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Personal Project- Select a number of personal characteristics that influence children’s behaviour and demonstrate a range of practical interventions devised to promote positive behaviour in the classroom.
This assignment will focus on the challenging behaviours that a child with Autism can present within an educational setting and the effects their behaviour can have on the learning environment and on other pupils and staff. Challenging behaviour has a function and there are reasons for it and not every child with autism has behavioural issues. Autism has been chosen because it is a complex condition which poses many difficulties that can range from mild to severe and everything in between and knowledge of working with children across the spectrum has been personally experienced over the last eight years. A child may display challenging behaviour when they are having difficulty processing information or when there is a change to their routine which can lead to anxiety and frustration which results in this behaviour (Autism.org, 2017). Getting to know the child as an individual, gaining an understanding of their particular strengths, abilities and talents is crucial. Following this, a balance needs to be found between what works for them and what their educational needs are and the needs and rights of other children. All of this presents a learning curve that is being experienced daily, in educational settings across Wales and the UK. Although every day has its challenges there are so many rewards that can be as simple as a smile or a shared joke but can also be huge, such as when a child achieves a personal target and feels happy and secure in a mainstream school.
Autism is a lifelong developmental disability that can affect anyone and it affects how a person thinks and feels and how they communicate and relate to others (The National Autistic Society, 2017).

People with autism can struggle to make sense of the world around them and may have great difficulties with socialising, making friends, managing their behaviour and communicating (The National Autistic Society, 2017). These difficulties can cause problems and inappropriate behaviour in educational settings and in the wider world that surrounds an autistic child as they are not always able to grasp the social cues that other people understand such as body language or when empathy is necessary. Children on the Autistic Spectrum can have behavioural problems because of the way their brain functions and the processing difficulties they have. This is an internal factor that effects their behaviour and they have no control over it due to the way their brains function.  They may also have several external factors that also influence their behaviour such as a family break up, puberty, domestic violence or poverty (UWTSD handout, 2017). 
Although there are many reasons behind the behaviour that a child displays sometimes the fact that they have a special educational need can be used as an excuse instead of trying to find out the root cause for the behaviour they display. For many of these children having the right support is vital for them to be able to thrive in a mainstream school and experienced teachers and support staff can be instrumental in ensuring that behavioural issues do not jeopardise the child’s potential to succeed.
The Welsh Assembly Government (WAG) is transforming the system for supporting children and young people with Additional Learning Needs (ALN) in Wales. They believe that all learners should have equal access to education and that they should have all their needs met (WAG, 2016). Although these changes are welcome, some parents who now have easy access to policies and legislation, do not always make the right choices for their children when it comes to choosing a school and many children struggle with their education as a result. 

In May 2014, WAG published a White Paper outlining its plans and in December 2016 the Additional Learning Needs and Education Tribunal (Wales) Bill was submitted to the National Assembly for Wales. The Bill is passing through the Assembly’s legislative process to become law and thereafter, the needs, wishes and views of all Welsh learners will be at the heart of the new processes (WAG, 2016). The new system will encourage agencies to work together and share information so that that young people are fully supported from the day they are born (WAG, 2016). The voice of individuals will be heard paving the way for changes in education and equally, the changes in attitude of society. There is still some way to go, in as much as, although society is more aware of the needs of people with additional learning needs and disabilities, it is sometimes easier to make adjustments and allowances for someone who has a visible disability rather than for a person with a hidden disability or a disability that is not understood (University of Leicester, 2016). 
Disabilities can provoke different reactions from different people. Inclusion of pupils with autism in a mainstream school can sometimes lead to disruption for other learners and autistic children are particularly vulnerable to being excluded if a school as traits of their hidden disability can be confused with disobedience and because their feelings of being overwhelmed can lead to them becoming stressed and aggressive. Sometimes, disruptive behaviour can be an indication that the school is not meeting the needs of the child sufficiently (Austism.org. 2017). The additional funding required or the skills of appropriately trained staff may not always be available and this is an area that needs careful monitoring as individuals with autism often need extra support, specialist intervention or a different approach to allow them to achieve their full potential. 


Children on the autistic spectrum may have difficulties in educational settings as a result of behaviour traits they may display such as not complying with rules and instructions, wondering off unsupervised, throwing tantrums or harming themselves or others during outbursts. They can have difficulty maintaining concentration, become fixated with particular topics and have problems developing relationships with their peers. Some or all of these traits can lead to poor behaviour at school (Dunsmuir and Hardy, 2016). Similarly, the education of other children in mainstream schools can be affected. 
In school A there are several children on the autistic spectrum but this assignment focusses on one teenager, Child A, who also has additional specialised needs. Teaching assistants who support Child A are given the opportunity to work closely with the child and their parents to enhance the child’s life experiences both in and out of school. Building good relationships between school and home is essential if children are to feel supported. Theorist, Bronfenbrenner’s Ecological Model (1979) highlights the importance of this for children’s development. Since Child A started in School A they have built trusted relationships with two key teaching assistants. These teaching assistants are passionate about helping the child succeed and they encourage the skills, both educationally and socially, that will support the teenager in becoming independent. As well as helping educationally the teaching assistants use games, activities and computer technology to enable the child to interpret social signals. They also reinforce school and classroom rules with the child and explain how they apply to them. Key staff accompany the child to extra-curricular activities outside of the school environment such as on residential adventure holidays, school trips, fitness classes at a local gym and to work experience days. 


