Ewa[Type here]

Ewa Kazimierska 	                                                                                                                                                   ECPT6007





MODULE CODE: ECPT6007 

ASSESSMENT COMPONENT: A2 Written Reflection & Peer Review

STUDENT NAME: Ewa Kazimierska

STUDENT NUMBER: 2221675








Use of Generative AI in Assessment 
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RESEARCH 	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 	Yes  ☒	 	No   ☐
STRUCTURE 	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 	Yes  ☒	 	No   ☐
PROOFREADING 	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 	Yes  ☒	 	No   ☐
WRITING 	For this assessment, you can use Generative AI to create text for submission. 	Yes  ☐	 	No   ☒
CREATIVE 	For this assessment, you can use Generative AI to create creative materials, such as images. 	Yes  ☐	 	No   ☒
PROGRAMING 	For this assessment, you can use Generative AI to create and check code. 	Yes  ☐	 	No   ☒
NONE 	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 	Yes  ☐	 	No   ☒
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I acknowledge the use of ChatGPT on 15/02/2025 to search for bibliographic resources, draft the plan for and refine this assignment grammatically. I used the prompt(s): 
1. can you please apply the gibbs reflection model and the following notes to provide a detailed plan for this L7 assignment?
2. this assignment should contain 1600 words. how many words would you allocated for each section?
3. can you please correct my reflection in terms of grammar, clarity and flow?
5. can you please find recent journal articles that talk about motivation issues in studying science in flipped mode at university level? 
6. can you summarise paper 1? 

I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 
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[bookmark: _Toc191067347]Introduction

Reflection on professional experiences is a crucial tool for both academic and professional growth, enabling educators to engage in reflexivity—the process of critically examining one’s assumptions, practices, and beliefs about teaching and learning (Moor, 2007). Reflexivity in curriculum design ensures that educators do not merely follow static frameworks but continuously adapt, refine, and align their teaching with evolving educational theories, industry standards, and learner needs. Stenhouse (1975) defines curriculum as:
“An attempt to communicate the essential principles and features of an educational proposal in such a form that it is open to critical scrutiny and capable of effective translation into practice.”
This highlights the dynamic and iterative nature of curriculum development — not just structuring content but enhancing the learning experience through pedagogical innovation, employability links, and assessment strategies.
Using Gibbs' Reflective Cycle (Gibbs, 1988) as a structured framework, this reflection critically examines my experience designing a Level 4 Chemistry curriculum for OME apprentices, incorporating a flipped learning model, lab sessions, fieldwork, and guest lecture to bridge theoretical knowledge with practical application. The curriculum was designed to address industry-specific knowledge gaps in chemistry, safety, and technical competencies, ensuring alignment with QAA, IfATE, and IExpE standards.
I also reflect on providing peer feedback on three anonymised curricula, and the feedback I received on my own curriculum, analysing its impact on my professional learning, curriculum development skills, and future teaching practice. Through this process, I aim to enhance my ability to design, evaluate, and implement effective curricula that support both academic learning and professional competence.
[bookmark: _Toc191067348]Description

The process of designing the Level 4 OME Chemistry module required careful consideration of pedagogical frameworks, industry standards, and student engagement strategies. My approach was guided by three key principles: ensuring alignment with QAA and IfATE benchmarks, incorporating a flipped delivery mode to encourage self-directed and active engagement, and designing authentic assessments that integrate both formative and summative evaluations to measure practical competencies.
According to Kelly (2009, p. 13):
“Curriculum includes all the learning which is planned and guided by the school, whether it is carried on in groups or individually, inside or outside the school.”
Thus, my curriculum was not just a structured syllabus but an interactive and lived experience. To achieve this, I incorporated pre-session learning videos to encourage students to engage with theoretical material before practical applications. Diverse learning modes, including theoretical lectures, practical labs, field trip, and guest lecture, were included to ensure industry relevance. The assessment strategy combined formative methods such as quizzes and reflections with summative evaluations like lab reports and final exams, following the principle that:
“Assessment drives learning, as students devote energy to those aspects which count towards their final grade” (Race, 2005).
The curriculum was also shaped by Paulo Freire’s (1970) concept of education as a tool for social transformation, emphasising problem-posing education and dialogic teaching. I also integrated a constructivist approach, allowing apprentices to take ownership of their learning through interactive discussions, case studies, and industry-related problem-solving exercises. Further research into competency-based education ensured the module developed practical, industry-applicable skills.
[bookmark: _Toc191067349]Engaging in the review and feedback process for my curriculum has been an invaluable learning experience. The positive feedback validated the curriculum's strong industry alignment and the effectiveness of the flipped learning model. Constructive suggestions highlighted areas for enhancement, such as improving the measurability of learning outcomes and mapping them to professional standards. This process has deepened my understanding of effective curriculum design and underscored the importance of continuous reflection and adaptation.
Feelings

