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ABSTRACT
The aim of this research was to review literature in order to answer determine the extent that a lower SES has   on an individual’s success at HE. Success was measured regarding the application, attendance and degree classification 2:1 or above. The methodology was a review of secondary data using online journal data bases and UWTSD library catalogue.  The literature was included if it met several requirements as set out in the article inclusion criteria. The study found that the effects of a lower SES on HE success was complex. It found that at every educational level, parent’s aspirations and prior educational achievement had some bearing on children’s. Individuals were aspired to attend university however many did not realise this. Some acquired the level 3 qualifications for entry however the likelihood of them not completing the course was higher than their more affluent counterparts and was likely associated with cultural and economic barriers. Furthermore, those who did complete studies were less likely to obtain a degree classification at 2:1 or above and therefore would not be considered successful by the measurement of this study. The study recommended that perception s of individuals with lower SES should be researched. 

ACRONYM 
Socio Economic Status- (SES)

Teenage Pregnancy Status- (TPS)

Sex and Relationship Education- (SRE)

Education Endowment Foundation- (EEF)

Free School meals- (FSM)

Attitudes, Aspirations and Behaviours- (AAB)

Higher Education- (HE)

British Cohort Study- (BCS)
Foundation Phase- (FP) 
1. Introduction 

1.1 Rationle 
Since devolution, Welsh policy makers have been concerned with finding ways in which to address the ‘attainment gap’ at all levels of education. They have been concerned with the how socio-economic backgrounds can affect all aspects of children’s and individual’s lives. With education as the driver for social mobility and one of the Welsh Government’s key objectives in ‘tackling poverty’ this study looks to add to the discourse pertaining individuals with lower SES. It takes a particular focus on Higher Education as much research about the affects of socio-economic disadvantage largely represent that of compulsory education. 
2.1 Aim, Objectives and RQs

2.1.1 Aim 

The aim of this study is to determine the extent that Socio-economic status affects success at HE. Success is measured as; rates of application and acceptance to HE; the completion of a degree at 2.1 and above and institution and qualification type.  
2.1.2 Research questions (RQ)

To fulfil the research aim, several key questions for enquiry have been developed: RQ 1) To what extent are aspirations for application to HE negatively affected by SES? RQ 2) To what extent is prior educational attainment for entry requirements affected by SES? RQ 3) To what extent is participation and progression negatively affected by cultural and family, and economic barriers when individuals with lower SES attend university. 
RQ 4) To what extent is attainment of degree classifications affected by SES?

2.2 Structure 

The aim of this study will be fulfilled by reviewing literature guided by the research questions. The research questions will focus the research in order to answer the research and subsequently the ‘extent’ to which lower SES affects success at HE. The research questions will be explored through a systematic structure.

2.2.1 Chapter 2- literature review

The literature will be reviewed in its relevance to the aim of this study. The literature will be critically explored and presented to inform analysis. It will seek to provide definitions to some subject specific vocabulary whilst exploring current and topical themes within society and exclusion. The chapter will conclude with a summary of the literature explored.
2.2.2 Chapter 3- Methodology

The methodology section of this study will give details about the scope, aim, research questions and objectives. An approach to research, data collection and inclusion criteria will be determined in addition to ethical issues raised by this study and the considerations made. 
2.2.3 Chapter 4- Results and Discussion

This chapter presents critical analysis of the review of literature by adopting the methods set out in Chapter 3. The findings will be focused around the four research questions to meet the requirements set out by the aim of the study. It will provide both statistical and qualitative research to support the review findings and conclude with a summary of findings.
2.2.4 Chapter 5- Conclusion and Recommendations. 
This chapter will conclude the study in relation to the intentions carried out through research and methodology. It will conclude the findings from the literature review and analysis and present them in order to answer the research questions and aim. Recommendations will then be made for future research. 

2. Literature Review
2.1 Introduction 

The purpose of the literature review was to report the current literature pertaining to SES and success at HE. The literature relates to the general effects of poverty and low SES and individuals within a society. It further explores the substantial impact and exclusion on these individuals within society. In addition, prior literature is reviewed to understand the relationship between socio-economic background and attainment at all levels of the education system. A more in-depth review of literature is conducted at HE. The literature reviewed is presented in four areas: Application to HE; dropout rates; institutions attended, and qualifications studied; and degree classification. 

2.2 Does SED affect individuals? 

2.2.1 General effects poverty 

Blakemore et al (2007) lists two types of poverty relative and absolute. Lister (2012) suggests that Relative poverty is seen when the families’ income does not meet society average standards of living. However, Schramm et al (2016) states absolute poverty is when families tend to just focus on day to day survival whereby they have shortage of essentials specified as; food, running water and shelter. Furthermore, Jenson (2009) states poverty as situational, generational, urban, and rural. Nichols (2011) believes that situational poverty may be developed by a bereavement, emergency environmental disaster, divorce, or health problems.  The impact on an individual is often temporary. Lyman and Villani (2004) propose generational poverty occurs when individuals are born into poverty more than likely after two generations. They suggest individuals who are brought up in generational poverty are more than likely to remain in poverty as they do not have the inspiration to achieve their goals and move out of the poverty line. Urban poverty stems in areas such as towns or cities, this impacts on deprived individuals by receiving stress from floods of people, noise, and aggressive situations. Fafchamps (2004) believes rural poverty is seen in non-developed countries, poverty effects the rural poor more as they are less likely to have organisations or charities to support them. 

Johnson (2015) reports Wales as a nation has potentially less disposable income, to England and Scotland. Therefore, Wales has a larger population living in poverty.  Ashworth- Hayes (2015) defines poverty by the individual incomes who live in the same household. if the household income results in less than sixty per cent of the mean average they are measured living in poverty. Johnson (2015) highlights in Wales one in four people (23%) live in poverty. Significantly high within children aged 0-4 (42%). Additionally, 38% of ethnic minorities and 27% of disabled people are living in poverty. 

From an Economic perspective on poverty Esping-Andersen (1990) suggest that Classical traditions consider that the individuals are to blame for being in poverty. In contrast Neoclassical theorists Jevons (1835-82) cited in Rima (2012) view poverty not the individuals fault as it is not in their control. Jespersen and Madsen (2013) suggests Keynesian is a term from theorist John Maynard Keynes who adopted a capitalism, money-centred individual approach towards poverty. They believe that it is caused by unemployment. Ggola and Awange (2014) stated that Marxian and radical theorist focus on economic growth alone. They believe that it may be considered the key factor of lifting individuals out of poverty. Additionally, Cornelius and Harrington (2014) highlight that social exclusion and social capital theory also look at social factors as well as economic. Bellinger (2015) argues that economic approach have some negatives these are; political opinions, environmental security and excluded social and cultural life accomplishments.

