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Good afternoon, I am Siobhan Roper. Today I will be discussing the impact implementing a disciplinary policy within a further education environment. To understand why I decide to discuss this policy, it will help to understand my job first. I am a lecturer with Gower College Swansea where I teach Advance into Further Education to post 16 students. This gives students who have previous not got on with education a chance to have a taste of different courses that the college provides. Students on this course may have struggled to attend school for many reasons, have behavioural issues, and/or additional learning needs. The course accepts students with all backgrounds and supports them through an Entry 3 – Level 2 BTEC course to gain skills before deciding their path.
Having a range of students within this course can come with its strengths but also can have barriers. Having a clear disciplinary policy is essential for guiding both students and staff on how to handle breaches of conduct (Education Act, 1996). It ensures that everyone is aware of their responsibilities and the consequences of not meeting expected behaviour standards (Further and Higher Education Act, 1992). Disciplinary procedures are crucial for encouraging a positive and productive learning environment. They allow the institution to take necessary actions when students fail to meet the behaviour expectations set out in the Learner Charter, which students sign at the start of their course (Equality Act, 2010). Furthermore, these procedures help students develop accountability and respect for rules, while also ensuring the institution complies with legal requirements, like those in the Equality Act 2010. Legal frameworks, such as the Education Act 1996 and the Further and Higher Education Act 1992, emphasise the importance of structured governance, including disciplinary actions (Equality Act, 2010). These policies have evolved to address emerging challenges, including the growth of digital technologies and the increasing cultural diversity of student populations (Equality Act, 2010). Educational philosophies also evolved, with a shift towards restorative practices that focus on supporting student growth rather than just punishment (Education Act, 1996).
As mentioned, all students sign a Learner Charter, which sets out the expectations of all learners which they are expected to follow. Firstly, the College outlines what it commits to do for the learner. For example:
1. To cultivate a secure, encouraging, and inclusive setting that embraces diversity.
2. To recognise your individual learning needs and offer support to facilitate a smooth transition into college life.
3. To collaboratively set meaningful and challenging targets that support your journey toward realising your full potential.
4. To attentively listen to your perspectives and take proactive measures to enhance your college experience.
Therefore, the college then asks the learner to follow are three learner core values within the charter be ready, be respectful and be safe. Some examples of these are:

1. Behaving in a respectful manner towards all members of the college community.

2. Attend all classes, exams, appointments, work experience / placements sessions and learning commitments punctually, report and account for any absence or lateness.

3. Being prepared for all learning experiences by having the relevant resources and/or equipment and wearing appropriate clothing for the activities you are undertaking.
[bookmark: _Hlk161752169]
4. Telling us promptly about any additional help you may require, or any changes to your physical or mental health status, so we can provide the best support for you.

5. Informing the college at the start of your course/placement of any Additional Learning Need (ALN) or physical, medical, or emotional need that may require additional support.

