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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  31st January 2025.  

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).

The purpose of this visit was to fulfil my statutory duties as a Looked After Children (LAC) social worker, prioritising the child’s emotional well-being and best interests during care planning. LAC social workers monitor welfare, promote stability, and ensure children’s voices are heard through multi-agency collaboration (Thomas, 2018). As of 31 March 2023, 7,080 looked-after children were in Wales, a higher rate than in England (Stats Wales, 2023).
To maintain confidentiality, this task refers to the child as "Child 1," in line with the Code of Professional Practice (Social Care Wales, 2020). Child 1 is a looked-after child living in a semi-rural Welsh village. The main aim of the visit was to sensitively communicate the planned reduction in family contact in a child-centred manner. Before the visit, verbal consent was obtained from Child 1 and their carers.
I also ensured Child 1 was aware of their right to an advocacy service, as outlined in the Social Services and Well-being (Wales) Act 2014 (Welsh Government, 2014), which ensures looked-after children can have their views represented in decisions affecting them.
During the observation, I assessed Child 1’s well-being by observing their interactions with carers. Serious Case Reviews highlight the importance of regular visits in maintaining oversight of a child’s circumstances (SCIE, n.d.). The visit also upheld Child 1’s rights, in line with the Social Care Wales Code of Professional Practice (Social Care Wales, 2020).
In line with the Welsh Language Standards (Welsh Government, 2011) and the More than Just Words framework (Welsh Government, 2012), Child 1 and their family were offered the option to communicate in Welsh. As I continue to work with them, Child 1 knows they can communicate with me in Welsh if preferred. I regularly revisit this option during care planning meetings, ensuring they know I can communicate in both spoken and written Welsh.
Word Count: 305 



	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 


1300 (+/- 10%: include your actual word count at the end of each section).

Before visiting Child 1, I engaged in careful planning discussions with my manager to ensure a structured and thoughtful approach to this sensitive visit. Schön’s (1983) model of reflection-in-action and reflection-on-action highlights the importance of both preparing for practice and adapting within the moment. Trevithick (2012) also emphasises that thorough preparation is essential in social work, particularly when managing complex and emotionally sensitive conversations.

The main purpose of the visit was to inform Child 1 about the reduction in family contact, which required careful consideration of how to approach the discussion with emotional awareness. During my preparation, I engaged in reflection-on-action, thinking critically about previous experiences and anticipating potential responses. However, Schön (1983) reminds us that situations rarely unfold exactly as planned, and I needed to remain flexible and responsive at the moment.

Recognising the emotional weight of the conversation, I took proactive steps to assess Child 1’s emotional state beforehand. Howe (2011) highlights that a child’s ability to process difficult information is shaped by their immediate environment and emotional well-being at the time. To take this into account, I contacted his carers before the visit to check on his mood and how his day had been. They reassured me he was in good spirits and looking forward to seeing me. However, I remained mindful that emotions can shift quickly and that his immediate responses might not fully reflect his deeper feelings.

Although I was familiar with Child 1’s communication style, I reflected on how best to maintain consistency and emotional availability to provide a supportive presence. Thompson (2018) explores how communication in social work is more than just verbal exchanges it requires active listening, emotional intelligence, and an awareness of non-verbal cues. I also considered Child 1’s linguistic and cultural needs. His family had previously expressed a preference for English, but in line with the Active Offer principle (Welsh Government, 2016), I ensured they were aware of my ability to communicate in Welsh. Offering children and families the option to use their preferred language fosters a person-centred and culturally responsive approach, ensuring they feel heard and understood (Trevithick, 2012; Welsh Government, 2016).

Upon arrival, the observer and I greeted the family warmly, using both verbal and non-verbal communication to help Child 1 and his family feel at ease. McLeod (2013) highlights how both verbal and non-verbal communication are essential in building a therapeutic relationship. He explains that non-verbal cues, such as body language and tone, are crucial for establishing comfort and trust between professionals and clients, reinforcing the importance of creating a sense of ease in initial interactions. This approach aligns with the Code of Professional Practice for Social Care (Social Care Wales, 2020), which emphasises the need for honesty, reliability, and respect in all professional communication exchanges. Before speaking with Child 1, I discussed the conversation with his carers and considered environmental factors that could influence his mood on the day of my visit. Research highlights that a child’s willingness to engage is shaped by their physical and social surroundings (Howe, 2011). To promote a sense of familiarity, I arranged the seating so that Child 1 could sit next to me as someone whom he has spoken many times before and who they are familiar with, while the observer sat separately within the family home.

When Child 1 entered the room, I took a person-centred approach by offering him the choice to speak privately or with his carers present. As Trowler (2014) highlights, giving individuals choices not only empowers them but also fosters autonomy, helping them feel more in control of the situation. This is particularly important in social work, where giving children control over decisions is key to building their confidence and autonomy (Miller and Rollnick, 2013). Child 1’s choice to speak with me and the observer independently reflected a level of trust in the process. To strengthen our rapport, I began with an informal conversation about the recent Christmas period, asking what he had received for Christmas, while also observing his body language and tone to assess his comfort and engagement.

