

How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

This paper will analyse the school development process as a whole and critically assess one aspect of this school’s plan. The school in question was a secondary school located in South Wales. The school consists of 98% pupils being White British. The school also has an extremely low percentage of pupils who qualify for free school meal pupils (4%) when compared to the national average (16%). Likewise, only 4% of the pupils live in the most deprived areas of Wales. The school also has very few students with an additional learning need (8%) compared to the national average (19.2%). (Estyn 2019) The improvement points this paper will address is the aim of the school to provide outstanding health and well-being support for its students. The paper will begin with a general overview of how the school would have developed this policy point and the literature of how schools create their development plans. It will then analyse literature surrounding the action points that the school have created to attain its target before critically analysing its approach. 


School development plans (SDPs) are not simply a means to an end. They are part of an ongoing and lasting pursuit that schools are required to address their shortcomings particularly those identified by inspections by government organisations such as Estyn and Ofsted. Some authors such as Reezight and Creemers (2005) argue that the most outstanding schools see the process as ever evolving to the point that school improvement is viewed as a continuous process in the everyday life of the school (p418). In any case SDPs are cyclical. (Leithwood et al. 2006) There is an agreement that the first stage of any school’s improvement plan is the identification of an area of weakness or improvement. Some authors define this in general terms such as analysing the problems that exist in the school. (Fernandez 2011, p341) others are more explicit in their description such as Leithwood et al. (2016) who believe the process begins with an audit of the schools’ strengths and weakness. In the case of the school this case study is concerned with it begins with analysing the recommendations that the school received from external bodies such as the Welsh Government and Estyn. This is the typical of how most schools in the United Kingdom operate (Escobar 2019, p445). Another key feature of the school development process is the use of data in goal setting. As argued by the Hanover research institute (2014, p4) schools should be using data received from external organisations and from its own database. The school this paper is analysing is focussing on how it can aid the health and well-being of its pupils. The school identified this as an area for development through its analysis of data it received from several sources. Firstly, it received data from a survey conducted by all its students as part of a national health and well-being survey conducted by the Welsh government. All students were required to take part in this survey and were given anonymity.  This survey gave feedback to the school on areas such as drug use, healthy eating habits and mental health relative to other schools in Wales. From this they were able to identify areas of concern. The school was able to make changes to the school environment to try an overcome the issues that the feedback had identified. The school was also able to use its own resources to help validate the concerns raised by the survey.  It was able to use the school information management system (SIMS) to identify similar behavioural patterns to the ones the survey had identified. This gave the school the motivation and the confidence to act on the issues in hand. 

 Well-being in schools has often been an overlooked area in schools. The literature on this topic identifies a plethora or possible causes for this. One reason identified by Kidger et al. 2010 is because of where the responsibility for well-being promotion is placed. According to Kidger et al. teachers are often burdened with the responsibility of identifying issues and promoting well-being. (p992) Kidger further adds that this task is often insurmountable for teachers as they do not have the necessary training to aid pupils in this area whilst also forgoing any considerations for their own well-being. (p925) Kidger is definitive when they state that a whole school approach needs to equip teachers with the skills through professional development activities to deal with well-being. (931) Kidger’s observations about teachers’ responsibilities are supported by other literature.  A study by the Pan Canadian Joint Consortium for School Health noted that the responsibility of teaching healthy eating and lifestyle habits usually fall on the teacher. (2010, p21) Similarly, Escobar (2019) strongly supports the need for professional development to support teachers. (p445) Kidger’’ theory that teachers are simply too overburdened to deal with their students’ problems is also validated by other authors. Schonert-Reichl (2017) supports this theory by evidencing that teaching is proven to be one of the most stressful jobs in western society which they suggest leads to burnout. (p140) they suggest that this reduces their ability to deal with student issues relating to their well-being (p140) Other problems with well-being in schools include the lack of a clear definition of what well-being. Most schools currently view Health and well-being in line with the World Health Organisation which focuses more on a psychological and mental approach. Yet this approach better suits the school rather than its stakeholder. (Konu and Rimpelä 2002, p82) as Sink argues there is little agreement between schools on what constitute readiness. (Cleveland and Sink 2018, p3) 

