APPENDICIES

Figure 1.1

The Leuven Scale for Involvement

Level

Well-being

Signals

1

Extremely low

Activity is simple, repetitive and passive. The child
seems absent and displaus no energy. They may
stare into space or look around to see what others
are doing.

Low

Frequently interrupted activity. The child will be
engaged in the activity for some of the time they are
observed, but there will be moments of non-activity
when they will stare into space, or be distracted by
what is going on around.

Moderate

Mainly continuous activity. The child is busy with the
activity but at a fairly routine level and there are few
signs of real involvement. They make some progress
with what they are doing but don't show much
energy and concentration and can be easily
distracted.

High

Continuous activity with intense moments. They
child’s activity has intense moments and at all times
they seem involved. They are not easily distracted.

Extremely high

The child shows continuous and intense activity
revealing the greatest involvement. They are
concentrated, creative, energetic and persistent
throughout nearly all the observed period.




Figure 1.2

Observation checklist
Fortheidentification of pupil engagement in relation to peer
assessment
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Figure 1.3

Eooweed Groun Inieryisw Guesiionn

Focused Group Inferview Questions

1. Can you explain #0 us youwr success criteria for foday's keson and
do you fael you met 17

2. What did you think of having the peer assessment mid’at the end of
the BEsan?

3. Daes peer marking make you feel more invalved with your leaming?

4. How do you feel pesr marking helps you In lEESONET

5. On & gcale of 1-5 (provide scale) how invalved did you Tesl with
oday's keEson?

E. Whera there any points during the lesson that you falt distracted™
wihy was this?

1. Is there anather techindque of peer assessing that you would prefer?

§. How busy did you fe=l during the lesson?



Figure 1.4

BROONFELD'S FOUR LENSES REFLECTIVE
WODEL (100€) WITH REFERENCE TO QISES
REFLECTIVE CYCLE (1000
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REFALECTION QUEITIONE FOR THE ‘SeELF
LENY

. What happened?
What were you thinking and feeling?
What was good and bad about the experience?
» What efse can you make of the situation?
» What eise could you have done?
o IT ) rose again what would you do?




Figure 1.5
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Figure 1.6 (my lesson plan)

Canolfan Addysg Athrawon
De-Orllewin Cymru

@'Ihe South West Wales
Centre of Teacher Education

1B

Session Plan — Key Stage 2

Name of trainee:
Bryanie Allsworth

Session ref:
20/02/2019

8" maths lesson

Personal target(s) in relation to

QTS: S1.4
Year group: No. of ALN: Scott — Needs to always check his
Year 6 learners: 27 results before finalizing them.

Gracie — Needs to write her answers
in minutes not hours.

Additional Adults: 0

Learning objective(s):

Use and interpret timetables and schedules to plan events and

activities and make calculations as part of the planning

process

Success criteria:

being asked

- | can read the questions and understand what is

- | can use the timetables and select the correct
information to answer the questions

Links to previous learning: The children have not yet studied time intervals and timetables this academic year,
however, they did cover this on Monday’s lesson (18/02/2019)

Curriculum coverage (range, skills)
1) Use and interpret timetables and schedules to plan events and activities and make calculations as part of the
planning process. 2) Estimate how long a journey takes. 3) ldentify the appropriate steps and information needed to
complete the task or reach a solution. 4) Select appropriate mathematics and techniques to use. 5) Choose an

appropriate mental or written strategy and know when itis a

propriate to use a calculator.

Literacy(LNF)

- Listen to and carry out instructions given in the
introduction and main activities.
- Provide appropriate answers to guestions.

Numeracy (LNF)
N/A — mathematical session

DCF

- Photograph the two
activities using the class
iPad.

- Powerpoint with the Bus
Timetable questions.

Thinking

-How do | read / collect
information off a bus
timetable

(All of the questions in the
main activity)

ESDGC

YCC

Rhifau yn Gymraeg, amser,
cyfnodau amser, teithiau
bws, amserlen trén,
amcangyfrif.

Key vocabulary(English/Welsh):
Time intervals. Bus journeys. Estimate. Train timetable.

