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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement





	
	Target
	What I have done in this assignment...

	Target 1
	To be more critical of the chosen methodology 
	To be more critical I have found arguments for and against. 

	Target 2
	To be more critical of literature. 
	To be more critical of the literature I have synthesised arguments by combining research to strengthen the points made. 

	Target 3
	
	




Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The 'meet' day was held over Teams with Jonathan Davies our Network lead and Karl Jones a University tutor. This session focussed on the four dimensions of 'Great Teaching', along with the identification of specific Assessment for Learning strategies.
	During the session, there were discussions regarding the importance of promoting independence and resilience through challenging children's capabilities. This is supported by Donaldson (2015, p.35) who states that the curriculum should "encourage depth of learning and provide an appropriate challenge in ways that will raise overall standards of achievement". The importance of differentiated activities where pupils are comfortable yet also stretched to develop further and achieve their full potential was discussed during the bridging day. Furthermore, Coubergs et al. (2017) argue that differentiation is key to motivating all pupils to succeed and achieve their goals. 
Assessment for learning (AfL) was a key concept discussed during the bridging day. Heritage (2018) states the importance of AfL which is essential to teaching and learning. During the bridging day, the acknowledgement of the importance of AfL strategies was clear, specifically using open-ended questions to build on current knowledge, peer assessment to deepen understanding, along with feedback to correct misconceptions. Moreover, it was discussed during the bridging day that the use of AfL should be a whole-school approach to create a supportive environment. 
Coubers, C., Stryven, L., Vanthournout, G., and Engels, N. (2017) 'Measuring Teachers' Perceptions About Differentiated Instruction: The DI-Quest Instrument and Model', Studies in Educational Evaluation, 53, p. 41-54.  
Donaldson, G. (2015) 'Successful Futures. Independent Review of Curriculum and Assessment Arrangements in Wales'. Available: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf [Accessed: 20th December 2021]. 
Heritage, M. (2018) 'Assessment for learning as support for student self-regulation', The Australian Educational Researcher, 45(1), pp. 51-63. 




Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the 'Test' phase I was absent due to unforeseen circumstances. Therefore, I considered the AfL strategies that I had already used within the classroom. The AfL strategies that I regularly used within the classroom were questioning techniques, including:
- Think-pair-share
- Tell the person next to you
- Thumbs up or thumbs down

	When asking questions to pupils, I made sure to use a range of challenging questions for the pupils to consider. I used a mixture of closed and open-ended questions. During the opening phase, I would ask the pupils to 'tell the person next to you...', to see if they can explain the task ahead. This helps to develop understanding and correct any misconceptions regarding the task. The use of open-ended questions generated in-depth discussions. 

During lessons, I frequently used 'think-pair-share', especially during the opening phase to create discussions regarding the topic. Pupils seem to engage in conversation with their partner regarding the questions asked and seemed to stay on task. I would then randomly choose a number of pairs to feedback to the whole class, this enables a broad range of different perspectives and include a variety of opinions. 

The last strategy I often used was 'thumbs up or thumbs down' throughout the lessons but also during the plenary. ‘Thumbs up or thumbs down’ is used to check if they have understood the task ahead or to reflect on the pupils’ understanding of a topic. Through the use of this gesture, it helps to identify pupils who feel less confident and need the extra support, before moving onto the next topic. 



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	As I was unable to attend the 'share' day of the bridging experience, I spoke with other students who were willing to share presentations regarding AfL strategies they had used within their placement schools. 

	As I was unable to attend the 'share' day, some of my peers agreed to share presentations. This enabled us to share practice and I was able to listen to others experiences of using AfL strategies within different classes in various schools. Sharing practice allowed me to further my knowledge regarding various AfL strategies and gave me ideas of ones I could use in my practice in the future. 
Reflecting on the AfL strategies used, when asking questions to pupils I need to propose challenging questions to develop discussions. Furthermore, I need to make sure to give pupils enough time to regulate deep discussions with their partners, before providing feedback to the class. Additionally, I need to make sure to always follow up on responses to develop the pupils' ideas further. I need to be mindful that pupils could show understanding of a topic during ‘thumbs up or thumbs down’. However, they may not want to show their peers that they have misunderstood and need further help. Checking in with pupils and marking books is crucial to make sure pupils have fully understood. I am keen to use more AfL strategies in the future including peer and self-assessment, traffic lights and talking partners.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? ☐
Paste text here or n/a 

Rhifedd / Numeracy: Lattice Method of Multiplication 
Evidenced by an asset? a
The lattice method of multiplication was completely new to me, therefore I needed to practice before teaching this method to the pupils. The photo attached are the questions that I attempted prior to the lesson to perfect my skills.   

