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Work based learning deadline commitments.

Admiral Group plc is a FTSE 100 insurance company established in 1993.  Admiral currently employs 10,000 employees with approx. 3000 overseas mainly in Europe but has offices in USA, India and Canada.  Within the UK there are more than 7000 staff spread over three sites, Swansea, Cardiff and Newport.  The largest being Swansea and Cardiff with 2,500 and 3,000 respectively.  The culture of the organisation is focused on the ethos

 “people who like what they do, do it better” (Engelhart, 1993)

Admiral Academy (AA) is a department within Human Resources.  This area is responsible for the work-based learning for all employees and compulsory management training in the business.  Consultancy and delivery of effective development programmes to support the ethos above is also a primary responsibility.  I have worked within the business for 19 years, 14 of which are within the Learning and Development sector (AA).  In 2012, AA became a direct centre for Institute of Leadership and Management (ILM).  The opportunity to take I qualifications validated by ILM (the City and Guilds of London Institute) is available to all Admiral staff.  

As a current ILM Tutor, Assessor and Internal Quality Assessor within the centre, I have noticed that the the ILM offering within Admiral had increased over the last three years.  More people are enrolling yet from experience and inside knowledge, less people are completing work within the dedicated? specified timeframe of 14 months.   Enrolments on ILM Level 3: Leadership and Management (L&M) has more than doubled.  There is an increase in ILM Level 3: Coaching, yet the higher qualification (Level 5) shows a decline in numbers.  However, enrolment numbers are not within the remit of this research which will focus on completion rates.



Fig 1
Looking further into the data and at completion rates of each level, the perceived level of commitment is a concern.  Expectations are set to the learner to complete this qualification within 14 months of the first tutor learning day.  The data below (fig 2) shows how many people are either yet to finish or have withdrawn.

Fig 2
I expected a lower amount of finished qualifications for 2019, and even some outstanding from 2018 due to the 14 months still being in affect when writing this assignment.  But the low completion scores for 2017 indicates a lack of commitment to the students’ own learning and development within the workplace.  The impact of the non-completions can be considered a waste of resource from the Academy, as this department is focused on “developing people to be the best they can be” (James-Mahoney, 2018) as well as ensuring managers are compliant within employment law.  From a return of investment perspective, as within any business, the learning and development (L&D) function is a cost centre and the amount spent purely for registration fees of ILM candidates has led to this research project.  On average, the cost for registration is £112.  Since 2017, approximately £40,000 has been paid out by the company on registration fees alone.  Without commitment from students (average is 68%) the £27,000 invested to engage and develop staff could be considered wasteful.