Amser. Cyfnodau amser. Teithiau bws. Amserlen trén. Amcangyfrif
Time | Session activities, organisation and management Key guestions & Assessment
for Learning opportunities
Introduction
On their white boards, can they work out the 5 mental maths + Assess the children’s
questions? (mental maths questions written on the big white understanding in the
board) introduction through
questions and answers.
Interactive whiteboard - 30 maths starters’ websites. Activity
_ A2 = ‘Harry the hedgehog’ (Children work answer out on
20mins | their white boards. + AFL: Use ‘dojo’ to select

Have a small discussion on time intervals.
1) Do the children understand the meaning of time
intervals?
2) What do they remember about time intervals from
the previous lessons?
3) How did they work out time intervals in the previous

a random name and
provide an answer to the
questions.




lessons?

Get the children to read the questions on the powerpoint and
work out the answers using their white boards.

Ask some children to feedback to the class on how they
calculated the answers.

60mins

Main activities
Whole class

*PROVIDE THE CHILDREN WITH A HAVERFORDWEST -
TENBY BUS TIMETABLE*

Using the bus timetable provided, the children need to
complete the work sheet about bus times.

On the worksheet will be a small description of Miss
Allsworth, explaining where she lives and works.
Unfortunately Miss Allsworth does not drive, therefore needs
to catch a bus to work every day. Work hours will be
provided in the information.

1) How long does Miss Allsworth work for every day?
How long does she work during a working week?

2) Which bus should Miss Allsworth catch to get to
work on time?

3) What bus should Miss Allsworth catch after work to
get home and what time will she get back?

4) In total, how long does Miss Allsworth spend on the
bus each day?

5) Intotal, how long does Miss Allsworth spend on the
bus and in work every day? What about during a
working week?

Need to remind Scott to always check his results before
finalizing. Gracie needs to write her answers in minutes not
hours (this applies to a few children)

Extended activity

Complete the train timetable activity on the big screen,
answer the questions that are underneath the timetable
(advise the children to read the timetable carefully, this will
prevent small / silly mistakes)

After the children have completed the work sheet (if they
haven’t finished, stop them anyway to peer assess) The
children need to peer assess their friends work and compare
answers and how they worked out each answer using the
‘feedback sandwich’ strategy’ — the children must swap
books with their partner and study how they have completed
the work. Providing written feedback containing:

1) Positive comment

2) Negative (feed forward) (feed forward dice sheet,

+

The use of the activity in
the main activities will
allow assessment for
understanding in smaller
groups

1) Can you give me a
positive comment?

2) Canyou give me a
feed forward
comment?

3) What made you
decide decide on
these comments?

4) How could you
complete this activity
differently next time?

5) Do you understand
how to collect data
from a bus timetable?




number 3) “If you did this again how would you
do it differently?” (get the children to suggest a
different way to their peers)

3) Positive comment

10mins

Plenary

List 3 things that you learnt today.

Children have to turn to their partner and list three things that
they learnt from the lesson. They need to rank their list from

the most to least difficult.

After 60 seconds, they have to swap!
Ask some groups to feedback to the whole class.

The use of the activity in
the plenary will allow
assessment for
understanding

AFL: Use ‘dojo’ to select
a random name and
provide feedback to the
whole class.




Figure 1.7 (child 1, high ability)




Figure 1.8 (child 2, high ability)




Figure 1.9 (child 3, middle ability)




Figure 2.0 (child 1, high ability)




Figure 2.1 (child 2, high ability)




Figure 2.2 (child 3, middle ability)




Figure 2.3 (research partners lesson plan)
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Session Plan - Key Stage 2

Name of trainee:

Naomi Pattinson

| Session ref:

Whole Class Maths- Data

Personal target(s) in relation to QTS:

S3.1 Teaching, Planning, Expectations and Targets.

Year group:  5&6

No. of learners: 31

| ALN:

Differentiated worksheets

Additional Adults:

N/A

Learning objective(s):
e  Convert between metres and kilometres

Success criteria:
I know approximate conversion between miles ad

e  Know approximate conversion between miles and km km.
e Draw a line graph and read intermediate points e | candraw line graphs and read intermediate
points.