Cymhwysedd Digidol / Digital competence: Just2Easy
Evidenced by an asset? a
Just2Easy is a collection of online tools where pupils can use the various tiles to write text, create pictures using graphics, along with the option to voice record. Files are stored on the portal where I was able to view the children's work, mark and provide feedback. Just2Easy was a completely new portal that I hadn’t used prior to the placement. I now feel confident using the software.    

Gwybodaeth bynciol / Subject knowledge: Word War II 
Evidenced by an asset? a
 














Safonau/ Standards
Professional Experience Template 1: Differentiation
Pedagogy Standard: Refining: Differentiation
What did you do and why?
Differentiation is an extremely important concept as it enables pupils to complete activities that are aimed at the appropriate level of challenge. The four purposes set out for pupils to seek and enjoy challenge and teachers should set the appropriate level of challenge to meet the needs of all pupils and raise overall standards of achievement (Donaldson, 2014). The New Curriculum for Wales has influenced me to provide differentiated activities and to plan appropriately to meet the needs of all pupils. During placement, pupils would complete differentiated activities during lessons, mainly in mathematics and spelling. Pupils were encouraged to aim for the highest level of their ability and if pupils were feeling confident, they could complete a higher level of work. Extension tasks were also differentiated for various abilities to meet the needs of all learners. 

What have you learned?
Differentiation helps to give pupils an equal chance of learning, regardless of abilities, strengths and weaknesses. Helping to create engagement and improve the interest of underachieving pupils if they have an achievable goal. When pupils were given differentiated tasks, they completed these to the best of their ability. However, some of the lower-achieving pupils would often not reach the extension task provided. When pupils were able to choose their level of ability, some would often choose a challenge that was too difficult for them, therefore needing full support. Therefore, it is important that pupils have the opportunity to choose differentiated tasks, yet also situations where they are given a specific task that is suited to their ability. Otherwise, pupils may continue to complete activities that are too difficult. 

What next?
As differentiation can have such a big impact on learners’ development, I will continue to use differentiated activities in the future. During my next placement, I will continue to plan for the different ability levels to enable all pupils to successfully complete activities, making sure to push the more able and talented. Overall, this will enable pupils to become ambitious capable learners, enterprising creative contributors, ethical informed citizens and healthy, confident individuals. Giving the pupils the choice of which activity to complete helps to give pupils control over their own learning. However, going into a Foundation Phase class with younger children aged 5 - 6, I will choose the differentiated activities for pupils to complete depending on the children's abilities. 



Professional Experience Template 2: Mathematics: Fractions – Year 6
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
Throughout the lessons, all pupils were engaged and were eager to complete the tasks. I used positive praise and reinforcements to engage and motivate pupils. I encouraged pupils by smiling or giving a thumbs up when answering questions correctly or to encourage responses. Pupils worked in a calm manner, listened to instructions and participated in discussions. At the start of the lessons, I used 'cold calling' to keep pupils engaged and identify understanding. Most pupils remembered what the two numbers of a fraction were called, along with what a mixed number and improper fraction means, I made sure to praise pupils for remembering this. 


What have you learned?
Throughout the duration of the lessons, I circulated the room to offer help to pupils that needed it. When pupils were stuck, they would raise their hand but sometimes the quieter pupils would just sit there in silence and not ask for help. Therefore, even if pupils did not have their hand raised, I made sure to check in with them in case they were stuck and needed my help. I believe this was beneficial to the quieter students as often they would be stuck on an aspect and need help. I would often praise pupils through verbal or nonverbal praise. I promoted positive learning habits and behaviour within the classroom by using positive praise in Welsh such as "da iawn" / "ardderchog"/ and "bendigedeg". Additionally, I used a thumbs up gesture for reassurance and when pupils were succeeding in their work. The use of praise helped me to create a positive atmosphere in the classroom. 

What next?
I will continue to use positive reinforcement and behaviour management strategies in the classroom to create a calm environment where all are able to learn and reach their full potential. I believe circulating the room throughout the lesson helped to identify pupils who needed extra support, I will continue to do this. In the future, I could use classical music as a way of calming pupils as they enter the classroom at the beginning of the lesson. I would also like to try using a timer so that pupils are aware of the remaining time during a task, which may help to structure the lesson and keep pupils focused. 