Fig 3
From the research, information could answer the following question: “What are the factors that determine students’ commitment concerning the submission of ILM assignments within Admiral?”
If this question is not researched, leakage will continue and the centre, when under audit review, could face challenging questions on the value of ILM.  For example, without submissions, application of learning cannot be confirmed, so what can be measured to prove the cost to the company is beneficial? As ILM is a professional qualification to aid self-development, progression and employability, it will be interesting to discover what is motivating students to sign up for this venture and what could be stopping their impetus.
 (Lewis and Webster 2014) state, as adults, we have an instinct to stay in behaviours we feel we are good at.  ILM is designed to challenge, learn new theories and skills to apply new behaviours.  Students are expected to write assignments, which could be a brand-new behaviour.  If some students have been out of education for some time or did not attend higher or even further education, is there a lack of support for this changed behaviour?  Is this a factor in submissions by deadline?  ILM is voluntary, so the question remains, what is stopping the student from hitting deadlines for their work?  For example, if a student is reluctant to create a new change due to fear of failure, there is likelihood, they are not applying the learning back in the workplace.  This lack of application could correlate with the leakage of investment suggested above.
The aim of this research is to learn what the root causes of late submissions of ILM assignments within a work-based learning environment are.  If students are volunteering for this offering within the business and signing to confirm their understanding of expectations and commit to them e.g. deadlines, why are these deadlines not being hit?
Once factors are realised, this ILM centre should re-evaluate current processes and relationships with key stakeholders and students.  Consideration of changes to improve learner journey as well as proving return of investment to the business can also be made.
Objectives for the research include
· Analyse motivation levels before, during and after ILM experience within its current 14-month commitment.
· Investigate current levels of motivation to make recommendations to increase amounts of assignments submitted on time by 10% by May 2021.
· Examine existing processes and content to identify what is required to offer the most effective learning experience.
· Explore independent study workload and word count for assignments.  Compare ILM to equivalent qualifications to validate this as a factor impacting intrinsic motivation to complete assignments by deadline.
From empirical experience, ILM covers a wide variety of theories relevant to the topic’s students choose to learn.  However, these theories are taught as an introduction to independent study and in some cases more than three theories are taught in only six hours.  From personal experience, when looking at my own Masters level research assignment, I have received ten sessions for one module, totalling 30 hours.  As well as this, guidance is provided one to one through different communication methods with lecturers throughout your module. 
Comparing this with current ILM teaching process within Admiral, a student will receive only six hours guided learning within a classroom and limited time with a tutor after the session (if requested).  Word count on ILM is not discussed in depth and there have been occasions where assignments have been more than 15,000 words.  When considering the ILM equivalent levels to education i.e. ILM Level 5 is second year undergraduate degree (I-l-m.com, 2019), this wordcount seems excessive.  This research project will explore if this is a factor affecting commitment to deadlines?  For example, if the student does not believe they will be successful in the task, they are unlikely to start.  Without dedicated tutor support, it could be argued that a simple conversation could be a preventative measure which could impact deadline submission.
This will be action research (Cohen, Manion and Morrison, 2017. p 19-21)  because I will only be investigating the deadline aspect of the ILM centre.  The research will question students on personal motivation levels before, during and after ILM.  The scope of the project will be restricted to Admiral due to accessibility to learners, Swansea and Cardiff sites will be used to discover notable differences.  
There are five contemporary theories on motivation 1. Expectancy-value 2. Attribution 3. Social-cognitive 4. Goal orientation 5. Self-determination (Cook and Artino, 2016).  Each has key concepts which interestingly overlap in some areas.  This can be a starting point when considering research methods to explore students’ commitment and identifying factors, which may potentially hinder motivation.  It will be interesting to see if any theory is prominent through data collected.
Results should provide evidence to promote changes to current processes and enhance the learning experiences.  It can also prove the knowledge transfer of students.  This in turn will prove the investment the company are making in their staff and improve employee engagement.
Methods will include questionnaires, interviews, focus groups, current data analysis and observations of classroom training.  The research should last a cohort approximately 14 months.  From these methods, which will be discussed later in the assignment, it highlights my use of the methodology paradigm (Cohen, Manion and Morrison, 2017. p 35-43).  I am aware this research could include ontology because the concepts of motivation are personal to individuals and one could argue, you can never really know the reality, only the nature of it (Briggs, Coleman and Morrison, 2014. P 16-25).  Furthermore, considering there are five contemporary theories on motivation noted, with many more available, how are we certain either one is the correct if they all show validity and reliability? (Briggs, Coleman and Morrison, 2014. p 81-84) (Cohen, Manion and Morrison, 2017. p 245-249).  I believe a mixed method paradigm framework will help establish answers to the question, my aim is to study the epistemology paradigm of intrinsic motivation to make a judgement on current processes, determine feasibility and recommend improvements.


Review of Literature
Within this section, I will present an exploration of literature that outlines intrinsic motivation whilst associating it to the research question focused on commitment and deadlines.