At the beginning of the curriculum design process, I felt a mixture of enthusiasm and apprehension. While I was excited about creating a curriculum that would meet industry needs, I was uncertain about how to align it with professional standards. Researching QAA and IfATE benchmarks was initially overwhelming but became an invaluable exercise, that guaranteed my curriculum met best practices in higher education and industry training.
Balancing theoretical knowledge with practical application posed challenges, especially in developing activities suitable for university students. Many existing resources were tailored for secondary education, requiring me to adapt or create new content that would be accessible and intellectually challenging. Designing assessments was equally challenging, as I needed to measure competency while incorporating both formative and summative assessments. To address this, I integrated different learning models, including experiments, fieldwork, and industry-relevant case studies, aligning with the varied experiences and professional aspirations of the learners. Through this experience, I have developed a deeper appreciation for the complexities involved in curriculum design, especially regarding inclusivity and adherence to professional standards.
Providing peer feedback was both a learning opportunity and a challenge. I was cautious about being overly critical, aiming to offer constructive insights that were supportive and meaningful. Evaluating curricula outside my expertise initially felt intimidating, but I realised I could assess them by focusing on clarity, employability links, and assessment alignment.
Receiving feedback on my own curriculum was reassuring and insightful. Reviewers validated my approach while suggesting improvements, such as making learning outcomes more measurable and mapping them to professional standards. Their feedback strengthened my belief in the value of collaboration in curriculum design, as multiple perspectives enhance the learning experience and lead to continuous refinement.
[bookmark: _Toc191067350]Evaluation

Reflecting on my experience, several aspects of the curriculum design and peer feedback process were particularly effective in enhancing my professional growth.
A key strength of my curriculum, as recognised by colleague reviewers, was its strong justification for addressing industry needs and closing skills gaps in chemistry knowledge for OME apprentices. The flipped learning model was well-received, with reviewers acknowledging it as a modern, inclusive, and engaging approach that encourages active learning. The balanced structure that incorporated diverse delivery modes, was seen as an effective way to bridge academic content with industry relevance. It was also recognised that the curriculum successfully aligned with QAA, IfATE, and IExpE standards to reinforce its academic and professional credibility.
Providing peer feedback was a valuable learning experience. Reviewing different subjects exposed me to various curriculum structures and helped me identify common challenges, such as the need for more measurable learning outcomes. It was also a great opportunity to strengthen my critical evaluation skills, especially in balancing constructive critique with encouragement to make sure that my feedback was both insightful and supportive.
Receiving feedback on my own curriculum was equally insightful and beneficial. Reviewers validated its strong industry alignment while highlighting areas for improvement. Key suggestions included making learning outcomes more measurable and mapping them directly to professional standards. It also highlighted the need for additional student support strategies especially for those struggling with self-directed learning in the flipped model (Abeysekera & Dawson, 2015) (Xiu & Thompson, 2020). This feedback prompted me to rethink my assessment strategy and make it more structured and competency-based in future curricula.
Despite these strengths, several areas required refinement. First, clearer performance indicators were needed, particularly in technical skills like lab safety, to ensure competency-based assessment. Second, I needed to clarify how the module fits within the broader BEng degree, helping learners understand its role in their academic and professional progression.

