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[bookmark: _GoBack]Early Years Curricula
Section one: 
The curriculum for Wales guidance supports schools to develop school's own curriculum, towards four purposes which allows schools to follow a curriculum, but to support schools to mold the curriculum to individual needs and aspirations. Schools all need to cover the same core learning and create a consistent approach for learners in Wales. The curriculum for Wales was created was created to deliver a balanced and broad education, it is a shared vision that every child should have a successful education that allows a variation of learning experiences and to ensure teachers do not focus on what they teach but how and why they teach. (Welsh Government, 2021) 
The four purposes that the Curriculum of Wales is based around and determine the way that development and learning is made for young people. The four purposes include; 
· Ambitious, capable learners, ready to learn throughout their lives.
· Enterprising, creative contributors, ready to play a full part in life and work. 
· Ethical, informed citizens of Wales and the world. 
· Healthy, confident individuals ready to lead fulfilling lives as valued members of society. 
It was created to ensure and support children to learn and acknowledge the four purposes and realise they are not just titles but to implement and encourage their learning in a positive light. (Welsh Government, 2019) The new curriculum of Wales has explicit aims which are called the ‘four purposes’ which guide the whole curriculum. There is also another section called the ‘six areas of Learning and Experience’ which include; health and wellbeing, expressive arts, humanities, languages, literacy and communication, mathematics and numeracy, science and technology. Gatley (2020) Discusses that the Curriculum is not fully sufficient without both sections working alongside each other, so one section should not prioritize the other but both to work aligned to help the outcome to be a success and the new requirements for the new Curriculum to be met. The six areas of Learning and Experience provide strong factors to develop and achieve the four purposes of the Curriculum to internally work coherently. The New Curriculum of Wales provides teachers with the freedom to spend time on the topics that children prefer and actively engage in. Teachers have more flexible time to explore and connect between various disciplines. Teachers are also given the bigger opportunity to be more practical, as some children do not learn academically and learn better by seeing and doing it physically. It also allows the children to become more creative, ambitious and capable independent learners. However, the New Curriculum for Wales is very highly structured and very time-consuming to deliver and plan for. Sometimes teachers can be reluctant to change and find that implementing a whole new curriculum is very difficult and involves lots of time and effort to implementing something that does not guarantee results. 
[bookmark: _Int_96egEIJx]Power et al (2020) understands that the new curriculum for Wales is more child led and a child centered approach, which is what makes a good environment for children to learn and develop, giving the children a great sense of responsibility and so they feel heard. However, Bernstein (1975) believes that a curriculum that follows the child centered approach is very expensive, and the range of educational approaches can be too wide and complicated. Bernstein states that an education where children sit at a table and learn is a very cheap and simple way to learn. Also, the curriculum could be implemented and distributed not fairly or evenly throughout the schools in Wales. This is because some schools or teachers teach and plan differently, this allows room for error and having different interpretations to what child led and play based activities are. 
Oprey et al (2019) shows positive interests towards the new Curriculum in Wales, as schools enjoy that they can plan and interoperate different learning styles to fit their own pupils needs and abilities, as some children learn differently. It gives children a better and more appropriate start to education as it allows children and teachers to be able to shape their learning and develop their thinking to have a say and feel heard. However, Wightwick (2020) states some dilemmas that teachers have about the new Curriculum being implemented so quickly and just after a global pandemic as it has caused major stress and hard work on teachers. Teachers have found it difficult having the time to plan and incorporate the new Curriculum into their planning and lessons. Teachers have found it incredibly challenging throughout the pandemic and a new Curriculum should not be a main priority to be implemented so soon after such a challenging time, some schools are just trying to get back into normal routines.  
Throughout the new Curriculum play based learning is encouraged and supported to make it a success. Vogel (2020) understands the benefits of play-based learning and why it is sufficient. Vogel believes that play based learning can increase children’s social skills and self-regulation, cognitive flexibility and memory. Allowing children to choose what activities they can play stimulates and motivates interest within that activity and encourages them to focus and learn in a positive environment. This is because children develop emotionally and socially through play and understand the world in a different perspective and acknowledge the differences from themselves and others, children learn through interacting with others, and building positive relationships or friendships, this helps communication independently, and to even resolve any conflict. Supporting children to play and make independent choices stimulates confidence and motivates their ability to learn. Creating a play-based environment reduces stress naturally and supports children to use their imagination, and to encourage children to express their feelings and ideas. The three main areas of learning they achieve from play based learning are cognitive development is increased, social emotional development is widened, and physical development is built. 
