[image: C:\Users\1501341\AppData\Local\Microsoft\Windows\INetCache\Content.MSO\B3B8D429.tmp] 
 
 
 
 
 
 
 
 
 
 
 Joseff Edwards

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs of a particular group of pupils. Focus on one specific learning difficulty, disability or additional need for your discussion. 
 
Within education, Additional Learning Needs (ALN) is a term that refers to learners that require extra support throughout the school day. This can be in the form of assistance from staff or assistance from the classroom environment. 
According to Welsh Government (2015), around one in five learners, in schools, in Wales has Special Educational Needs (SEN), or now more commonly referred to as, Additional Learning Needs (ALN) which is a more inclusive term. Within Wales, these needs are met through three stages of intervention. Firstly, through School Action which involves additional support provided by the schools themselves. Secondly, School Action Plus which involves additional support provided by the schools along with the help of external agencies. And lastly, in accordance with a local authority statement of SEN which provides a legal entitlement to a specified package of support.  
At this moment in time, the term Special Educational Needs (SEN) is used to describe learners who require additional support. The term SEN was first created by the British Government in 1996 which can be found in the Education Act 1996. There is now a proposed change to the way SEN is seen, through the Additional Learning Needs (ALN) transformation programme. This document aims to improve inclusivity for children with ALN in the school environment. This document also brings together two separate systems that links to difficulties in further education. The purpose of this is that it creates more of a continuum through the education system. One of the main changes to this document is that there will be more of a focus on identifying needs early on and making sure that interventions are in place so that schools achieve the desired outcomes. The Additional Learning Needs and Education Tribunal (Wales) Bill was passed on 12 December 2017. This enables the National Assembly for Wales to create a framework to improve planning and delivery of ALN. Rather than a general framework, schools will be able to use a more person-centred approach to identifying needs early. To further a more personal approach to the new system, the bill will introduce a unified Individual Development Plan (IDP) to replace the current statutory and non-statutory SEN or LDD plans. Along with this, the process of creating an IDP will be far easier than it currently is. This means that more children are likely to get diagnosed sooner with less of a hold back, allowing teachers to plan more effectively around the child. These changes will start in 2020 and be completely implemented by 2023. This gives teachers an extra three years of training to prepare them for the changes being made. A major change to the document is that poverty will no longer be classed as an ALN when the changes take place in 2023 and as a result schools will no longer get funding from the government.  
Inclusion is a process through which all pupils access common opportunities in ways relevant to their needs, and which ensures that they fully belong to the school community. Inclusion requires the active involvement of all concerned (Welsh Government, 2016, p.2). 
To promote an inclusive approach within education, schools need to use a whole school approach to ensure that it is as effective as possible. By using a whole school approach, schools are able to have an inclusive ethos throughout the school from early years through to Key Stage 2. In line with the United Nations Convention on the Rights of a Child, Welsh Government (2015) state that they want to ensure that all young people are not disadvantaged by poverty. One way in which a school can achieve this is to train the staff members to a high enough standard so that they can include any learner with any needs.  
 In this assignment, an inclusive approach supporting the needs of children affected by poverty will be critically discussed and analysed. This will be supported by a range of statistics and data collected using a group questionnaire shared with schools from the surrounding areas. To ensure these approaches are critically discussed, the use of government documents and statistics will be closely linked throughout, along with views and research from experts in that area.  
As a group it was decided that further research would be carried out to gather more information about poverty within education as all group members have experience within schools in deprived areas. The group felt strongly about this area of ALN because it is a large problem in Wales right now. According to Egan (2013), using Free School Meals (FSM) as an indicator, near 17% of children in Wales live relative poverty. It was also noted that the educational performance of these children compared to children from a wealthier background showed evidence that poverty did have an effect on educational achievement within schools. When looking at poverty on a whole, Save the Children (2012), recorded that approximately 200,000 out of 600,000 (One third), of children in Wales are living in poverty.  
To help understand what poverty is, the group carried out research in to different areas of poverty and how different types of poverty have an impact on people. Jensen (2009), divided poverty in to six different categories: 
• Situational poverty - Most commonly caused due to a sudden crisis or loss and is often temporary. Events that can affect this can include natural disaster or divorce. 
• Generational poverty – Often happens where at least two generations have been born into poverty. Usually families that suffer from this type of poverty so not have the means to get out of this situation. 
• Absolute poverty - This type of poverty is mainly when families struggle with basic necessities such as shelter and food and water. This is also the rarest type of poverty. 
• Relative poverty – The most common type of poverty where a family's income is insufficient to meet the needs of society’s average standard of living. 
• Urban poverty - The population found in urban poverty suffer with different stressors such as violence, crowding and noise pollution. They also rely on inadequate large-city services that do not meet the needs of the population. 
• Rural poverty - This happens in places with populations less than 50,000. There are usually more single-guardian households and families that have less access to services and quality education opportunities.  