Links to previous learning: Data handling

Curriculum coverage (range, skills)

Mathematics

* Use the language of imperial units in daily use, e.g. miles, pints (Year 6)
* Read, plot and write coordinates in one quadrant, e.g. (2, 4) (Year 5)
Represent data using graphs (Year 5& 6)

* Refer to the x axis and the y axis (Year 6)

Literacy(LNF)

e  contribute to group discussion, taking some
responsibility for completing the task well, e.g.
introducing relevant ideas, summing up (Year 5)

Numeracy (LNF)

. N/A mathematics session

DCF Thinking

e  Mathletics (shape
and space)

Using information
and understanding.

ESDGC YCC

The use of incidental
Welsh.

e  Using the mapping .
tool to locate and
mark local places in
their town on their
maps.

Key vocabulary(English/Welsh):

e Origin
e Axes
o Kilometres
e Miles
e Horizontal
e Vertical
e Estimate
e Mapping
Time Session activities, organisation and management Key questions & Assessment for
Learning opportunities
Introduction
e Does anybody know what 5 miles is in km? write on QUESTIONING
your whiteboards. e Open ended questions
e Remind the children that distance signs in the UK are e Differentiating the levels of
9.15- shown in miles. Do we know any countries that use the question for the ability of
9.30 KM? the learners.
e Remind children that a mile is longer than a KM. * Use"What if?" style questions
e Write on the board that ‘5 miles is aprox 8km’
o Ask how many km is the same as 10 miles (16km)?
15miles (24km)?




e Write the answers as a chart. Ask them if they know of
any way we can represent this data? A graph.

e Next show them a blank squared background on the
IWB.

e Show the children how we draw the axes. Horizontal
labelled ‘Miles. Vertical labelled ‘Kilometres’.

e Then introduce labelling. Explain that the KM will go up
in 2’s and that the miles will go up in 5’s.

e Collectively as a class plot the results onto the graph.

e If the understanding is there, explain to the children
how we can read off intermediate points. E.g. 2.5 miles.

9.30-
10.15

Main activities
(20 minute rotation)

e Independent task- Mathletics- Representing Data

e  Worksheet on plotting and interpreting data

e Sheets are differentiated depending on ability/support
level needed.

e Extra challenge- To create their own graph, labelling the
axis correctly and plot the information provided. They
need to answer the questions based upon their graph

10.15-
10.25

Plenary

e Half way through the lesson | will stop the class and
they will swap work with their partner. They will peer
mark each other’s work based upon the success criteria
in their books. They will tehn need to provide sandwich
feedback (written) for their partner. We will then
reflect upon the feedback an continue.

AFL

Peer assessment mid
lesson




Figure 2.4 (research partner’s child 1, year 6 high ability)
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Figure 2.5 (research partner’s child 2, year 6 low ability)

Observation checklist

For the identification of pupil engagement in relation to peer

assessment

Date of observation :
Time of peer assessment :
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Figure 2.6 (research partner’s child 3, year 5 high ability)
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For the identification of pupil engagement in relation to peer
assessment
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Figure 2.7 (research partner’s child 1, year 6 high ability)
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Figure 2.8 (research partner’s child 2, year 6 low ability)
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Figure 2.9 (research partner’s child 3, year 5 high ability)
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Figure 3.0
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Assent

Myself and my research partner are doing a research study about whether the time
at which peer assessment is carried out during a lesson has an effect on student
engagement. Peer assessment is carried out in the classroom, and involves students

providing feedback on their peer's piece of work.

To carry out our research, we will be focusing on three target children during one
lesson. The whole class will be involved in the lesson, however, only the three
targeted children will be observed. After the lesson has taken place the three target
children will take part in a group interview, conducted by myself alongside my
research partner and classroom teacher who will also be present. During the
interview, the three target children have the right to withdraw at any time from the
research for any or no reason.

' You donothave to be a part of this research project if you do not want to be. If you
'declde to take part in the project and then decide you want to withdraw half way

ugh, you have every right too. If you would like to take part in this project, all you
) is verbally assent to this form. Your parents have also received a consent