The school identified the area to improve through recommendations made in its Estyn reports as well as from data it received from the local government and from feeder schools.  Using such a method is beneficial for schools as it gives them a sufficient data to utilise that is both subjective and objective. (Konu and Litonene 2006, p633) In an ideal situation observation by experts would be used to assess indicators relating to pupils’ health and well-being. (Konu and Lintonen 2006, p633) ) Yet given the limitations of a school setting this is to be expected. Yet the emphasis reluctantly is placed on different figures in the school. The problems of this will be explored later in the paper.  Having identified well-being as a key component of the school setting the school set out to set out a set of targets that were smaller and more specific that would help them obtain their target of providing outstanding provision and support for their pupils. First of which was to implement changes to the food being served in the canteen. The school utilised leadership from the head of catering to design a menu that provided meals that would promote health and ethical eating habits within students. Having catering staff that are dedicated and play an active role in promoting pupil health and well-being reduces the emphasis on teachers to promote such habits. The school must be commended for this approach. Yet, there is perhaps a missed opportunity here to include the pupils in decisions relating to the food they eat. This would have several advantages. Firstly, there is evidence to suggest that involving pupils in such processes is empowering and gives them a sense of ownership over the school development process. (Pan Canadian Joint Consortium for School Health 2010, p21) This particularly valuable given the importance of including a wide array of stakeholders in the improvement process. Secondly, it also promotes students to take responsibility for their health and well-being. (Division of Adolescent and School Health, National Centre for Chronic Disease Prevention and Health Promotion, 2011, p11) The school has the responsibility to promote health living to its pupils. (Division of Adolescent and School Health, National Centre for Chronic Disease Prevention and Health Promotion, 2011, p11) by involving students with other key stakeholders, students gain an understanding of the importance of healthy living not only to themselves but to the wider community which is an important for developing the qualities of a global citizen. (Division of Adolescent and School Health, National Centre for Chronic Disease Prevention and Health Promotion, 2011, p12) The school is also making a conscious effort to aid the professional development of its staff to meet the demands of its students. Staff are being given health and well-being training so that they can better support their pupils needs. The school requires all its teaching staff to take part in OLEVI Outstanding teacher programme. This programme enhances teachers’ pedagogy whilst also giving them training to best suit their student’s needs. This is a crucial component to improving health and well-being as it better equips staff with the knowledge and understanding to deal with student’s well-being and mental health. The importance of the teacher in developing this area cannot be understated; This essay has already demonstrated that teachers are primarily responsible for promoting health and well-being in schools and it has also demonstrated that teachers are often too short of time and lacking in support to deal with their own health and well-being issues to deal with those of their pupils. (Kidger et al. 2010, p931) (Schonert-Reichl 2010, p140) The school must be commended for investing time in developing its teacher’s ability to support its students. The relationship between a teacher their pupils is vital for children to develop positive well-being habits and for them to succeed academically. (Roodra et al. 2011, p493) yet the school fails to recognise a key issue with placing the emphasis on teachers to carry out this responsibility.  As noted by Schonert-Reichl the biggest limitations on teachers’ ability to support their students is their own well-being. The OLEVI training teachers are required to undertake takes place weekly for several hours after school. This means that teachers are deprived of time to conduct their other responsibilities or time to enjoy their personal lives. From speaking with several staff in the school the training is often viewed as time consuming and cumbersome. Without ensuring that teachers are given the time to manage their workload to alleviate stress and to focus on their own physical, social, and mental health well-being issues will persist as teachers will lack the energy and will to deal with them. The school has also made several other changes to enhance its pupil’s support. They have and are continuing to improve facilities that encourage mindfulness and encourage healthy living. Some examples of this include the creation of a mindfulness garden and an outdoor gym. It has also set up well-being centres across the school with a well-being coordinator that deals with issues that arise at these centres. From speaking to key stakeholders involved in this process the impact of these changes has been challenging to assess. This is because it has proved difficult to quantify the effects from the changes.  The only change that is notable is that there have been a decrease in behaviour issues arising on SIMS and that the facilities have been used by the students. It is commendable how the school takes a more holistic approach to dealing with health and well-being.  Yet there feels like there is a missed opportunity here to involve pupil voices in this process.  Collecting data through students voice is a proven and strategy as demonstrated previously. The use of data via standardised testing or through means such as questionnaires or observations conducted by experts are a key component of collecting data when looking at school well-being. There are numerous benefits to this approach. Implementing student voices into the school improvement process gives students a sense of ownership (Pan Canadian Joint Consortium for School Health 2010, p21). The changes made to the school will be analysed every two years as part of the school’s cyclical approach school utilise for improvement. They will collect data in a using a similar method to the ones used to identify the underlying issues. They will analyse the attainment and behaviour of pupils who had been identified coming into the school to see if issues had been resolved. This is crucial for assessing the success of the schools’ initiatives as provides indicators that changes made to address the well-being focus in the school development plan have been effective. Likewise, the school will investigate the impact that teacher have had on students with poor health and well-being to assess whether the training measures (Like ALN and EAL talks) have helped these students achieve to the highest level. To do this student who fall into such categories will have their end of year grades and basic numeracy and literacy skills monitored. Again, this provides quantifiable evidence to the school to assess the effectiveness of their changes. 