Overall, this process reinforced that curriculum development is iterative and best approached as a collaborative effort, benefiting from multiple perspectives to enhance inclusivity, engagement, and industry relevance.
[bookmark: _Toc191067351]Analysis

Engaging in the curriculum design and peer review process has profoundly deepened my understanding of effective educational practices. Applying key theoretical concepts has been instrumental in shaping my approach to creating meaningful learning experiences.
One pivotal framework that influenced my work is Constructive Alignment (Biggs & Tang, 2011). This approach emphasizes the importance of aligning learning activities and assessments with intended learning outcomes. By implementing this model, I ensured that my teaching strategies and evaluation methods were cohesively structured to measure the competencies I aimed to develop in learners accurately.
In refining assessment criteria, I utilised Bloom’s Taxonomy (Bloom, et al., 1956) to structure learning outcomes across various cognitive levels, from basic knowledge acquisition to higher-order analytical skills. This hierarchical approach not only clarified the learning objectives but also addressed peer feedback regarding the need for more measurable and specific outcomes.
The adoption of the flipped delivery model (Bergmann & Sams, 2012) was central to my curriculum design. This model encourages learners to engage with instructional content independently before participating in interactive, practical sessions. While this approach involves active learning and was positively received, I recognised the necessity of providing additional support for students who may face challenges with self-directed study. Implementing structured guidance and scaffolding activities became essential to accommodate diverse learning needs.
Furthermore, the principle of Backward Design (Wiggins & McTighe, 2005) guided me in aligning curriculum content with both academic standards and industry requirements. By identifying desired learning outcomes first and then planning instructional methods and assessments accordingly, I ensured that the curriculum was both relevant and challenging, effectively preparing apprentices for real-world applications in the OME sector.
This comprehensive application of educational theories has not only enhanced the quality of the curriculum but also significantly contributed to my professional development. I have gained confidence in designing curricula that are pedagogically sound and industry-aligned. This experience has also honed my critical evaluation skills, enabling me to create assessment strategies that are both measurable and competency-based. Overall, this reflective process has reinforced the importance of continuous learning and adaptation in educational practice.

[bookmark: _Toc191067352]Conclusion

This experience has underscored the intricate and rewarding nature of curriculum design, emphasising the necessity of harmonising theoretical frameworks, industry relevance, and student-centred approaches. Developing a Level 4 Chemistry curriculum for OME apprentices required meticulous attention to learning outcomes, assessment methodologies, and pedagogical strategies to ensure academic rigour and practical applicability. Engaging in peer feedback proved invaluable, facilitating the refinement of learning objectives, assessment clarity, and support mechanisms, and reinforcing the iterative nature of effective curriculum development.
In future curriculum design endeavours, I am committed to ensuring that learning outcomes are measurable and competency-based, aligning them closely with industry standards. Mapping curricula to professional benchmarks will help students recognise the connection between their academic pursuits and career trajectories. I will also implement structured support strategies for learners who may face challenges with flipped learning models, incorporating more scaffolded activities, formative assessments, and guidance sessions to enhance engagement and comprehension.
This reflective process aligns with Level 6 learning outcomes, demonstrating my competence in advanced curriculum design, critical examination of educational theories, and thoughtful reflection on professional growth. Through this journey, I have gained profound insights into best practices in curriculum development and am dedicated to continually refining my approach to create structured, inclusive, and industry-relevant learning experiences.
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[bookmark: _Toc191067355]Details of reviewed curricula:

1. Curriculum #3: Carpentry Skills - Health and Safety Awareness in the Workplace
2. Curriculum #12: Equality, Diversity, and Inclusion (EDI) within the Context of Counselling and Psychotherapy
3. Curriculum #13: Storytelling and Narration in Hospitality
[bookmark: _Toc191067356]Comments provided to each of the reviewed curricula
[bookmark: _Toc191067357]Curriculum number: 3
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Yes. This curriculum clearly identifies and addresses the needs of NEET, disengaged learners, and those with Additional Learning Needs (ALN). It claims to be critical to address the needs of school leavers aged 16 and above who are disengaged from traditional education. The integration of both theoretical and practical components (accredited health and safety qualifications and creating a planter) and alignment to Welsh Government objectives, demonstrate a strong societal relevance. The justification is strong and well-supported by research, making it highly appropriate for the target audience.
The curriculum is inclusive.
Including more specific case studies or examples such as testimonials from previous learners or specific changes in the community would further illustrate the potential impact of this curriculum.




The aims and objectives for the curriculum are appropriate for the topic and learning group
	Yes. The main focus of this curriculum is to provide foundational knowledge, practical skills, and confidence, which are essential to facilitate the transition of the target group into further education or employment. The objectives are specific, measurable, and aligned with both vocational and personal development goals. They also address diverse learning needs by incorporating Honey and Mumford’s learning styles to ensure that Activists, Reflectors, Theorists, and Pragmatists are engaged through varied instructional methods (e.g practical demonstrations and hands-on tasks vs. workbook exercises and structured theoretical discussions).
How would this curriculum specifically affect the long-term employability and continuous learning pathways? Would there be specific job roles or apprenticeships that learners could pursue post-completion?




