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Section 1
This section will focus on and will include a critical analysis of the experience of the role of the inclusive leadership within a chosen scenario, as well as issues being considered, and the opportunities and barriers explored linked to working with children, families, professionals, and communities. According to Reza (2021) inclusion within education was known to focus on ALN issues rather than addressing all forms of exclusion, marginalisation and inequalities of access, participation, and learning outcomes. Inclusion means enabling children and individuals with their diverse abilities such as those who are from different countries or ethnic backgrounds and those with religious beliefs (Evie Lee, 2023). Booysen, (2014, p. 306) states that inclusive leadership is practice that is respectful and relational which enables individuals to be fully part of the shared outcomes for everyone’s benefit whilst retaining their sense of authenticity and uniqueness. However, Hollander, (2008, p. 3) states that inclusive leadership is doing things with people as supposed to for or to them. Ferdman, (2021, p. 3) says that inclusive leadership is more that cultural competence or being able to manage diversity in order to incorporate creating and fostering the conditions that allow everyone to not hide their identities and to do their best as well as the feeling of belonging and participate in ways that are safe, fair and engaging. 
Within early years, inclusive leadership can provide opportunities for the learning environment to meet the varied needs of the learners within the environment as well as ensuring that all learners have access which is equal to the same opportunities throughout their education (Evie Lee, 2023). Within early years’ settings, inclusive practice can be seen through different areas such as being versatile and flexible, working collaboratively as well as simply embracing equality, diversity, and inclusion. It is important for settings that use inclusive leadership to understand the terms so that practitioners can deliver inclusive teaching and learning. Diversity is another term that appears within inclusive leadership, and it means difference and it is important to recognise, respect and accept the diversity between individuals (Evie Lee, 2023). Ferdman, (2017, p.238) also supports Evie Lee (2023) that diversity must be addressed and accepted even if that means addressing questions regarding different cultures via individual and group levels as well as figuring out appropriate ways to develop relationships through these differences. 
Inclusion cannot just happen, it must have the acknowledgement and value of everybody is inherent worth, an approach based on human rights, awareness of interconnection, the role of power in inclusive leadership followed by the courage to share and take over responsibility (Bortini et al. 2018). 
[bookmark: _Int_ValvnKXL]The scenario being discussed relates to a 4 year old named Simon. Simon’s parents have recently separated, and he is finding their separation difficult. Both parents have been taking care of Simon however, he spends more time with mum than dad and often says to staff in school that he misses his dad. Mum is engaging with staff in school however does not like discussing Simon's dad and states that he is difficult to communicate with. Staff in school have noticed that Simon is regressing in his development and the school staff would like to hold a meeting with other professionals and Simon’s parents to discuss his development. The school have only seen dad a couple of times at collection time and staff have noticed him standing alone and not engaging in communication with other parents. Practitioners have been discussing as to whether Simon’s dad has mental health issues due to the breakup. 
If Simon's dad is having mental health difficulties, then he may also be experiencing intersectionality which is the way of describing systems of inequality within things like race, gender and ethnicity intersecting to create effects and dynamic which are unique (Center for intersectional justice, no date). However, the United Nations Network on racial discrimination and protection of minorities (no date) state that intersectionality is a concept and a theoretical framework that recognises complex ways where social identities overlap and in negative experiences can create experiences of discrimination. On the other hand, these experiences can be positive and can be self-enabling and enriching. 
According to the UNCRC (UNICEF, no date) children, unless it is in their best interests must not be separated from their parents, therefore one parent must always care for Simon. As dad is noticed to be standing alone at collection time, and he is nervous and if a child sees their parent in a nervous state, this could lead to them behaving in the same way in future (Child mind institute, 2021). Sidebotham et al (2016) state that multi agency working is important for the effective safeguarding of children. According to the NSPCC (2021) many parents can give their children safe and loving care even with mental health difficulties. They do this in a way where their children are not negatively affected in any way, however some parents with mental health difficulties need support from their families/friends which then has an impact on their children. Following on from this, there is a big stigma within the community around mental health problems, and this can act as a barrier when trying to support families.