When transitioning to the main discussion and agenda, I approached the topic gently by asking how he felt about family time in general. His initial response, “alright,” was somewhat vague, so I used open-ended questioning: “What does ‘alright’ look like?” This encouraged him to elaborate further. This approach, which prioritises encouraging self-expression, aligns with person-centred practice, supporting children in articulating their emotions in their own way, as Rogers (1957) emphasises. Child 1 then responded, “Well, not that good, as you probably know,” revealing deeper feelings of disappointment and frustration. Within this moment, I applied reflection-in-action (Schön, 1983), adjusting my approach to validate his emotions through reflective listening, as this would ensure his feelings were acknowledged and respected.

When explaining the decision to reduce contact with Child 1, I prioritised clarity, the pace of my verbal communication, and emotional sensitivity in my tone. I also ensured Child 1 understood that the change was intended to improve the quality and consistency of contact, rather than restrict his access to his family. His subdued response, “Well, it is what it is, and I get it,” initially suggested acceptance. However, upon reflection-in-action (Schön, 1983), I began to question whether his response indicated emotional suppression or resignation.

Engaging in reflection in action, I drew up on  Schön's (1983) Reflection-in-Action, considering whether Child 1 had truly processed the news or was masking his deeper emotions. While I had anticipated potential distress, I had not fully prepared for the possibility that he might internalise his feelings rather than express them openly. This reinforced my understanding of the unpredictability of emotional responses in children, as discussed by Howe (2011), and highlighted the need for ongoing emotional assessment beyond the immediate conversation.

To support Child 1’s emotional processing after the sensitive information I had delivered during the visit, I naturally applied Rogers’ (1957) core conditions of empathy, genuineness, and unconditional positive regard, ensuring he felt safe to express himself further if needed. I reassured him that he could revisit the discussion at a later time if he wished, which aligns with Egan’s (2013) Skilled Helper Model, emphasising the importance of allowing individuals time to process emotions before responding. Child 1's subtle smile back to me suggested some comfort in my comments and empathy but looking back, I also used positive diversion techniques by shifting the conversation to discuss his upcoming weekend plans. Research by de Shazer and Dolan (2007) highlights that engaging in future-oriented and strengths-based discussions can help children emotionally regulate and regain a sense of control, a view also supported by Howe (2011).

Reflecting on this experience, I realise that while I had prepared for visible distress, I hadn’t fully considered the implications of Child 1’s quiet acceptance. This highlighted the importance of being more attentive to subtle emotional cues in the individuals I work with and the need for ongoing emotional assessment beyond the immediate conversation. Schön’s (1983) model reinforced that while reflection before and after practice is valuable, the ability to adapt and respond sensitively in the moment is just as crucial. 

This observed piece of direct work reinforced my responsibility as a social worker in Wales to uphold transparency, respect, and autonomy in all interactions, as outlined in the Code of Professional Practice (Social Care Wales, 2020). By providing Child 1 with clear, honest information and allowing him the space to process his emotions, I made sure my approach aligned with social work ethics and trauma-informed practice.

Moving forward, I recognise the need to incorporate additional communication strategies to engage children who may internalise emotions rather than express them openly. Techniques such as Motivational Interviewing (Miller & Rollnick, 2013) or Solution-Focused Approaches (de Shazer et al., 2007) could further support children in exploring their feelings in a safe, structured manner. Given my prior training in these models, I plan to refresh my knowledge and consciously integrate them into future practice, ensuring I am better equipped to facilitate emotionally complex discussions.

This observation reinforced the complexities of emotional communication in social work, the importance of language and cultural responsiveness (Welsh Government, 2016), and the necessity of ongoing reflective practice. Applying Schön’s (1983) model has deepened my understanding of how reflection-in-action can enhance responsiveness in real-time, while reflection-on-action allows for deeper learning and adaptation. Moving forward, I will continue to critically evaluate my communication strategies to ensure my practice remains compassionate, responsive, and aligned with social work ethics and values.

Word count: 1409






Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	“Yes”

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	“Yes, James asked me and my Nain if it was ok for him to come and visit and told me why”

	Were you clear why the social worker met with you today?

	“Yes”

	How well prepared do you think the social worker was for his or her meeting with you?

	“Good”

	  How has the social worker listened to you and respected your views and wishes?

	“James always listens to me and always spends time talking about things with me”

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	“Yes”



	How has the social worker’s involvement met your expectations for this visit?

	“It was hard talking about contact with my family but I really like having James as my social worker and he makes these things easier to talk about”

	Are there any other comments or suggestions that you would like to make?
	“No”
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