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Introduction. 
A school development plan (SDP) outlines the steps it will take to improve student outcomes and acts as the school's strategic plan for progress (Welsh Government, 2014). To effectively work together on the school plan, it is crucial for teachers to be familiar with the SDP of their respective schools (Welsh Government, 2014). My most recent placement was at a mixed gender primary school in South Wales, in an area of high deprivation. Approximately 30% of students are qualified for free school meals, according to the most recent. This is higher than Wales' average rate of 19% Estyn report (2017). My assignment was to acquire the school's development plans, understand how the school develops one aspect, and critically evaluate these actions, their results, and the accompanying evidence. Priority 1 of the SDP, which is to ‘Improve standards in Reading and Maths and the application of these skills across the curriculum’, is the action point I have decided to focus on in this assignment (School X, 2023). Concentrating in particular on reading and how the school intends on promoting literacy outcomes through the Read Write Ink Scheme.

Literature Review. 
Hanover Research (2014) describes a School Development Plan (SDP), as a structured approach to prepare the necessary changes the school needs, to improve student achievement, outlining how and when these changes will be implemented. SDP’s include short and long-term targets, main priorities for school improvement and how they will use their resources, for example funding, to achieve this (Welsh Government, 2014).  The targets and priorities derive from the schools individual performance, and data from their on-going self-evaluations (Welsh Government, 2014). However, the main focus of every schools priorities is how the school as an institution addresses the national priorities (Welsh Government, 2014). These priorities include, raising literacy and numeracy standards, as well as reducing the effects of poverty on attainment (Welsh Government, 2014). A school's development plan is an important document as it not only provides sufficient detail on actions to address the priorities for the current school year, but also for the high-level priorities for years two and three (Welsh Government, 2014). However, research indicates that many schools prioritise monitoring outcomes in their SDP rather than the active improvement process (Hanover Research, 2014). In order to combat this, experts encourage schools to create clear plans that concentrate on what priorities will be reached and by whom (Hanover Research, 2014). While the governing body is ultimately responsible for the SDP, the headteacher will collaborate with the staff and governing body to create it (Welsh Government, 2014). The headteacher will then be in charge of carrying out the actions and strategies required in order to implement the changes (Welsh Government, 2014). The school's vision and, by extension, the SDP should also include input from students, members of the community, parents, and carers (OECD, 2018). However, the OECD (2018) discovered that many schools in Wales still need to work on creating a shared vision that is focused on improving the educational achievement of all pupils. An area for improvement in Welsh schools is the staff, parent, and outside partner involvement in creating the school's vision (OECD, 2018).  Many schools in Wales have or are establishing a culture that supports staff members' professional development (OECD, 2018).  According to Estyn (2023), one of the common characteristics of successful school improvement involves leaders who ensure that staff members continuous professional development promotes students achievement. As a result, the SDP document must detail the schools intentions for addressing the leadership development needs of all school staff, in order to fulfil the schools improvement priorities. (Welsh Government, 2014). 
Raising educational standards in regard to literacy is one of the national priorities for school reform (Welsh Government, 2014). Therefore, in accordance with this, Priority 1 of the School Development Plan (SDP) of School X is to ‘Improve standards in Reading’. One of the schools action points as a result was to ‘Improve reading through the Read Write Inc scheme’ (School X, 2023). Read Write Inc (RWI) is a leading synthetic phonics scheme for children from Reception to Year 4 and children with special educational needs in older year groups (Miskin, 2022). Systematic synthetic phonics is suggested by The Rose Review as the most effective method for teaching children decoding skills (Rose, 2006). A significant feature of synthetic phonics is the adult having to be able to utilise specialised language which may be different to what they are used to (Brock, 2015). This can lead to the adult becoming uneasy and insecure due to this knowledge gap (Brock, 2015). For teachers who are implementing the phonics programme and the procedures that support learning to read and write, RWI offers crucial in-school training (Miskin, 2022). This can potentially close any knowledge gaps by providing them with the tools and resources they need to teach, utilising the programme (Miskin, 2022). This is supported by Chard (2004), who noted that teachers must acquire both specialised information about the teaching of reading and a general understanding of how to effectively impart a variety of knowledge, skills, and strategies.  Systematic phonics, according to Lewis and Ellis (2006), is essentially the sounding out and blending of words and is related to phonemes and letters. Jolly phonics is another example of Systematic phonics, Lloyd and Wernham (2022). Learning letter sounds and formation, blending, segmenting, and tricky words are all part of how they teach phonics. (Lloyd and Wernham, 2022). It is taught in an engaging way and is especially beneficial for visual and kinaesthetic learners. (Lloyd and Wernham, 2022). The systematic phonics approach is criticised by some, who claim that it is an inadequate replacement to the traditional method of teaching the alphabet and offers little to improve students' literacy skills (Bates, 2019). Analytic phonics is the traditional way of teaching reading, which tends to start with the word, rather than the sound (Lewis and Ellis, 2006). The University of York’s research, however, demonstrates that phonemic awareness is a highly trustworthy predictor of early reading abilities and asserts that specific phoneme-level training is successful in raising reading achievement levels, particularly in children considered to be at risk of reading difficulties (Hulme et al., 2002; Muter et al., 2004). 

