A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction 
 
The focus of this essay will be on assessing research and theories that seek to comprehend the holistic development of our young learners, as well as how these correspond to pupil progress. A critical incident will be examined and assessed in terms of its influence on the classroom and what can be done to improve it. The school in question is an 'English-medium mixed 11–18 comprehensive school in Cardiff. There are approximately 1,560 students enrolled, with approximately 290 in the sixth form... Around 16% of students qualify for free school meals, which is lower than the national average of 17.4%. Around 6% of students reside in the 20% of the most impoverished regions in Wales' (Estyn). In order to maintain confidentiality, in adherence with BERA guidelines (BERA, 2019) throughout this essay the school will be refereed too as school A or just the school. 
The aim of this work will be to explain and analyse the purpose of a critical event, discuss a critical incident observation, and ultimately give research findings into components highlighted in the observation (Tripp, 1993). A developed critical incident analysis is a pedagogical theory whose analytical methodologies enable reflection on teaching conditions, i.e., the critical incident. It was developed to assist teachers in the development of their professional judgments and practises (Muhammad, 2016). A critical incident is an unexpected and unanticipated event that occurs in a classroom setting and results in a query or insight into a teaching or learning topic (Joshi, 2018). 
 
The role of critical reflection
 
The purpose of critical reflection is to recognise, challenge, and evaluate assumptions about our knowledge and beliefs. It should investigate how we interpret an event or a problem, a belief, an emotion, or a behaviour (University of Waterloo, 2019). There are various models of reflective practice, but they all have the same basic premise: the models' major goal is to research learning in order to create useful connections between practise and theory. Each model is designed to help teachers and students achieve the highest possible learning outcomes (Teaching & Learning Team, Cambridge International Education, 2019). Before Gibbs’ adaptations for a better knowledge were published in 1998, Kolb provided us the first concept of the reflective cycle in 1984.
 
Kolb’s cycle is one of the most well-known reflective practise models. It was created to assist people in learning from their own experiences and to serve as the foundation for a reflective essay structure. Kolb’s stages of reflective practice are as follows; Concrete Experience (Experience something), Reflective Observation (Think about that experience), Abstract Conceptualism (Learn from experience), Active Experimentation (Practice a theory you've learned) (Fallin, 2021). Kolb’s cycle enables practitioners to not just reflect on their current methods of learning and teaching but implement positive change and progression as they do so. This helps the development of teachers and professionals by encouraging investigation into practice and aiding development by learning from others.
 
Gibbs’ reflective practise, on the other hand, demands more steps and requires deeper thought in both theory and practise. In comparison to Kolb, Gibbs’ aims to give structure to the learning experience. The cycle is as follows: a description of the experience, feelings about the experience, evaluation of the experience, analysis to understand the situation, conclusion of what you have learned/would have done differently, and finally an action plan for the future (The University of Edinburgh, 2020). This framework sets out a structured formula to allow those practising to develop their understanding while highlighting key areas for growth. 
When considering the critical incident, it's important to keep in mind the ongoing shift within schools as a result of the Curriculum Reform Wales. The curriculum reform created a pathway for teacher’s collaborative reflect a lot more than the curriculum allowed for previously. For example, with the new areas for learning replacing traditional subjects this leaves a wider team open to collaboration of each area, resulting in more opportunity for reflective practice.  Welsh teachers, practitioners, and corporations collaborated to develop a new curriculum. The aim being to enhance the standard of teaching and provide a revitalised framework that focuses on child development inside and outside of the education environment. The new curriculum's goal is to equip young people to achieve greater skill levels and to meet the Welsh government's four new purposes (Wales Education, n.d. 2021). 
 
It is also important to consider the professional teaching standards, these are a set of five standards that are there to drive teaching and underpin development of the profession. This encourages the focus of reflective practice due to the importance placed on development. These standards are Pedagogy, Leadership, Professional Learning, Innovation and Collaboration (Welsh Government, 2019). These standards set the precedent for current and future teachers to provide the highest quality of teaching and learning. 

