Assignment.
My Micro-teach took place on the 11th November 2018. And my chosen subject was Buddhism. There are many reasons behind the precise picking of context and activities based on several theories and ideologies demonstrating pedagogical approaches. This piece will therefore address the reasoning behind said choices with supported literature to accompany my choosing’s. When beginning teaching preparations, I chose to begin with a Scheme of Work which I constructed myself with a year 7 age range in mind. This lesson was based on context supplied in the Nation Exemplar Framework for study of religious education from the years of 3-19 (Welsh Assembly Government 2008). I designed the Scheme of work by starting off with focus upon the Engagement with fundamental questions from a Buddhist and Christian perspective, as I believe my subject knowledge is strongest in these areas. I imagined individuals summoning their own thoughts and perspectives on Buddhist and Christian ideologies about life and origin as well as purpose of the world, and the different ways in which they would express them. I did this in order to meet QTS standards 2.1, 2.2 and 2.3 as it is a requirement demonstrated here that knowledge on your subjects must be very strong. (The Qualified Teacher Status Standards Wales 2009). I then decided that moral and natural dilemmas would also play a part in this scheme of work, leading to suffering and the attempts in which to combat it according to Buddhist and Christian sources, whilst exploring their own ideas about these situations. Therefore my 6 lessons were based around different relevant concepts e.g. miracles and life after death in order to highlight the conflict and open ended-ness of these questions as well as allowing the individuals to experience different points of view about how and why different things might happen. 
When looking at the Lesson Plan I had also created, I was again unsure where to begin, although I started with the material that I wanted the recipients to focus on and applied several strategies in aims of doing so. I sought to include in every lesson as part of my scheme of work elements of the Literacy and Numeracy framework (National Literacy and Numeracy Framework 2013). As part of this lesson I used a map to entice the class to ‘read and interpret scales on a range of measuring instruments’ as stated as part of the Numeracy side of the framework. (National Literacy and Numeracy Framework 2013). As well as motivating individuals to explain their ideas and consequences fully in relation to the Literacy aspect. (National Literacy and Numeracy Framework 2013). It has now become clear that sometimes it may not be possible to include all aspects of Literacy and Numeracy every lesson constantly, there would be multiple opportunities to encourage progression in these areas. Similarly, the Digital Competency Framework (Digital Competency Framework 2016) is not addressed in this specific lesson, although as it is demonstrated as part of the SOW I created there is a lesson where there is a definitive lesson focusing on advancement in these skills.
When establishing the literature aspect of the lesson I had planned, I was influenced by both behaviourist and constructivist theologies that I demonstrated as part of my teaching methods.  When addressing the behaviourist theories presented as part of my Micro-teach, Ivan Pavlov’s theory about a dog comes to mind, but I was also influenced by such academics as John Watson who states that behaviourism is ‘an experimental branch of natural science’ (Shiraev 2015, P.242) and took from this to try new things and to learn from not only what didn’t go well as part of my micro-tech, as well as what did. Additionally, Skinner’s theory which defines behaviour as different kinds of ‘reflexes’ (Skinner 1966, P. 47). This got me thinking about how sound behaviour might be helped by such strategies and practises as showing individuals what is expected as part of Success Criteria. Baring these behaviourist theories in mind I constructed scenarios such as getting the pupils to repeat after me when pronouncing key religious terms in order to ensure correct pronunciation. This is a technique called operant conditioning and overall, this worked effectively I thought. Although when replaying the video taken of myself on this day, I realise that by the time more words were asking to be repeated after me, the less enthused individuals became to participate. Baring this in mind, in my future teaching, I may use this approach, but I must know not to over use and try and drill students with information but rather let them access it for themselves. As it is told by such academics as Hattie ‘learning is a very personal journey’ (Hattie, 2012 p.15) and therefore must be done for one's self.
Other important affecting factors when concocting my Lesson Plan came from such criteria that is necessary in terms of inclusion for all learners.  No two individuals are exactly the same and therefore their learning will not be. There are elements that must be included as part of the majority of a lesson when it is constructed. I have been aware that all lessons must have objectives and learning aims in order to conduct Assessment for and Assessment of learning (Kerry, 2002 P.1), but as well as this the propriety of Welsh is also something that needs to be demonstrated across the school curriculum (Curriculum and Assessment Authority for Wales, 2013). For example, I should have used for the date as part of my micro-teach and it should have been in Welsh as this is something that I have seen demonstrated as part of every lesson I have observed since that start of my teaching course. Despite this mistake, headings such as ‘tasg’ were and gweithgaredd were used in order to encourage the use of incidental Welsh. 
