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Introduction
	Self-Determination Theory (Ryan & Deci, 2000) explores the connection between performance and the type of motivation employed by a person. SDT considers that those motivated intrinsically (i.e. by their own interest or enjoyment) in a subject or behaviour are likely to outperform those motivated extrinsically (i.e. by a goal or material reward), both in adherence to and participation in tasks and behaviours. Various studies have explored the foundational aspects of intrinsic motivation. This study proposes that intrinsic motivation decreases as a function of time across the years spent in a university course.
Literature Review
	Deci (1971) has detailed the decline of intrinsic motivation in students following the introduction of monetary incentives, whereas the use of verbal encouragement increased the degree of intrinsic motivation. In a study by Hanus & Fox (2015) the addition of game mechanics to affect motivational change in students resulted in lower final exam grades when compared with a control. According to Self-Determination Theory (Ryan & Deci, 2000), the reward system employed by this gamification undermined the intrinsic motivations of students. This lead to lessened success via academic behaviours carried out as part of the game (extrinsically) rather than out of an internal desire or interest. 
However, an analytic review by Eisenberger, Pierce & Cameron (1999) argues that the effect of extrinsic rewards on intrinsic motivation is variable, depending on task difficulty and requirements. This is further shown by Elliot & Harackiewicz (1994) in a study using achievement-based goals on a pinball game to affect motivational change. Findings showed that the assignment of goals enhanced the intrinsic motivation for some but hampered it for others, varying dependant on individuals’ orientation towards achievement.
Pintrich & de Groot (1990) have demonstrated the correlation between the degree of intrinsic value perceived by students in a subject and their use of self-regulation and cognitive strategies to perform well academically. While intrinsic value itself did not predict higher test scores, it was found to be strongly tied to better study methods and lower test anxiety which were predictive. Additionally, a study by Fisher (1978) on personal control over performances found that intrinsic motivation was closely tied to the levels of autonomy and competence an individual perceives in their task. Here, the various reward systems used did not affect intrinsic motivation, suggesting a mediating factor through personal control by individuals.
Rationale
Dropout statistics have risen gradually for UK universities over the last four years (HESA, 2016) however, few studies have looked at these changes as they relate to the years spent in university. Motivational lapses occur commonly among students, playing a role in academic performance as well as in the likelihood of dropouts (Azzam, 2007). The financial ramifications of this can be crippling as debts can accrue for students who do not complete their degrees. 
Identifying the potential risk periods for students could help to counter lapses in motivation whereby students may produce lower quality academic work and an increased risk of dropping out due to motivational burnout (Pagnin et al, 2013). Understanding how and why intrinsic motivation decreases could lead to higher quality degrees from students more able to apply themselves to achieve academic targets.
	Few studies have considered how motivations change for students as they adapt to shifts in workflows, deadlines, teacher expectations and coursework meaning across academic years. This could be an important factor in how students perform when faced with school tasks, as behavioural motivations can shift along a spectrum from pure enjoyment to forced achievement. The emotions and cognitions brought on by such differences across academic years could illuminate better ways to facilitate students in learning environments.
Aim and Hypothesis
	This study aims to investigate the motivational differences between university students as a function of time. The research hypothesis considers that students during their first year will demonstrate stronger and more recurrent themes of intrinsic motivation, while students during their third year will more often demonstrate themes of extrinsic motivation. Finally, students during their second year are expected to demonstrate a mixture of both types.

Methodology
Design
	A qualitative experimental design will be used to draw comparison across the themes from three groups.
Participants
45 participants chosen from the first, second and third years of university courses. Attempts will be made to maintain a balance of genders and ages.
Materials
Structured interviews featuring thirteen questions will be used to gather participant responses, however certain questions will be applied only to members of certain year groups for comparative purposes.
Procedure
	Participants from each of the three groups will take part in an interview discussing their motivations regarding their university course. Primary themes will be identified and clustered using Interpretive Phenomenological Analysis to assess the recurrent influential themes manifesting from experiences with university courses.