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Yes. The ten-week structure with weekly sessions is well-suited to the needs of the learners, providing consistency and routine. The balance between theoretical learning and hands-on activities supports engagement and skill development.
The structured, incremental approach should facilitate continuous learning and skill acquisition.
Adding periodic reviews or feedback sessions mid-course, e.g. after week 5, would allow to assess progress and make necessary adjustments.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Yes. The curriculum aligns with the Professional Standards for Further Education in Wales and integrates benchmark criteria from Agored Cymru. By including accredited qualifications and adhering to national education policies, this curriculum ensures high standards and increases the credibility and recognition.
What professional development for instructor would you recommend? Regular training? Certification updates?




Comments on the scheme of work that was designed.
	The scheme of work is detailed and well-structured, with clear aims, objectives, and assessment strategies for each session. By combining practical carpentry skills with health and safety education, it ensures comprehensive learner development.
The integration of cultural elements, like the "Welsh word of the day," enriches the learning experience.
Introduce more advanced woodworking techniques or optional modules to cater to learners who progress quickly.



Anything else that you would like to comment on?
	The curriculum’s holistic approach, combining vocational training with personal development and cultural integration, is commendable. The focus on inclusivity and addressing the barriers faced by NEET and ALN learners is particularly impactful. The reading list relevant but more subject specific positions would allow deeper knowledge and skill development.
The curriculum addresses both technical skills and personal growth, creating well-rounded learners.
Establishing partnerships with local employers for work placements or guest lectures could enhance real-world relevance and provide valuable networking opportunities for learners.





[bookmark: _Toc191067358]Curriculum number: 12
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Yes. The rationale for this curriculum is comprehensive and well-justified. It highlights the growing societal ned for more in-depth training in EDI area, especially in the context of counselling and psychotherapy. The emphasis on systematic issues, cultural competence and addressing gaps in existing training is well-supported by current research and legislative framework such as the Equality Act 2010. The target audience are the level 6/7 counselling students at UWTSD who have prior foundational knowledge and life experience in this area. 
The curriculum recognises gaps in existing EDI training which often consists of short, insufficient sessions. It also recognises the increasing diversity and complexity of client needs in the current therapeutic settings.
The justification could be improved by including more specific data on student feedback or demand for such modules, possibly from surveys or focus groups.




The aims and objectives for the curriculum are appropriate for the topic and learning group
	Yes. The aims and objectives are comprehensive and they address the key aspects of EDI in the therapeutic context. They include personal development, cultural competence, ethical decision-making, and advocacy for social justice which can prepare students for real-world counselling challenges. 
The objectives are clearly aligned with professional competencies, such as those outlined by the BACP and promote theoretical understanding of EDI and practical application along with critical self-reflection. 
Some objectives related to advocacy and social justice could benefit from more measurable outcomes. For example, specifying how students will demonstrate their ability to advocate for systemic change could provide clearer assessment criteria.




The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Yes. The 12-week structure, with one full day of learning per week, is well-designed to accommodate theoretical learning, skills practice, and personal development. The progression from foundational EDI concepts to advanced applications ensures that students build knowledge and skills systematically. By integrating guest speakers, workshops, and peer feedback, this curriculum provides a dynamic and engaging learning environment.
The balance between taught sessions, skills practice, and PDGs supports a holistic learning approach. The inclusion of diverse teaching methods—lectures, triad practice, case studies, and reflective writing—addresses different learning styles.
While the structure is solid, there could be more flexibility to accommodate students with ALNs or disabilities. Although the curriculum acknowledges this gap, specific strategies for inclusion (e.g. adaptive assessments or flexible learning options) would strengthen the module's accessibility.
Consider incorporating periodic check-ins or feedback loops to assess student progress and adapt the curriculum as needed.



Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Yes. The curriculum aligns with professional standards, including BACP guidelines and the Equality Act 2010. It also references the QAA framework and incorporates ethical considerations relevant to counselling practice.
The inclusion of gender, sexuality, and relationship diversity (GSRD) frameworks reflects current best practices in the field.
While the curriculum references multiple professional frameworks, a more detailed mapping of how each session meets specific competencies would enhance clarity. As mentioned, integrating more Welsh policy, such as the Well-being of Future Generations (Wales) Act 2015, could strengthen regional relevance. Explore partnerships with local counselling centres or organisations to provide students with practical exposure to diverse client populations and real-world challenges.