McInnes et al (2011) understand the differences in practitioners' approach on play and how play influences pedagogy and children's perceptions of play. She believes that play is a vital part in children's development and should be implemented across their education and supports practitioners should engage in pedagogy which encourages and assists learning through play. However, McInnes (2011) believes that practitioners and teachers should not only rely on child centered practice but to allow opportunity of child led and adult led activities will range good quality practice and supports opportunity of strong interaction, a good selection of problem-solving activities and an effective use of open questions and shared thinking. Studies have shown that a minority of practitioners are not fully comfortable promoting and carrying out child led activities, as allowing children to choose what they want to do, this is because some practitioners lack understanding the benefits learning through play give and they do not fully trust child-led activities and practitioners become reluctant to give children the opportunity to choose and control but rely solely on adult led activities being successful. Some practitioners are more concerned about monitoring and supervising their play and activities rather than supporting, interacting, and being a positive role model to children. Gathering the opportunity to make play a fun and valid way of learning through play and support their development. Crawley (2020) understands the delivery of any curriculum to children is so important. The new curriculum may have been designed perfectly and appropriately, but if teachers and practitioners are not presenting and capturing the attention of the children learning, then the curriculum may not work to its full potential. Getting the children excited to learn is paramount to create motivation. Teachers and practitioners need to consider how they introduce the new Curriculum to the children effectively, they should think about the children’s likes and interests and incorporate the curriculum through their interests. To make sure the children are given opportunities to have an open discussion, as discussions create positive energy and positive energy is very beneficial in your classroom as it influences and encourages children to learn and develop. Teachers also need to think about how long the lesson periods are and if the children are gaining anything from the lesson if they have lost interest, stopping the lesson at an appropriate time will keep children engrossed within the lesson topic and stimulate the next steps and the future lessons on the certain topic, do not want children being uninterested on a topic the first time introducing it. 
[bookmark: _Int_4sfFmZK9]Vygotsky is a specialist within sociocultural theory, and he suggests that social interaction is a major part of a child’s development and learning. It is understood that humans can only be studied as part of society, history and culture and not isolation. ‘The sociocultural theory is a theory of the mind and is a reflection of Vygotsky’s focus on the relationship between the physiological aspects of an individual and the contexts and artifacts that are socially or culturally produced. These relationships transform the mental or cognitive functions of an individual.’ 
Vygotsky suggests that people's behaviors are learnt and impacted by social, individual and contextual factors. It is a natural process that human behaviors and thoughts are altered by the social world. The sociocultural theory is described as when children have social interactions with teachers, parents or peers, these interactions influence their characteristics and social skills, because the sociocultural environment which development occurs and influences its structure. This shows that cultures also play an important role in children learning how to interact with others and how to think independently but focusing on values and beliefs.  
Play England researched and gathered data on if not much time having to play, what effects would occur. It is very interesting to see all the effects children would suffer if they lacked playtime. The review provides a general overview of the value of play for children's health, development, and well-being while also talking about the advantages of play provision for local communities. It demonstrates the detrimental effects on children's health and happiness of having insufficient playtime, poor play areas, and negative attitudes toward children playing outside. The review, which draws on a variety of studies, discusses the possible effects of "a world without play," or a society in which adults prioritise other priorities above play and do not fully understand the importance of play in children's lives. Children will always play, but for them to fully benefit from it, parents must provide them with opportunity, free time, and places to do so.
The data in this study supports what many of us already instinctively and through our own personal experiences, that everyone would exist in a considerably worse world without play. Play is crucial for the larger community and society as well as for children's physical, psychological, and social development. The evaluation highlights how important it is for children to have access to play areas in their local areas and how important it is for adults to have positive attitudes regarding children playing outside alone. The research also stated how little time children have for unstructured play because of competing demands on their attention. The effects on children's health and wellbeing are catastrophic. Demonstrating the link between play, health, cognition and wellbeing is difficult since there are so many overlapping factors, such as genetic or environmental factors. However, there is a substantial and expanding body of data demonstrating a connection between these elements, and play has a positive impact on children's lives. Play has immediate and long-term advantages for children's health and development in many domains. (Gleave and Cole-Hamilton, 2012) 
Section two
Tierney (2013) expressed that classroom assessments being fair and the common practices that teachers practice within the classroom are taking turns and raising hands which reflects shared values about fairness. It is widely considered that fairness is a good quality in a wide range of educational assessments. Some teachers normally aim to be fair throughout their assessment practices and sometimes fairness is implemented differently and not identical across the board. Teachers encourage equal opportunities and provide a variety of educational practices that support equal treatment and consistency in assessments as it is highly valued within the classroom. 