OBSERVATION School & Class context 
 
This observation took place in school A. Four different age groups were observed throughout the day ranging from year 7 to year 12. The school has a high standard for behaviour and has introduced many new behaviour management methods this academic year which have proved successful thus far. One of these practices came from the Teach Like A Champion Project, entitled SLANT (sit up, listen, ask and answer questions, nod your head, track the speaker). SLANT is aimed to be used by the teacher to remind the learner of the behaviour they should be executing within the classroom and the expectations they should be meeting (Teach Like A Champion Project, 2019). The school found SLANT to be effective as it was a clear way of expressing expectations across the school. 

The school’s catchment is mixed including areas in which there is great wealth as well as deprivation. The group in which the critical incident occurred was a year 7 nurture group. The nurture group is a group of low-level ability pupils who need extra help. The classroom had ten pupils and six staff members, (myself and the class teacher included). A number of the pupils were autistic and had a 1:2 ratio of teaching assistants to pupils. This nurture group had been formed to increase skills in the lower ability learners of year 7 before they could re-join mainstream classes in year 8. The majority of the group was on a reduced timetable, but always attending to what the school deemed as the most necessary skills. 
 
Critical incident linked to Donaldson’s Four Purposes
 
The critical incident was during the main segment of the lesson. The focus of the lesson was on designing a poster for Halloween and developing Microsoft Publisher skills. This linked to the four purposes by contributing to the learner’s skills of being ambitious, capable learners as well as enterprising creative contributors.  
During the lesson the incident unfolded with two students sitting near the front of the class with a teaching assistant sat between them. The teacher explained that there should be a 1:1 pairing of staff to children, but due to staff shortages the learners were having to adapt by having 1 teacher to 2 children. The need for 1:1 was made almost instantly clear after five minutes of observation. As the teaching assistant would turn to assist the one child, the other would act up and become disruptive. However, if the teaching assistant, then turned to deal with this behaviour, the other child would display similar behaviours, thus rendering the teacher in a compromised situation. 
The young learners’ behaviours included shouting at the teacher and teaching assistant, talking back when being given instructions and point-blank refusal to do work. The teacher wasn’t able to offer much aid to the teaching assistant as they were otherwise engaged helping the other children in the room with simple tasks such as logging on and opening the program. 

The nurture group in question resembles an early idea of what could come from the new curriculum for Wales. With the focus moving away from subject-based learning and drawing more attention to areas of learning. Donaldson argues that we should not be defining learning experiences and instead be planning these learning experiences based of the purpose of what education is. Donaldson (2015) describes influences on our current curriculum being what we believe we should be teaching rather than what is relevant and authentic (Donaldson, 2015). This relates to the nurture group due to the fact each lesson is based on what skill they need to learn to improve their education and give them the best chances moving forward. 

The nature of the reform of the curriculum is for teachers to prepare their own approach to their area of learning, much like the nurture group (Welsh Government, 2017). The main aim of this reform is to ensure all students leave school with principles that have been set out in the four purposes, and that aim for children like the ones in this particular group who are predicted Es & Fs at GCSE but will still have a successful career under Donaldson’s four purposes (Taylor and Power, 2020).

During the initial report made by Donaldson, he recommended that the school curriculum should be developed to support all children and adolescents in developing in relation to specific and agreed-upon purposes. The purposes should be designed in such a way that they can have a direct impact on curriculum, pedagogy, and assessment decisions (Welsh Government, 2017). The focus of the nurture group directly relates to this statement as each of their lessons are designed to support their development. 
 
