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Part 2; Option 2
The Cambridge Dictionary (no date) describes bilingualism as ‘using or being able to speak two languages’ and, as defined by UNESCO (no date), multilingualism pertains to the daily use of more than one language. Supporting this, UNESCO (2025) defines multilingualism as a trait that can enhance an individual’s cognitive capabilities, improving memory and problem solving, in addition to providing more economic and social opportunities. As noted by Aronin (2022, p.11) ‘it is hard to imagine an aspect of modern life that is unaffected by multilingualism’, a statement which is reinforced by the statistic of 43% of the world’s population being bilingual or multilingual (Bogore, 2025). However, as noted by Spitzer (2016, pp.67-68), the title of bilingual or multilingual does not guarantee that an individual is fluent in each language that they speak.
With a focus on the Welsh context, this essay will discuss the role of first and second language acquisition in supporting cognitive development, and the additional benefits of multilingualism. This essay will also explore the effect that multilingualism may have in encouraging spontaneous creativity and divergent thinking, in addition to approaches taken by educational frameworks to promote multilingualism. 
The NHS (2026) suggests that professionals should encourage children who are bilingual by creating connections between familiar objects and using labels in both English and their first language. In addition, the importance of casual conversations and everyday communication are highlighted as an excellent way to develop a child’s confidence in speaking English or their first language. Discussing the benefits of being bilingual, the NHS describes bilingualism as a trait that allows individuals to be more creative and flexible in their daily thought processes, in addition to providing a sense of security in their cultural identity. Similarly, the Yale Wave (2021) highlights the role of bilingualism in enhancing a student’s academic experience, as it offers access to more novels, articles, and other knowledge resources. It is also suggested that a bilingual individual will have more access to lesser-known opportunities when travelling, as they can communicate more easily with locals and tour guides. From a developmental perspective, Marian and Shook (2012, pp.7-8) suggest that bilingual or multilingual children may display greater attention spans and emotional control than monolingual children. This is supported by research that was conducted by Rosa et al. (2025, pp.13-15), wherein neuroimaging was utilised to find connections between language and behavioural development.
Language plays a significant role in cognitive and emotional development. Cui et al. (2025, pp.4-6) states that language acts as a ‘central component’ of an individual’s cognitive development. For example, a child’s linguistic understanding of their environment, knowing the names of different objects or colours and so on, influences and supports the creation and strengthening of concepts – improving memory and encouraging synaptogenesis. Furthermore, Marian and Shook (2012, pp.7-8) suggest that bilingual or multilingual children may display greater attention spans and emotional control than monolingual children. This is supported by research that was conducted by Rosa et al. (2025, pp.13-15), wherein neuroimaging was utilised to find connections between language and behavioural development. Pliatsikas et al. (2020, pp.2145-2146) notes that from early childhood until puberty, bilingual children displayed lower cortisol values – which relates to attention, stress, and sleep regulation, in addition to the management of glucose and blood pressure (Cleveland Clinic, 2025). However, as noted by Dentella et al. (2024, p.14), bilingual children may also take longer to understand certain grammatical rules and patterns, and to develop verbal communication skills. Babazade (2025, pp.58-59) explains this further, stating that bilinguals and multilinguals experience increased cognitive effort when trying to filter out additional languages during conversations, and might display hesitation when speaking aloud as a result of having multiple ‘active’ languages within the brain.
Whilst there is a lot of evidence to suggest that language and cognitive development are closely interlinked, as noted in a study by Booton et al. (2021, p.8) ANOTHER SUPPORTING REFERENCE HERE , there is little to suggest that bilingualism significantly impacts or is influenced by divergent thinking – a trait relating to creativity and adaptability (Pass, 2024). Divergent thinking is described by NHS Wales (2025, p.2) as - at its core - encompassing experimentation and open-mindedness. The opposite of divergent thinking, known as convergent thinking, is more logical and pragmatic in nature. 
The Welsh Language and Education (Wales) Act 2025 (Government Legislation, 2025), outlines the Senedd’s goal of one million Welsh speakers by the year 2050. Targets to increase the amount of Welsh used within the workplace, education settings, and at home were set in order to meet this goal. In order to contribute to the government’s goals, Ceredigion County Council (2024, pp.2-7) plans to support Welsh-language provision in early years settings and schools. Programmes such as Cynllun Dysgu Cymraeg Addysg a Gofal Plant Blynddoedd Cynnar (CAMAU) provide support to practitioners and educational professionals, offering support to learn ‘real-world’ Welsh so that children and families can be taught in turn. Similarly, Cydweith Cymraeg is a project that delivers themed educational sessions in early years settings that encourage the use of the Welsh language between parents, children, and practitioners (Early Years Wales, 2020). Powys Council (no date) notes that language should be taught through the lens of cultural identity, and so schools should promote activities and learning that is interlinked with these themes. Organisations such as Urdd Gobaith Cymru (2026) support Welsh Culture through annual events such as the Eisteddfod yr Urdd, which attracts schools and families on a global scale, and promotes traditional Welsh dancing, Theatre, and music. Similarly, in their own efforts to meet the government’s goals Carmarthenshire County Council (2025) notes that educational professionals and early years practitioners should provide Welsh language education in a multi-sensory manner, and wherein group work is encouraged to allow children to learn from one another. This is supported by the Department for Education (2025), which suggests a number of ways to encourage confidence in a second language; for example through providing children with a variety of ways to express themselves through pictures and actions, and encouraging the use of props, information technology, and repeated phrases to create an inclusive and enabling environment.
In 2016 a five stage model was introduced to assess English and Welsh language proficiency in schools (Demie, 2024). This model encompasses the following five stages; Stage A wherein an individual is new to the English or Welsh language, Stage B includes those who have an early understanding of either language, Stage C is where an individual is ‘developing competence’, Stage D includes those who are capable speakers and users of either language, and Stage E describes an individual who is fluent in either language (Hwb, no date). As noted by Neath Port Talbot Council (no date), the five stage model for assessing English and Welsh proficiency is necessary for educators and early years professionals, as pupils may have been born in a different country or their parents might speak another language in the home – leading to a variety of Welsh and English fluencies being displayed in schools and educational settings. In the additional learning needs system, where 20% of Welsh pupils find themselves, the Children’s Commissioner for Wales (2023, pp.2-3) highlights the lack of provisions and support available to children with additional learning needs in Welsh-medium learning environments, and notes that the government must prioritise assigning resources to these neglected areas of education.
To conclude, there is a great amount of evidence to suggest that the type of language, and the number of languages, that a child is exposed to in their daily lives can prove to be of significant impact to their future. From offering opportunities to further academic potential – which can in turn boost employability, to greatly influencing how an individual deals with stress and extreme emotions, the impacts and benefits of being raised multilingually span across a lifetime. The research conducted for this essay, and the accompanying recording, has provided a revelation into the seemingly endless intricacies of a child’s individual mind. This shall be carried forward into future employment as well as my daily life, a reminder of the lasting influence I might have over the children around me, and the importance of encouraging and fostering the Welsh culture.
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