(Gower College Swansea, 2021).
The breach of the Learner Charter then implements the procedures within disciplinary policy. The policy outlines how issues of misconduct are categorised, from minor breaches to more serious incidents of gross misconduct.
By clearly defining the steps involved in addressing the breach of the Learner Charter, the College not only promotes a safe learning environment (Department for Education, 2020) but also supports students in understanding their own role (Council of Europe, 2018). The aim is to address issues early, with informal discussions encouraged before formal disciplinary actions are initiated (Jones, 2019). Through these stages, the College seeks to offer learners the opportunity to reflect on their behaviour, make improvements, and receive necessary support (University of Cambridge, 2021). While it is important to uphold these standards, the College also acknowledges that individual circumstances, such as illness or disability, can sometimes prevent full compliance with the Learner Charter (Smith & Taylor, 2020). In such cases, special consideration will be given to ensure fairness and support for the affected learners (United Nations, 2015). The Policy also states that parents or guardians are informed for any student under the age of 18, promoting a collaborative approach at the appropriate stages (Barnardos, 2017). By following this process, the College ensures that all learners are treated fairly and with respect, helping them to develop the personal and academic skills necessary for success both within and beyond their education (European Commission, 2022).
To support application of the disciplinary policy into practice there are enablers. These enablers are key factors, strategies, and resources that ensure this process can be implemented effectively. The enablers help ensure that disciplinary processes are clear, fair, and supportive for both staff and students. This helps set a standard for acceptable behaviour and the consequences for violations. The policy also establishes clear consequences (Lan, 2023). It outlines fair consequences, ensuring that disciplinary actions are fair, appropriate, and adjusted according to the severity of the misconduct (Welsh, 2024). This approach guarantees that the outcomes of the misconduct are both effective and just, while clearly defined consequences for specific offences reduce uncertainty and promote a sense of fairness within the institution (Lan, 2023). Additionally, the policy promotes consistency in application, ensuring that disciplinary measures are applied uniformly across the institution, which is supported by Welsh, (2024). This consistency helps build trust among students, reinforcing the belief that the system is just and not biased (Lan, 2023).
Another key enabler is how stages 1 and 2 of the disciplinary process engage with students to identify the support they need to prevent further misconduct. For instance, in Stage 1, students meet with either their personal tutor or curriculum leader to discuss the nature of the breach and collaborate on strategies to address the issue (Gower College Swansea, 2021). These strategies might include setting up a report system, providing pastoral support, or other relevant interventions.
Lastly, an important enabler of the disciplinary policy is its emphasis on external partnerships and collaboration. By establishing partnerships with external agencies, such as local authorities, the police, and mental health services, the policy ensures that students receive the appropriate support in more serious cases of misconduct or when specialist intervention is required (Cheminais, 2009). For example, in situations involving mental health crises or serious criminal behaviour, these external partners can provide vital resources and expertise to help manage and address the underlying issues contributing to the student's actions (Richter, et al., 2022).
The policy also highlights the importance of involving parents or guardians, especially for learners under 18. Including them in the disciplinary process ensures they are kept informed and provides an opportunity for collaborative support (Cheminais, 2009, Hornby, 2011). Engaging with families helps reinforce expected behaviour, promotes consistent messaging, and enhances the chances of positive behavioural change (Henderson & Mapp, 2002). By promoting a partnership between the college, parents, and external organisations, the policy encourages a comprehensive approach to managing student behaviour, addressing both short-term and long-term needs of the learner (Office for Students, 2021).
While there are enablers that support the policy's implementation, there are also barriers that hinder its progress. One significant barrier to the effective implementation of the disciplinary policy is the influence of social and economic condition. Students from lower-income backgrounds may struggle to afford essential resources such as textbooks, bus passes, or appropriate clothing, which can affect their ability to meet expectations outlined in the learner charter, such as "being prepared for all learning experiences by having the relevant resources and/or equipment and wearing appropriate clothing for the activities you are undertaking" (Gower College Swansea, 2021).
Additionally, many students face personal challenges within the department, including family issues or trauma, which can impact their attendance and behaviour in class. In such cases, implementing the disciplinary policy may not be the most effective response (Jones & Brown, 2021). For example, immediately resorting to disciplinary measures can cause students to withdraw or further disengage from their education (Taylor, 2020). Instead, the policy should be more adaptable, allowing staff to identify and address underlying issues early on and provide the necessary support before formal disciplinary procedures are initiated (Black, 2019).
The key challenge in making this disciplinary policy effective is the lack of student engagement. When students don’t feel included, empowered, or understand why the policy exists, they’re less likely to follow it (Fredericks, Blumenfeld, & Paris, 2004). Which is also support by Appleton, Christenson, & Furlong (2008) who suggest the disengagement often comes from not feeling a sense of ownership or understanding, making students see the policy as unfair or just about punishment instead of something that supports their well-being The learner charter is signed online by students at the beginning of the year, along with completing WEST and signing other documents, including providing personal information. This raises the question: even though we review the learner charter with them, do they truly understand what they are signing? Cheminais (2009) emphasises the importance of making sure that students fully understand the agreements they are entering into, as this promotes transparency, trust, and a sense of responsibility.
In addition, if students feel the policy is unfair, especially if it seems to impact certain groups more than others, it can lead to disengagement (Archer, 2013). Without the right support, like counselling or guidance, students may feel the policy doesn’t address the real reasons behind their behaviour, making them less likely to change. This is also supported by Brown and Wilson (2018) who suggest if students believe the policy doesn’t relate to their personal struggles, such as mental health issues or financial stress, they may ignore or resist it. Using restorative practices, gathering feedback, and encouraging open communication can make the disciplinary process more meaningful, focusing on personal growth instead of just punishment (Taylor, 2021). Johnson and Williams (2019) recommend that in the end, schools need to involve students in creating policies, ensure they’re fair and supportive, and make sure the rules reflect students’ real-life challenges to promote lasting positive change.
All of these points to the need for discipline policies that are more flexible and inclusive, taking into account the diverse experiences of all students and helping to create a fairer, more supportive environment.
To address the barriers faced by learners, I propose co-producing learner charters with individual students. My idea is to introduce guidance for staff in my department, enabling them to collaborate with each learner to create a personalised learner charter. This would ensure that each charter reflects the unique needs and goals of the student. By focusing on one-on-one collaboration, you can create learner charters that are both meaningful and practical, nurturing a stronger partnership between the student and the institution (Gray, 2020). The process would involve five key steps:
1. Set the Foundation
· Explain to students the purpose of the learner charter and its role in supporting their learning experience while aligning with the disciplinary procedure.
· Introduce the original learner charter and discuss how it can be personalised to better meet their specific needs.
2. One-to-One Meetings with Learners
· Initial Meeting: Sit down with the student to understand their expectations, challenges, and priorities.
· Guided Discussion: Use open-ended questions to explore key areas such as:
· Their ideal learning environment
· Support services they find helpful.
· Communication preferences
· Their understanding of the code of conduct
Document Insights: Record detailed notes to ensure their input is accurately reflected in the final charter.
3. Collaborative Drafting
· Present a Template: Start with a draft template or framework to guide the conversation. This helps the student understand the structure of the charter.
· Customise Content: Work together to adapt the template based on the student’s input, adding personalised goals, preferences, and agreements.
· Refine Together: Review the draft with the student, making changes if needed to reflect their ideas accurately.
4. Finalise and Confirm Agreement