A unique child is resilient and confident within themselves and always thriving to learn. Young children will develop at their own pace. They can also be vulnerable, but this vulnerable resilience helps protect them and provide them with sufficient and appropriate emotional, social and mental health skills. (Early Years Matters, 2022)Moylet and Stewart (2012) talks about how assessment is important to early years practice. Practitioners need to observe children and look out for how the child interacts with others and whilst playing in daily activities. Practitioners need to consider development examples such as ‘unique child’ which is where the child is observed to find out and identify where that child may be within their developmental path. learning that every child is unique and resilient, confident, capable and self-assured, practitioners need to understand the unique Childs development and assess the plan for the child's next steps. Practitioners also need to encourage a positive impact on the child's culture and their own identity. make sure all children who need additional support get their needs and abilities met, to value and respect and keep all children safe. Providing positive relationships and ensuring children's environments are appropriate to allow strong independence to create positive relationships, being able to respond to the child's feelings, needs and interests. Offering resources that stimulate children's cultures and communities will ensure children are given the opportunity to learn with rich and play based activities. Encourage children to take appropriate risks and be able to explore independently where appropriate challenges to be able to increase their learning and development. Within Early Years assessments they need to be carried out and then be reviewed, to try and work out the child’s results and what progress has the child achieved and what struggles might the child be facing, the results will then be communicated to parents and collogues. 
It describes how assessment drives learning; the main factor is how we assess children and to ensure children are ready for their next steps. Preparing children with their feedback will encourage and motivate children to thrive and to succeed. Assessments allow practitioners and teachers to find out what are children's strengths and weaknesses so they can make suitable views and appropriate decisions on what children need to acquire and how to assess in the future. ‘In choosing an assessment method, multiple factors come into play, including feasibility. However, the goal will be to maximise validity within the constraints of your setting. Validity does not reside in the method alone; a test is not in and of itself valid or not valid. The same method can be implemented well or poorly, appropriately or not, and this will determine whether scores are being used appropriately (in a valid manner). Many factors influence whether the same tool is used in a valid way or not.’ (Moss, 2018) 
George Miller created a framework for assessing levels of clinical competence. The framework assessments are called Miller’s Pyramid and are made up of four sections which are: 
· Does- Applies knowledge within their practice. 
· Shows- Shows how to apply their knowledge within practice. 
· Knows how- Knows how to apply it within practice.
· Knows- Knows some knowledge. 
The last section refers to facts and enabling what is true or false. The next section represents the learner's ability to carry out the facts and principles while being able to problem solve and analyse independently. These two sections are applied to evaluating and cognition. This is mainly for characters that are inexperienced. The second level is called ‘shows’ and helps children to be able to demonstrate what they know. Finally, the top level of the pyramid, ‘Does’, enables learners to be able to perform within their own actions and their own performance which is integrated into their practice through direct observation and assessment. The top two tiers are behavior based and this applies to what they know about the practice. (Florentina, 2022)
It is important for the teacher to monitor the level of understanding of what the children have regarding the different topics that have been shown and discussed. Educational assessments are one of the methods in which the teacher can determine the level of understanding the child knows about what the teachers have been teaching. Educational assessment involves systematically determining how much a child knows, understands and can do with the help of empirical data, such as personal experience, beliefs or skills. (Formplus, 2022) 
Good practice supports Early Years practitioners to carry out a professional assessment because it is enormously valuable not just for practitioners but others too. It should be noted that parents and good childcare professionals regularly assess children without even knowing they are doing so. But without doing so, you cannot pick a toy or book you know the child will enjoy or ask for the child’s help because you already believe the child is capable and will appreciate it, but also so the child can learn what is requested. (First Discoverers, 2022) Despite the passionate debate surrounding the EYFS changes, there seems to be agreement that rejecting tick-list-style assessment is a good strategy that will lay the foundations for more child-centered approach for evaluating our children. However, I wonder that our children with learning disabilities won't necessarily completely embrace these newly found positive developments. When it comes to our children who require additional support, we must keep in mind that every child is unique. A learning plan may not always recognise what is most crucial for a certain child to learn next. As educators, we must combine our expertise with that of the family and the larger community that surrounds the child. How is it possible for a document to ever duplicate that knowledge? When hearing from an educator about the real growth a child has made since they began is so much more helpful than being given a piece of paper with progress information. We must always review our practices and determine whether they are genuinely child centered. (Kilgour, 2021) 
Assessments' Advantages and Disadvantages Assessments take place frequently in classrooms all over the world. There are several distinct assessment methods, which are categorised as being either formal or informal. There are advantages and disadvantages to each. Choosing the appropriate assessment is of immense value. The teacher is in a better position to decide what information is recorded and how it should be gathered. Formal Assessments and formal evaluations are a highly systematic approach to observe and record evidence. Usually, it requires extensive training and planning. Teachers can utilise observations to determine whether a lesson needs to be changed or whether it is too difficult or too easy. This could result in scaffolding. Lev Vygotsky's sociocultural theory and his idea of the zone of proximal development is the area between what a learner can achieve on their own and what can be performed with instructional support are the foundation of the teaching method known as scaffolding. This approach tries to make it easier for students to build on their past knowledge and absorb new material. Therefore, scaffolding aims to enhance students' growth by fostering learning that is meaningful. (Djoub, 2020) 
Section three
Why play based curriculum is important and why using the outdoors benefits children’s development. 
