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Living in the 21st century, children are becoming part of a fast-growing digital world where technologies such as televisions, computers and tablets are more accessible today than they were even just five years ago. Gottschalk (2019) believes that due to the increased time children are exposed to digital devices, consideration towards children’s safety, educational development and well-being while using such devices needs to be taken into consideration. Gottschalk (2019) and Plowman et al. (2010) highlight that there are consequences on children’s brains and the impact on their emotional, cognitive and socio development. Ofcom (2018) state that, ‘9 out of 10 people had access to the internet at home’ (Ofcom 2018;19) and that 62% of those people spent it on some form of mobile device (figures taken as of 2018). Chassiakos et al. (2016) also highlights such figures that 70% of adults use social media and 27% of those admitted to being addicted to their digital device. The American Academy of Child and Adolescent Psychiatry (2017) believes that to many children it is their parents or caregivers that act as role models, and who help them to shape behaviour, form relationships and decision making, while Reggio Emilia’s (cited in Vakil et al., 2003) theory also supports children’s parents or caregiver as being their first educators. This leaves asking the question after seeing the figures which have been highlighted above, is this positive role modelling for children? 
Chassiakos et al. (2016) believes that with parents continuing to overuse their digital devices, it was  reported that some of those parents were using it as a way to fill their own boredom, but while doing this it has caused a distraction, taking their attention away from interacting with their children. It is during this time that Vygotsky (1980) believes the opportunity to develop children’s learning  is missed, as they are missing the opportunity for engaging in ‘hands on’ learning through play. When there is play and social interaction between parent or caregiver and child, this also supports Vygotsky’s ‘social learning theory’ where it is then that valuable conversation can take place where there will be verbal and non-verbal language exchanged. Plowman et al. (2010) reported that some parents or caregivers were teaching their children how to navigate the internet, using it to find age appropriate websites. Some of this may have been educational, but as Livingstone et al. (2015) believes, the digital device was acting as a ‘digital babysitter’, and while this ‘digital babysitter’ was keeping the child occupied it meant that the parents did not have to.  Plowman et al. (2010) and Livingstone et al. (2015) both produced reports  that found that parents’ laissez-faire approach did not leave them feeling guilty if they thought their child was using the 
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device for an educational function; so, for the parent it had a purpose. Additionally, Livingstone et al. (2015) mentioned that the digital devices were intentionally managed by the parent, thus they maintained a level of control over their child’s device. 
Patailogou (2016) believes that it would be far more beneficial for the child if their parents would monitor their usage and also teach children about how best to use a digital device in a safe way, rather than eliminate it all together. This will allow the opportunity for family interaction where the digital device can be used as a learning tool where both parent and child can discover and learn together; in this instance the digital device will act as what Vygotsky (1980) calls the ‘more knowledgeable other’. 
Using digital devices such as iPads does have benefits. Berninger et al. (2015), Genlott and Gronlund (2013) and Douglas et al. (2012) found that it can motivate children towards learning, especially for children with Additional Learning needs (ALN). Morphy and Graham (2012) believe digital devices that have a word processer program can also contribute to helping struggling children to read and write. However, Wollscheid et al. (2016) and Dinehart (2015) argue the importance of having handwriting skills and how it plays a strong part in developing fine motor skills, it is also a fundamental skill for young children which can help with cognitive development. Dinehart (2015) believes that handwriting can also activate particular areas within the child’s brain more effectively than typing on a laptop or computer alone (can do). The Centre on the Developing Child (2009) describes this area within a child’s brain, prior to them turning three years of age as creating, ‘over one million new connections per second, which is essential for development of various function such as hearing, language and cognitive’. The movement of handwriting contributes to the memory process. As Kersey and James (2013) state, actually seeing the letters (their visual representation) and the copying of them aids the memory and is one of ‘the benefits of motor practice’. Vinter and Chartrel (2010) support the exercising of fine motor skills while developing children’s handwriting  through the traditional way of using pen and paper, especially within the early years, as this will have positive links to academic skills throughout a child’s school life.  
During the early years Bruce (2004 cited in Teachwire 2016) believes that as children’s brains are developing, they need to experience real hands-on learning through ‘play’, where they can engage physically and intellectually, and according to Plowman et al. (2010) and Bruce (2004 cited in Teachwire 2016) this cannot be achieved during ‘screen time’ play. Teachwire (2016), Education and Behavior (2020) and Dewey (cited in Didd-Nufrio, 2011) all believe children learn 
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through first-hand experience in a multi-sensory approach and that experiencing learning by doing will contribute to their holistic development. Allowing children to explore and discover about the world they live in will also contribute to them developing a sense of identity. Palmer (2006 cited in Plowman et al., 2010) believes that not allowing children to have enough ‘hands on’ learning, means they will be missing out on developing linguistic skills, whereas through real life play children will be able to experience talking to one another, thus encouraging productive language. When children are spending too much time on their digital devices it poses a risk to their linguistic development as it exposes children to too much receptive language. 