Professional Experience Template 3: Cross-Curricular Lesson – Year 6
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
During placement, I taught a Year 6 lesson that incorporated cross-curricular learning including humanities, technology, literacy and mathematics. Pupils individually used the Chrome Books to access their Google classroom accounts via the Hwb website. I provided pupils with an information sheet that included the WALT, a list of historical data to enter and instructions if pupils were unsure of the next steps. Pupils used Office 365, specifically Microsoft Excel and Microsoft Word to create a table and enter historical figures from World War II. After entering the data, pupils would then transfer the table into a pie-chart or graph. Pupils created a Microsoft Word document where they would cut and paste both graphs onto and explain what the data shows underneath.

What have you learned?
Pupils were familiar with using Microsoft Word so able to present their graphs and data easily. However, pupils were not as confident using Microsoft Excel, so using this software during the lesson, enabled them to progress their IT skills. It was clear that some pupils have had more experience of using various software than others, therefore some pupils needed a lot more support. Using cross-curricular learning was crucial as it enabled pupils to progress their skills and develop in a number of areas to meet the four purposes. Pupils were able to meet the aim of the lesson, which was to create a graph using data from Word War II. 

What next?
​​​​​​​​​​​​​​I will continue to plan cross-curricular lessons to develop a range of different skills and help to engage and motivate pupils. Pupils seemed to be engaged and enthusiastic whilst using Chrome Books, so I will continue to use IT devices in the future. Additionally, it would be beneficial to use Microsoft Excel again with the pupils, to develop their skills further and increase their confidence in using the software. 



Part 2: Critical Reflection
Managing the learning environment 
Introduction
This essay will focus on ‘managing the learning environment’ which ‘The Professional Standards for Teaching and Leadership’ identify as a standard of pedagogy, referring to the successful management of the learning environment through promoting positive behaviour to meet the four purposes (Welsh Government, 2019). Donaldson (2015) argues that the impact of the environment to fully engage learners relies heavily on teachers providing rich, stimulating environments where there are opportunities to experiment with resources and collaborate to develop skills and knowledge. Therefore, due to the significance of this topic impacting teaching and learning, I wanted to focus on this area to research further as I am keen to progress my professional development regarding the management of the learning environment. I am interested in progressing my own practice and developing strategies to create a positive learning environment where all pupils are able to learn and achieve their full potential. Additionally, classroom management has been reported as one of the greatest worries for newly qualified teachers (Lew and Nelson, 2016). As a result, I would like to develop my classroom and behaviour management skills further, therefore the focus upon managing the learning environment appeared to be the appropriate avenue to study, to benefit my future practice.  




Critical Discussion of Chosen Aspect 

Research suggests that a well-managed classroom is key to effective teaching and student learning (Kumar and Liu, 2019; Mitchell, Hirn and Lewis; 2017). Classroom management refers to the organisation of learners, space, time and materials to enable learning to take place within the classroom (Sieberer-Nagler, 2016). A more recent definition refers to teachers creating an environment that encourages social interactions, active engagement and self-motivation (Burden, 2020). Classroom management aims to promote positive student behaviour, along with improving academic achievement (Chandra, 2015). It is the role of the teacher to create an environment where pupils feel safe, are engaged and challenged and receive the appropriate support (Chaplain, 2016). However, research indicates that classroom management and discipline are the primary concerns of many teachers (Demirdag, 2015; O’Niell and Stephenson, 2012). Furthermore, what is defined as an appropriate learning environment may vary between teachers (Chaplain, 2016). Moreover, pupils’ learning is directly correlated with teachers’ classroom management ability and teachers’ actions in the classroom have a significant impact on student achievement (Marzano and Marzano, 2003). This source is dated, however, is supported by more current research that the impact of effective classroom management strategies can impact pupils’ academic achievement (Levin and Nolan, 2014). Moreover, pupils’ motivation, understanding and willingness to learn are greatly influenced by teachers’ ability to manage pupils and the classroom environment successfully (Sueb et al., 2020). As a result, creating a positive classroom environment is crucial to achieving success in education (Karakaya and Tufan, 2018). This links with the constructivist view that learners actively construct knowledge and learn through interactions with the environment (Bada and Olusegun, 2015). This approach suggests that learning takes place not from the knowledge transferred from the teacher to the learner, but from the learners’ interactions with the environment (Anagün, 2018). A similar view is that of Bronfenbrenner (1979) who stated that children’s socio-emotional development depends on the interactions between them and social systems surrounding them. Therefore, the design of the learning environment is the most important factor in a constructivist approach (Anagün, 2018). Although, one of the most challenging factors is creating an effective environment where pupils engage and take responsibility for their own learning (National Research Council, 1996). Harlacher (2015) reported five components of classroom management, these include: creating rules and expectations; establishing procedures and structure; reinforcing expectations; actively engaging students; managing behaviour. Although, many issues arise with these aspects of classroom management (Burden, 2020). It is clear that the environment is significant to a pupil’s overall development. For the purpose of this essay, behaviour management will be researched in more depth. 