Developing an action point. 

When constructing a School Development Plan (SDP) it is crucial that schools have a thorough knowledge and grasp of the process (Welsh Government, 2014).  The Welsh Government (2014) asserts that the SDP should be informed by contextual data as well as a self-evaluation of school performance and provision. Therefore, the first stage of developing an SDP is self-evaluation (Welsh Government, 2014). This should be a yearly process that assists schools in determining their strengths, weaknesses, areas for progress, and next steps in making those improvements (Welsh Government, 2014). The SDP being examined begins by giving the reader an overview about the self-evaluation process, including who was involved and how it was carried out (School X, 2023). This evaluation procedure following implementation keeps goals attainable and realistic, while also ensuring efficiency (Hanover Research, 2014). Hanover Research (2014) emphasises the significance of self-evaluation being a continuous process, so that modifications can be made if necessary. The schools SDP makes it quite evident that they have consistently self-evaluated their progress termly. This is clearly shown in the SDP through different colours marking different levels of progress. The process of self-evaluation is clearly shown through priority 1, focusing on raising achievement in Reading and Maths, which was yellow (Satisfactory progress) for the autumn term last year, where they found that they implemented a consistent approach to Read Write Inc (RWI) in Foundation Phase. This led onto spring term where they have reported a progression into green (strong progress), observing clear improvement in reading through the RWI scheme. Further action has been detailed in the SDP identifying that staff require updated training in the scheme, in order to deliver more effective teaching (School X, 2023). Schools self-evaluation according to the Welsh Government (2014) should be informed by the effective use of both qualitative and quantitative data. Qualitative data was used to inform the SDP through INSET days, questionnaires, and pupil Senedd meetings. While tests, observations and national standards were used to acquire quantitative data (School X, 2023). Schools should conduct a thorough study of their own, as well as national achievement data, considering patterns and trends (Brighouse and Woods, 1999).  This will serve as a baseline, enabling the school to set goals and devise improvement strategies. (Welsh Government, 2014). Comparative data in the SDP showed that whilst years 2 and 5 reading outcomes were in line with the Welsh average, in most other years they were significantly lower. Therefore, through analysis of the data it was evident that the school needed to raise the standards in reading across the school. (School X, 2023).  However, it is important to be aware when using data that it is a complicated process and is usually subjective (Schildkamp, 2019).  All stakeholders and school partners should be included in school development planning for the best outcome, ensuring that everyone has a voice in the school improvement plan (Welsh Government, 2014). This is reinforced by the Schools as Learning Organisations approach, which contends that all staff members, governors, parents, and carers should be included in the school's vision (Welsh Government, 2014). This helps create a common vision and understanding of what learning should look like for all students. (Welsh Government, 2017). The SDP mentions that they solicited contributions from all relevant parties, however it does not explain in detail how they did so (School X, 2023). Stage 2 of the SDP involves strategic planning, which results in the creation of a single plan to document the priorities and plans for school improvement (Welsh Government, 2014). The school must decide how to prioritise the areas that need improvement, as well as how to address the national priorities (Wales Regulations, 2014).  Schools must plan how they will implement these strategies, as well as creating criteria for success against which their progress may be measured (Welsh Government, 2014).  Strategic planning is shown through the four priorities of the SDP, with each priority having a clear success criteria, showing what they need to achieve to be successful. Priority 1 of the SDP indicates that the schools focus will be on ensuring that the majority of students' reading levels are consistent with their chronological ages, that children are making progress in the Read Write Inc. programme, and that the whole school reading system is in place across the school (School X, 2023). The most crucial element in helping students achieve academic success is through teachers professional learning (Welsh Government, 2014). Therefore, schools must ensure that all teaching staff have the knowledge and expertise needed to deliver high-quality teaching (Welsh Government, 2014). Professional learning is priority number two of the SDP, and while the school has attempted to improve in this area by holding weekly professional development meetings, it is categorised as having little progress. This demonstrates the value of ongoing self-evaluation as the school has found new methods to improve by recognising that there is still room for improvement in this area (School X, 2023). A school development plan’s third stage involves improvement and action (Welsh Government, 2014). The school has an opportunity to implement its action plan at this stage (Welsh Government, 2014).  According to Hanover Research (2014), in order to increase teachers and leaders abilities to carry out the plan successfully, the school should offer coaching, modelling, and collaboration in this area. Stage 4 is the final stage, where although the SDP is considered a live document, it should be evaluated and amended at least once a year. The SDP under examination in this assignment has been continuously analysed and reviewed throughout the year, as evidenced by the termly evaluations (School X, 2023). 