The school have recently been successful in applying for a grant so that Child A can go horse riding outside school and they have arranged for them to attend an after school, inclusive youth club to further broaden their experiences, help to improve their social skills and widen their friendship circle. Social skills are important for success in life. It is important that children on the autistic spectrum acquire these skills and learn social rules to make up for what does not come naturally to them (Baker, 2003).
Specialist outreach support from a local secondary school specialist Autism Centre has also been secured for staff training and advice on how best to support the child emotionally at this particularly difficult time in their life as the try to deal with a family breakdown as well as struggling with the effects of puberty. When services and agencies work together the child receives the best package of rounded support that they are entitled to and that they deserve.
[bookmark: _GoBack]The Child and Adolescent Mental Health Service (CAMHS) have also worked with the child and research shows that where school staff and CAMHS work together it has led to an increase in children’s happiness and well-being (Pettit, 2003). There has been measurable improvement in children’s behaviour and children have better peer relationships. There are also links to improved academic attainment. (Pettit, 2003). Multi-agency working has been at the core of changes in policy and legislation for a number of years now and when it works well the child benefits although sometimes the support that is requested does not always materialise. In a rural area, where School A is based, this is sometimes due to a lack of appropriately trained professionals or other budget constraints. The financial support promised by local and national government is not always forthcoming to be able to provide all the services and support that individuals require.

School A uses One Page Profiles for pupils with autism and for other children with Additional Learning Needs, The profiles capture a snapshot of who the pupil is, what is important to them and how they feel they would best be supported and home and in school. (Personalising Education, 2017). It is a summary of the pupil and should be used by all staff members in school who work with the child. One Page profiles recognise the child’s individuality and uniqueness and by looking at what is important to them we can start to create a school life that responds to their individual needs. (Personalising Education, 2017). Teachers can help an autistic child and ultimately themselves by making changes such as keeping instructions simple, being consistent, giving the child time to process tasks and giving out motivational rewards (Morgan, Jones and Booth-Coates, 2016).
School A promotes the modification of teaching methods, learning materials and is flexible with some school rules to cater for individual pupils, wherever possible. Autistic children can have difficulty following certain rules that may be in place and the school has a duty to make reasonable adjustments to their policies and practice to ensure all pupils are supported. Although rules are important to the smooth running of the school and the health and safety of pupils and staff, small adaptations like being allowed to attend classes slightly later than other pupils can make a huge difference to Child A. Unfortunately, even though this flexibility works, not all teachers support the idea and this can cause irreversible friction between the child and the teacher which frustratingly leads to the child self-excluding themselves from future lessons with that teacher until the long, tedious but necessary process of rebuilding the relationship can take place. Consistency in the management of the child’s behaviour is key to success and the majority of teaching staff work with teaching assistants and other children to ensure the learning environment is right for everyone.
Other pupils have grown up alongside Child A and most are very tolerant and caring towards them but some of these children have additional learning needs themselves and it is paramount that the school and its staff do not overlook the needs of all children by focusing on just one.
For Child A, being allowed breaks between lessons and allowing a little extra time for the transition between break time and the next lesson, works well and helps to control angry outbursts. School A also arranges for pupils with Autism to have personal exit cards to show to teachers or teaching assistants if they feel the lesson is too much for them. They are able to exit the class without disturbing anyone else to go to a safe area where they have their own personal space and they are given time to calm themselves before they continue to do their work, supported by a teaching assistant when necessary. The pattern of classroom exit is monitored by the pupils Head of Year and measures such as seating arrangements, further curriculum modification or a change in support are put in place to try to keep the need to leave class to a minimum. 
Child A has a reduced curriculum and has at least eight lessons a week working with a teaching assistant to catch up on school work, build on self-esteem by working on personal projects and building on social skills by having good role models in society such as Firefighters and Police Officers come in to chat and work with the child. When this happens the child is fully prepared for any changes in their routine and this social interaction with people outside of the educational setting has worked well.
One particular problem in School A was that, several times, Child A refused to vacate the building when a fire alarm went off because they did not know if it was a real fire or not and this led to them putting themselves and other lives in danger. This was a huge concern to the child’s family, school staff, Head teacher and the school governors. 
A teaching assistant who has worked with the child since they started at the school arranged for her husband, who is a firefighter, to come in to work with the child and between them they formulated an action plan for the future that the child was involved in drawing up. They toured the school premises and decided on an assembly point that the child would go to. The session cumulated in the child being given a certificate for fire safety and praise for their responsibility. When the fire alarm went off eleven weeks later, it was seen that this individual attention worked and the child left the building and met staff at the designated assembly point as arranged with the child sporting a massive smile as they knew they had done what was expected of them. This shows that sometimes, putting a little additional time and effort in, can reap huge rewards.   
To conclude, parents and carers today have more of a say in the education of their children. They have easy access to policies, legislation and documents that outline the rights they and their children have, regarding education. This can only be a good thing. It gives parents choice and allows them to raise questions over the provision, care and support that their children receive. 
Schools must support families and they must work together to meet the needs of individual children. Teachers can help manage classroom behaviour by being flexible to meet the needs of all of their students and by making lessons more interesting and by embracing the individuality, talents and abilities of each and every child. These needs can often be overlooked, often unintentionally due to the pressures on teachers to deliver results and targets. The mainstream curriculum is not suited to every child and more flexibility is needed if all children are to succeed. Experience of working in a mainstream school has shown that schools want an inclusive education for all children but sometimes there are barriers in the way in the form of funding, understanding or lack of specialist support in certain areas. 
The way forward must provide the appropriate training needed and sufficient funds and take into account the wants and needs of all children within the education system and also put in place, wherever possible, the appropriate measures and flexibility to allow access to an inclusive education for everyone. 
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