 
Journal article
Introduction
In a multicultural society where every child has a right to an education the teaching of English as a second language is increasingly more relevant in nearly every school in the UK.
Classrooms in city schools can have in the region of 28 different languages spoken.  The challenges of effectively teaching these children requires funding, specialist staff and parental engagement.  In Wales problems with language attainment have been identified.  Specifically, that it can take between five and ten years to achieve academic competence (Government, 2015).  However, a primary school in south Wales has achieved success with teaching EAL pupils. An investigation into this success was made during a placement opportunity at the school in question over a seven-day period.  The placement provided opportunities to find out how this was achieved and what successful strategies and approaches the school identified and implemented and which resulted in EAL pupils having above average educational outcomes. This was done by using a triangulation methodology which included pupil observations, an interview with the Head Teacher and a comprehensive literature review. In line with the BERA 2018 ethical guidelines and looking at policies, theorists and schools’ statistics, the advantages, and disadvantages of the whole school ethos into how EAL pupils can succeed was explored.

Literature review
Currently in the UK over two million children speak 361 languages between them (Goverment, 2019) and have English as an additional language (EAL) because English is not their first language. This vast number of children, who have (NALDIC, 2019) English as an additional language is growing yearly by 2% and in 2018 there were 31,132 (6.7%) (Government, 2019) in the UK aged 3-18 years old, a figure which had doubled since 1997 (Foundation, 2019) . Local Authorities have a duty to provide all children in their area with a place at a suitable primary school in order that they receive an education as demanded by the Education Act 1996, Section 14 (Education, 2018). The children themselves could be refuges, asylum seekers or belong to established ethnic communities (Foundation, 2018).
In the school which provided the background for research into ‘How children with EAL are supported in school’, 50% of the children who had EAL were asylum seekers or refuges and 4% were Romani gypsies (Education, 2018). Unfortunately, some of these children are not allocated to a school straight away. According to the (DFE 2018) they should have a school placement that is adequate from Ofsted within a 20-day period and follow The School Standards and Organisation (Wales) Act 2013 (Government, 2017).
The Welsh Assembly Government (WAG) has also put in place a duty for parents to promote their child’s education achievement . This parental role is to prioritise UASC need to write out in full as well in the admission of their child and create a IEP plan for each child to address the specifics of their every educational needs (Government, 2007),, overall care and support plan , which is outlined in Education Act 1996 (Section 576), Children Act 1989 and Parental Documents Responsibility Agreement Regulations 1991 (Government, 1991).
Theorist Angela Creese published reports on pedagogy and practice and emphasised that interactions between parents and practitioners on EAL in a multilingual classroom was vital for children’s outcomes (Creese, 2010), additionally Andrew Read, Bourne and McPake stated that the ‘Models of professional development’ emphasised this (Read, 2012). Although measures are put in place children could still be invisible to formal education and could result in the child not being able to reach their full potential . The less developed language skills make it difficult for EAL pupils to access the curriculum and therefore there is a risk of underachievement (Richardson, 2019) . The Bell Foundation, a charity in Cambridge, are continuingly working to overcome exclusion for EAL pupils and their programmes to work across the education system to provide training and resources  so EAL pupils can access the curriculum and improve their educational outcomes, to benefit society and child as a whole and emphasise this is done through leadership, good practice and capacity building (Madeleine Arnot, 2014).
Welsh Assembly Government (WAG) statistics show the unknown or not stated EAL pupils ages 5 years and over are at a high level and in danger of not having an education for example in south west Wales , Powys- 116, Ceredigion- 179, Pembrokeshire- 127, Carmarthenshire-110, Swansea- 126, Neath, and Port Talbot-33 EAL children are not in education (Goverment, 2017)  . And throughout Wales totals of EAL children amounts to 2293 (including north Wales, central south Wales, and south east Wales). As stated by Estyn ‘this highlights the importance of educational outcomes for each child with EAL’ but fortunately this is not always the case because most children do not have a say in their formal education or even know their own rights and neither do parents, arguably due to their different cultural backgrounds (Estyn, 2018) . In 2016, UNICEF issued An Agenda for Action on Children, and called upon all governments to act and make children the centre of their policies. As a result, WAG committed to the UNC RC the Rights of the Child and Young Persons (Wales) Measure 2011 and under Section 2 WAG developed the Children Right Scheme 2014 to ensure this (Government, 2019). In addition WAG adheres to Article 12 which states that every child has a right to say what should happen when adults make decisions for them and take their opinion into account when making educational decisions regardless of whether or not they are from an EAL background (Child, 2020)..
