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Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience. 
2000 words.
Throughout this assessment we will be discussing the Importance of Assessment for Learning. Assessment for Learning is defined as the assessment that a teacher undertakes to establish where a learner is and the steps they need to take to get to where they need. There are many different established Assessment for Learning strategies and teachers in their classrooms are adapting and developing new ones every day. These strategies range from using lollipop sticks for randomisation, questioning strategies to develop understanding to traffic light systems to grade the understanding of the learner’s work. It is important that strategies are differentiated for the age group they are being used for to be wholly effective. Black and Wiliam (1998, p2) state “Teachers need to know about their pupils’ progress and difficulties with learning so they can adapt their work to meet their needs.” These needs often vary vastly from pupil to pupil and Assessment for Learning is a way of tracking such needs. Grigg (2015) states that to be an outstanding primary school teacher you should be able to “understand and meet individual learning needs” and a large part of this comes from using Assessment for Learning strategies effectively. From Black and Wiliams (1998) influential report Inside the Black Box there were four key recommendations; children need to be given more time to think and answer questions, teachers should provide constructive comments not just numbered marks, children should be encouraged to assess each other and pupils should be involved in the design of assessments and mark schemes. Each of these recommendations rely heavily on good, impactful Assessment for Learning and are the reasons it should be used daily in every school.
As previously mentioned, Assessment for Learning is used to move learners learning on, to discover where they are now, where they need to be and how to get them there. There are four main categories which Assessment for Learning strategies can fall into. Some strategies may only cover one, some may touch upon two or three. These categories are; Sharing criteria with learners, Quality of Questions/ Quality of Talk, Use and Quality of Feedback, Peer and Self-Assessment.  This particular Assessment for Learning strategy would come under the Sharing Criteria with Learners category. This category, as the name suggests, is informing learners of the ways in which they can succeed in their learning. 
When these strategies are used and implemented in a sound way teachers and support staff should be able to tailor lessons to suit some of the needs of the class for the following sessions. If they are used effectively then children should build and reinforce prior knowledge allowing their learning and understanding to progress at a faster rate. One of the dangers with Assessment for Learning is that teachers become cosmetic in its application (Grigg, 2015, p 409) stating here that Assessment for Learning can quickly and easily become something that is done without reason. 
Whilst in school the writer witnessed the technique of sharing the Learning objective and success criteria with the learners and asking them to interact with them and express whether they thought they had accomplished them throughout the lesson. This came in the form of a sticker the leaner would stick into their work book at the start of every lesson, the teacher would then go through the learning objective and introduce the activities the learners would be doing and then introduce the success criteria as to how they would accomplish their tasks. Fontana and Fernandez (1994) from Grigg (2015, p 399) note that “pupils who understand the learning objectives and assessment criteria and have the opportunity to reflect on their work show greater improvement than those who do not.” This statement supports the idea of sharing the learning objectives and success criteria with the learner, Hattie (2012, p52) also supports this idea. 
Whilst in school the writer identified both plus and minus points with this Assessment for Learning strategy. The strategy clearly outlines to the children what they should expect to learn over a certain session or topic, whether that be knowledge or skill they will learn straight away or that they should know after a certain length of time. The children themselves have it there for their own reminder and to look back as and when they should need to, this takes a certain pressure off the teacher or person in charge of the session or topic to keep reminding the learners. 
With the success criteria, the learners are now given a certain level of responsibility for their own work, they know what they need to do and once supplied with the success criteria they have been given the knowledge of what they need to know to be able to successfully accomplish their task. This then aids the children with knowing whether they already have the knowledge to accomplish their task r whether they need further input to do so. This responsibility is important as as children grow older, they are expected to work more independently and ask for help as and when they need it. This idea falls in line with Donaldson (2006) where she comes to the conclusion that children’s errors are not simply because they do not understand what they need to do but because they are seeking to understand the meaning of the task. She describes that they are looking to make “human sense” of the situation. After the learners have finished their task, they are then asked to go back to their success criteria, marking with a tick whether they believe that they have accomplished each one. From this point the teacher, when marking, can see to an extent the understanding the children have of their own understanding on the task or topic. The teacher would then colour code using the Tickled Pink and Green for Growth, using pink if the learner had accomplished the individual success criteria or green if it was something they needed to work on in the next task. This then gives the children a very quick and easy bit of feedback on what they have done well or may need to improve on next time. This also allows the teacher to understand what their class needs to move on in the topic, allowing them to alter their planning to suit. 
However, there are also some negatives to using this strategy. It can be a very fussy job to do at the start of a lesson. For the children to get out their glue sticks and stick the slips into their work books can be very disturbing and interrupt the flow of the lesson. Some children will do thus automatically one the slip has been handed to them, others will need reminding and coaching through even if the have done it many times before. This can then start to introduce arguments over things like glue sticks and not having something they may need. From Key Stage 2 children should be able to read and understand most of the words used in the learning objective and success criteria, the issue then arises when children cannot or do not want to read the slips. This means the teacher may need to read through them many times as a class and then again with certain individuals. If these cannot be easily understood then the children are less likely to use them in the way they are intended to be used. Mostly then rendering them useless. The writer discovered that a large amount of the learners within the class did not bother to re-read the success criteria at the end of the lesson and would not mark whether they felt they had accomplished them. This then hinders the teachers ability to see whether the child felt they had succeeded. Children would also not bother to look back at similar tasks to see what they needed to remember to do on this task to improve from last time. If this is the cases time and time again then it may need to be rethought as to how the Learning Objectives and Success Criteria are shared with the learners, however it was also very clear to see that some children interacted with them in an extremely positive manner and used them for their intended purpose. As with every strategy there are some children that interact with it as intended and that was extremely helpful for the teacher. 
This method of sharing the learning objective and success criteria was in a lower Key Stage 2 setting with fairly simple learning objectives and up to three success criteria for each lesson. As you move up the Key Stage you are able to increase the complexity of both the learning objective and number and complexity of success criteria. With taking this down into the Foundation Phase you would need to vastly simplify both the layout and wording. For example, you may only tell the children verbally what the learning objective for the lesson is, having it written in simple terms so that some of the higher reading ability children could read. With the success criteria you could use pictures or symbols that the learners are familiar with to show them what they need to do to succeed, possibly using a character to remember to use punctuation and capital letters. If they are writing, then possibly have a toolkit that they are familiar with to remind them of what they need to complete a full piece of writing. These visual cues can be extremely helpful to children who are visual learners, those who learn best using objects, pictures and visual stimuli, and can do wonders to ‘jog the memory’ of children who may need some reminding. 
On the whole, this method is shown to work, many a school share their learning objectives and success criteria with their learners in this way, however the children do need to be trained to interact with it in the correct manner. This starts at an early age where they are introduced to the concept and allowed to understand it how they feel they need to. Once the children grasp the concept that if they use this their own learning will improve then they are at the correct place. 
To conclude, we are vitally aware of the importance of Assessment for Learning and how Assessment for Learning can improve Assessment of Learning. The formative means of which we assess learners can allow teachers to change, shape and mould their teaching to each individual, be that class or child. Formative assessment and implementing successful Assessment for Learning strategies can give you up to eight extra months of learning per year, which considering that children spend approximately 40 weeks / 9 months in school is an incredible amount. 
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