Plowman et al. (2010) found while undertaking their study that children of an older age found that using digital devices such as iPads had positive effects on their studies. Not only did they find it valuable for note making during lessons, but, as Palaiologou (2016) believes, it also opens up an opportunity for new knowledge by allowing access to a wide variety of information through the internet. Chassiakas et al. (2016) also found that in their early years young children received the same benefits when using a digital device as Vygotsky’s (1980) ‘more knowledgeable other’ when exploring websites on topics that interested them. 
However, leaving children with open access when it comes to exploring the internet does not come without its dangers. The National Society for Prevention of Cruelty to Children (2019a) recommends that parents should talk and explain to their children the dangers of the internet and the use of apps and games. However, as Harrison and Mc Tavish (2018 cited in Arnott et al., 2018) showed, children as young as two years of age are accessing the internet, videos and photos, use YouTube and also had the ability to interact with digital games that were age appropriate to them. This demonstrates the ability of toddlers and how they should not be underestimated. So, one could argue if children are that young accessing the internet then will they be too young to understand the dangers it brings? However, Internetmatters.org. (no date) found that parents were not using any form of parental software due to some of them thinking it was too complicated to set-up. It is the responsibility of the parent or caregiver to safeguard the child by providing them with a safe place to explore the internet. This can be done by placing a parental control on the device to prevent exposing their child to inappropriate content.
Safeguarding children is not just about placing parental locks or restrictions on their devices. As Chassiakos et al. (2016) reported, there are negative and positive benefits of using digital media and they linked this strongly not only to the content viewed, but also highlighted the amount of time spent using it. Growing Strong Families (no date) and Mental Health Foundation (2018) 
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believe that the overuse by children using their digital devices is strongly linked to negative impacts on their mental and physical health and well-being. Growing Strong Families (no date) showed that overuse is an early sign of children becoming addicted to their device which can lead on to negative effects regarding their behaviour. However, Przybylski and Weinstein (2017) believe that the links between children’s mental health and screen time is not straightforward, due to the types of digital devices and how they are used. For example, playing a game during leisure time can stimulate imagination, creativity and allowed interaction with others. If this is so, then how can this be a negative impact on mental health as screen time was being used wisely.  
So, using digital devices in moderation can have benefits such as communication, creativity and developmental advantages. Chassiakos et al. (2016) believes that children aged between one and two years old can learn to build new words while using the digital device with an adult. Even talking to your child while interacting with the device can also have positive effects on their language development. However, adult interaction is not always needed as the power of digital devices has shown. A fifteen month old child watching the same program four times a week over the course of three weeks, means that child can potentially learn the meaning of sign language (Chassiakos et al, 2016).  Even so, the American Academy of Paediatrics (cited in Lauricella, et al., 2015) and Tomopoulas et al. (2010) believe children should not be having access to digital devices such as mobile phones and iPads under the age of two years because of the previously mentioned issues.
Continuing with children and the overuse of their digital device, Chang et al. (2015) and Hale and Guan (2015) made links to sleep deprivation when using a device before going to bed, even if the content being viewed was educational. It will take longer for a child to fall asleep and they will not receive their eight hours of sleep and will not be waking up refreshed. Wu et al. (2017) believes that children of the ages three to six years old who experience less sleep are more likely to have behavioural problems and so they highlighted the importance of early detection. Having less, or a lack of, sleep increases tiredness for children and according to the Mental Health Foundation (2018) this will have effects on their mental and physical health. While children are on their digital device, they are reducing the time where they could be out participating in physical activity. According to Healthy Kids (no date) there are many benefits of children getting involved in physical activities; it will help promote healthy growth and is vital for a child’s development, it is a way to maintain a healthy weight, relieve stress and improve sleep. 
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Another area that affects children is weight.  Chassiakos et al. (2016) believes there are strong links between obesity and the amount of time children spend on their digital device. It was reported that for every hour a two-year-old child spends on their device this increases their Body Mass Index (BMI). According to Hills et al. (2011) this can lead onto children having low self-esteem and depression and even becoming an obese adult, giving themselves a higher risk of developing further health issues such as bowel or breast cancer and type-2 diabetes (National Health Service, 2019). Tremblay et al. (2015) reported that some children are kept indoors for their own safety and it is while they are indoors the temptation of using a digital device is all too easy and unhealthy snacks are eaten. 
This is because some parents’ worry about stranger danger and the risk that their children may injure themselves and so the need to keep them safe, is seen as a greater priority than the child’s physical well-being. However, parents are causing children more harm by keeping them indoors, because, according to Tremblay et al. (2015), indoor air is not as healthy as fresh air, because of the risk  of exposing them to allergens and infectious diseases. 
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	Activity Plan