Taking these categories in to account, as a collective, we decided to focus on Relative poverty because it is thought to be the most common type of poverty (Jensen, 2009). Through research using, the questionnaire (Figure 1), it is clear to see that Relative poverty is the most common type found in the schools that responded to the questionnaire. This result allowed us to have an insight in to what the most common type of poverty in the local area is. Although this result agreed with the correlation of Jensen’s findings the fact that Absolute poverty was not the ‘rarest’ type of poverty within the area shows that different areas are affected by different types of poverty. The schools that were sent the questionnaires were mainly situated in cities which are built up areas. This would then explain as to why there is not a majority of rural poverty. Furthermore, taking in to consideration that most of the schools were situated in cities the third largest population was found in Urban poverty. 
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Figure 1 – A bar graph to show what types of poverty affect the children within classes. 
To create an inclusive approach to learning within education, barriers to a child’s learning needs to be addressed. To better understand barriers to learning, Maslow’s Hierarchy of School Needs (Maslow & Town, 2013), was used to differentiate between what causes different barriers. One major barrier to to learning is motivation of the child. The base of the needs is Physiological, which notes that basic needs are met. These needs include eating breakfast, clean clothes and a safe place to go home to. A school intervention that can be used to meet these basic needs is ‘Breakfast Club’ which offers breakfast for children who may not get the chance to have it before they come in to school in the morning. For a child to start to gain motivation they need to start with their basic needs being met. Once the psychological needs have been met the safety of the child needs to be the next step in increasing motivation. The child’s emotional and physical safety need to be managed through clear schools and class routines. If a child starts their day in a clean classroom environment with a clear class routine it then puts less external stress on them which does not add any extra pressure on them. As for their emotional safety they need to be in a classroom environment that they know it is okay to take risks such as getting an answer wrong. This will help them to feel more comfortable within the classroom. The next need is belonging which can be promoted by forming relationships with other peers or friendship groups. These relationships don’t just need to be with pupils but can also be with a role model or someone they look up to. In the school environment the class teacher or another member of teaching staff would be the role model so it important to create a positive bond with the pupils. The last but one step is the esteem of the child. This can be promoted by creating a positive classroom culture through positive feedback and giving time for personal reflection on their work. A positive classroom environment can also link back to encouraging children to take risks which helps increase a child’s sense of safety. Once all of these needs have been met the child is then available to learn, giving them motivation to want to take part in lessons. With this motivation also comes confidence which links in with Donaldson’s (2015) four purposes which aims to promote healthy, confident learners. Maslow’s Hierarchy of School Needs fits in alongside the four purposes because learners will not be able to learn if their needs are not met. 
When it comes to poverty, one barrier to learning is technology. Children from deprived backgrounds are less likely to have access to a high enough standard of technology compared to those from a more prosperous background which puts them at a disadvantage. This is likely to influence the children when they are given homework or projects to do over holiday periods where they may need technology to carry out research. It can also hinder a child’s development in Literacy or Numeracy if they do not have access to whole school apps such as Times Tables Rock stars which promotes Numeracy. This can lead to children from deprived backgrounds falling behind in their progress compared to those children who are from a wealthier background because of the lack of technology. One intervention that could be implemented for this is after school Literacy and Numeracy clubs that allow all children to have access to iPads and laptops to practice and develop their skills. By introducing an after-school club such as this one it creates a more inclusive approach as it does not single any child out. Another possible intervention to this is giving out work that every child in the class is able to do without the use of technology, that way each child has an equal opportunity to achieve their full potential.  
Attendance and attainment are two areas that, as a group, were focused on when creating the questionnaire. We wanted to find out if there was any correlation between both attendance and attainment. A thematic report from Estyn (2015) states that ‘The statistical link between attendance and attainment is strong.’ the report then goes on to explain that ‘For the lowest attending pupils, those with attendance lower than 70% but more than 50%, only 50% gained the CSI.’ With this in mind, it is clear to see that attendance plays a great role in that of attainment. This report shows that attendance is a serious barrier to learning which needs some sort of intervention. Analysing Question 10 (Figure 6) from the group questionnaire there are a number of responses stating the different types of strategies put in place to try and combat consistently low attendance. This will be looked in to in more depth later on in the essay.  
As a group the questionnaire was sent to 64 schools in the Swansea area and out of the 64 schools that were sent the email, we only had 15 respondents. This may be due to admin staff within the school not forwarding the questionnaires to individuals within the school. Another reason for the low response rate may be because of our email being sent straight to the junk file of the school emails. The questionnaire used a range of different types of questions to get the most out of qualitative and quantitive answers. When a more personal and deeper answer was needed the question would be open so that we were able to get a more qualitative answer from the respondent.To stop this from happening again the group would have to check the BERA (2018) guidelines regarding sending emails to individual emails. It may also have been beneficial if, as a group, we went less schools but delivered hard copies of the questionnaires directly to the school. This would have assured that the schools had received the questionnaire and would have created a better rapport with the schools. When creating and distributing the questionnaire, it was made sure that we adhered to the BERA (2018) Ethical Guidelines for Educational Research. Before starting to distribute the questionnaires, it was made sure that all participants had given their voluntary consent to taking part.  