MacQuarrie (2018) understands that teaching outdoors develops an integrated approach to support school-based provision. Widely in the Uk, teachers are encouraged to use the outdoor environment and allow a great opportunity for children to learn and develop. Research suggests that children’s engagement over the recent years have declined, which makes it more profound that outside learning should be a big part of learning. Study International (2018) describes that learning outside should be a traditional classroom setting and it proves it’s worth, it presents real life experiences and inspires positive enthusiasm of the natural world. Allowing outdoor learning to be a big part of the curriculum which makes a more enriching and engaging experience which benefits children’s memory of the outdoor environment and children will take the memory away with them and continue to see the outdoors as a positive place in years to come. The reward that the outside environment offers to teachers is sometimes overlooked, it allows teachers to bring their expertise outside and continue to use professional development away from their usual place of learning. The outdoor environment has positive impacts that learning outdoors can have on children’s development. Using the curricula, as it states and implements children and teachers to carry out regular lessons outside. To meet certain teaching aims, outdoor learning cannot always be activities that are play-based but to construct different forms of learning and incorporate them outside. Shaffer (2020) states that some activities can be brought to an outdoor environment as it is understood that a classroom does not always have to be inside. An example of a learning exercise that can be taken outside could be if a teacher wants to introduce symmetry to their class, instead of doing a mathematics worksheet at a table, to give the opportunity for the children to go outside and find natural symmetry in the world around them. The teacher can let the children draw or take photographs of what they have found and learnt. This is a sufficient and great way to enhance their learning activity and allow children to learn in a fun and memorable way which will hopefully encourage children to remember what they have just learnt and not forget. 
Marchant et al (2019) states that children who are happier and healthier do academically well, so it is important to realise that education factors the health of children's future lives. It is believed that education is not just about being in a classroom within four walls, but that the outdoor environment encourages and provides so much more to children, the skills they learn include problem solving and negotiating risk, these are important skills to help improve child development. The Wales Curriculum focuses on children having a variety of subjects being taken outside, for the curriculum to improve and see a difference to the benefits that outside learning achieves, the school must not just improve PE lessons and break times, but to allow children to have opportunities to spend time outside learning and for teachers to provide and deliver curriculum-based lessons. Unfortunately, some children will only explore and have spent quality time within the outdoor environment when in school, this is due to children’s access to the natural world declining rapidly. The factors in this are traffic, crime, safety and parental worries. The environment in recent years has decreased the amount of open green spaces, so now technology has taken over and become the normal thing children and parents do instead of going outside. This creates a bigger reason and responsibility for schools and teachers to arguably implement and question if they are doing enough outside learning and allow children to really have the full benefits of the outdoor environment. 
Children gain knowledge while playing. Children are investigating, taking risks, solving problems, and starting to build their imaginations when playing. Children are continuously learning new skills and habits while getting their hands dirty in paint or taking turns kicking a ball on the playground. Simply defined, play-based learning promotes children's social, physical, and cognitive growth as they participate in activities catered to their own interests and attempt to make sense of their surroundings. Our teachers adapt their lessons and activities to the kinds of play that the children are partaking in. Our goal in early childhood education is to help children grow socially, emotionally, intellectually, and physically as unique individuals. The delight and enjoyment that everyone experiences from a successful play-based curriculum inspires children to plunge in and learn more. It is collaborative and creative and in no way, shape, or form restricts the freedom of learning. There will be risk opportunities and outdoor play included! Most significantly, all participants, which include teachers, practitioners, parents and children will find purpose in a wonderful and inspiring play-based curriculum! (The Nest Schools, 2021) 
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