[bookmark: _Hlk37452689]How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

The task that has been assigned to me consists of creating a report that lays out one of the aspects discussed in my first placement school’s ‘School Development Plan’. Within this report I will need to discuss the actions the school have taken to implement the chosen area, the impact of these actions, and bring relevant literature into a discussion that will critically analyse the actions taken by the school. As well as discussing what I have learnt from this experience in order to move forward with my own teaching career a more knowledgeable member of school life. The aspect of the SDP that I have chosen to write about is: “Introduce whole school topic launch days each term”. The topic launch day introduces the topic to the students e.g. colour, and gives the students the chance to learn lots of information on several areas related to the topic through guest speakers and parents’ presentations, before the students then decide what they want to learn more about that term. The school whose SDP I will be discussing in this report is a small, rural school, consisting of 110 students across 4 classes. A mixed nursery/reception/ year 1 class, a mixed year 2/3 class, a mixed year 4/5 class and a mixed year 5/6 class. The school has very few free school meals, and extremely low numbers of English as an Additional Language students. The school itself has been making large changes to their day to day routines in preparation for the new 2022 curriculum, Donaldson (2015). 

The basis of this report is on the SDP, so we must discuss the purpose of an SDP. Cuckle and Broadhead (2003) wrote that an SDP is created by a school with the sole purpose of enacting change and growth in a whole school setting. They go on to state that an SDP is a constant, long-term planning document to ensure incremental, positive improvements are being made consistently to both the standards of learning and the quality of teaching taking place. Xaba (2006) describes the importance of SDPs in the integration of education reform into school policy and structure. This use of SDPs for implementing education reform is highly relevant today as schools are working towards integrating and adopting the upcoming 2022 curriculum for Wales, Donaldson (2015). The process of an SDP should be personal and individual to each school and its social, cultural and educational needs, Sahin (2013). The processes that form school development planning, according to Hatton (2001), are the review process, whereby the school look at analysing where they currently are, and their strengths and challenges in order to determine which areas of the school need prioritising. The next stage is the designing stage, whereby these priorities are translated into targets and objectives in order for action plans to be created in order to bring those necessary changes to fruition. Following the design stage is the implementation stage, whereby the school carry out the action plans. The final stage, and according to Agi (2017), the most important one, is the evaluation stage, which consists of the school looking at the objectives and the action plans and engaging in a variety of methods for self-evaluation, such as discussions, observations, questionnaires etc. 
Helmer, Sektionen and Hogskolan (2012) wrote that students should not just be passive receivers when it comes to their learning. They discuss the importance of students being involved in the planning, creation and implementation of the learning, rather than simply being fed knowledge with none of their own input. Holec (1981) stated that in order for students to have autonomy over their learning there needs to be an element of both planning and reflection. This would relate to the students reflecting on what they have learnt during the topic launch day, and writing down their thoughts on what they would like to continue learning about. Mercer and Williams (2014) agree that a key element of student autonomy requires them to engage in the planning process, but also believe that self-motivation is required. This was backed up by Reinders and White (2016), who believed that the role of the teacher should be to aid the student’s development of their own self-directed learning skills, in order for students to become intrinsically motivated learners. This role of the teachers, to facilitate the development of skills, is not the only role. According to Reinders and Hubbard (2013) teachers are necessary to allow students to engage with open resources, and ensure their effective use. In relation to the SDP, the topic launch day is an opportunity for student autonomy only because teachers have ensured that it is an available resource for the students to utilise. The parents and external speakers are chosen by the school staff in order to ensure that students have sensible, educational and fun areas to choose from, while also making sure that all areas of learning are being represented.
Another area of theory that the topic launch day relates to is the aspect of parental involvement. Tadesse (2014) discusses the importance and impact a good teacher/parent relationship can have on a child. They go on to say that communication is one of the most important tools to achieving this positive relationship, and that if teachers can take onboard the needs and expectations of the parent it can mitigate future disagreements. Part of listening to parents and fostering strong relationships is involving them not only in their child’s education, but also in the life that their child has at school; hence the importance of their inclusion in the topic launch days. According to Rispoli, Hawley and Clinton (2018) one of the reasons for diminished parental involvement can be the lack of invitation. They suggest that often, parents are in need of an invitation to get involved in school activities and without one it can be difficult to forge strong ties between school and home. This topic launch day would be an opportunity for the school to ensure that all parents have the option to get involved with their children’s education, and the invitations the parents receive would increase the number of parents and guardians who are willing to take part. Evidence from systematic reviews support the effectiveness of taking a whole school approach, involving staff and students, with the wider school environment and local community can have a positive impact on wellbeing (Wells et, al., 2003 and Stewart-Brown, 2-66, cited in Clarke, O’Sullivan and Barry, 2010, p.3).  