Comments on the scheme of work that was designed.
	The scheme of work is detailed, with each week focusing on specific EDI topics such as gender diversity, disability, and intersectionality. It begins with foundational concepts and gradually moves towards more complex topics like intersectionality and systemic oppression. Each week incorporates a mix of theoretical instruction, practical application, and reflective exercises. Assessments are varied and innovative, including reflective writing, case study analysis, and a TED Talk-style video project.
The variety of assessments allows students to demonstrate their understanding in multiple ways, encouraging creativity and critical thinking. The use of guest speakers and real-world case studies enriches the learning experience.
The scheme could benefit from more interdisciplinary perspectives, such as insights from sociology or public health, to broaden students' understanding of systemic inequalities. You could also introduce more opportunities for experiential learning, such as community engagement projects or field visits, to enhance practical understanding. What about digital inclusivity? 



Anything else that you would like to comment on?
	This curriculum represents a significant advancement in integrating EDI principles into counselling education. With minor adjustments, it has the potential to set a new standard for inclusivity and cultural competence in therapeutic practice.




[bookmark: _Toc191067359]Curriculum number: 13
A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	Yes.  This curriculum provides a clear justification, addressing the need for narrative skills in hospitality to enhance guest experiences and support brand differentiation. It highlights how storytelling can transform routine guest interactions into memorable experiences while improving team motivation and brand values.
It is designed for professionals like hotel managers, front office staff, marketing executives, guest services coordinators, and postgraduate students in hospitality, tourism management, or marketing who would like to develop/enhance their practical storytelling skills.
It effectively covers both guest engagement and organisational development, offering a comprehensive approach to storytelling.
Add case studies or success stories from the hospitality industry to illustrate storytelling’s impact.



The aims and objectives for the curriculum are appropriate for the topic and learning group
	Yes. The aims focus on developing storytelling skills to improve guest engagement, align narratives with business goals, strengthen team collaboration, and build cultural competence.
Learners will apply storytelling frameworks in hospitality contexts, create culturally sensitive narratives, evaluate storytelling strategies, and use storytelling for internal communication and motivation.
The curriculum uses a hybrid model of online lectures, workshops, and self-paced modules, accommodating various learning styles.
It balances well theory and practical application, making it relevant for diverse hospitality professionals.
Offering more strategies to support learners with different technological skills would ensure better accessibility (assistive technologies or tailored learning accommodations).



The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	Yes. The 10-week structure, with 2-hour weekly sessions, allows thorough exploration and application of storytelling techniques. The curriculum covers topics such as storytelling fundamentals, narrative structures, cultural sensitivity, marketing, digital storytelling, guest interactions, organisational storytelling, and concludes with a final project.
Evening sessions accommodate professionals' schedules and the hybrid model improves accessibility and enables learners to apply concepts in their roles.
To track the progress and adjust content based on feedback, introduce mid-course evaluations.




Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	Yes. The curriculum strongly aligns with the UK Professional Standards Framework (UKPSF), Institute of Hospitality (IoH) standards, and Quality Assurance Agency (QAA) benchmarks ensuring it meets industry expectations and boosts employability. It also meets the American Hotel and Lodging Educational Institute (AHLEI) standards and includes UNWTO competencies like sustainability and cultural awareness.
How will this curriculum stay updated with evolving industry standards and technology?



Comments on the scheme of work that was designed.
	The scheme of work is structured, with weekly themes covering different storytelling aspects. Activities include role-playing, multimedia projects, and guest speaker sessions. 
Diverse teaching methods and real-world applications enhance learning but adding more experiential learning, like field visits or collaborative projects with industry partners would add more practical content.



Anything else that you would like to comment on?
	The proposed hybrid delivery model enhances flexibility and accommodates learners with different schedules. The focus on cultural competence and digital storytelling aligns with industry trends, ensuring relevant skills. The assessment strategy, including reflective journals, peer feedback, and final projects, balances theoretical knowledge with practical application.
To improve, the curriculum could offer clearer differentiation for varied roles, providing more tailored content for marketing executives and front office staff. Integrating feedback loops would help continuously refine the curriculum based on participant experiences.
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