Connelly et al (2014) proposes low attainment or poor mental health are affected by those in poverty. Jenson (2009) adds that poverty has a high risk of placing individuals in danger in various ways. Jenson reports that the four main factors that affect individuals in poverty are specified as; social and emotional behaviours, chronic and acute stress, safeguarding health, and cognitive challenges. Hill and Stewart (2005) echo this, they identify eight areas that cause poverty: unrest and conflict, individuals income, training, education and skills, poor health and disability, genetic poverty, environment, discrimination with gender also natural disasters. The Welsh Government has a strong agenda working towards ending poverty therefore, they have developed the Tackling Poverty Action Plan (2014).

2.2.2 Substantial effects of poverty

Looking specifically at the three more substantial effects on poverty; mental health, substance abuse and teenage pregnancy. Mental health issues are dramatically affected in individuals living in poverty and can occur throughout life. Indeed, one in four adults with low SES are likely to experience mental health issues. The ‘Monitoring poverty and social exclusion’ (2015) report identifies that 26% of these are women and 23% of these are men. Although women with a low SES are more likely to experience mental health issues, men with a low SES are more likely to commit suicide, particularly between the age of 20-49 (Hafal, 2018). According to the Office Of the Deputy Prime Minister (2004) The social exclusion unit report (2004) states that a quarter of individuals with long term poor mental health are unemployed. Thus, if an individual who has been suffering with poor mental health longer than 12 months which effects their basic needs and ability to carry out normal life they would be thought to have a disability. This is highlighted under Disability Discrimination Act 1995 that projects discrimination in workplace for individuals with a disability (Legislation, 2018). This is backed up by the Equality Act 2010 and is carried out to change attitudes towards mental health and disability (GOV, 2018). 

One in three people experience an addiction (NHS, 2018) Substance abuse is closely linked to poverty. For individuals living in poverty this could result in them drinking or taking drugs due to stress or depression. On the other hand, drinking or taking drugs could lead into poverty. Individuals form SES are found less likely to get out of the circle of substance use. Furthermore, Kendler, Davis, & Kessler, (1997); Merikangas, (1990) believe that addiction is genetic (Jong-Wook, 2004). In contrast, Albert Bandura (1977, 1986) argues that it is social learning and that it is learnt through behaviour (Lamband Bornstein, 2011). 

According to Christoffersen and Hussian (2008), research shows that teenagers who had an abortion were achieving high in school. Therefore, those from SES were more likely to become a teenage mum. Meade et al (2008) states Teenagers who have had a mum or an older sister that have had a teenage pregnancy themselves are more than likely to become a teenaged mum due to social influences. Vikat et al (2002) suggest teenage pregnancy leads into disadvantages towards their education attainment, income, housing, employment also having impact on their health (Vikat et al, 2002). Despite this, Miller (2018) reports currently, teenage pregnancy has decreased and is the lowest in has been in 13 years in Wales. Broecke and Hamed (2008) states that the Girls are likely to achieve five or more GCSE and go onto further education. Department of Health (2010) state The UK Government implemented a Teenagers Pregnancy Strategy (TPS) with the goal of reducing teenage pregnancy by fifty percent by 2010. However, this goal was not achieved. The two main points highlighted from this strategy that have had an impacted on individuals are ‘increasing access to contraception’ and ‘sex and relationship education (SRE) (Department of Health ,2010). 


2.3 Effects of SED on education 

2.3.1 The Attainment Gap at Foundation Phase 

‘Children’s test scores are lowest when poverty has persisted across the generations, and highest when material advantage has been long lasting’ (p.2). The DWP (2009) reports that currently, one in four children are living in poverty. Statistical research (NFER 2014; Sutton Trust 2008) strongly links the profound impact on educational attainment and life outcomes (Mongon and Chapman, 2008). The socio-economic status is a strong predictor of children’s attainment at FP, KS2 and at GCSE. Goodman and Gregg (2010) state that: 
‘Analysis of the Millennium Cohort Study showed big differences in cognitive development between children from rich and poor backgrounds at the age of three, and this gap widened by age five’ (p.3).

Sharp et al (2011) maintains that the ‘attainment gap’ is reported to be as wide as ‘22 months’ on entry to school within the FP and continues to widen through to GCSEs. Similar findings are reported in the ‘Avon Longitudinal Study of Parents and children’ and NFER (2014).They find that only 68.3% of e-FSM pupils achieve the expected outcomes against the FPI compared to 86.4% non-FSM. Similarly, with the Education Endowment Foundation (EEF) reporting that it can be as wide as 4.3 months between socio-economic disadvantaged children and their more affluent peers. Dearden et al (2010) also found disparities between children’s social and emotional wellbeing at age 3. Chowdry et al (2010) and Christiensen, 2014, offer some understanding of this, suggesting that they have identified significant differences that contribute low education achievement including: the home environment; family interactions; health and well-being and parenting styles which negatively impact on children from a lower SES background. Likewise, Dickerson and Popli (2012) state that ‘Pre-school educational inequality is both persistent and pervasive and is heavily influenced by family background’ (p.9). Furthermore, Treanor (2012) states that in early childhood and persistent into adult age, children’s higher SEB difficulties are linked to a low SES that poverty. The author maintains that SEB is affected by ‘Maternal characteristics such as mother’s depression, mother’s self-esteem and the quality of the parent child relationship’ (p.3). 

2.3.2 The Attainment Gap at KS2 

Goodman and Gregg’s (2010) analysis of the Avon Longitudinal Study of Parents and Children, found that the gap on entry to the FP, continues to widen at 7 years and grows ‘particularly fast during the primary years’ between higher and lower SES children. Children with lower SES who achieved the expected level at FPI were likely to fall behind at KS2. Exemplified by attainment at 11, only around 75% children from the poorest families achieve the expected level at the KS2 CSI compared to 97% of the most advantaged children. In addition, the EEF (2017) states that at end of KS2, the already significant gap of 4.3 months, more than doubles to 9.5 months. 