• Present Final Charter: Go over the completed charter with the student, ensuring they fully understand and are in agreement with all sections.
• Formalise Commitment: Both parties sign the document to confirm their mutual commitment.
5. Review and reflect
• Ongoing Communication: Set up regular check-ins to assess the charter’s relevance and effectiveness.
• Adjust as Necessary: Update the charter to better align with the student's changing needs or circumstances.
My research confirmed that this was an appropriate strategy to implement, particularly when considering the Medr Cymru guidance. Medr is known as the Commission for post-secondary education and research, being the body of the Welsh government, whose responsibilities include overseeing funding and regulating FE and HE education and research sector (Welsh Government, 2024). Medr prioritises a learner-centred approach, placing students' voices, needs, and experiences at the heart of Wales' education system (Medr Cymru, 2024). This includes making learners' interests central to decision-making, involving them in governance, and creating a Learner Engagement Code to support their active participation in shaping educational policies (Medr Cymru, 2024; Davies, 2023). Medr supports the co-production of learner charters by prioritising a learner-centred approach, which ensures that students' voices and needs are central to decision-making. By collaborating with students to create personalised charters, institutions can tailor support to individual needs, aligning with Medr’s commitment to inclusivity and student empowerment (Davies, 2023). This process also ties into Medr’s Learner Engagement Code, which encourages active student participation in shaping their educational experience (Medr Cymru, 2024). Regular reviews of the charters ensure continuous improvement, making them a dynamic tool for fostering mutual understanding and adapting to students' evolving needs (Medr Cymru, 2024).
Extensive research demonstrates the benefits of involving students in policy development and implementation. For instance, Reed et al. (2021) found that active student involvement in shaping school-based health interventions enhances relevance, effectiveness, engagement, and ownership (Reed et al., 2021).
Kotzé and Plessis (2003) also proposed a model where students act as 'co-producers' of their education. Their research showed that student participation in designing educational experiences encouraging responsibility and partnership, leading to improved outcomes. Which supported Bovill, Cook-Sather, and Felten (2011) who suggested that students actively involved in shaping their learning, such as creating learner charters, feel more engaged and connected aligning with their needs (Stelling et al., 2024).
Bovill (2013) found that engaging students in curriculum design enhances education's relevance and effectiveness, strengthening communication and shared responsibility. This is supported by O'Sullivan et al. (2016) stressed the importance of involving students in developing well-being policies, developing trust, empowerment, and better alignment with student needs (Staniszewska et al., 2017).
Using co-production frameworks, such as Plymouth's Education Co-Production and Participation Framework, can ensure meaningful participation and shared ownership in educational initiatives, leading to positive outcomes like better student engagement and stronger collaboration (Plymouth Online Directory, 2023).
To conclude, by facilitating the enablers discussed, the college is helping ensure that disciplinary processes are clear, fair, and supportive for both staff and students. Incorporating a more flexible and inclusive approach, taking into account the diverse experiences of all students, and helping to create a fairer, more supportive school environment by implementing a more individual plan for each student at the start of the academic year. This, in turn, can contribute to the overall success and well-being of learners (Owuor, Kalai, & Okoth, 2022).
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