Results
Results will be dependent on an Interpretive Phenomenological Analysis as themes will be drawn from each of the three groups. Multiple cluster themes will be arranged for each and these will be compared to determine students’ differences in motivation as they change across the span of a course. A reflexive account will be composed to detail the qualitative reasoning behind such changes as they relate to the experiences of each student group.

Discussion
This research could help to identify the period where university students are most likely to underperform or drop out of courses. Following this, interventions focused on dealing with motivational decrements could improve student performance and interaction with the course, while decreasing the risk of motivational lapses and dropouts (Pagnin et al, 2013). This could lead to superior quality degrees for students, enabling them swifter entry into higher education related employment and greater financial security. As employees, students who were intrinsically motivated during university are likely to be more intrinsically motivated towards their work, resulting in more productive output (Wilmore, 1968).
This research could possess valuable implications for education reform policies which could include the implementation of methods to regulate the intrinsic motivation of students. Such changes could reduce the burden of underperforming students on school resources by engaging them with course material and increasing their desire to focus on academic work without the assignment of additional teaching aides. This would benefit schools by saving money on staff without compromising the quality of education received by students. This could also lead to improved mental health for students by reducing the stress experienced by students who cannot interact with course material (Zajacova, Lynch & Espenshade, 2005). Potential side-effects of this could be; a reduction in dropouts, increases in higher level degrees, improved financial stability for schools and universities, and easier integration for successful students into future education or employment due to positive experience with learning (Gagne & Deci, 2005).

	Future Research
Future research could aim to explore motivational themes in workplaces to discover if intrinsic motivation is facilitated or debilitated in the same ways as in academic settings. The foundation of intrinsic workplace engagement could include themes such as meaningfulness, agreement with company policy, and personal integration. One such study by Cartwright & Holmes (2006) denotes the importance of countering employee disillusionment, cynicism and mistrust as powerful themes factors in reducing employee output and engagement with job roles. This could help to determine what are the most damaging internal policies and attitudes for business to uphold, potentially lessening their effectiveness.
Potential Limitations
	Variety in participants ages, backgrounds, parental status, choice of degree and other personal circumstances are likely to impact on their beginning motivations towards their courses, creating issues for projections on the differences between groups. Likewise, participants’ perceptions of motivating or demotivating factors will effectively be tied to their own subjective viewpoints, meaning that generalisation may be impossible.
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Appendices

Appendix 1 

Academic Motivation Questions

Q1 What does motivation mean to you in your course? (Establishes personal motivational direction.)
Q2 Can you identify what makes you lose your motivation towards your course? (Establishes motivationally debilitative factors.)
Q3 Can you identify what makes you feel more motivated towards your course? (Establishes motivationally facilitative factors.)
Q4 Do you believe that any kind of “hands on” experience would help you to engage with the course? (Explores physical application as a motivational facilitator.)
Q5 How much of an influence do you feel other students have on your interest in the course? (Explores peer support as a motivational facilitator.)
Q6 Do you feel that any type of encouragement would help to get you more engaged in the course? (Explores encouragement as a motivational facilitator.)
Q7 Do you feel, in any way, that your course doesn’t fulfil your academic needs as a student? (Explores motivational needs unfulfilled.)
Q8 How would you describe your motivation towards your university course during your current year? (Describes motivational themes inherent to the year group.)
Q9 (Second Years Only) What is the difference between your interest in the course last year and during this year? (Describes comparative themes in relation to first experience.)
Q10 (Third Years Only) What is the difference between your interest in the course last year and during this year? (Describes comparative themes in relation to second experience.)
Q11 How do you feel about the system of the university? (Explores acceptance or disillusionment of system.)
Q12 How seriously, if at all, have you considered dropping out during your current year? (Explores the degree of consideration towards dropout.)
Q13 What (if anything) is currently driving you towards completing your university course? (Explores primary motivation in play.)