CYPSC (2013) identify several barriers that negatively affects educational attainment from children with a low SES. They maintain that these barriers are divided into material, social and personal barriers. Material barriers may include a lack of educational resources such as books, internet, extra-curricular activities, trips, or experiences. Additionally, social barriers may present as a poor home learning environment such as parent’s low aspirations, support for education and low levels of education attainment. Personal barriers stemming from the social barriers may include low self-esteem and confidence, low emotional literacy, and social maturity. 

2.3.3 The Attainment Gap at KS3 and KS4 

Significantly, the gap continues to widen at the end of compulsory education. Egan (2013) explains that, critically, it is at this stage that qualifications of educational attainment are of the highest importance regarding employment and further education. EEF (2017) reports that, the attainment gap of 9.5 months at the end of KS2 has more than doubled again at the end of KS4 at 19.3 months. Reported by NFER (2014), the percentage of children not eligible for FSM are three times as likely to achieve the expected grades at GCSE compare to a child eligible to FSM. In 2017, 28.6% of FSM pupils achieved the expected Level 2 threshold of five or more grades A*-C, compared to the more affluent counterparts; 60.9% of non-FSM children, a staggering 32.3% difference. (WG, 2017).

Estyn (2014) add that children from with a low SES are more likely to be ‘absent, to behave badly, to be excluded and to be taught somewhere other than in a school’. In addition to educational attainment, Treanor (2012) states that children growing up in poverty face ‘multiple disadvantages in relation to health, more likely to be born with low birthweight … and mental health outcomes (p.2). Moreover, Treanor (2012) maintains that there is ‘substantial evidence that poverty is linked to poorer SEB outcomes for children’ (p.2)

2.3.3 The Attainment Gap at Further Education 

Davies et al (2017) report that those e-FSM and those with lower levels of educational attainment ‘were each less likely to have entered Sixth Form’ (p.10). The division of e-FSM and non-FSM entry into Year 12 is 90.8% (non-FSM) and only 9.2% (e-FSM). Additionally, at Year 13, entry is divided between e-FSM and non-FSM as, 93.6% (non-FSM) and 6.5% (e-FSM). The authors explain that there are higher levels of withdrawal and non-progression among those e-FSM. They found that those e-FSM each exhibited higher rates of withdrawal from FE. In addition, e-FSM students with lower GCSE grades and with high rates of absences at Year 11 displayed higher levels of non-progression at A-level. 

 ‘Low levels of educational attainment at GCSE were demonstrated to be the most important factor in contributing to an increased likelihood of non-progression among A-level students between Year 12 and Year 13’ (Davies et al, 2017, p.20).

This is particularly significant when considering that Estyn (2014) reports that those from a lower SES are more likely to absentees and the attainment gap between e-FSM and non-FSM at GCSE is 32.3% difference. The DfE (2018) reports that e-FSM were more likely to study a level 2 vocational and tech certificate than Level 3 programmes, ‘disadvantaged students were underrepresented in the A level cohort, and overrepresented in the level 2 vocational and tech certificate programmes’. 

There is also a significant difference in the qualifications mix between e-FSM and non-FSM. Across 5-year aggregated data (2011-2016), Thomson and Keshwani (2017) report that 47% of non-FSM pupils compared to 27% of e-FSM entered 3 A Levels without a vocational qualification. Moreover, for pupils entering 4+ A Levels, 6% were non-FSM and 2% e-FSM. The DfE (2018) report that regardless of the programmes e-FSM are studying (A-Level, Vocational or Certificate) similarly to all Key Stages, e-FSM FSM eligible students have lower attainment compared to their more affluent peers, across the three qualification types. Most significantly, the Government (2017) provide that, 11% non-FSM and only 4.9% e-FSM achieve 3 A grades or better 4.9% FSM and 11% non-FSM. The DfE (2017) reports that, 60.7% non-FSM compared to 36.2% achieved Level 3 by age 19. The mix of qualification, the attainment of 3 A grades or better, and e-FSM Level 3 achievement can have an adverse effect on the university selection and eligibility by entry requirements. As the EEF (2017) puts it:

A majority of 19-year-olds who have been eligible for free school meals leave education without a good standard of recognised qualifications in English and maths-without which, achieving their goals in the world of work or further study will be much harder’ (p.4)

2.4 Are AABs affected by SED? 

2.4.1 Children’s AABs towards HE.

Goard et al’s (2012) confirmed a link between aspirations and their attainment. Within their report the authors explain that these are categorised as Attitudes, Aspirations and Behaviours (AAB) and can be further categorised into, individual (Child) AABs and parental AABs. Their research confirms a link between children’s AABs and their attainment. Goodman and Gregg’s (2010) that aspirations to attend HE were strongly associated with higher levels of educational achievement. Nevertheless, their research paints an ambiguous picture. On the one hand, the authors find that at KS2-4, children with lower SES had generally high aspirations and at 14, themselves and their parents reported that they were ‘likely’ to go on to HE. Yet on the other, the findings revealed that at 18 those who would report they would be ‘likely’ would eventually not go. The authors call for interventions to convert high aspirations into reality. Anders (2017) found similar findings. The research reports that, when comparing to higher SES, children with lower SES are more likely to transition from ‘likely’ at 14 to ‘unlikely’ at HE entry age.  

‘…almost half of those from lower SES backgrounds have made a transition from ‘likely to unlikely’ by age 17, whereas only around 25% of those from high SES backgrounds have done so’ (p.1).

However, Kintrea et al (2011) found that whilst children with a lower SES were generally optimistic about attending HE, they and their families had limited knowledge of the pathways through education and employment to realise their aspirations. Furthermore, the authors explain that, not only is knowledge limiting the realisation of the aspirations but find that aspirations differ significantly in different areas, suggesting that in areas of high deprivation, higher levels of lower SES and intergenerational poverty support in understanding or knowledge is still limited. ‘It appeared that many parents or young people
 did not really understand what it takes to progress in education and attain desirable employment’ (p.3). 
Similarly, Archer’s (2013) research found that there was limited evidence of ‘poverty of aspiration’ among children from all social backgrounds. However, compared to Kintrea’s findings relating to ‘areas’, Archer found that there were differences between children with low SES and high SES when discussing their aspirations for employment and attendance to university. Archer (2013) claims that nearly all (91%) of children from families with ‘high cultural capital’ (‘parents with university degrees, many books in the home and who regularly visit museums,’ p.1) stated that they were expected to attend university. When compared with children form families with low ‘cultural capital’ there is a significant difference, under half (47%) stated that they were expected to attend university. Moreover, Archer (2013) also found differences in children’s aspirations of ‘prestigious’ or ‘academic’ job roles. This is exemplified in the findings, nearly half (45%) of children from high ‘cultural capital’ compared to under a quarter (22%) of children from families with low ‘cultural capital’ aspired to become a doctor, whilst only 9%, from the families with lower cultural capital aspired to become a scientist compared to 23% from families with higher cultural capital.