In 2010 WAG sent all schools a DVD about supporting children and their families with EAL called ‘Many voices’ ,the contents of which provides guidance and assurance for their personal education system in Wales (Government, 2015).. Additionally, in Wales, Gwent Ethnic Minority Services (GEMS) provide specialist staff to support EAL pupils and schools by giving advice to schools on race equality for the schools and governing bodies (Estyn, 2018). Moreover, they can make home visits to ensure communication between schools and caregivers are established, this role is essential to help break barriers and any concerns that caregivers may have which can then be passed to the school (Service, 2019).
Statistics by (WAG) stated that EAL pupils acquiring EAL through a local authority and their stage of development has risen. It is referred to in 5 stages. Stage A (new to English) figures show 6,515 pupils , Stage B (early acquisition) shows 6,281 , Stage C (developing competencies) shows 9,070, Stage D (competent ) shows 7,230 and lastly Stage E (fluent) shows 5,360 (Curriculum, 2019). Therefore, in 2012, WAG published ‘Qualified for Life’ to improve all outcomes and closing the gap between the disadvantaged and advantaged children, to improve the education system for all children so all children in EAL have a better chance of attainment and access to the curriculum (Andrews, 2017).
Although there are many policies and reports from professional bodies UNICEF delivered a report in 2018 that stated ‘ there are barriers to access school from an EAL perspective to enter education (Chetwynd, 2018) for example the guidance and funding from WAG the Ethnic Minority Grant (EMAG) used to support EAL. In 2011 the national figure was £203,995,29 and transferred funding responsibility to the DFEE instead of WAG which is difficult to access due to the process (Curriculum, 2013). Schools are now getting less funding for pupils and therefore practitioners are struggling to supply the resources or teaching assistant staff (Foundation, 2019).. Theorist Milail Bakhtin a Russian philosopher emphasised the importance of human connection and stated that ‘we learn words from people and not dictionaries’ as the words themselves carry meaning from them spoken before (Foundation, 2018). Therefore, funding could impact an EAL student, but the key is communication between language learning from the dialogue and how the practitioner or caregiver communicates it effectively  (Government, 2019). 
Sally Holland, Commissioner for Wales, suggested that children with EAL were not being supported (Holland, 2017). Additionally she reported that the main barriers were that the children or parent guardian, experiencing a school in the UK who had no past education, would have many obstacles, and that learning a new language and fear of racism were high on the list of caregivers concerns (Holland, 2017). Also making friends and understanding Welsh cultural norms which differ from their own culture, can be overwhelming for the whole family and could contribute to behavioural issues  (Holland, 2017). A report from the Bell Foundation stated that they in fact interviewed teachers and parents across the UK and the findings showed that the parents themselves cared about the academic and social progression of their child. Although on speaking to teachers they found there was a lack of engagement between teachers and parents turning up to parents’ evenings to see the progression of the child (Foundation, 2018) , and they also had little understanding of the school system itself (Foundation, 2019) . Jerome Bruner an education psychologist in the 1970’s stressed the importance of social interaction with practitioners and caregivers and how it linked to language development. Analysing adults and children at home (Thought, 2017), he identified that language was acquired in the context of meaningful interactions between caregiver and child, this is scaffolding by the Language Acquisition Support System (LASS) and suggests that the link between caregiver and practitioner is essential for the EAL learner (Pound, 2016). Lastly past trauma could affect them too either from parental experience of school or circumstances not in their control from their original place of birth (Sood, 2015). Creating an inclusive environment for all pupils is undoubtedly a must and due to these barriers, some children will not be in the EAL statistics at all (Curriculum, 2019). Currently NALDAC suggests that 23% of EAL children are not in school and are home schooled therefore would not be included in the statistics (NALDIC, 2019). Additional data from 66 local authorities in the UK identified that only 33% of EAL students attended Further Education, 26% attended secondary school and 9% were in other provisions (NALDIC, 2019) and therefore were not in age recommended employment or training (ADCS, 2016). In October 2014 WAG published Qualified for life: An education improvement plan for 3 to 19-year-olds in Wales to try and reform education for all children by building upon the work identified to improve school. The report will be given to ESTYN and possibly be approved in May 2021 (Goverment, 2017–21).