LITERATURE REVIEW
 
This particular critical issue poses multiple questions that have multi-faceted solutions; however, they can be studied to gain a better understanding of the causes and the effects of these behaviours so they can be dealt with accordingly in the future. Classroom management is important in sustaining the highest quality of teaching for all pupils. In scenarios where there are distractions and disruptions within the classroom environment, the quality of teaching and learning can dramatically decrease. Recent studies have found that up to 76% of secondary school teachers’ time is engaged with controlling the disruptive behaviour of students (Infantino and Little, 2005; Bru, 2009). Research by Little (2005) found that, “55% of secondary teachers reported that they spend too much time dealing with maintaining order and control in the classroom”. 

Good classroom management is pivotal especially within nurture groups; nurture groups are school-based interventions that offer specialist support for children and young people with social, emotional, and behavioural difficulties. Practising social inclusion through these classes rather than exclusion has been shown to provide benefits such as lower rates of dropping out and higher attendance. O’Connor and Colwell (2002) conducted a longitudinal study to examine the diagnostic, developmental profiles of children made before, immediately after and two years after attending a nurture group. It was established that emotional and behavioural difficulties of nurture group children were significantly reduced when the children came to leave the nurture group, therefore enabling return to mainstream classrooms (Sanders, 2007). 

Some of the discourse revolving around these classes discusses the various characterisations of high need students and how their behaviours define them (Marzano & Marzano, 2003). 

1. Passive students - fear relationships / fear failure 
2. Aggressive students - hostile/oppositional/covert
3. Attention - hyperactive/inattentive 
4. Perfectionists 
5. Socially inept 
(Marzano & Marzano, 2003)

This can help inform the best way to teach these students and which setting is going to be best for them to succeed. These nurture groups can often contain multiple pupils who fit into different categories, who all need different or specialised support, the amalgamation of pupils means that in these groups, classroom management is paramount. To be successful, the nurture group needs to be embedded into the fabric of the whole school and valued by parents, staff, and students alike (Colley, 2009). 

To fully experience the positives of these nurture groups, classroom management must be heavily prioritised so as to not let these students fall behind and make mainstream integration more challenging. Furthermore, as examined by Kunter et al. (2007) it was found that pre-structured and well-organised learning environments may support students' interest in the subject taught by fostering the experience of autonomy and competence in class (Kunter, Baumert and Köller, 2007). Overall, this creates an environment in which pupils are more likely to be engaged and motivated to work and thus feeling more included within the wider school community.   

The other side of classroom management revolves around boundaries, and the teacher’s ability to prevent undesirable behaviours, but in such a way that does not hinder motivation. As Koestner et al. (1984) have shown, setting behavioural limits in a controlling style may decrease children's intrinsic motivation (Koestner et al., 1984). Within the confines of a classroom the teacher must rely on students to regulate their own behaviour autonomously. This is achieved through the way in which the teacher communicates, as informative structured limits will receive positive reactions without the drop in motivation. 

These frameworks need supportive teacher control in which the conditions for self-determination are set but in a way in which pupils will respond accordingly. Stage and Quiroz's meta-analysis (1997) shows the importance of there being a balance between teacher actions that provide clear consequences for unacceptable behaviour and teacher actions that recognise and reward acceptable behaviour (Carotenuto, 2011). As investigated by Kunter et al. (2007) they confirmed that self-determination theory can be applied to authentic classroom situations. This supports the evidence that effective classroom management has positive effects on students' achievement (Wang et al., 1993). The literature supports the ideology that good classroom management can have positive effects on pupils learning and motivation.

Another key factor to consider is the building of strong relationships between students and teachers. Marzano’s (2003) meta-analysis indicates that on average, teachers who had high- quality relationships with their students had 31 percent fewer discipline problems, rule violations, and related problems over a year's time than did teachers who did not have high-quality relationships with their students (Marzano & Marzano, 2003). The student-teacher relationship can rely on many factors and can have different outcomes dependent on the overlying actions. For example, a lack of teacher competence may indirectly impact a children's classroom adjustment, while a teacher's emotional competence may affect the emotional support they can provide thus teacher–child relationship quality (Brown et al., 2010, Tom, 2012). 