The school has taken several very positive steps in the right direction. First of all, the school deserves commendation for focussing on how it can support students well-being given that this is often brushed aside in favour of focussing academics. Indeed, the school does place significant importance on academics but views well-being as a non-negotiable to achieving academic success. The school has also used qualitative data from local government and feeder schools to identify students who need extra well-being and learning support. This combined with the use of SIMS to identify pupils with extra needs is an effective way of identifying the type of pupils entering the school and provides an understanding of how the school can tailor its services for its pupils. the school must also be commended for its effort to give its staff the proper training. Identifying that staff are crucial in meeting their targets was a massive step in improving well-being provision for schools. Yet steps need to be taken to ensure that teachers have the energy and resources to deal with issues relating to well-being. If this issue is not addressed, then issues relating to health and well-being will go unaddressed. To do so this essay proposes that additional planning and preparation is given to teachers with anticipation that they will use this time to address any concerns they have observed. Another suggestion this paper makes is to add opportunities for pupil voice to be considered. There is no denying that the emphasis on improvements to the canteen and the use of space have been excellent additions. Yet this feels like a missed opportunity to include pupil input in the school improvement plan. Such a move would provide a sense of ownership over this process (Pan Canadian Joint Consortium for School Health 2010, p21). The challenge here is finding appropriate pupils to liaise with. Problems may arise if students are not willing to take part in the process or if their suggestions simply aren’t suitable. One possible solution could be to involve the school council as the pupil voice. Members on the council hold responsibility for making sensible suggestions whilst also representing the opinions of their peers. Yet the members must appreciate the feasibility of implementing all their suggestions. Issues such as suppliers and could pose a major barrier to implementing policy.  
 
 This essay has demonstrated that there are several components that make up the school development process which itself is an ongoing cyclical process. It has revealed the importance of data to this process but also the importance of a collaborative effort to do so. The school in question has demonstrated that it has done an outstanding job not only in identifying targets for improvement but also through its creative use of assets to achieve its goals. Whilst there are certainly improvements that could be made to enhance this process, they are minor when compared to the positive changes implemented. The findings of this essay will inform my practice in several ways. It has demonstrated the importance of ensuring teachers have the knowledge necessary to deal with pupils’ issues is of the upmost importance. Furthermore, it has demonstrated the importance of specific professional standards. For example, it has taught me the importance of taking responsibility for myself. The reading I have conducted to understand the teacher’s role in well-being has highlighted the significance of ensuring that I am ready to deal with the many roles of teachers outside of simply teacher. If I am not equipped to do so, then I will find this a momentous task. It has also displayed the importance of leading colleagues in learning through the OLEVI project as the information passed down to other staff from the project is vital in enabling them to create the necessary learning environment. It is also crucial to my own development as the research conducted for this essay has made evident the significance and benefit of a collaborative space. 
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