Even though some children, before coming to the UK, may have been well-educated in their country of origin, others may have had little, or disrupted schooling. However, children need to be properly safeguarded and need to be able to access advocacy support (Holland, 2017), so that they access educational opportunities, including language skills and extra support needed under the Social Services and Well-being (Wales) Act 2014. Some of the children and their families enter the social care system for many reasons and need help to access legislation which is in place to help them (Government, 2014).. Legislation including the Well-being of Future Generations (Wales) Act 2015 (Government, 2015), the Housing (Wales) Act 2014 to help with accommodation, and the Violence Against Women, Domestic Abuse and Sexual Violence (Wales) Act 2015 (Organisation, 2019) if needed to help them rebuild their lives and fulfil their potential in the UK as a whole family as statistics say 75% of EAL children witness domestic abuse, neglect, lack of food and sexual violence. Evidence from UNICEFF suggests that these children do not achieve their full potential (Holland, 2017) so therefore WAG is continuing to fund TGP Cymru until March 2022  (Cymru, 2019), through the Asylum Rights Programme, to provide advocacy support to
asylum seeking children and young people, looking at the whole child with multiagency and not just education, as the well-being of the child starts with their home environment  (Sally Kendall, 2006).
.WAG also supports children through the United Nations Conventions on the Rights of the Child (UNCRC) so children can access their rights (Child, 2020). They are set out as seven core aims, this ensures that all children can access and be taught about their rights and that WAG will ensure they have access to learning opportunities in education, free from abuse, have access to cultural activities and are listened to, treated with respect, have their culture and race recognised (Edith, 2017), live in a safe home and are not disadvantaged by poverty (Government, 2015). In Wales Poverty impacts the end of Foundation Phase by 18% for EAL children compared to their peers (Foundation, 2018),  and 32% by GCSE if sustained in poverty and the attainment continues throughout their education and into their life span like a domino effect (Zheng, 2014). With an additional EAL disadvantage attainment would be more difficult than their peers, but to have Estyn’s suggested educational outcomes (Estyn, 2018) to be maximised for the child’s development, poverty is a big factor that plays a part in outcomes. Statistics for Wales, in a report by WAG, stated that ‘98% of children with EAL have come from homes of poverty’ affecting their progression into Higher Education (Goverment, 2017).. The Bell Foundation added that EAL children need resources and guidance throughout their education for them to have access to Higher Education to reap all the benefits that a child (Foundation, 2018), without EAL, would have access to and their continuing development could eliminate the barrier for Higher Education for them, to have a good experience and therefore pass down to the next generation (Croose, 2007). As emphasised by Professor Donaldson in Successful Futures, all children are our future and should not be disadvantages by the barriers they face and therefore the curriculum has been reformed for all to access (Donaldson, 2015).
In the future, by 2023, additional national organisations will work with (WAG), for example NALDIC works with bilingual learners in developing the curriculum for language development and professional development for all staff in all levels of the profession. At their annual conference, review the year before to improve language development in the curriculum (Curriculum, 2019). Additionally Theorist Abraham Maslow’s well-known Hierarchy of Needs (1943) is still used in schools around the globe to encourage educators to consider the pastoral, social and cultural needs, because as Maslow stated this is an essential part of learning to progress to become the best they can be (Maslow, 2013). Specifically five elements for successful learning include; psychologically they need stability such as help from poverty, nutrition and homeostasis, the second is the safety of their home environment and their family (Maslow, 2013), the third is to belong in their environment feel loved and create friendships, the fourth is then built up from these and this can create self-confidence, achievement and respect between everyone, and lastly self- actualisation, the creativity and problem solving to fully established bilingual pupil (Maslow, 2013).