Archer’s (2013) findings support those of Kintrea et al’s (2011) in relation to limited support through lack of knowledge, Archer found that in relation to the levels of support, Children from families with a lower SES were much less likely than those from families from a higher SES and with parents with professional jobs to cite their parents career as an inspiration. The author adds that, families with higher SES were able to support the children well through their own successful networks, whilst families with lower SES tended to adopt a ‘hands off’ approach and ‘less active’ approach. 

2.4.2 Influences of parent’s AABs

‘Family background has consistently been shown to be the most important predictor of later academic success’ (Ansalone, 2001, p.34). Dickerson and Popli’s (2012) analysis of the British Cohort Study (BCS) stated that parent SES has a ‘long lasting and important impact on children’s development and attainment’. Indeed, regarding aspirations, Kintrea et al’s study concluded that there was a clear link between parent’s aspirations for their children and what the children aspired for themselves. Chowdry et al (2010) suggest that this is a possible ‘intergenerational’ effect. They found that parents who believe their children are ‘very or fairly likely’ to attend HE is 15% higher if their own parents had the same aspirations for them.

Whilst some research (Kintrea et al, 2011; Archer 2013; and Anders, 2017) found children themselves, from all social backgrounds, to have higher aspirations, Goodman and Gregg (2010) report contrasting results for parent’s aspirations for their children. They state that parent’s AABs towards education ‘varied strongly by socio economic position’. They found that ‘81% of mothers with higher SES compared to only 37% of mothers with low SES, aspires and expectations that their child would attend HE’ (p.5). Goodman and Gregg, (2010) add that:

Such adverse attitudes to education of disadvantaged mothers are one of the single most important factors associated with lower educational attainment at age 11 (p.1).
Chowdry et al (2010) believe that this partially due to the ‘strong intergenerational correlation’ between various AABs, for example, they found that the probability that a parent reads to their child daily is 25% higher if they were read to by their parents. They argue that passing on of traits, whether negatively or positively affecting, goes some way to explaining the ‘persistent disadvantage that children from poor backgrounds face in their educational attainment’ (p.4) This is exemplified in studies of aspirations on cognitive attainment; parents who thought it was ‘very or fairly likely’ for their children tend to have higher levels of educational attainment that those whose parents did not expect them to attend HE. 

Parent’s education level and employment also has some influence on the level of support they can offer their children and the level of aspirations of their children. Ermisch and Pronzato (2010) found that for every additional year of mother’s post compulsory education it increases their children’s education by one-tenth of a year. Overall estimates for the increase in children’s education can rise to 50% for father’s additional education. The authors maintain that, the effect of mother’s education is larger for those with lower SES and higher for father’s education for those with higher SES. Goodman and Gregg (2010) states that ‘Nearly one fifth of the [attainment] gap…is explained by an apparent ‘direct’ link between…cognitive ability of parents and that of their children’ (p.2). In explaining this link, Ermisch and Pronzazto (2010) state that about half of this correlation is likely to reflect the correlation of parents own educational attainment and the level of activities and attitudes that improve their child’s education attainment. Indeed, The WG (2014) argue that parents with HE qualifications are more likely to, and more able to, encourage, discuss and practice mathematical concepts at home which can be beneficial to children when assessed at school. Consequently, Goodman and Gregg (2010), offer the understanding that:

‘What looks like ‘parental disengagement’ may actually be the result of a high level of commitment to their child’s education, which is not matched by the capacity to provide eﬀective support’ (p.3) 

Joshi (2012) argues that parental education and persistent poverty has the ‘largest impact’ (+/- 6 months) on children’s reading and mathematics attainment. Joshi (2012) maintains that children who have parents who have graduated from HE are likely to have increased cognitive attainment in maths and reading (+9-11 months) than children whose parents have no qualifications. The author adds that, the contrast is even greater when the parent has a post-graduate degree. 

2.5 Application and success at HE by SES

2.5.1 Applications to HE

The Sutton Trust (2008) finds that 60,000 children whose attainment is the top fifth amongst state schools at 11, 14 and 16 do not participate in HE at age 18. Moreover, The Sutton Trust (2008) adds that e-FSM children are ‘19 percentage points less likely than other school pupils to enter HE by age 19, when school qualifications are not taken into account’ (p.2).

Croll and Atwood (2013) report that children’s aspirations to attend HE and attainment are very strongly linked to SES. They raise the question, based on a wealth of research, to what extent do disparities in children with high and low SES participation in HE simply reflects their levels of attainment at secondary and further education level? The authors maintain that the ‘participation gap’ is far greater than the ‘aspirations gap’; with many children with lower SES experiencing unfulfilled aspirations than did those from more advantaged backgrounds. Significantly, Chowdry et al. (2012) state that lower levels of educational attainment at KS4 and FE is the ‘most important factor in explaining lower participation among students from disadvantaged backgrounds’ (p.2). As Gorard (2008) put it; the under representation of individuals with lower SES at HE is explained by the likelihood that these individuals will have lower levels of Secondary and FE qualifications than their more affluent peers. UCAS (2018) reports that the application rates of 18-year olds living in areas of disadvantage had increased in England and Ireland and decreased in Wales. ‘The ratio of application rates between the most and least advantaged remained stable, with advantaged UK 18 year olds being 2.4 times more likely to apply than disadvantaged UK 18 year olds’ (p.6). Additionally, UCAS (2018) state that in Wales, ‘application rates varied between 20 and 46 per cent, meaning those living in constituencies with the highest application rates were over two times more likely to apply’ (p,4) than those living in areas with the lowest rates. This suggests that in areas where aspirations to attend HE are high, it is more likely that individuals from that area will be more likely to apply for HE. Similarly, the HEFCE (2015) reported that the 20% most advantaged individuals are 6 times more likely to participate in HE compared to 20% most disadvantaged individuals. 