Behaviour management refers to the development of positive relationships through teaching norms of what is acceptable and unacceptable behaviour (De Nobile, London and El Baba, 2015). Behaviour management is an essential skill for teachers, although it is argued that difficulties to manage negative behaviour is one of the reasons why so many teachers leave the profession (Paramita, Anderson and Sharma, 2020). This is supported by Sueb et al. (2020) who argue that student behaviour is a serious concern within the classroom as teachers are continuously facing pupils who do not behave. Due to disruptive behaviour, teaching time is decreased and there is a rise in teacher stress levels (Paramita, Anderson and Sharma, 2020). As a solution, teachers need to use a range of strategies to manage pupils’ behaviour (Sueb, 2020). Although, teachers often have a lack of confidence and are inadequately prepared for addressing student behaviour (Hepburn and Beamish, 2019). Furthermore, Reinke et al. (2014) argue that even when teachers have knowledge of classroom management strategies, the implementation is inconsistent. 

A strategy to manage pupils’ behaviour is to apply clear rules and expectations within the classroom (Santrock, 2018), which has shown to reduce negative behaviour and increase pupils’ learning (Clunies-Ross et al., 2008). Classroom rules refer to a list of principles that help to guide the behaviour of pupils (Bayraktar and Dogan, 2017). This links to the four purposes, specifically ‘healthy, confident individuals’, as classroom rules can enable pupils to have secure values through acknowledging appropriate and inappropriate behaviour (Donaldson, 2015). Additionally, this links with ‘ethical informed citizens’ as classroom rules can help pupils to respect each other and treat others how they would like to be treated (Donaldson, 2015). Moreover, rules are identified as an essential part of effective classroom management due to the simplicity to implement and hope to prevent challenging behaviour from occurring (Alter and Haydon, 2017). Furthermore, rules and expectations of pupils help to facilitate the desired behaviour (Simonsen et al., 2008), overall reducing misbehaviour in the classroom (Gottfredson et al., 2005). Conversely, Shook (2012) found that teachers relied on rules to establish basic classroom management but relied more heavily on punishment when faced with problematic behaviours. Nevertheless, Chandra (2015) argues that rules are the most effective when pupils participate in setting the rules as this enables collaboration with peers and participation in classroom building. 

On the other hand, a recent study by Ingemarson et al. (2020) found that classroom rules do not substantially contribute to the classroom climate in comparison to teachers use of praise that can positively impact the learning environment, regardless of the disruption. However, even though the sample of this study was of a large scale, it was head teachers’ responsibility to rate the pupils participating in the study as highly or lowly disruptive, which could cause bias and influence the overall results. Nevertheless, the use of praise has been recognised as an effective classroom management strategy that is implemented by teachers (Gable et al., 2009) to reinforce student behaviour (Weeden et al., 2016). Teacher praise is defined as a verbal or nonverbal indication of approval in response to student behaviour (Caldarella et al., 2020; Ingemarson et al., 2020). Teachers frequently use praise as it requires minimal effort, time and resources (Moore et al., 2019), with hope to improve disruptive and off-task behaviour (Floress et al., 2017). The use of praise can be linked with a behaviourist approach that behaviour is learned and governed by the setting in which it occurs (Harold and Corcoran, 2013). Although, behaviourism has been heavily criticised (Al-Shammari, Faulkner, Forlin, 2019). Nevertheless, Skinner’s (1971) operant conditioning can be seen as the most significant type of behaviourist learning through reinforcing behaviour by rewarding it (Pritchard, 2017). In terms of operant conditioning, there is a wide focus on the importance of positive reinforcement through the use of praise to prevent undesirable behaviour and keep pupils on-task (Stormont et al., 2007; Pritchard, 2017). This is supported by Akpan (2020) who argues that behaviour is shaped through positive reinforcement, therefore if the behaviour results in a negative consequence, there will be a reduction in that behaviour. This links with the four purposes, specifically ‘ethical informed citizens’, as having clear rules and giving praise can enable pupils to understand the impact of the actions they make within the classroom (Donaldson, 2015). 