When discussing the action point that I have taken from the SDP, it is vital that we look in more detail at the processes the school undertook in order to reach this objective. The first stage, as briefly mentioned previously, is the review stage. This process is to ensure that the school is not only staying aware of their current situation and up to date on their needs and areas of improvement, but also that they are looking at the opportunities in their external environment and finding the areas of development that need prioritising, Heinrich (2015). One of the issues that Xaba (2006) mentions in her research on SDPs is that the review process must be as broad as possible, and include all possible stakeholders in order for it to be an effective stage in the SDP process. However, he goes on to state that too often schools only engage with teaching and management staff when looking at action points that relate to student learning, which is something that schools need to be vigilant in avoiding. One of the key components of the review stage is the use of data collection methods. Schools use a variety of instruments, such as surveys, questionnaires, observations and analysis forms. In relation to my own SDP and the steps they took during their review process to create the action point “Introduce whole school topic launch days each term”, there were several data collection methods used to identify this as a priority area. Firstly, the school discussed with its stakeholders the upcoming 2020 curriculum for Wales, Donaldson (2015), and how they could potentially change the structure of their curriculum in order to implement the four purposes and AoLEs effectively. This discussion was also to ensure that the school culture was effectively reflecting the needs of the students, as according to Miravet and Garcia (2013) teacher’s thoughts and their values play a huge part in the creation of the school culture. They then carried out interviews with the school council members in order to get their opinion on how they could improve the school and its community, and discussed improvements to create a curriculum that gave the students a higher level of autonomy over their own learning. Members of the school management team then visited and observed the steps other primary schools within their area were taking to implement the new curriculum to give students power over their education. While the school had engaged a broad plethora of stakeholders in the review process and utilized a variety of different methods for data collection, Xaba (2006), it is important to note that parents were not brought in on discussions before the review stage was completed and the design stage began, which limits parental involvement. Although, as MacBeath (2008) wrote, an SDP is a continuous cycle of reflection, therefore, reflection is not simply a stage within the process.
The design stage is where the area in need of prioritizing is turned into an objective, such as “Introduce whole school topic launch days each term”. The objective is then discussed to determine what actions should be undertaken to achieve this point, what resources are needed, who will be involved, when these actions will take place, and then finally this action plan will be reviewed to ensure that it is workable, Agi (2017). The school started with the broad objective of giving students autonomy over their own learning, and some creative rights over the design of their curriculum. They started looking at possible actions that could be taken to fulfil this objective. The observations, interviews and discussions carried out in the review stage culminated into the decision to create a topic launch day that would ensure students not only had autonomy, but also opportunities to engage with members of their immediate community. They then decided that this topic launch day would be at the beginning of each term, include all stakeholders who had hobbies, jobs or connections that suited the chosen topic for that term and would be organized by the management team with support from other staff and PTA members. One of the hardest parts of this stage for the school, was determining a success-criteria to assess the success of these topic launch days, however, through discussions with all staff members, one was created. According to Read (2010) a success-criteria breaks down a task not only making it easier for each action required to be completed, but also ensuring that the assessment following the task is efficient and thorough. 
The third stage of the SDP was the implementation. The first of these topic launch days was carried out in the autumn term using the topic of colours. They had speakers and demonstrations from various members of the community including parents, staff members and local businesses and organisations. The event was monitored by the school’s management team to ensure photos were acquired and observations made. This information was going to feed back to create an accurate picture of the success of the day. 
The final stage of the SDP was the evaluation stage, which Karagiorgi (2012) deems the most important part of the process, as it not only measures the success of the actions taken, but also feeds into the next stage of the SDP as a cyclical process. This is where the school looked at the evidence obtained from the monitoring process during the topic launch day, as well as their own recollections of the event and assess it against the previously created success criteria. The school deemed the topic launch day a success, only finding that there were too many speakers present for the amount of time they had available, this was then added to the SDP as a target for the next topic launch day moving forward. They decided that these events were an effective tool for ensuring student autonomy, however, it was discussed that it made planning in advance for each term impossible for staff, as they needed to hear their student’s ideas for subject content before planning. 
The school successfully followed the four-step process to carry out the chosen action point in their SDP, but as discussed previously, evaluation is a key step in the process. Therefore, it is important to look at the aspects of their SDP process that could be improved for the future development of this and other action points. The lack of parental involvement in the review stage means that as stakeholders they are being overlooked, and their opinion on the areas for improvement in the school are not being heard. According to Hornby (2011), parents have insights into school life and a point of view that is unique too many other stakeholders, which means it is vital that they are being utilised throughout the School Development Planning process. As an SDP is a cyclical process, I would suggest that the next review stage should include input from parents to inform their next steps. During the design stage the school staff created a success-criteria, making a self-evaluation of the Topic Launch Day easier and more effective. Although, in future it would be important for the school to include all stakeholders such as parents, guardians and governors in the creation of the success criteria, as they are closely involved in the success of the Topic Launch Day too. The schools use of monitoring during the Topic Launch Day in the implementation stage, allowed for first hand observations, which is important to the quality of data being gathered according to Denscombe (2014). However, he goes on to say that in order for observations to be an effective form of data collection, field notes need to be made in collaboration with the observation. Therefore, it is important for the school to carry out filed notes in future monitoring observations. 
This has been an invaluable process for me as a trainee teacher looking to move into the teaching career. SDPs are a huge part of the continuous development and progression of a school, so it has been insightful to see how they are created and the processes that allow schools to keep them up-to-date with the needs of the school community. This assignment took one action point from my first placement school’s SDP and analysed the processes and steps the school put into place to enact change to bring that point to fruition. The main lesson I have learnt through this task is the importance of involving all stakeholders in decisions that affect the school culture, the learners, the staff and the curriculum. Each separate group of stakeholders have unique insights into each action point, and should be utilised throughout each of the SDP stages to gain a deeper level of understanding on the needs of the school. 
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