Forsyth and Furlong (2003) argue that the ‘participation gap’ is likely to reflect the several barriers disadvantaged individuals face on application and attending HE. Cultural barriers are described as those in which individuals with low SES find themselves ‘at odds’ with the predominately ‘middle class’ culture of universities, particularly since many of them are the first to attend HE from their families which limits their ‘readiness’ for the cultural shift. The authors found that, particularly among males, an ‘anti education’ ethos within families and communities can influence participation at HE. Such cultural pressures, they argue, can derive from families and communities, to whom HE may be ‘an alien concept’. Furthermore, the authors believe that economic barriers such as student debt and lack of employment could generate doubt to even the most aspirational disadvantaged individuals. 
2.5.2 Drop-out rates

Crawford’s (2016) research concludes that the differences in SES affects acquisition of HE. The authors find that individuals with low SES are:

 ‘3.4 percentage points more likely to drop-out, 5.3 percentage points less likely to complete their degree and 3.7 percentage points less likely to graduate with a first or 2:1 than those from the least deprived backgrounds’ (p.4).

Similarly, Jones and McNabb (2004) ‘found that students from a lower socio-economic background were more likely to drop out voluntarily’ (p.4). This was compared to those individuals whose parents had higher social class occupations, they found that these individuals were ‘significantly less likely to drop-out (and significantly more likely to complete their degree)’ (p.3). Jones and McNabb (2004) present similar findings, they report that only 6% of individuals with lower SES compared to 20% of those with higher SES had completed a degree by 23. Forsyth and Furlong (2003) measured HE success by interviewing individuals who had continued their education post KS4 and into FE. They reported that they had expected, and found, that many individuals with lower SES had reduced their levels of participation with HE either by dropping out or by not taking the opportunities to further study onto more advanced course. In addition, the authors also found that other had reduced their participation through ‘repeating a year of study, restarting from the first year in another new course and deferring entry to higher education in the first place’ (p. 2). 
2.5.3 Choice of universities and qualifications studied 

Forsyth and Furlong (2003) explain that an important influence of disadvantage on HE is more than higher levels of ‘dropping out’, many individuals with lower SES are more likely to gain a HE qualification and then leave HE without progressing to the next level qualification. The authors find that individuals with lower SES are less likely to progress to HE, diplomates with lower SES are less likely to continue to an undergraduate course, and degree graduates with lower SES are less likely to apply for a postgraduate qualification. 

Forsyth and Furlong (2003) report that many of the individuals within their study had cited low aspirations amongst their families, schools and local communities in addition to the lure of unskilled jobs available within their local labour market as a and a push towards vocational or non-academic careers. The Sutton Trust (2008) found that individuals who do go on to attend HE are less likely (6 percentage points) to apply to, and attend leading research universities, regardless to whether they have achieved the specific entry requirements at A-level. Those with a lower SES who did attend leading research and prestigious institutions are more likely to have ‘felt at odds’ with the environment and culture. A cultural barrier, Forsyth and Furlong (2003) believes negatively affects application. 

2.5.4 Degree class

Forsyth and Furlong (2003) state that educational attainment is ‘strongly associated’ with lower SES and was likely to be related to success at HE. Crawford (2016) compared the success of individuals with lower SES and higher SES at HE. The author found ‘sizeable differences’, this was in relation to the higher likelihood of individuals with lowers SES to drop out within two years of a degree and the lower probability of obtaining a degree classification of a First or 2:1. Likewise, both Smith and Naylor (2001a) and McNabb et al. (2002) find strong evidence that suggests that individuals whose parents have a lower class occupation were less likely to be awarded a higher degree class. Most recently, the HEFCE (2018) found that 83% of individuals with higher levels of SES graduated with a First or 2:1, this is compared to 73% of individuals with lower levels of SES who graduated with these classifications.  
2.6 Conclusion 

The purpose of this literature review was to report the current literature pertaining SES and success at HE. The literature related to the effects of poverty on individuals and found that many experiences the higher likelihood of mental health issues, substance abuse and teenage pregnancy. One of the most substantial effects of poverty on individuals is educational attainment at all levels education. The literature was reviewed to understand the relationship between SES and attainment at all levels of education. The ‘attainment gap’ between children with lower levels of SES and those with higher SES, widens at every Key Stage. Most research attributes the children’s own and parental aspirations to the causation of the attainment gap. Furthermore, a deeper review was conducted to present literature relating to success at HE by SES. The literature presented pointed to the strong correlation between attainment of qualifications at KS4 and FE and the aspirations and application to HE. Evidenced in the difference in rates of application between individuals with lower SES and higher SES. Additionally, this is also evident in the applications to institution type and the qualifications studied. Cultural and economic barriers of lower SES are attributed to the likelihood that individuals with lower SES drop out of courses before completion of the qualification. At all levels of education, those with a lower SES trail behind those with a higher SES. This is apparent in the disparities between lower SES and higher SES and the alignment between lower and higher degree qualifications. 

3. Methodology 
3.1 Scope, Aim, Research Questions and Objectives
3.1.1 Scope

The research focuses on first time entrants to UK HE at 18 years old. Additional age groups were not considered since the focus of the study is sequential progression through educational levels. In addition, the UK was selected with a focus on Wales, since this is where the study will be conducted. 

3.1.2 Aim

The aim of this study is to determine the extent that Socio-economic status affects success at HE. Success is measured as; rates of application and acceptance to HE; the completion of a degree at 2.1 and above and institution and qualification type.  
3.1.3 Research Questions

RQ 1) To what extent are aspirations for application to HE negatively affected by SES?

RQ 2) To what extent is prior educational attainment for entry requirements affected by SES?

RQ 3) To what extent is participation and progression negatively affected by cultural and family, and economic barriers when individuals with lower SES attend university. 

RQ 4) To what extent is attainment of degree classifications affected by SES?