Placement
On arrival walking into the school and down the foyer steps by reception there is a map of the world saying ‘welcome to our school and we speak 28 different languages’. Labelling of the languages and connection to the countries all over the world of each language present in the school, instantly gave a sense of welcoming to anyone with a different culture. According to Bennett Intercultural Theory is alearning system on democratic values, in a diverse society which promotes cultural pluralism  (Subedi, 2013).
Observations were in a Year 1 classroom, with 32 children and 9 EAL children all home grown (started at nursery) with one class teacher and one teaching assistant. Entering the classroom there is a globe and around the world the children’s names are placed showing where they were from. Every morning the students talked about this as a whole class explaining a different culture each day. Theorists Cummins and Vygotsky emphasised that exposure to culture provides real opportunities for communication through collaborated activities (Kozulin, 2012). This in an accordance with their equal opportunities school policy and adheres to the Education Reformed Act 1988 and increased responsibilities for education provision, offering equal opportunities to every pupil regardless of age, gender, race, religion, ability or social class illustrating that all pupils are of equal worth (Education, 2014). Additionally, Estyn’s 2018 report of this school stated that is was an important part of curriculum development and had become synonymous with good practice (Estyn, 2018). Lastly, in line with John Dewey's educational point of view, students must interact with their environment to adapt and learn (Crick, 2004)..
The relationship between what pupils bring to becoming literate and the process and how do they use their English and first language in learning to read and write (RRI), was considered by observing the EAL students for 40 minutes sessions each day. This is accomplished using two frameworks, the Bell Foundation provides teachers with the tools they need to achieve the goals and provide practical ways at each stage of language development making valid and reliable assessments of English language proficiency and cognitive skill (NALDIC, 2019). This gives teachers curriculum imbedded practical tools that enables them, in terms of English language development, to set relevant targets and track the progress overtime through a digital tracker. This enables children to achieve their academic potential and shows that the schools infants’ data literacy is above average by 85% and maths is 79% above average (Goverment, 2017), social and personal development topping 98%, in comparison with Wales national statistics (WAG) of 39% for each area. The school has exceeded these initial targets by incorporating both frameworks (Goverment, 2017). Secondly (RRI) Phonics is a whole-school approach to teaching literacy for 4 to 9-year olds that creates confident speaking, fluent reading, spelling, and handwriting and grammar (Miskin, 2017), using engaging partner work with a    teaching assistant, this gives exposes the provision of a rich context to make the input comprehensible(cummings,2017)  (Curriculum, 2006).
Methodologies
For the study a triangulation method was used because as identified by Noble and Heale (2019) it increases the credibility and validity of a study’s results which is in line with Guba and Lincoln (1985) (Forero, 2018) who maintain that credibility is one of four elements which are indicative of trustworthiness in a research study (Golafshani, 2013). Trustworthiness according to Guba and Lincoln (1985), in addition to credibility, also requires establishing transferability, dependability and conformability. In terms of dependability and confirmability (Moules, 2017), this research journal aimed to allow any reader to trace through the study to assess whether the study’s findings could be a platform for further enquiry. This type of ‘audit trail’ discussed by (Carcary, 2009)  is represented by how the study was conducted using a triangulation of desktop evidence (Moules, 2017),
observation, and interview (Korstjens, 2018 ). To establish transferability this study provided a ‘thick description’ of the research process in the methodology  (Korstjens, 2018 ).
Despite this Noble and Heale (2019) point out that there are limitations associated with the triangulation method as they increase the intricacy of the research (Noble, 2019). Looking at the elements of the triangulation elements in detail (Noble, 2019). A desktop study can provide extensive data which has already been peer reviewed and can provide a basis and background and context for EAL research. To ensure that the data used was relevant, accurate and timely a literature search was conducted using the search engine Google Scholar using key words, article journals and literature (books). In addition, government Educational documents from Welsh Government were examined together with work by Estyn. School policy documents were researched, and an evaluation of the Read write inc was also incorporated. Regarding the next part of the triangulation an interview was conducted with the Head Teacher at the school where the observations were being conducted. The interview enabled the researcher to build on the work identified in the literature search and linked to the classroom observations of the students made by the researcher. Observations are a recognised method, often used by teacher researchers in a school classroom setting (Casey, 2009)In addition an evaluation of (RRI) phonics programme was conducted ahead of the observations to gain understanding and assist with the observations.