The use of incidental welsh has also been used and focused on as part of my first professional teaching experience with the date, unlike as part of my micro-teach, being supplied in Welsh as well as headings and an ‘yma’ response to the register has been ensured.  As well as this, other cross –curricular requirements, like additionally the ESDGC (Education for Sustainable development and Global Citizenship 2008) seek to add a dimension of Ecology and Stewardship to lessons. For example, in terms of human responsibilities to each other as well as the planet for all pupils statutorily across Wales, as implemented by the Welsh Assembly Government. Knowing the importance of these factors, in relation to my micro-teach as I noted I would have liked to have applied the date in Welsh, although the fact that this was not actually a classroom scenario somewhat hindered this thought. As well as the date, ‘Nod Y Wers’ would have been something that upon reflection I also would have used. Although nothing was really incorporated about sustainability and the environment specifically, although possibly underlying, I think that this should be a prominent focus within the context of my lesson plans. As well as this, QTS standard 3.3.15 addresses ESDGC and additionally 3.3.5 relates to Welsh this and therefore must be considered and included (The Qualified Teacher Status Standards Wales 2009).
Differentiation and assessment of and for learning were also used in my micro-teach, as would be necessary for other classroom environments, although it is told by Tomlinson ‘There is no image of what a differentiated classroom should look like, but most are focused on each individual’s success’ (Tomlinson, 2014 P.14). This is in terms of both More Able and Talented students as well as for those attaining lower levels. Some of the way I tried to accomplish this was through methods such as questioning at different levels according to Bloom’s taxonomy, the revised edition rather than the original (Lemov, 2015 P.xxii). For example, one question asked the learners to ‘remember’, which sits at the bottom of the pyramid, as they had to match the facts relating to Siddhartha’s life. Additionally, I featured an extension and more complex task as part of a mind map I created in order to allow pupils to understand how Siddhartha’s faith must have affected him. When reviewing the quality of the subject matter that I had provided maybe more complex levels of questioning could have been applied. When considering a combination of ideas put forward by Lemov and Bloom as part of ordered taxonomy, create could have been used in some way to see those individuals that are attaining higher levels. As well as this, Vygoshky’s Zone of Proximal Development theory (Vygotsky, 1978 P.131) that summarises what the difference between what learners can do alone and unaided compared to with the help of someone more knowledgeable or ‘more knowledgeable other’ could have been applied. The reason I didn’t pursue this route was that the class that were presented before me on my micro-teach day were not a KS3 class but a class of my peers, who I find are sometimes harder to evaluate and teach as no prior bonds have been formed in order for me to understand the ways in which these individuals work.
Other approaches that I had taken as part of my Micro-teach included activities based on constructivist theories. Heavily influenced again by Vgotshky, this method brings up the point about the idea that human beings are apart from animals in the sense that we have the ability to link thought and spoken word is something that sets us apart when we learn (Darwin, 1872). Unlike Robert Bokes, who implies that animals are the keys to new understanding when it comes to man, the constructivist approach as mentioned here moves away from positive and negative conditioning but rather relies on the social and communal element of interaction (Boakes, 1984 P.9). I used this approach when getting the pupils as part of my micro-teach class to look at an interpretation of the Buddhist wheel of life. I asked the pupils to attempt to remember the different segments and relevant information. I used a ‘think, pair, share’ approach as part of again, a social constructivist method, as it is mentioned by Vivien Burr that ‘knowledge and social action go together’ (Burr, 2015 P.5) of which I took as a piece of advice when looking at strategy's worth perusing as part of my micro-teach and possible future teaching. The feedback I had both from my tutor and the participating individuals from this activity was excellent and I was extremely pleased with the outcome. In all honesty I didn’t really think that as many relevant bits of information would be communicated, although this was incorrect and the whole wheel was complete to a fantastic standard by the class. I am still unsure if this would work at KS3 and is something that I definitely want to try again to see if the successful response continues.
John Piaget also supports constructivist theories, and stresses how constructing a thought and knowing its consciences differs from acting sensorimotor. (Piaget, 1954 p.369) This is because individuals become aware and learn to understand the world and interpret it in their own ways as they grow, and is the reason I chose to assign the mind map as previously mentioned. This was in order to personalise feelings so that they might understand where Siddhartha might have been coming from as part of his renunciation and faith and allow encourage them to express their reactions. This is ultimately supported by the suggestion that meaning isn’t given, but that it is created by humans (Ertmer and Newby, 1993). Therefore this activity adopts a constructivist angle that might not have been noticed without a review of the pedagogical side of my micro-teach.
When addressing the feedback I was given as part of my micro-teach, both from my peers and personal tutor, there are various amendments that I have now had time to consider when planning future lessons. One of my critiques was about myself pointing out my own downfalls, for example, when drawing the Buddhist wheel of life. My peers have told me to be more confident and now that I have started my first professional teaching experience, I feel that this is something that is improving. Therefore, I will not point out silly self-critiques in future and rather respond to the things that I can fix. An example of a point that I could improve upon is my further learning. As part of my first placement I have encouraged myself to do more reading so that I am able to answer all questions that are posed to me without. QTS Standards 3.2.1 relates to progression of my own skills in this sense so hopefully whilst improving my tendency to self-critique will fade (The Qualified Teacher Status Standards Wales 2009).As well as this, I have seen the benefit from the relationships with students has helped with behaviour PTE1. One of my targets that has been agreed with my tutor is to familiarise myself with the names and personalities of all students. This is in order to ensure that I am meeting QTS standards 1.1, 1.2, 1.3 and 3.1.1 whereby learning potential for each individual is ensured through relationships built on mutual trust and respect (The Qualified Teacher Status Standards Wales 2009). There have been many things that I have thought about and established as part of my teaching demeanour since my micro-teach, but in particular I think that the main thing that I have realised is that teaching Key Stages 3 and 4 is a world away from teaching a class of my peers. It is told by Grimmitt that in order for pupils to learn, a constructivist approach whereby they can ‘prepare conceptually and linguistically with the item of religious content’(Grimmitt, 2000 P.47-48) is something I have tried to ensure . As by this, it is implied that it is imperative to know your student in order to establish how they relate to certain experiences and concepts linking back to the point previous.