3.1.4 Objectives

Objective 1) RQ 1 and RQ2 will be met through reviewing secondary data to understand prior educational attainment and .To achieve this, research will focus on data pertaining individuals 0-17 years old.
Objective 2) RQ 3 and 4 will be met through reviewing secondary data to understand participation at university with regards to progression, dropout rates and retention with a specific focus on the degree classification obtained by successful completion. 
3.2 Methods

The literature reviewed in this study will be drawn from several large databases. The two key areas of this research are ‘Socio-economic Status’ and ‘Education’ therefore journal databases such as the BERJ, JSTOR and Wiley will be used. To carry out objective 1, research of literature will require data to understand prior educational attainment. Since education is devolved in Wales, primary and secondary school educational qualifications data will be drawn from the Welsh Government datasets.  In addition, the UWTSD library catalogue will be used to locate literature which researched individual and parental aspirations over time this will require data from longitudinal studies, these will include: The Avon Longitudinal Study of Parents and Children; The Millennium Cohort study; and the British Cohort Study. Objective 2 requires a large proportion of literature to be reviewed containing statistical data with a focus on HE and other stages of education, therefore this will require literature to be drawn from large statistical datasets such as HESC, UCAS, OECD. 
3.3 Data collection 

Secondary data will be obtained from large databases, UWTSD catalogue and specific related websites. To ensure effectiveness throughout the research process several key terms and key words will be used. These can be categorised into two areas of socio economic status and education. The nature of the RQs through the objectives requires all searches to include one key word related to SES and the other related to a level, aspiration or acquisition of education in addition to a requirement for causational and correlational language, for example; likelihood, affects, influences, relationship, link. 
Whilst there are specific definitions and criteria which determine the following terms; levels of poverty, disadvantage, socially deprived, lower economic status, and background; much literature uses these terms interchangeably and as such, all terms were used in researching ‘lower SES’. Examples of key words and terms used in the research may include; Social-economic status and all related and variability around the term, intergenerational poverty, persistent disadvantage; aspirations, attainment, achievement, classification, higher education, Foundation Phase, KS2,3 and 4, parental. 

3.4 Article Inclusion Criteria
Since the research of the study requires a review of secondary data and therefore of existing literature, it is essential that most relevant literature is located and selected. The fields of both education and sociology (socio-economic status) are widely discussed and researched, the two focus areas of this research generate a wide and varied return of literature through article and literature searches. In addition, the effects of SES on education has been a focus of policy makers and policy discourse over the last decade. Therefore, there is a wealth of existing literature which focuses on many aspects of this enquiry. Consequently, it will be fundamental to the focus that there is an effective literature inclusion criterion in place. The inclusion criteria will include only literature; with at least two of the key words within the title or research question; published within the last 8 years except for seminal research; peer reviewed journals; within the UK related to the UK and Wales specifically. 
3.5 Ethical issues 

Since this research will use secondary research this will raise several ethical issues relating to consent, anonymity, and confidentiality. Regarding consent, all participants from the literature reviewed had given permission to be part of the study. With no contact information for the participants due to confidentiality, the participants could not be asked to give further consent to the researcher within this research. In addition, dissemination information would have been given to participants and therefore with giving their consent they understand that their data will be shared. All data is reported in peer-reviewed journals or large organisations and authored by researchers who have done their due diligence to limit ethical issues by obtaining permission to participate in the study. Furthermore, the large cohort data sets are used widely and in varying contexts and have no issues of traceability and with confidentiality and anonymity. This research uses the data sets to analyse data in relation to socio-economic background and higher education across Wales and UK. This is a large proportion of the public and limits the issues of traceability. Furthermore, the data sets do no reproduce any personal information about participants and therefore would not be reproduced in this study, this reduces the issues of confidentiality and anonymity. 
Bevan et al (2013) explain that secondary data can raise questions about bias. They argue that the first questions researchers must ask themselves is what the levels of measurement and selection biases as this will enable them to take the appropriate action in limiting them. Both biases are minimised by the creation of secondary data sets and intended analysis. For example, the Avon Longitudinal Study of Parents and Children will be used in relation to parental aspirations which is a prominent theme throughout the data. In another example, UCAS data will be used to identify the number of applications by student characteristics, an existing data set with the purpose of researching the relationship of SES and HE applications. 

4. Results and Discussion 

4.1 Introduction 

This chapter will evaluate the ‘extent’ to which aspects of individuals and HE are affected by SES, varied statistical and qualitative data will be presented and critically evaluated. The ‘extent’ will be a measure of whether the aspect determines whether than individual will apply, attend and complete a HE course. The aim of this study is to answer the extent to which SES affects individuals with lower SES success at HE. Therefore, this chapter will present findings from analysis focused on the four research questions determined by the aim of the study. ‘Success’ is measured by the application, attendance, and completion of a degree with a first or 2:1 classification. 
4.2 To what extent are aspirations for application to HE negatively affected by SES? 
The review of literature generated results which would suggest the children’s own aspirations are generally high yet lower in the ‘application age’ years. The Literature also suggests that it is likely that children develop lower aspirations through schooling and result from parental aspirations, job role and aspirations and sources of ‘practical knowledge’ from their locality rather than their own low aspirations. 

The review found that at age 14 many have the aspiration to attend university but when compared to aspirations at 18 and further application data, these aspirations have not been realised. 

[image: image1]
That aspirations were high at 14 then they dropped at 18, the graph illustrates that at 17years old a there was a greater percentage of individuals who has change their ‘likely to attend’ to ‘unlikely to attend’. This is aligned to the number of applications made to university, in that many lower SES application were made. The Sutton Trust (2008) found that e-FSM individuals ‘are 19 percentage points less likely to enter HE by 19 years old’ than non- FSM individuals (p.2). This suggests a relationship between aspirations and application. Indeed, Archer (2013) found that at ‘application age (-/+ 1 year)’ nearly all (91%) of children from higher SES expected to attend HE compared to half (47%) of children with lower SES expecting to attend HE. Similar, these findings are aligned to the number of applications made. 
Aspirations are likely to be reinforced in a cyclical fashion, that is; the low aspirations may influence low attainment, the low attainment will lower aspirations. It is also likely that, like intergenerational trends, children’s aspirations to attend university are 15% higher if their own parents have the same aspirations for them. When compared to the aspirations that parents have for their children; 81% of mothers with higher SES compared to only 37% mothers with low SES expects their children to attend university. This suggests that this may have had some influence in the individual’s transition from ‘likely to unlikely at 17 years old’. 

Moreover, at application stage it was found that individuals with lower SES were less likely to apply for HE, specifically in areas where applying to university was at its lowest. There was also a relationship between the likelihood of application to HE from an area and the number of applications from that area (UCAS, 2018). This would suggest that in area where aspirations to attend university are low, lower number of applications are made. Similarly, in areas where number of applications were high, higher number of applications made to HE. This suggests that ‘area aspirations’ are likely to influence application to HE. 

Aspirations to HE could also be influenced by the individuals reliance on a degree for employment. Archer (2013) found that there was a significant difference in the type of job individuals with high and low SES aspired to. 