Ethical issues
Due to the research taking place in a school setting the BERA 2018 ethical guidelines (Association, 2018), were followed. The interviewed, and observations were typed on a laptop with a security code so only the researcher could access personal data collected (Data protection Act 2018) (Government, 2018). All forms were signed and read by head of the university department and the school’s head teacher to ensure that ethical guidelines were adhered to. Permissions to take part in the observations were obtained from the students. It was explained that they could refuse permission at any time or indeed not agree to participate from the outset. All work with the students was done alongside the classroom staff and the placement was agreed by the head teacher.
Results
The results of the literature review showed that Wales wide, with regard to the language development for EAL students, there was a need to improve the education system so that all EAL students have a better chance of attainment and access to the curriculum. 

The effectiveness of Read Write Inc was evident from the observation sessions that were  conducted by the research.
EAL is slowly being integrated by teachers in Wales into their classroom learning every day (Government, 2015). A national organisation called EALAW, a non-profit organisation, commits to promote good language development. This is integrated into schools in Wales and helps make language development happen and meet the EAL children’s needs. School approaches to the education of EAL pupils has been challenging (ESTYN, 2018). The extent of the pedagogy and social issues relating to language development shows a close link to lack of language policy, with the WAG statistics in Wales on EAL children not in education, showing there is an absence of sufficient data on pupil achievement and the only way to measure the link between English proficiency, length of stay in a UK school and social disadvantages with prior academic achievement can only go so far as evidence provided (Curriculum, 2012). A report by Cambridge University, stated that networks need to be established and guidelines developed and shared to raise the status of EAL support, as well as the wider system, and due to this there is a lack of linguistic proficiency which could mask the actual potential of EAL pupils academic potential (Borysiewicz, 2018). They may achieve oral proficiency but lack the appropriate use of academic English which children with EAL are supported with in school. Two frameworks are incorporated namely the RRI which is used all over the world and the Bell Foundation digital framework. The results at the school in question have shown years of exceeding the WAG targets for schools. Initially the school was working with other schools and communities and teachers in the local area to help with EAL and found that this could take up to two years to fully develop for the acquisition of English as a second language.
Parent involvement is an essential part of EAL for children to achieve their full potential (Government, 1991). Teachers get parents involved by having them come in each Tuesday for World Day, to explain to the class the history of their culture for example cooking, wearing traditional dress, and writing in a different language. Even though research has shown that there seems to be a massive barrier in schools, despite (GEMS) involvement, to get families involved, the school in question manages to have excellent parental support and engagement and therefore the school and EAL pupils excel.
Funding from WAG is very limited and lack or resources including staff has a big impact on the school statistics and EAL provision. EAL training ‘evidence clearly shows a need for adequate training and for school-based staff around the UK for all EAL pupils to reach their full potential. However, the school in question has adapted and found Framework to implement with free support from The Bell Foundation, a charity framework for schools. This framework seems to have improved EAL outcomes in the placement school whose results go beyond the all Wales statistics.