Reflection and evaluation. 

Upon reflection, it is clear that the Schools Development Plan (SDP) is a well-written document, which has made great progress towards the schools priorities. However, as was stated previously, for SDPs to be effective, all stakeholders must be included, and the document must be accessible to all (Welsh Government, 2014). The schools SDP was difficult to locate, and although it was found on the website during research, there was no updated version. According to the SDP, copies of the plan are sent to the Governing Body and every member of the school staff, and additional stakeholders can obtain a summary on request (School X, 2023). Due to time constraints, literacy barriers, and lack of involvement in school, some people may find it difficult to access or interpret the document (Xaba, 2006). Consequently, one suggestion would be to make the SDP more accessible to everyone. This might be achieved by displaying the plan in an obvious location around the school, providing a more child-friendly version in each classroom and making it more easy to read (Jacobs, 2022). The SDP shows that the Read Write Inc (RWI) Scheme has been implemented consistently across Reception to Year 3. The children have been successfully split into ability groups and teachers have found that this is working really well. However, it has been identified that although the teachers are trained in the RWI scheme, further updated training is required. The school have outlined their professional learning targets, but this is highlighted in red (limited improvement) on their termly review (School X, 2023).  To support their professional learning and advance their pedagogy, all teachers should continually broaden their knowledge and abilities (Welsh Government, 2019). In-depth training on the RWI scheme should be provided to the staff in order to provide effective teaching and learning. This could be provided through RWI training, observations of good practice, collaboration and sharing ideas (The Education Endowment Foundation, 2021). Participating in this professional development should enhance teaching and learning, resulting in the higher achievement of students (Ibid, 2021). In addition, the SDP concluded that there is not sufficient reading being done at home, highlighting the need for greater parental involvement (School X, 2023). Parents may promote their child's reading and early literacy skills by involving them in phenomics awareness exercises, rhymes, and books. (Milly, 2010). Therefore, one recommendation would be that the school can provide parents with different activities to use at home to support their child academically (Milly, 2010). Giving parents access to the RWI website, parent packs, and e-books might help them achieve this (Miskin, 2022).  Another idea to encourage parent participation in reading was shown in the SDP, which suggested setting up video links and organising parent workshops for reading (School X, 2023). Therefore, the research mentioned shows that by engaging parents and encouraging them to use RWI at home may further the development in Reading. Therefore, working towards Priority 1 of the SDP ‘to improve reading standards’ (School X, 2023). 


Conclusion. 

In conclusion, the research I have examined during this assignment has been highly informative. The review of literature made clear that School Development Plans (SDPs) are crucial tools for determining how student progress will be supported and for achieving both the school and national priorities. It has been established that Read Write Inc. (RWI) is a highly effective strategy supported by the theory of Systematic Synthetic Phonics. However, since this system requires a certain body of information, which is imparted during training, it is essential for teachers to be well-trained in implementing it. I have discovered that it is crucial to be aware of and include self-evaluation, data analysis, including stakeholders, strategic planning, and measuring impact through the development of an action point within an SDP. On reflection, I think it will be possible to advance priority 1 of the SDP by making the SDP more accessible, boosting professional development, and including parents in the RWI programme. Even though there are several areas where the RWI plan might be improved, it has been demonstrated to have been implemented successfully within the school and to be having a beneficial impact on reading standards. Finally, I believe this assignment has had a significant impact on me and my future teaching practise. Previously, I was not aware of SDPs, but after learning about their significance, I will now request one as soon as I start working in a school. I believe that engaging with the SDP will enable me to collaborate with the school to advance the school and therefore student outcomes.
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