This analysis has presented some findings which go some way in explaining the relationship between aspirations and application to HE. However, the extent is far less apparent. Children’s aspirations, whether directly or indirectly influenced by parental, area or employment aspirations, are generally higher in former years of school, it is at the ‘application age’ where many individuals with lower SES experience a decline in HE aspirations. This review does not find strong evidence beyond ‘alignment’ with application data that would suggest that ‘aspirations’ are predominantly the prediction of HE applications.  Furthermore, Kintrea et al (2011) argued that it was likely that aspirations to university were high it was more about the practical implementation of this. In communities of lower SES, where research demonstrates a lower number of people attend university, it is likely that knowledge of and therefore support in the actual process is likely to be a factor affecting application to HE. 
4.3 To what extent is prior educational attainment for entry requirements affected by SES? 
The review of literature provides findings which aid the understanding of the lower levels of application and participation at HE from individuals with lower SES. The causational link between SES and obtaining the entry requirements to participate in university are apparent in the literature reviews. Lower levels of SES affects parent’s educational attainment and parent’s involvement in activities (in addition to the ‘home learning environment) (Chowdry et al 2010; CYPSC, 2013; Christiensen, 2014;); knowledge and aspirations in increasing their child’s educational achievement (Goodman and Gregg, 2010; Kintrea et al, 20). This affects educational attainment at all levels. Individuals with low educational attainment and with lower SES are less likely to attend FE (Davies et al, 2017). In addition, is it more likely that individuals with lower SES (Estyn, 2014) will become absentees. This itself affects entry to FE as higher rates of absenteeism is correlated with higher rates of A-level non-progression (Davies et al, 2017). Others who do enter FE are more likely to study a level 2 vocational course than Level 3 (DfE, 2017). This affects application to HE since entry requirements usually consist of A-levels of equivalent Level 3 qualifications. Either individuals do not obtain the required entry level because they have studied a level 2, they have not progressed or withdrawn at A-Level or they do not continue study post compulsory education. 
Effects of SES on Educational attainment
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The graph illustrates the significant differences in attainment between e-FSM individuals and non-FSM individuals. The ‘attainment gap’ in compulsory education starts at entry to school in the FP and continues to widen. It increases at FE but this is likely to reflect the criteria ‘expected outcomes’ this includes all level 3 qualifications opposed to FPI, CPI and Level 2 thresholds with a precise educational levelling (e.g. English, Maths pass A*-C). The review found a common theme in all studies analysed, most made a reference to parents own educational attainment and the attainment of their children in addition to the home learning environment (parents involvement in educational activities and knowledge to support and resources). Furthermore, parent’s lower educational attainment and involvement and the quality of the home learning environment were claimed (Chowdry et al, 2010; CYPSC, 2013; Christiensen, 2014) and suggested (Goodman and Gregg, 2010) to be affected by lower SES with strong links to intergenerational poverty. Goodman and Gregg (2010) concluded stated that a proportion (one fifth) of the attainment gap is attributed to the link between parent’s educational attainment and their children’s educational attainment. Likewise, Ermisch and Pronzato (2010) had concluded that the attainment gap was a likely reflection of parent’s educational attainment and their involvement in improving their children’s educational attainment. 
Attendance and participation at FE
Low levels of educational attainment at compulsory education are a predictor of FE participation (Davies et al, 2017). 
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The graph shows that a significant proportion of FE students are non-FSM individuals. This suggest that very few e-FSM obtain the level of qualification required to apply for HE. In addition, the minority who do study at FE, face barriers within it. Indeed, Davies et al (2017) claimed that withdrawal and non-progression in A-level was influenced by educational attainment and lower SES. This is illustrated in the graph, one third of an already small proportion of e-FSM have not progressed onto year 13 and therefore reduced the likelihood that they would obtain the necessary qualifications to enter HE. 
Obtaining the level of qualification to meet the entry requirements of HE.
	FE outcome 
	Individuals with lower SES (e-FSM)
	Individuals with higher SES (non-FSM)
	Evidence 

	Entered 3 A levels 
	27%
	47%
	Thomson and Keshwani (2017)

	Entered 4 A levels 
	2%
	6%
	Thomson and Keshwani (2017)

	Obtained a level 3 qualification
	36.2%
	60.7%
	DfE (2017)


The table illustrates that a significantly less proportion of individuals with a lower SES enter A-Level courses and obtain the required level 3 qualifications required to apply to HE. It also illustrates the lower number of individuals with lower SES entering A-levels courses that would enable them to gain the necessary qualifications to enter prestigious and leading research HE institutions.
The analysis sought to answer the research question, ‘To what extent is prior educational attainment for entry requirements affected by SES?’. The findings from the literature presented a clear link between educational attainment and SES and between participation at FE and SES. Usually, Level 3 qualifications are a prerequisite of HE courses and a lesser proportion of individuals with lower SES attain these qualifications. The Literature points to lower SES with regards to parental influence as a reason for this. 
Additionally, the minority of individuals who do attend FE are more likely to withdraw or not progress, which is linked to lower SES. This also reduces the likelihood that they will apply to HE. 

Furthermore, the findings showed that limited numbers enter A-levels which could enable them to apply for the most prestigious or research leading schools.
4.4 To what extent is participation and progression at HE negatively affected by lower SES and ‘To what extent is attainment of degree classifications affected by SES? 

RQ 3 and RQ 4 findings have been combined since the effects of SES on both participation and progression and HE and attainment of degree classification overlap. Individuals with lower SES are:

 ‘3.4 percentage points less likely to drop-out, 5.3 percentage points less likely to complete their degree and 3.7 percentage points less likely to graduate with a First or 2:1 than those from the least deprived backgrounds’ (Crawford, 2017, p,4)
The literature reviewed suggest that these predictors could be attributed to cultural, family, and economic barriers. Some of these barriers take effect before application which can be a deterrent for participation at HE. This may be another aspect (in addition to educational attainment RQ2) why there is an under representation of individuals with lower SES at HE. Furthermore, they are likely to be experienced by individuals with lower SES whilst studying at HE which is likely to contribute to the higher rates of non-progression and drop-out. 
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The chart illustrates that of the individuals who complete degrees, a smaller proportion of those are individuals with lower SES. 

The culture barriers may affect participation before application. For example, the analysis of Forsyth and Furlong’s (2003) research found that amongst some of the most deprived areas, there may have been an ‘anti-education’ culture which reinforces the lower aspirations to apply to HE.
This was also seen in the date published by UCAS (2018) demonstrated that in areas of high application rates it was more likely that individuals would apply and in areas of low application rates, this suggests that there may be some cultural barriers whether in experience of education or an anti-education perspective. Furthermore, those individuals with a lower SES who do participate in HE are more likely to experience cultural barriers of ‘feeling at odds’ with a middle class culture. This coupled with family barriers such as not being able to support individuals since as they may feel HE is an ‘alien concept’ (Forsyth and Furlong, 2003). 