Relationship/support with the ILM Centre
The concept of self-efficacy is a trend within three of the theories researched.  Expectancy-value theory explained by (Cook and Artino, 2016) states, if the student feels they will be successful and feel there is value in the task, this will lead to motivation and should result in work being completed by deadline. Students are clearly motivated to complete ILM at the beginning of the process because they volunteer and attend the first session.  From the end of the first session the question posed by a student to themselves of “Can I do it?” will be an element of the research to investigate.  It will be interesting to check if expectations and the long-term benefits of the workload they have signed up for is transparent.  If self-belief is compromised during the process this may impact the completion of work.  (BBC, 2000) mention, in order to complete work within time frames, relevant and accessible resources should be available to make the task easier.  Looking at ILM processes, it can be argued this is not available even though tutors do state they are available for post session coaching.  All content from the guided learning is sent and available via a learning management system, so this research will investigate if this is enough for students to feel intrinsically motivated to complete work by the set deadline.
Looking at the explanations of Attribution theory (Cook and Artino, 2016), could it be, the learning experience with the tutor is affecting the motivation of the student.  This could be due to lack of expectations, disengaging teaching methods or even the variety of tutors completing the sessions, leading to uncontrollable attributes.  Especially in a team with limited resources, knowledge and inexperience in this training content.  Consequently, the student could cognitively interpret these experiences to either motivate or demotivate themselves.  Admittedly, within an ILM learning process, tutors change frequently leading to, in my opinion, inconsistent messages of deadline importance.  Without observations or evidence to prove the tutor has covered the necessary information, and in the right context, there is no way of knowing if this is impacting students’ commitment to complete work.  On the other hand, there are times where only one tutor is present for an ILM programme i.e. coaching due to the expertise of the ILM centre tutors.  I feel this is an important aspect of the research to check if there is consistency with the messages being sent, to ensure version control and basic standardisation.
Comparing this to social-cognitive theory, self-efficacy is present and considers the environment the student learns as fundamental to motivation.  The tutor is also fundamental in this environment, they can practice positive reinforcement as verbal persuasion to motivate but (Cook and Artino, 2016) argues if this is not authentic, it could have an adverse effect.   The concepts of emotional intelligence seem to be prevalent in their report and mentions self-regulation and self-awareness as keys strategies to practical application to motivate oneself.  (Goleman, 1996.) says these two sections are the basics of emotional intelligence, but highlights that self-reflection, for example, should be completed in a logical and reasonable manner.  From my perspective, if a student has received poor communication, no support and a fail score for a piece of work, this is going to be detrimental on their motivation and possibly their commitment to ILM.  On the other hand, if the student has received a great learning experience, support from the tutor and passed some of the assignments, this will have a positive effect.  Therefore, completing this research is important in order to discover what more can be done to support developing people to be the best they can be.  We blame other people for our lack of motivation (BBC, 2000) but if support and relationships are limited to the needs of the student, could this blame be justified?
Competence

Ebbinghaus Forgetting Curve (Margerison, 2015) states 56% of what we learn is forgotten within the first hour.  ILM includes only six hours guided learning per assignment, so this is an important theory to consider, as students cover a lot of information in a short time and are expected to complete independent study to write an assignment.  They could feel incompetent to do this, especially if this is their first educational learning experience in several years.  A lot of information could be forgotten before attempting to write an assignment, hindering the desire to even start.  Jennings (2011) also highlights new information should be practiced within the hour of learning to help recall and retention, this is something only in the control of the student.  If the student does not want to do the work, there is already a barrier.  The research will look to test the retainment of ILM knowledge from the students’ perspective and if this new learning is being applied in the workplace.

The 70:20:10 theory states learning comes mainly from on the job application, whilst the smaller amount comes from formal training. ILM classroom sessions could be viewed as formal training due to its structure.  With students expected to apply the learning and write large assignments, this framework could suggest an unrealistic expectation especially when only a portion of the information is being retained.  Having three outlets: Resources, Time and Channel is the best way to incorporate 70:20:10 to have maximum learning (Jennings, 2011).  Currently this programme only has one outlet, (channel) indicating a gap.  Could having additional support through a resource as simple as a coaching session be an option for managers?  As the Academy includes ten tutors within its team, a feasible opportunity can be utilised to reflect the 70:20:10 framework successfully, however, not all tutors are competent in all levels of ILM offered to the business, yet a majority of the assignments are ILM Level 3 which all tutors are signed off to teach and assess.  Research completed by Jefferson and Pollock (2014) state there is no clear answer to the theory.  Many authors have cited 70:20:10 with little substance to experiments but they comment that the concept does make ‘intuitive sense’.  Nevertheless, (Towards Maturity, 2016) completed further research and confirmed the theory does have substance.  Additionally, she noted 90% of learners provided feedback that the ratio works better for them to learn, but only 47% of companies use it. As well as this, research confirmed companies adopting this ratio saw a four time increase in continuous learning.  Data analysis within this project should confirm a need to add in additional resources.