It was also made clear that any participant that took part in the questionnaire had the right to withdraw from it at any time without any or no reason. To make this easier for the participants, contact details were provided with each accompanying letter. One disadvantage and possible harm that could come to participants is breach of confidentiality in the form of names and personal information being leaked. 
To store the data collected there were several different methods of storage used in order to keep privacy secure. The responses were all initially saved on One Drive as a form of Cloud storage. They were then saved on two separate USB sticks so that there were different copies backed up in case of of any corruption that may occur to the files. 
Analysing the results of the questionnaire, for Question 2 (Figure 2), it shows that 40% of the respondents have 6-10 children receiving free school meals and another 40% of the respondents have 11-15 children receiving free school meals.  
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Figure 2 – A Pie chart to show how many children receive free school meals within the class. 
As a group we asked this question because it allowed us to get a genral over view of how many children on average receive free school meals. With this statistic we would then measure it against attainment levels of the children that receive free school meals and see if there is any correlation between the two. Once the questionnaires were returned, on reflection, the feeling in the group was that instead of using a number of children the answers should have been given in percentages. This is because a class might have a high percentage of children receiving free school meals, but it could have been a small class. This would have given the group a more realistic number and view on how many children in a class on average receive free school meals.  
While analysing Question 5 (Figure 3), there were several responses that talked about regular lateness or regular early arrival. This can also be linked to lack of parental engagement, where the children are dropped off to school late on a regular occurrence. Linking this to the work of Jensen (2009), these children that are regularly late may be from a family that suffers from generational poverty. This is because a family that suffers from generational poverty cannot escape this type quite as easily as the others. This can lead to parents not wanting to make an effort with the education system because they feel failed by it and feel as though they have been hard done by. The observations made by this respondent also suggests that poverty is linked with anger and aggression. If poverty can affect one child in that way, leading to behavioural problems, it can also have an effect on the rest of the classroom. It means that there is more likely to be a higher level of disruption which can take away from effective learning time for the other children in the classroom. The respondent also states that they have observed that poverty has an effect on hygiene, hunger and clothing. As previously mentioned, for a child to feel motivated they need to meet the basic need of breakfast. If a child has not met that need in the morning, then they will not be able to concentrate for the rest of the day. 
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Figure 3 – A response to the question ‘What indicators present themselves to you regarding children facing poverty?’ 
Question 6 (Figure 4) depicts that there is a majority view that poverty affects all aspects of a child’s schooling that has been listed. The group asked this question so that we could gain a more focused answer to the question. As there is such a strong feeling towards ‘All of the above’, it is apparent that poverty can have a drastic effect on a child’s school life. However, a teacher may think that one of the options is affected slightly more than the rest so by giving them a closed question it eliminates the chance for the respondent to give their opinion.  
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Figure 4 – A bar chart to show different aspects of schooling the respondents feel is affected by poverty. 
Reflecting on this question, it was decided that it could have been left with a more open-ended question which would have given us a more qualitive answer. The answers would have been more personal and would have given us a more in depth answer giving us details on other aspects that we might not have thought about.  
When creating Question 7, we linked the Areas of Learning and Experience with free school meals because, as previously mentioned, poverty is often measured against the percentage of free school meals as an indicator.  
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Figure 5 – A bar chart to show Areas of Learning and Experience that respondents think children receiving free school meals struggle with 
Analysing this bar chart, it reflects that the Area of Learning and Experience that children who received free school meals struggled with the most was Language, Literacy and Communication. This may be because families that live in poverty cannot afford to buy such resources as books or literature for their children. This can also include technology such as iPads or laptops as in the present children are using them at a younger age which can increase their reading skills. Within the questionnaire there have also been comments about a ‘lack of parental engagement’, see figure 3, which may also have a negative impact on a child’s communication skills growing up. If a parent does not spend enough time with their parents, they will not learn basic social skills and cues. There is also a high number of respondents that answered ‘Health and Well-being' for Question 7, which can also be linked to social skills. One way in which ‘Health and Well-being' can be affected is simply a child not getting enough sleep and coming in to school tired which will have an impact on that child’s learning for the rest of the day. This links back to Maslow's Hierarchy of School Needs where the child may not be able to sleep in his house. If this is a continued problem due to poverty it could even link to behaviour problems later on.  
For a school to become more inclusive they need to take on a whole school approach as it becomes an ethos throughout. With a whole schoo approach it means that there is a clear plan in place from early years to Key Stage 2. It makes it a more inclusive place to learn for all children as well as for those children in the future as the new ALN Code of Practice (2018), ranges from the age of 0-25. Even though the new ALN Code of Practice (2018) does make it a lot easier to plan and organise for practitioners it does have its draw backs. One major drawback being that poverty will no longer be classed as a special educational need. This means that schools will no longer get funding for this which means that it may be harder for them to put on extracurricular activities for the children. 
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