This disparity between the student and teacher is what provides space for misbehaviours. During childhood and adolescence, key aspects of development involve, and rely on, positive relationships (Damon, 1983; Hartup, 1982). This relates to self-determination as the building of trust between the teacher and student which allows for greater autonomy for both parties. This connects to the literature that states how motivation is a key by product of autonomy, this is backed up by Deci and Ryan who state that intrinsic motivation will be operative when action is experienced as autonomous (Ryan and Deci, 2020). In a 1995 review article it is also stated by Dickenson (1995) there is substantial evidence from cognitive motivational studies that learning success and enhanced motivation is conditional on learners taking responsibility for their own learning (Dickenson, 1995) 

Martin and Dowson support these ideas as they state that in the context of a student’s life, positive emotional attachments to peers, teachers, and parents promote not only healthy social, emotional, and intellectual functioning but also positive feelings of self-worth and self-esteem (Martin and Dowson, 2009). Relationship’s motivation theory is a good model to apply to teaching, as it highlights the importance of building and maintaining relationships and how they can have strong influences on classroom behaviours and the overall management of the classroom.

An important aspect to analyse, due to the nature of the critical incident, is that of the role of the teaching assistant. In and out of the classroom, teaching assistants support educators and aid children with their educational and social development. Teaching assistants are sometimes known as learning support assistants in secondary schools (Unison, 2021) To become a teaching assistant all you need is experience working with children and good references (Prospects, 2018), this could impact the quality of the service being provided. Concerns have been expressed at the ability to manage children with additional learning needs when the teaching assistants themselves have had little to no training (Butt, 2017). Butt (2017) conducted primary research to determine whether teaching assistants should be required to have qualifications prior to entering the profession. All participants in this research agreed this should be the case as they believed that teaching assistants did not possess the knowledge of skills to full support the role. 

Further research shows that there are a variety of educational courses offered to teaching assistants. The Welsh government are striving to provide more education for this profession. The government have set a goal to enable TAs to improve their skills and help them to commit to professional learning by facilitating clearer learning pathways including to achieving the status of higher-level teaching assistant. (Education Wales, 2013) 
REFLECTION / EVALUATION & NEXT STEPS 

Reflecting upon this critical incident and comparing it to the literature provided it is evident that classroom management is a key theme.  The study mentioned earlier by Infanitino and Little (2005) informed us of the disadvantage of having disruptive behaviour in the classroom and how it takes up the majority of the lesson time. On the other hand, this is then causing disruption to those who need to skills from the nurture group and those who need the extra help. Contradicting this, Sanders (2007) goes onto mention that nurture groups are ideally designed to aid those with behavioural issues and have been proven to show significant changes to behaviour, however this was after two years. The school in question only implements the nurture group in year 7, it may be a suggestion to continue the class into year 8 to achieve improved behaviour.

Another angle which could be considered is that of behaviour and classroom management. Marzano & Marzano (2003) told us that they believe teachers should understand a student’s characteristics and needs before letting behaviour define them. The nurture group could be being used as a tool to remove disruptive students (Grossman, 2004) or those who need extra help from mainstream lessons in order to avoid the disturbance to those working at a higher level in the classroom. Marzano & Marzano (2003) believe if we explore the needs of the learner deeper, we may come to understand their behaviour pattern and how we best go forward with educating them in a way that will be successful. Kunter, Baumert and Köller (2007) argue that if the learning environment is well structured and organised then the behaviour in the classroom will reflect this. They agree that the management within the classroom supported by clear objectives, and positive reinforcement is paramount to ensuring these students get the additional education that they should be receiving from this group. (Morgan and Ellis, 2011, p.53)

Colley (2009) discusses how these pupils should be amalgamated back into mainstream classes and argues that the success of the nurture class will show with this merge. The successful amalgamation is down to the classroom management that has been implemented and making sure this aligns with the rest of the school. It would be argued that the nurture group in focus today is kept separate from the majority of the student body, with a reduced timetable and having a separate base they can access at lunch times. This could hinder their transition back into mainstream.