Extrinsic influences i.e. Rewards/culture of the business
Whilst the above theories focus on frame works to support competence, Hills (2016. p 271-285) looks at the neuroscience behind learning.  She highlights a person will only make changes to their behaviour when they form a habit.  In relation to deadlines, students express their agreement to the dates set in sessions and it can be argued, as adults, the tutor is trusting their word to submit work on time. Hills also highlights that after learning, Self, Peers and Boss/Coach are crucial to the success of embedding the habit for it to become automatic.   Here lies a potential problem.  The importance of ILM across the company may be lost if a variety of departments have different views and processes.  For example, some departments allow students to complete assignments during work, where others, see ILM as a personal choice so personal time is expected to be used to complete work.  Hills suggests how to implement these strategies but inevitably, it is the learner that needs to make decisions and have a strong intention to instigate them.    If someone wishes to gain the habit of completing an educational programme to self-develop, but are not being encouraged or rewarded for this impetus, could this environment be a factor in the commitment levels of the student?  Interestingly, some departments within the organisation have utilised ILM in development programmes, showing a practice of goal orientation (Cook and Artino, 2016).  These departments reward people to complete the qualification or punish them if they do not.  For example, they will be removed from the programme and must repay the registration fee.  From my experience, this system does not work favourably and goes against self-determination (Converse, Juarez and Hennecke, 2019).  This research will highlight the importance of students’ desire to complete the work and the focus of enjoyment in learning.  If a student feels forced to complete ILM because it is a task for development, there is another barrier for motivation.  Imposing an external deadline only reduces motivation further (Amabile, DeJong and Lepper, 1976) because the student may feel an obligation to the department.
Intrinsic Motivation?
To me, self determination’s (SDT) three key points of 1. Competence 2. Relatedness 3. Autonomy (David L, "Self-Determination Theory (Deci and Ryan),2014) is like the three points 1. Mastery 2. Autonomy 3. Purpose made by (Pink, 2011. p 84-148).  Both highlight the need for purpose and enjoyment in what they do as a major part of intrinsic motivation. but SDT highlights trait self-control, which can be impacted if there are too many distractions or impulses.  Reflecting on the fact ILM is work based learning, the question here goes back to workload.  Not only from the amount of work ILM requires, which has already been discussed above, but from the perspective of tasks set within the working day.  In addition, home tasks could also affect trait self-control i.e. family commitments, household chores and finance management.  Wilcox et al’s, (2016) research reveals people being busy improves motivation and (Converse, Juarez and Hennecke, 2019) argue that someone with high trait self-control can get to their deadline quicker because they can fight off the impulses of distraction.  But this does not answer my question.  (Wilcox et al, 2016) confirmed from studies, people who miss deadlines due to being busy tend to hand in work quicker, respectfully, this does not help my project as I aim to increase first time deadline submissions.  Converse, Juarez and Hennecke, (2019) discuss differences of works versus fun tasks and state, that if students’ see a task as work there is a negative outcome to it being done.  Considering this and reflecting on other research discussed in this section, it seems all three elements need to be considered in my research.  Do students find ILM too taxing?  Is this affecting their competence and then giving the perception that this is work?  Are students receiving the right support so they can relate to tutors?  I would argue deadlines are necessary in order to end a process and celebrate achievement but without knowing the purpose of joining this course, I am of the opinion that deadlines are a waste of time.

In conclusion from the literature, what research needs to tell me is the purpose for volunteering to complete ILM and what can we be doing to support someone in their development and growth.


Methodology
When considering the question “What are the factors that determine students’ commitment concerning the submission of ILM assignments within Admiral?” the decision needs to be made on whether to collect qualitative or quantitative data. Which will be more relevant to the question or will both be needed to analyse and show correlation and causation?
Participants will be students enrolling to ILM in the next four months.  They will be asked to give consent to participate for the duration of their ILM journey via their application form and follow up email (see appendix 1 & 2) but can withdraw at any time (Bera, 2018).     It is intended to include 40 people from Swansea and Cardiff due to the accessibility I have to these sites, this number is realistic considering the number of employees within Admiral and the evidence proving enrolments are increasing.   ILM Level 3: Leadership and Management is the chosen qualification due to its popularity for enrolment.  The duration could be from 4-14 months.  In my opinion, keeping the same participants over the duration will provide rich data.  From my own experience, students become more comfortable expressing their opinions as the learning experience progresses and relationships with the researcher grows.  Level 3 is equivalent to an A level educational qualification; I am interested to compare the ILM submission word count to an average A level literature essay of 2000-2500 words (Benton, 2017).  I do believe a factor causing late submissions is the unclear word count as mentioned earlier, the data collected will confirm my theory.

Questions will ask what sector the student is employed i.e. call centre or support department to compare intrinsic behaviour by the role the student possesses in the company.   This will be a 50/50 split of sector.  It will also ask the student if completing ILM is a personal decision or if it has been an objective set by their own manager.  This could prove which motivational theory is apparent i.e. goal orientation or self-determination.