In addition, the review found that family barriers may influence the qualification obtained from the institution. Smith and Naylor (2001) found ‘strong evidence’ that suggests individuals of parents who have lower class occupations are less likely to be awarded a higher degree class. 

Economic barriers may present themselves both prior and on attendance to HE. For example, the review of literature found some findings to suggest that the ‘lure’ of the labour market may deter some form application to He. Furthermore, the economic barriers experienced at by individuals with lower SES, may lead them to withdraw from HE courses. It is suggested (Forsyth and Furlong, 2003) debt and lack of employment could doubt even the most aspirational disadvantaged individuals. 
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Most don’t apply, other don’t progress or dropout and some don’t achieve the degree classifications of First or 2:1 as illustrated in the chart. 
This analysis sought to answer RQs 3 and 4. It found that the higher rates of non-progression and dropout and the lower likelihood of obtaining a degree with the classification of first or 2:1 may be attributed to the cultural, family and economic barriers felt by some individual with lower SES. The extent to which the individuals feel this is likely to be circumstantial and context dependent. This is that, in many areas and families, aspirations to enter HE may be poles apart. As seen in analysis of RQ1 these can be divided into those who aspire for their family or community member who cannot support them and an ‘anti-education’ perspective. Similarly, some individuals who do attend more prestigious and research leading universities may feel more cultural barriers than those in other universities.  

4.6. Conclusion 

This chapter intended to evaluate the ‘extent’ to which aspects of individuals and HE are affected by SES, through analysis and critical evaluation of varied statistical and qualitative data. The analysis presented findings based on the four research questions determined by the aim of the study. 
The analysis of RQ1 presented some findings that may explain the relationship between aspirations and application to HE. Children’s aspirations may be influenced by parents, area or employment aspirations which is aligned to a greater decline in HE applications by individuals with lower SES. There was also research to suggest that a ‘lack of aspiration’ may actually be a lack of knowledge in how to support individuals in applying to HE. 

The analysis of RQ 2 presented a link between educational attainment of individuals with lower SES and participation at FE and subsequent attainment at HE. Worryingly, it was found that the minority of individuals who do attend FE are more likely to withdraw or not progress, which reduces the likelihood that they will apply to HE. 

The analysis of RQ3 and 4 found that higher rates of non-progression and dropout and the lower likelihood of obtaining a degree with the classification of first or 2:1 may be attributed to the cultural, family, and economic barriers felt by some individual with lower SES. 
5. Conclusion and Recommendations 

5.1 Conclusion 

The aim of this research was to determine the extent that Socio-economic status affects success at HE. To fulfil the aim several research questions were developed. In fulfilling this aim the research questions were used to focus the research to answer the ‘extent’, explored through a systematic structure.
The review of literature was conducted in its relevance to the aim of the study. The literature was critically explored and presented to inform analysis. It provided definitions of subject specific terms and explored current themes within educational discourse, particularly within the Welsh Government. The literature review concluded that the poverty affect individuals in many different aspects of their lives, poverty and disadvantage can intergeneration, specific to localities and communities and persistent across all interventions. Substantial impacts of poverty were found to be the increased likelihood of mental health issues, substance misuse and teenage pregnancy. However, the literature reviewed was relevant to the substantial impact poverty has on educational experiences and outcomes. Therefore, the review was conducted to ensure that the most relevant literature was included and that the data included passed a set of criteria that would ensure the level of validity within the study. 
The critical analysis of the results was presented and focused around the four research questions which would enable the aim of the study to be fulfilled. The review found that SES and attainment at all levels of education can be both negatively and positively correlated. It presented some findings which go some way in explaining the relationship between aspirations and application to HE. 
Children’s aspirations are in some way influenced by parental, area and employment aspirations. It was found that they are generally high until ‘application’ age. It is at this point that many individuals with lower SES transition from likely to attend HE to unlikely. It was concluded that this may be due to the practical implantation of aspirations that children themselves, their parents and communities might not have the necessary knowledge to make a reality. It is likely that this plays a part in the lower rate of application to HE made by individuals with lower SES. 
Since entry requirements to HE consist of Level 3 qualifications, it is worrying that so many with lower SES actually achieve this. The likely cause of the lack of level 3 qualification is the educational attainment of individuals at all levels of education and directly related to ‘attainment gap. Equally, those who do attend FE are more likely to withdraw or not progress compared to their more affluent counterparts. 

When individuals with lower SES do apply and attend university it is more likely that they will dropout and there will be a lower likelihood that they will obtain a degree with a ‘successful’ classification. It was found that cultural, family and economic barriers may play a role in this. However, the extent to which this is perceived by individuals is probably context dependant and circumstantial. 
To answer the question of this study ‘To what extent are individuals with a low Socio-Economic Status successful at HE. It is worth first noting that ‘Success is measured as; rates of application and acceptance to HE; the completion of a degree at 2.1’. 
The impact of a lower SES on individuals is complex and multl-faceted, the review illustrated how just being in poverty can predict higher levels of teenage pregnancy, substance misuse and poorer health problems. This is combined with the influences of parental aspirations and area aspirations and potentially a ‘anti-education’ perspective. It is further complicated when children’s own aspirations are generally high, possibly with the intent to excel and to climb the social ranks through gaining a university degree and potentially a professional job. In addition, the widening gap in educational attainment, the lack of level 3 qualifications and barriers faced by individuals are likely to deter them away from HE. Those that do apply, and attend are again met with barriers which may force them away from course to seek employment or to be supported by their family and friends. With the prediction of poor life outcomes, education and status, even those that are successful in completing a degree are at 30% less likely to achieve the ‘success’ measure of a first or 2:1 classification. Therefore, whilst the study provides only links between the effects of low SES on HE, the analysis of the literature does provide some understanding of the multiple effects that low SES has on the success of individuals. 
5.2 Recommendations 

The research could have been extended to include the perceptions of individuals with a low SES to understand the extent to which it effects their aspirations, application, and attainment at HE. This may well gain better insight into the multi-faceted and complex effects that poverty has on individuals this would also provide better circumstantial and contextual understanding of these effects. Therefore, this study recommends that future research include the perceptions of those with lower SES to gain a truer account of their ‘success at HE. 
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