In contrast, during classroom observations, moderately low rates of teacher praise have been observed (Floress et al., 2018; Jenkins et al., 2015), along with pupils presenting negative behaviours (Reinke, Lewis-Palmer and Martin, 2007). Nevertheless, when praise is used, it has been associated with positive academic achievement and social outcomes (Simonsen et al., 2008). Conversely, a more current perspective argues there is little research regarding the effects of teacher praise (Moore et al., 2019) due to no universal definition which makes it difficult to compare outcomes of praise across research (Caldarella et al., 2020). Moreover, Pritchard (2017) found negative implications of praise, such as an increase in competition which results in pupils rushing to complete tasks, resulting in a poor level of work. Additionally, praise can give increased attention to certain pupils and others may lose interest, which has a detrimental impact on those pupils (Pritchard, 2017). In contrast, Kounin (1970) created the idea of the “ripple effect”, with the idea that if one pupil sustains a positive or negative consequence, this will have an impact on others surrounding them. Even though this research is dated, a more current perspective is in agreement, stating that a pupil receiving a reward will motivate others to achieve, influencing their behaviour (Chandra, 2015). 

Conversely, praise is used far less than reprimands (Leff et al., 2011), which can make pupils feel unworthy (Doumen et al., 2011), which may result in an unwillingness to follow classroom rules, resulting in disruptive behaviour (Split et al., 2016). Research by Split et al. (2016) found the more effective behaviour management strategy was using higher levels of praise and lower use of reprimands, to enhance pupils’ development. However, this study was conducted with a small sample of thirty teachers, therefore research of a larger scale is needed to increase the validity of results. Nevertheless, teachers should frequently praise appropriate behaviours to create a friendly, safe environment (Wilson et al., 2007). This is supported by more current research that teachers need to increase the use of praise and reduce the use of reprimands (Split et al., 2016). Overall, this links with the four purposes, specifically ‘ambitious, capable learners’ as the use of behaviour management strategies such as classroom rules and praise can enable pupils to set themselves high standards and motivate them to achieve the best of their ability (Donaldson, 2015). Moreover, pupils will gain respect for the teacher and other pupils through the use of classroom rules, which links with ‘healthy confident individuals’ who build positive relationships with others (Donaldson, 2015). 

Conclusion 
To conclude, it is clear that effective classroom management is crucial as it encourages social interactions, active engagement (Burden, 2020) and improves academic achievement (Chandra, 2015; Levin and Nolan, 2014). However, classroom management and discipline are the primary concerns of many teachers (Demirdag, 2015; O’Niell and Stephenson, 2012). Chaplain (2016) states that it is the role of the teacher to create a positive classroom environment where pupils feel safe, challenged and receive the appropriate support. Strategies to manage pupils’ behaviour are through establishing classroom rules and expectations (Santrock, 2018), which has shown to reduce negative behaviour and increase pupils’ learning (Clunies-Ross et al., 2008). As a result, in the future, I am keen to establish effective classroom management strategies through providing clear classroom rules and expectations, along with establishing relationships with pupils to gain mutual respect. As suggested by Chandra (2015), rules are the most effective when pupils participate in creating the rules. Therefore, I will actively involve pupils in the creation of the classroom rules to give them a sense of responsibility and enable collaboration with others. On the other hand, Ingemarson et al. (2020) found that classroom rules do not substantially contribute to the classroom climate in comparison to praise. Although, research showed that low levels of praise are being used within the classroom (Floress et al., 2018) and there is little research regarding the impact of teacher praise (Moore et al., 2019). Low levels of praise used by teachers was a surprise to me as I believe the use of praise to be extremely important. Therefore, I will make sure to use praise frequently, such as praising pupils work and accomplishments. However, Pritchard (2017) found negative implications of praise such as increased competition between pupils. Therefore, I will be fair and make sure to praise all pupils, not just those that are high achieving and who finish tasks first but also the pupils who consistently try their best. Split et al. (2016) argue that teachers need to increase the use of praise and reduce the use of reprimands in the classroom. As a result, I will focus on rewarding pupils for positive behaviour, rather than concentrating on negative behaviour. Moreover, Chaplain (2016) argues that what is defined as an appropriate learning environment may vary between teachers. Therefore, during my next placement, I will observe practice of others regarding classroom and behaviour management strategies to improve my practice. The pedagogy standard focuses on the establishment of the learning environment to promote positive behaviour to meet the four purposes (Welsh Government, 2019). Therefore, I am keen to develop a positive learning environment where pupils feel safe, are praised and challenged, have respect for one another and all have equal opportunities to achieve their full potential. 
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