When deciding on the type of research to complete, it is important to consider the right way to collect data (Cohen, Manion and Morrison, 2017. P175-177). Typical research means collecting and interpreting data systematically and to ensure it has a clear purpose. However, instead of thinking that the systematic information this project needs should be based on a logical relationship and not on beliefs, it is important to remember this is educational research, so many more considerations are needed (Cohen, Manion and Morrison, 2017. P 3-7).  For example, (Cohen, Manion and Morrison, 2017. P 8-10).  states the research should fall within a research paradigm.  There is no simple format available for social science and as I am questioning intrinsic motivation, this source suggests my own personal experience and beliefs have limitations which for the most part are the same considerations as the first statement.  However, (Cohen, Manion and Morrison, 2017. P 5-8).  also state not one truth will be discovered if educational research is planned and conducted correctly, this includes giving attention to the people aspect of this research and realising there are many things which will remain subjective i.e. social reality.  The purpose is to discover how ILM deadline submissions can be improved and justify the monetary value of this educational offering to all staff, I will frame the research as epistemology through methodology.

The positives of quantitative data focus on the logic and tangible nature of the information.  When conducting a survey, questions will be structured for quick answers which will be easier to interpret.  Quantitative data can also be perceived as more valid due to the structured questions as answers will rarely veer off (Cohen, Manion and Morrison, 2017. p 268-270).  Interpreting and presenting data will provide a clear numerical design due to its statistical technique.  As the information is objective, this will provide distance from the learners making it beneficial for my relationship to ILM.  Nevertheless, quantitative data will not provide as much detail to the narrative because questions may be too specific (Cohen, Manion and Morrison, 2017. P 474-476).  In my opinion and as discussed earlier, ILM contains emotional intelligence (Goleman, 1996.) as students do have to self-regulate their motivation and time.

This research will look at subjectivity, to use qualitative data, in order to ask learners what and how they feel, for example, about their levels of Mastery, Autonomy and Purpose (Pink, 2011. p 84-148) from the learning, support and application process to hit deadlines will be advantageous.  Students will be able to provide a philosophical view of ILM due to its subjective nature (Cohen, Manion and Morrison, 2017. P 287-297).   One to one interviews could be beneficial to the student as well as the I9LM centre. It strengthens relationships as well as providing an insight into an individual’s experience.  This smaller pool of students will be included due to the time limits and business needs, such as busy periods in call centres or project deadlines for support areas.

Considering each of the data gathering techniques, multiple method research will be carried out to complete action research and case study, many of the methods will fall under the concept of naturalistic research (Cohen, Manion and Morrison, 2017. p 292).    The methods used are as follows:-

· Questionnaires / Surveys and Observational surveys
· Interviews / Focus groups
· Statistical data gathering

Firstly, questionnaires and surveys within this research can be completed with all participants, but there are pros and cons depending on how they are conducted (Cohen, Manion and Morrison, 2017. p 334-336).  For example, if online is chosen, this will be cost effective and time saving especially if sent via email, yet the lack of anonymity from questionnaires will be an ethical barrier because names are visible when returned.  Surveys will promote anonymity because online surveys can be completed via platforms such as “Survey Monkey” which guarantees anonymity providing you do not ask personal data question i.e. How old are you?  There is also no way of knowing via email if someone has decided to withdraw from the research due to the lack of presence from the researcher whereas in a survey, this could be a question at the very beginning.  On the other hand, if questionnaires are completed face to face, this can have benefits to the relationship being built between participant and researcher.  This could produce valid feedback which is clean (Gilbert and Whittleworth, 2009), in turn, this genuine feedback could be a better representative sample as students are experiencing the Kolb theory 1. Concrete 2. Reflective Observations 3. Abstract conceptualism 4. Active experience (Cook and Artino, 2016.  Looking at ethics (Bera, 2018), the researcher will need to remain impartial in this data gathering method.  It is important to note, (Cohen, Manion and Morrison, 2017. p 471-483), explains the designing of the research questionnaire is the most time consuming if you wish to do it correctly and with the analysis in mind.  Once designed, the analysis of data can be done quickly.

Secondly, the decision has been made to have a variety of open and closed ended questions which will provide qualitative and quantitative data and will follow Likert scale where possible to allow for easier analysis of statistical data (Cohen, Manion and Morrison, 2018 p 490-505) (see appendix 3 and 4).  Answers have a variety of options depending on the question and what the researcher wants to find out. The time it takes to complete the survey will be crucial, especially when considering intrinsic behaviour.  User friendly questionnaires/surveys will be used for the participants as I believe they will be more inclined to complete.  They may also be persuaded to complete the survey due to the personal relationship they have with the researcher, this I find ironic considering the research I have read, could this behaviour confirm attribution motivational theory?