	Activity:
 Discovering an outdoor area with an emphasis on mini beasts


	
Number of children: 6
	
Age of children: 3-4 years old 
	
Number of adults: 2 

	
Location: outdoors within the grounds of the Nursery

	
Preparation time: 1 hour
	
Activity time: 45 minutes

	Resources: 
Magnifying glass, plastic containers, gloves and one iPad.
Age appropriate Website with minibeast information and images. 
https://www.theschoolrun.com/homework-help/minibeasts 



	Aim/s of activity: 
Our aim is for the children to use the iPad confidently as a learning tool to expand their learning whilst discover the outdoor area. Some children may choose to use the iPad independently and some may collaborate with their peers. Those children that show curiosity or ask questions, will have the opportunity to use the iPad as a source to information, accessing websites, navigate between sites and looking up images. Other children may use the iPad for the camera, to capture something specific and reflect on it back indoors. The image could be used to share with others, or inspiration for a picture.  


	Links to outcomes:
· Children will have access to an iPad which will develop their Information Communication Technology (ICT) skills (www.gov.wales, 2015) 
· While children use the iPad to discover information it will be aiding the children to develop their research skills and,
· will be able to practice handling the iPad in a responsible manner which will comply with the Digital Competence Framework (Hwb.gov.Wales, 2008). 
· During the activity, the children will be using their observation skills, looking at what they find, sparking their imagination skill to think inquisitively at the who, what, where and why of something. 


	Differentiation: 
For children that need challenging when using iPads, it may be appropriate for them to record their findings using inbuilt video recording, which will require them to listen carefully and follow instructions and with problem solving and decision making.

Some children who have ALN may require more time as processing information may take longer, so therefore they will require extra time when using the iPad to ensure they use it effectively.    



	Role of adult/adults: 
The practitioner will need to be aware that children’s experiences using iPads prior to this activity will be different. They will be acting as the facilitator, here they will be providing the children with the resources to aid further interests and develop their learning. 
· The practitioner should be observing the play,
· Be ready to react to verbal and non-verbal cues, 
· Be on hand to offer support and guidance when needed. 
            practitioner and child can learn and discover together.



	The activity:
Once, out onto the chosen area the children will have the freedom to explore. Although the desired focus is looking at minibeasts, this activity is child-led and so if the children show interest in other areas, such as the trees, birds, and plant life then the practitioner will be supportive of this as the natural environment promotes a child’s curiosity (Department for Children, Education, Lifelong Learning and Skills, 2009).
 