Appendix 2 

Ethical Considerations
In accordance with the BPS Code of Ethics and Conduct (2018), the four core ethical principles of Respect, Competence, Responsibility and Integrity are to be adhered to within the proposed study.
To the best of the researcher’s knowledge the specifications set for this proposed study would not violate the British Psychological Society guidelines or related legal frameworks.

Ethical Decision Process
	The greatest danger of this study lies in its potential to make participants aware of factors influencing their behaviours that were previously obscure. This could, in an extreme case, create doubt and uncertainty about a student’s reason for continuing a university course. On the other hand, exploring these motivational factors could lead to the opposite effect, allowing a student improved awareness over their own internal decision processes, facilitating them in their course.
	The likelihood of either of these extreme cases is considered low as participants will be primarily speaking from thoughts and emotions they have developed and accepted on their own. In view of this 















Appendix 3: Consent Form

	I agree to participate in a piece of research conducted by Mr. John Morgan Rhys as part of a psychology degree at The University of Wales, Trinity St. David in Carmarthen. This form serves as proof of my willing participation.

1) I have been clearly informed of my role in the study and research.

2) I am aware of my right to withdraw from the study or choose not to answer questions of the interview at any time up until the date of 1st of April 2019.

3) My participation has not been coerced either implicitly or explicitly.

4) My participation will include responding to an interview on my motivations relating to my university course. The researcher may take notes or record my interview audio.

5) I have been assured that my personal and private information will remain secure as will my confidentiality. Any use of data collected will be subject to the European Union Information Act and related data protection policies.


____________________________          ____________________________         Participant’s Signature		      Date

____________________________          ____________________________        Researcher’s Signature		      Date




Appendix 4: Participant Briefing


Thank you for taking an interest in this study on academic motivation.

This study is aimed at exploring the thoughts and emotions of students as their motivations develop during their university degrees. The goal of this is to determine what causes students to feel actively motivated towards their education and what causes the opposite effect. This knowledge could provide the key to identifying educational issues that reduce students’ motivations impacting negatively on their degrees.

Your role in this study will involve answering a series of 16 questions on your academic motivations, looking at your personal experience during the years of your degree.

Your information and participation in the study will remain anonymous and your personal privacy will be protected as your personal information will not be shared.

The interview is expected to take approximately 20 minutes to complete.

At all times during your participation in the interview, you have the right to withdraw from the study. If you do decide to do this, your answers will be removed from the study to allow confidentiality in compliance with your wishes.
	







Appendix 5: Participant Debriefing


Thank you for your participation in this study.

This interview was performed as part of a collection of interviews with university students discussing their motivations as they adapt to their time spent at university. These interviews will be transcribed into documents and will be examined using Interpretive Phenomenological Analysis to look for recurring themes related to the students’ motivations across university years.

For this study, information about this type of analysis was not stated because this could have affected responses. For this reason, it was omitted until this point to avoid bias in responses.

The aim of this is to examine how these motives change alongside the years of a university degree. It is considered that as a student progresses, their motivations are guided less by intrinsic needs (personal interest/enjoyment) and are instead guided by extrinsic needs (physical/ material gain).

This is an important difference as studies have indicated that intrinsic motivation drives individuals to perform more effectively in their academic work than if they are extrinsically motivated. Identifying the themes and aspects that are most present for each group of students will help to reveal if intrinsic motivation does decrease over time as well as which themes and aspects are most frequently associated with this.

A transcript of your interview will be contained within the final report of the study. However, your personal information will not be shared, remaining private. If you would like to withdraw your answers from the study at any time, please use the contact details provided. If you wish this, please do so before the 1st April 2019 as I will be submitting my study to my university.

		Mobile: 07752909251			Email: JMRhys@sky.com
	
Once again, thank you for participating.