Lastly, the researcher will sit within ILM courses to count how many theories have been covered within the guided learning.  They will also count how many times the ILM tutor states the importance of the deadline along with how many times the students agree with this.   Scoring will also be included in most questions to provide tangible evidence. (see appendix 5) In my experience, qualitative data can be presented into tangible if a focus, for example, a certain word was counted but for now, as this is a business, I feel tangible evidence will be more beneficial to prove financial value.  Qualitative information will provide recommendations to the process and re-evaluation can be completed for the ILM process.

Interviews / Focus groups
A semi structured interview will be conducted one to one on a random sample 3 weeks before each assignment by the researcher (See appendix 2).  This method allows the participant to give qualitative and quantitative answers because there is more room to have a conversation due to open and closed questions being asked (Drever, 2003 p 10-17).  Questions will also be asked about factors which are impacting motivation and a coaching method used such as OSCAR (Gilbert and Whittleworth, 2009) to guide the student on action plans to achieve their goal.  An understanding of whether expectations are transparent and accepted should be included in this method.  Ethics will need to be checked regularly due to the relationship the researcher will inevitably build with participants over time, especially when asking about personal circumstances.  It is important to complete the contingency plans highlighted in the ethics form (see appendix 6) if any issues become apparent.    Approximately 40 students will be included from Swansea and Cardiff. Time can be a barrier due to one researcher but keeping information consistent leads to validity and reliability.

[bookmark: _GoBack]Group interviews/focus groups will be completed 2 weeks after deadline day to ask a group of participants to reflect on the process, support and own intrinsic motivation.   Cohen, Manion and Morrison, (2017 p 532-534) confirmed focus groups are unnatural in environment yet structured by content.  Focus groups will allow triangulation of data from surveys, questionnaires and statistical data.  It is an opportunity for the participants to be open about their feelings on the main key objectives of this research whilst networking with others who may be going through the same situation.  This could prove relatedness in SDT and Social cognitive motivational theory.  The researcher will purposely leave the group to discuss the topics (See appendix 7) and then ask for a spokesperson on return ensuring anonymity.

From my methodology, this is a long-term panel study.  There are threats to this as I will be testing and then retesting the same people but this will be made clear from the beginning not only on the application but with conversations with each student to explain the benefits of their involvement and the options to withdraw at any time.  Withdrawals will affect the overall data but it can also confirm the theories of intrinsic motivation.

Comments from students will be gathered to examine the communication, enjoyment, processes, the support provided and transference of learning of ILM.  From the data, analysis should reveal what factors are hindering the motivation for deadlines.  It will also be an opportunity to look at recommendations to evaluate the value, impact and processes the centre offers.  As ILM is a globally recognised qualification, I feel the research can lead to additional opportunities for the centre, staff and business going forward.  Aristotle said ‘The roots of education are bitter, but the fruit is sweet’ (Bing, 2020). 

If this research can determine the factors for late or no submissions and then support motivation to allow someone to develop themselves to be the best they can.


Word count = 5286
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Appendices
1. ILM application form to volunteer and give consent.

2. Email 

3. Survey questions

4. Questionnaire / Interview questions

5. Observation form

6. Ethics form

7. Focus group questions and detail


Total enrolment numbers VS completed

TOTAL ALL	2017	2018	2019	133	130	160	TOTAL COMPLETED	2017	2018	2019	36	46	62	



Total enrolments per ILM qualifications

2017	ILM L3 L	&	M	ILM L3 COACHING	ILM L5 L	&	M	73	26	34	2018	ILM L3 L	&	M	ILM L3 COACHING	ILM L5 L	&	M	100	19	11	2019	ILM L3 L	&	M	ILM L3 COACHING	ILM L5 L	&	M	132	29	9	



% yet to complete / have withdrawn

2017	ILM L3 L	&	M	ILM L3 COACHING	ILM L5 L	&	M	0.66	0.64	0.59	2018	ILM L3 L	&	M	ILM L3 COACHING	ILM L5 L	&	M	0.73	0.47	0.57999999999999996	2019	ILM L3 L	&	M	ILM L3 COACHING	ILM L5 L	&	M	0.88	1	1	
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