The children will have access to a digital device (iPad) this will be used as a tool to aid the children’s learning and expand their knowledge. The children can use the iPad for taking pictures of bug life, trees, leaves, flowers or whatever captures their interest. It can also be used to search websites so that they can discover answers to questions the practitioner may not be able to answer.
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The activity is going to take place outdoors where the children will be able to explore an area that has been chosen by the practitioner. The practitioner picked this area as it complied with the Foundation Phase Framework (www.gov.wales, 2015) as it offered the children a safe, fun and exciting environment where they will be stimulated to be able to develop their learning. Whilst being outdoors Outdoor classroom Day (2018) and UNC Health Talk (2018) believe it has a positive effect on children’s mental health and well-being, as it allows them the freedom to be themselves. It also gives them more motivation to learn and makes learning more meaningful as they learn through a hands-on experience which, according to Reggio Emilia’s theory (cited in Hewett, 2001) and Dismore and Bailey (2005), is what children need to be able learn; it is also fully supportive of the Foundation Phase Framework (www.gov.wales, 2015).
Although this activity is focused on being child-led, the practitioner has supplied several resources as a gesture for the children if they choose to use them. Amongst the resources there will be an iPad which will be available for the children to use; this was introduced as it promotes the children’s Information Communication Technology (ICT) skills. Additionally, it is also demonstrating that the practitioner has recognised that the Digital Competency Framework (DCF) will become an integral part of the curriculum, whereas previously it was just seen as an additional subject in the current curriculum (Welsh Government, 2018). The digital device during this activity will be used to promote the six areas of children’s learning which are to be embedded through the new curriculum ‘Successful Futures’ (Donaldson, 2015). Introducing digital devices to children will provide them with the opportunity to learn and understand how the iPad functions and the number of ways it can be used (Croner-I, no date).
As the theme within the nursery has been minibeasts, the practitioner felt it appropriate to continue the theme during this activity and in an outdoors environment. Although the focus has already been set by the practitioner it is important to be aware that the outdoor environment can trigger a child’s curiosity (Department for Children, Education, Lifelong Learning and Skills, 2009) (DCELLS). It is when children are curious that they are engaged as this will provide them with the opportunity to use their imagination and their creative skills which complies with Foundation Phase Framework (www.gov.wales, 2015). Curiosity will also stimulate conversation between practitioner and child or child and peers and this will also help expand the child’s vocabulary as when children are engaged, they are asking questions about the what’s and the why’s, expressing feelings and describing objects which is supportive of the Foundation Phase Framework (www.gov.wales 2015). The Department for Education (2013) (DfE) Early years Outcomes (pp.5-
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6) in the section about ‘Understanding’  informs practitioners about the ‘Typical behaviour’ children should be displaying at different ages by providing a rich and stimulating environment where children can ask questions, they should be capable of observing carefully, which will lead to further discussion on what they find which is also promoting their language skills within the Foundation Phase (p.11-17) (www.gov.wales, 2015). This will be an opportunity for the practitioner to offer praise which complies under the subsection ‘Social and emotional development’ of the children learning outcomes; children need praise to develop their emotional development and help them become confident, both socially and intellectually (DfE, 2013). 
It is also important to mention that it is while a child is fully engaged that they are in Vygotsky’s Zone of proximal development’ (ZPD) (Vygotsky, 1980) it is here that the role of the practitioner is to build on the child’s previous knowledge and ‘scaffold’ the children’s learning to achieve desired goals. This can be achieved by using the iPad as Vygotsky’s ‘more knowledgeable other’ (MKO) (Vygotsky, 1980). Using the iPad alongside the practitioner will be supporting the DCF as it will be teaching the children under the section Health and Well-being of the DCF on how to handle the iPad with care and in a respectful manner (Welsh Government, 2008a). According to DCF sub section 10 (Welsh Government, 2018) it will also be an opportunity for the children to develop and become confident users while using the iPad which promotes the section ‘Producing’ of the DSF (Welsh Government, 2008a) as the children will be able to practice navigating through websites and searching for desired objects. Some children may choose to do this alone once they are more independent and confident or maybe as part of their social and emotional development once they are confident in building relationships or they could work with their peers and discover together (Croner-I, no date). 
As there is only one iPad between six children, those that are choosing to work alone will need to consider the other children. The ‘Interacting and collaborating’ section within the DCF Foundation Phase (Welsh Government, 2008a) requires children to take turns and manage their emotions. This may be challenging for some children as they will want to put their own needs first and they may show some level of frustration, it is here that the role of the practitioner is to reassure and provide lots of praise as sharing is a an important part of children’s social development (Raisingchildren.ned.au, 2017). Another challenging aspect here would be to consider children who may have additional learning needs (ALN). The DCF under section 17 (Welsh Government, 2018) says the practitioner will need to ensure that digital devices are made available to all children of all abilities, as it is a tool for all which can enable children to achieve their best possible 
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outcomes in aiding their skills and development.  This is a clear principle of the ‘routes for learning’ (Welsh Government, 2020). This shows that the practitioner is complying with Welsh Government (2020) by adhering to the individual child’s needs. The iPad can be adapted to tailor the children’s needs as shown on page 4 of the Routes for Learning: Draft Guidance (Welsh Government, 2020) which states that there is more than one route to take to reach their milestone.  
For example, if a child with autism took part in the activity and they showed interest in the iPad the practitioner will not be able to tell the child to wait their turn in the same way as a non-autistic child, as according to Autism speaks (2018) autistic children have trouble understanding a verbal explanation; all they would understand is hearing the word ‘no’ and to them they are not allowed to have something, so taking turns would be challenging for autistic children as they can get anxious if things do not go in the way they think it should (Autism speaks, 2018). So, during this activity introducing a second digital device will appear helpful as the practitioner will be displaying consideration to the individual needs of the children which complies with the Foundation Phase Framework (www.gov.wales, 2015). Due to possible funding it may not be another iPad that would be introduced, but perhaps it could be a digital camera for children who choose to take pictures or video record their findings.  
When children are using the iPad camera, they are following the DCF in learning how to operate and handle the iPad which is also promoting their fine motor skills according to the ‘physical development area of learning’ in the Foundation Phase (www.gov.wales, 2015). In some cases, there will be children who will need to demonstrate ‘understanding skills’ when they are listening and following instructions from the practitioner on how to take photos (DfE, 2013; Croner-i, no date). Allowing children to explore freely when looking for leaves and minibeasts is encouraging Montessori’s theory on child-led play where children learn through a first-hand experience (cited in Lillard, 2013) and by allowing them to document their findings on the iPad the practitioner is ensuring they are developing their ‘data and literacy’ skills under section 4.2 of the DCF (Hwb.gov.wales, 2008b). According to Palaiologou (2016) digitally documenting what they find will provide the children with meaningful ways for them to share with others and for children to be able to share their experiences, whether it is back in the nursery or by taking the images home, they will find this stimulating. It is another positive way of continuing the children’s interests.
When working on the iPad this will challenge the children’s problem solving skills. Under 4.1 of the DCF (Welsh Government, 2008b) then children will have to overcome problems if something does not work.  This can mean that the child may try and find a way of working it out independently. 
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According to Parent Toolkit (no date) it is here that another level of curiosity can happen, as it can give the child more determination to think and figure something out independently. However, some children may have to ask for help and if they feel confident to ask the practitioner for help, then this shows the importance of Bowlby’s Attachment Theory (cited in Cherry, 2019) on relationship building, as maintaining a positive relationship makes the child feel valued, happy and so they will enjoy learning. It also offers other benefits as Chomsky (cited in Garton, 1995) believes that through social interaction with the practitioner it can contribute to developing a child’s language and communication skills. 
Being on hand to help children will require the practitioner to be digitally confident. As everyone’s experience on using digital devices is different, it may be that the less confident practitioner will be required under the DCF (sub-sections 18 and 22) (Welsh Government, 2018) to undertake a level of training to develop their confidence when implementing the DCF into their teaching. 

