Another critique I received and stands out particularly is the fact that my lesson was very teacher led. And as my personal tutor wrote in my feedback, I did all the work. In hindsight, I can see exactly what is meant by these comments as I did a lot of the talking. In order to improve my future lessons I have taken this comment on board and as a result I have tried to keep my part as minimal as possible as the teacher. As it is told by Ackoff and Greenberg ‘The objective of education is learning, not teaching’ (Ackoff and Greenberg, 2008 P.5). The measures to ensure that I do this include finding different ways in which learners can access pieces of information for themselves and in their own ways. Further, a comment that was demonstrated as part of my feedback from my micro-teach included using pedagogies and learning theories to support my choice of activities. Upon reflection, I think it was possible that as part of this comment from my personal mentor, it was sought of me to include these types of reasoning as part of my lesson plans as well as scheme of work. And is something I will now make sure occurs as part of my future teaching. Additionally, as mentioned throughout the context of this piece, pedagogical approaches have affected my choosing of activities and therefore I should acknowledge.
When looking towards the end of the lesson, I had included a plenary relevant to Buddhist terminology. As demonstrated as part of the National Exemplar Framework for Religious education, Key words and terms in religious education help develop communication and therefore according to this documentation, individuals should be given opportunity to demonstrate these language skills appropriately (Welsh Assembly Government 2008). A final note as part of my micro-teach and the feedback that I received was again related to the ‘teacher led’ status of my lesson and thus the pupils as recipients of information. My reflective material included advice from my tutor to allow opportunities for students to engage for themselves with the relevant information. As a result of this I again have thought about and considered different types of pedagogical approaches when planning future lessons and once again the Zone of Proximal development (Vygotsky, 1978 P. 86) and that which individuals can do with help is what I am bearing in mind whilst emitting future activities to classes. Additionally it would therefore be more useful to try and challenge the students and scaffold their learning rather than drilling individuals with information (Fisher and Fray, 2010 P.2). 
There were also activities that I would have liked to include as part of my lesson if time allowed, although upon reflection of these that I constructed although did not present, changes would be needed before use of these activities possibly in future contexts. When looking at for example ways in which I had hoped to portray the Buddhist Four Noble Truths I was the one who was again due to explain these to the class. In hindsight and now with critical reflection this is probably not the route I would take when attempting to distribute this information to a class. As it is told by Fletcher Wood, deliberate practise lacks the depth to ‘sophisticated elements of coaching like analysis and decision making’ (Fletcher-Wood, 2018) and is something I am now putting to the forefront of my mind to deescalate repetition that could become tedious.
In conclusion, when looking at the outcome of my lesson as a whole, it went better than I had anticipated due to my nerves getting to me a bit at the start of the lesson. As time progressed teaching becomes enjoyable for me. And I have found this is a common occurrence now that I am experiencing my first professional teaching experience. As I continue to teach, I will continue to use pedagogical approaches to the best of my ability whilst considering the Donaldson report and future curriculum that will be presented across Wales by 2021 (Donaldson, 2015). Additionally, I am aware that my knowledge in this sense will not only have to be prestige in Religious Education but also other areas of the humanities (Donaldson, 2015 P.33).In preparation for this, I have started preparing myself in this by reading, despite my PTE1 school being traditional with R.E as its own subject in this sense. Despite not yet experiencing Donaldson’s curriculum as an example of cross-curriculum skills in each Area of Learning and Experience (Welsh Government, 2015 P6.) I am ensuring again in this sense that I am aware of different pedagogical approaches in different schools. The different interpretations and pedagogies across the world differ, as do the pupils participating in the learning (Donaldson,   2015 P 22-23). Thus, if one single method of teaching were to be applied across the curriculum. Without constantly renovated pedagogical ideas and approaches being introduced, the children we teach would still ensue corporal punishment for their misdeeds or be humiliated publically (Scott, 2013 Chapter VIII). I hereby endeavour to constantly adapt my teaching in order to highlight the importance of this factor. And further create lessons that are enticing and invigorating to hopefully at some points inspire learners to peruse their own types of creativities. The reason I decided to try and become a teacher is because I genuinely think that a lot of young people are misunderstood and I will be happy with the outcome of this whole process if I change one viewpoint, or one way of thinking as part of the youth of tomorrow.
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