Koestner et al (1984) provides the additional point of boundaries and the importance of classroom boundaries to avoid undesirable behaviours without hindering motivation. He suggested that teachers should be encouraging pupils to monitor their own behaviour. Unfortunately, this is something that is not happening for the class in question, due to the nature of the class, behaviour structures are much more lenient, often not implementing the school procedure of SLANT (Teach Like A Champion Project, 2019). Koestner’s et al (1984) research offers the solution that the lack of consistency could be the reasoning behind the disruptive behaviour. 

A suggestion for behaviour management was given by Carotenuto (2011), on the importance of teacher actions and being defined on negative punishments and positive rewards. The importance of authenticity was also stressed due to the positive effects on classroom behaviour (Wang et al, 1993). During this nurture class specifically, no consequences were given for the disruption. The class teacher as well as the teaching assistant asked both pupils to mind their behaviour but there was no follow up, only threats of a detention, which were not enforced and thus undermining their own behaviour policies. 

The other variable in the incident is the teaching assistant.  It was not their fault that the school was understaffed. This incident may have been handled better had the teaching assistants in the room had training in teaching basics such as behaviour management and classroom management. Pastoral training could be beneficial to connect with the pupils and aid the motivation and trust mentioned by Marzano & Marzano (2003).
 
CONCLUSION 

In this section, provide an assessment and summary of the approach you have taken. It is important that you link your approach to the role of the reflective practitioner in Wales and the new Professional Standards for Teaching and Leadership. 

This research has used the critical incident as an initial point for further research.  The observed critical incident has enabled the researcher to develop a broader understanding of the critical reflection, how it is developed and how it challenges what we think we already know. This research aided the understanding of the different models of reflection the differences between Kolb and Gibbs, clearly showing when would be best to use either one. Further research has given an insight into nurture groups and how they are practised across the country. That research helped gain an insightful understanding of Donaldson ‘s process of creating the new curriculum for Wales and about understanding of the importance authentic learning and the best way to conduct these nurture groups. Research also delves into classroom management positive relationships and the role of the teaching assistant. A deeper understanding has been accomplished into teaching assistances and how we can improve their practice. 

It is noted that the critical incident can only be regarded as a ‘snapshot’ due to the brevity.  Factors such as other pupils in the classroom and the events leading up to the event cannot be commented on as a result.  The process has enabled the researcher to reflect on profession practice, reviewing themselves and gain a deeper understanding into how to best do this under the new curriculum for Wales. It also demonstrates that the new teacher is working towards developing professional development and pedagogy of the Professional Standards for teaching and learning.


 
APPENDICES:
Include your annotated lesson observation sheets and your four Critical Incident reflection sheets. It is considered good practice to cross-reference so that you refer to your numbered appendices in the body of the assignment.

Lesson observation notes:
Class entered in dribs and drabs, TAs with them. Only approximately 10 pupils in class. 
Few TA’s out due to illness but approximately 6 in lesson. 

In first instance majority didn’t know passwords or how to log on, this took a big chuck of the lesson to go around and help each pupil. 

Task was to create a poster on Microsoft Publisher for Halloween. This was explained to the pupils and demonstrated how to do certain skills. 

Once they started to work independently this is where things started going wrong.

Two students with one TA sat between them were causing disruption whenever the TA would work with the other. They would distract others in the class, talk back and shout. 

The teacher would attempt to control their behaviour but almost every child in the class had something they needed help with which left the teacher preoccupied as the TA’s did not possess the correct skills for the task.

Both pupils were given warnings but not followed through and bad behaviour continued for the rest of the lesson. 

It was explained that the two students were supposed to have 1:1 but due to staff shortages they were working with 1:2

All pupils were dismissed 10 minuets early.
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