Let us keep
      our children       ………..safe on-line                    
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(Source: Marmarisinfo, 2018)










…………………………………………………Introduction
The aim with this leaflet is to help equip parents with the knowledge and understanding of the safeguarding issues that surround children using the internet. With figures from 2018 showing that 9 out of 10 people had internet access at home and that children as young as 18 months know how to navigate a mobile phone to access images, videos, and games. This leaflet highlights the positive outcomes of using digital devices and the effects it has on children’s social, emotional, and educational development. What we want to achieve is making parents aware of using the internet to its full potential, but doing this in the safest way possible.                                                                                                            ……………………………………………………………       …..  (Ofcom, 2018; Arnott et al., 2018; NSPCC, 2019b). 









         Social media

Being able to stay connected on-line is a modern form of staying in touch with friends and family, if isolated from others it can be used to maintain and develop relationships. Currently there are many ways through tablets and smart phones that can keep you connected with the world. Here are just a few: Snapchat, Facebook, Instagram YouTube, and WhatsApp.
Some of the issues you need to be aware of on social media sites regarding your child include:

· 
· Emotional abuse 
· Sexual abuse                                                          (NSPCC, 2019b)                                                                                           







· Cyberbullying
· Emotional abuse 
· Sexual abuse                         (NSPCC, 2019b)                                                                                           
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(Source: Marmarisinfo, 2018)


Allowing your children access to any one of those mentioned above can potentially cause harm for them. Children need to know the importance of sharing personal information with people they do not know, the concept of ‘stranger danger’ is the same in this instance, not everyone appears to be who they say they are. There are people who will disguise themselves as anything and anyone to try and befriend you child:






· [bookmark: _Hlk40308689]Groomers
· Paedophiles 
· Stalkers online                      
Disguising themselves as someone they are not.
,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,(Safeguarding Hub, 2018)



[bookmark: _Hlk40371977](safeguarding Hub, 2018)


· Talk to them about who they are talking too
· What information they are sharing
· Only accept people they know
· Make sure your children know they can talk to you if they are worried.  
· Place blockers on their devices
                              
(UK Safer internet centre, no date; Internetmatters.org, no dateb)