So that practitioners gain a full overview of a child’s development and their situation, it is important for multi agencies to work together (NSPCC, 2023). For Simon’s situation to be looked at, a multi-agency team meeting must be arranged, although dad is unlikely to attend as he is nervous about the situation and could potentially still be trying to cope with the separation. Mullins (2021) and Greiger (2016) state that Simon’s dad could be avoiding conversation with staff due to him feeling shame about the potential involvement of multi-agencies and if he avoids the discussions, then there is a prevention of opportunities for it to be spoken about. However, Welsh Government (2017) states that by practitioners and parents engaging it can provide a holistic view of the child which can allow practitioners to view the child’s current stage of development which is what is needed in Simon’s situation. By doing this, Simon and his parents can receive the support and experiences within school that are suited to them. Working in partnership with Simon’s parents is an essential part of inclusive leadership which enables families to feel valued and respected by practitioners', states Scanlan and Johnson (2020). Similarly, Ferdman (2021) agrees that by asking parents in for the meeting in particular Simon’s dad, would mean that what can be done in school to make them feel more comfortable and equal within the school. By working together in partnership, the needs of the child will be met as well as providing a connection between school and home as well as allowing parents to feel valued by them realising that they play a key role in their child’s life as well as their education (LINC, 2020). 
However, working in partnership with parents and families is not always easy as there are some barriers that prevent this which can include beliefs and perceptions of their involvement (Hornby and Blackwell, 2018). Friere (2005) and Randal et al. (2018) state that a practitioner must always be collaborative and use their power as an inclusive leader in a way which is positive to support the child and their family and by doing this, belonginess is felt. An inclusive leader should be open-minded, empathetic, and curious within Simon’s situation (Nakamura, Milner, and Milner, 2020). Aubrey, (2011) also states that collaboration between different agencies can be challenging due to several varied factors. Pietroni (1992) states that poor communication between professionals and the range of professional languages can be a barrier for multi-agency meetings. Given that there are numerous factors that affect multi-agency meetings, it is important to identify these challenges but also the benefits to working as a multi-disciplinary team. The focus of a multi-disciplinary team is to highlight the importance of working towards a shared vision and principles with parents, children, and the community. 
Developing community partnerships is also as important as parent partnerships according to the Welsh Government (2015). There are many good reasons for working with communities and the first reason being it can strengthen the schools’ family engagement work by helping the schools to overcome families’ barriers to engagement. The people within the local community benefit from this as they have a degree of distance from the school, and they may even have separate venue within the community where family groups could be held. This would benefit Simon’s dad as it would enable him to get involved within his community as well as having the opportunity to meet new friends which would decrease his feeling of loneliness. The second reason as to why it is important to develop community partnerships is because individuals can strengthen the school by bringing in resources and or enriching the curriculum by volunteering and sharing their expertise, enabling opportunities for work placements as well as providing ideas for community activities which again will benefit Simon’s dad by getting him involved (Welsh Government, 2015). Schools can be a valuable resource within communities to provide the best development for children and adults as well as providing adult community learning and family learning programmes to enable the improvement of the child’s skills (Welsh Government, 2015). However, safeguarding policies must always be followed when opening the school to the local community to ensure the safety of all children, their families, and the practitioners. 
Section 2
This section will focus on one Welsh government policy and how inclusive leadership was used and the barriers for this.
[bookmark: _Int_Xajy4vxh]According to Baldock, Fitzgerald and Kay, (2013) a policy is an intention which has been stated and is an action that is taken by those with responsibility. A policy is also organisational and administrative practice as well as it being an indication on a status or course of action. Policies are often made up of common elements which are belonginess, commitment, status and specificity (Levin, 1999 cited in Baldock, Fitzgerald and Kay, 2013 p.2). there are four aspects to how policies are determined and according to Dallymore (2019 p.4) they are society’s view of childhood, education versus care and development, policy choices and finally respective roles of family and friends. 
Some issues that are identified with an Early year's education policy is that they can often be seen to only favour the ‘ideal’ learner who is self-directed and a ‘good learner’ (Bradbury, 2013). Similarly (Besic, 2020) states that inclusivity within education is primarily focused on disability. 
The policy that will be discussed is the An Anti- Racist Wales: The Race Equality Action Plan for Wales by the Welsh Government (2022). 
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