Discussion
EAL training should be provided to newly qualified teachers in Wales by embedding it into teaching training (Government, 2015). This would not be extended to older generations of teachers, however, The Bell Foundation provides documents of ‘guidance principles’ and support strategies from age 3 all the way to 16 years, supporting beginners to advanced EAL learners (Foundation, 2019). Due to funding cuts and lack of specific guidance on EAL itself, a report on the National Audit of EAL training states that ‘evidence clearly shows a need for adequate training for school-based staff’ (Foundation, 2018). Since 2009, with the publication of the original audit, this has impacted on government funding, with EAL and Ethnic Minority Achievement (EMA). Therefore, the implications of lack of available training and funding has impacted the learning, achievement shown in the (WAG) statistics in Wales, and inclusion of EAL pupils in the UK (Goverment, 2017). The school itself stated this was massive and problematic as staff training and additional staff speaking the children’s first languages provides opportunities beyond education for EAL pupils and helps the transition between classes. In addition it helps with Jim Cummings different stages of BICS (Basic Interpersonal Communication Skills) and CALP (Cognitive Academic Language Proficiency) in terms of gaining proficiency in a second language (Kozulin, 2012). This is even though studies suggest that it would take five years to gain CALP. The data from the local primary school shows this is not entirely true as EAL pupils are exceeding the initial targets set by the school and the data by 89%. Input from The Bell Framework has enabled them to employ 14 teaching assistants who all speak different languages and who are from different ethnic backgrounds. Studies by NALDIC show having staff with varied language skills from different ethnic backgrounds immediately settles the EAL pupils and supports these learners by using their first language (NALDIC, 2019). The school can then develop cultural values and build on their cultural, religious and linguistic knowledge (L.S. Vygotsky, 1978). Vygotsky Sociology Theory and Scaffolding identified in the Zone of Proximal Development describes learning as a social process, this suggests that intelligence in society and culture in social interactions plays a fundamental role in cognitive development. Laying all these foundations down makes the school inclusive to EAL support both in the school and outside and looks at the whole child as the environment of learning in and outside of school is important (L.S. Vygotsky, 1978).
After considering the Wales wide results of EAL school data and the lack of available funding the placement school applied (RRI) by Ruth Maskin Phonics Framework as a whole school approach (Miskin, 2017). This included one to one tutoring, breaking down the framework for beginners and then building it up to advanced practice, observing children in 40 minutes sessions for all different abilities as EAL. Each child enjoyed the learning, they had instant opportunities for practice, and the staff were able to group students and not exclude them from each other which provided learning through ‘scaffolding and learning through teaching (Ivannia Soto-Hinman, 2009). This approach empowers the pupil and teaching assistants to rise to the challenge. In a case study of a Cardiff primary school it showed that ‘RRI has improved the standard of good practice and high-quality training and teaching throughout the process’. In addition, a 2016 Estyn report stated that’ the arrangements for professional development are excellent result in innovative approaches to excellent learning and teaching’ (ESTYN, 2019).At the school phonics books are taken home and parental support is astonishing compared to that of research by WAG, this empowers and maximises the potential of the EAL pupils by allowing them to use their full linguistic repertoire with bilingual teaching assistants, therefore no child is left behind and they are constantly moving forward to reach the same language proficiency as their peers. Case studies in Dubai of 1644 pupils with EAL ages 3-18 state that ‘undeniable progress and every school around the globe needs to invest in to RRI’ (Kings’ School Al Barsha: Dubai, 2018). This is important for small schools with time limitations.
Conclusion
Although the Welsh Government have highlighted that across Wales there was a need to improve the education system for EAL students to have an improved opportunity for attainment, the placement school had made significant achievement exceeding the all Wales findings.
The drive of the Head Teacher and staff together with the support of the parents have been significant in the successes at the placement school.  Parental involvement has helped the school community embrace the cultural differences and the diversity at the school where 28 different languages are spoken.  These successes have been achieved despite the insufficient funding available.  Even though there are multi-agencies coming in to help with EAL pupils this only goes so far.  Funding from the Welsh Government is difficult to access.  EAL Staff at the placement school organise fundraising for their work with the assistance and support of the parents.   Unfortunately, though this can cause conflict because this money does not support non- EAL pupils who also require more government funding then they receive. Without the triangulation method the EAL achievements of the placement school would not have been apparent.  Gathering information from other methods identified that success can be achieved with EAL students but that support in the form of funding is essential to achieve those educational outcomes.  Indeed, the work of the placement school should be considered best practice and should arguably be incorporated into every school. This would be a good opportunity to open further lines of enquiry into researching how much funding would be needed to incorporate the Read Write Inc, and specialist staff training into every school. Another important element in the success was parental engagement and this needs to be addressed at every school in addition to staff training and use of Read Write Inc. The importance of Read Write Inc was made apparent from the improvements noted in the pupil observations, to further research how RRI aids children’s English language across the world. 
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