[bookmark: _Hlk40309656]A lot of social media sites are ‘selfie’ based and as parents you need to aware of the types of images they are sharing with others. Using Snapchat as an example, this is an app where you can send a ‘selfie’ to your ‘friends’, but once delivered and after being viewed within 10 seconds it is designed so that the image disappears and it can then no longer be seen by another individual. However, this is false, for while the image may be gone from the device, it is not deleted for good, as it could have been quickly saved by someone who you thought was a ‘friend’, but in fact could be a paedophile. That image will always be available for them to see. If you believe your child is using any of the above apps, you need to:














[bookmark: _Hlk40309850]Blockers are a safety measure parents can put on their child’s digital device. They are there to stop your child searching and accidentally coming across inappropriate content, which could be accessed even through a simple spelling mistake. The blocker will only allow your child access to age appropriate games and videos. To find out more information please see the link below for further step-by-step guidance https://www.internetmatters.org/resources/ukcis-social-media-guide-for-parents-and-carers/
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         (Source: Marmarisinfo, 2018)


      Screen time

Children spend an average of 4 hours a day using digital devices, and even though many use it for searching the internet for work, education, leisure, or for just playing games; no matter what they use it for, safeguarding children is always of upmost importance. Parents need to be aware of the amount of time their children are spending on their device since 7 out of 10 parents do not see it as a problem if their children are enjoying themselves or being creative on a device. However, ‘screen time’ also comes with health risks (About Kids Health, no date; Tablets for Kids, 2020).

Children that have less sleep per night are more likely to suffer cognitive, behavioral, and emotional difficulties. Children of primary age need between 10-12 hours’ sleep and if they sleep less than what is recommended, they become irritable, forgetful, demotivated and it can affect their learning. While a child is sleeping their brain is repairing and recovering, ready to be energized to ‘problem solve’ and ‘learn new information’.                ……………………  (About Kids Health, no date:1).















Effects it can have on children:
· Sleep deprivation
· Mental health
· Change in behavior
· Physical effects
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(Source: iStock, no date)
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(Source: Marmarisinfo, 2018)


Physical effects

As seen in ‘Screen time’ children become demotivated due to a lack of sleep. Over time children become lazy, less motivated and would rather play games on their digital device than participate in physical activity. This will also affect a child’s mental well-being as they are more likely to have a high body mass index (BMI) (National Health Service, 2019a), as weight gain can later lead onto depression and low self-esteem issues (Mental Health Foundation, 2018).






Recommended daily exercise for: 



3-4 years old (pre-school children)
3-4 hours per day of doing some physical activity, it is advised that children of this age should not be inactive for more than 60 minutes at one given time.                                               ……………………………………………………………………………….(NHS, 2019b)





5-18 years old
1 hour every day of doing a physical activity that promotes muscles and bones strengthening and aerobics.                                                  (NHS, 2019c)  


,,,,,,,,,,Gaming


However, be aware of the negative effects it has:
· Building friendships in school
· How well they perform academically in school
· Copying the content of what they see (aggressive or bad language)
· ‘Brain becomes over stimulated’                                               (Phycology today, 2016:1)
· Becoming addicted
· ‘Chatting on-line with strangers’                                              (internetmatters, nodateb:1)



There are some video games that can help improve:
· ‘Hand and eye co-ordination’
· ‘Problem solving skills’
· ‘The minds ability to process information’                                               (Kidshealth, 2019:1)


So, as parents:
· Choose age appropriate games
· Choose a quality game - one they can learn from
· Limit screen time
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(Source: Marmarisinfo, 2018)



Tips for parents:


· Lead by example when using your own device
· Limit your own screen time
· Do not ignore your child just so you can reply to a text message
· Have a ‘no media’ rule at mealtimes





· Place time limits on your child’s digital devices
· Monitor what they are watching by using the devices with them
· Explore and learn together                                                              ………………(Very well family, 2019)













           ‘I believe that everything in  ………        moderation is best’                                                                                              



                                                               (Picture quotes: no date:1)

Future reading 
YouTube kids parental guide is a Web page to help parents, follow the step by step guide on how to place a safety lock on your children’s devices https://support.google.com/youtubekids/answer/6172308?hl=en-GB   
National Society for Prevention of Cruelty to Children (NSPCC) stand for ‘We must do everything possible to protect children and young people and prevent abuse from happening’. (NSPCC, no date:1). For information: https://www.nspcc.org.uk/what-we-do/policy-influencing/?_ 
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