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Perceptions of Effective ESP Teaching Among Students And Teachers: A Critical Analysis Essay
Introduction 
Since the inception of English for Specific Purposes (ESP) in the 1960s, an abundance of research has aimed to explore its application in teaching and conduct needs analyses for both learners and teachers (Medrea and Rus, 2012; Iswati and Triastuti, 2021). Scholars underscore that the perceptions of key stakeholders, including teachers, learners, and educational institutions, significantly shape both needs analysis and teaching design (Tabatabaei and Mokhtari, 2014; Olejarczuk, 2018). Nevertheless, varying perspectives among learners and educators can lead to a mismatch between teaching and learning needs.
This article delves into an examination of the study entitled “Students’ and Teachers’ Perceptions of Effective ESP Teaching” in the journal Heliyon, Hung Phu Bui (2022) investigates the viewpoints of learners and teachers regarding the effectiveness of ESP teaching. Utilizing a dual-method approach that incorporates quantitative methods through a questionnaire and qualitative methods through interviews, this study aims to shed light on the focal points of both teachers and learners in ESP teaching. The goal is to comprehend the genuine needs and expectations of learners, ultimately striving for enhanced alignment and the design of a pedagogical framework tailored to the specific domain of Business English (BE). While this article provides valuable insights into ESP teaching practices and demonstrates an organized and logically structured syntax, there are several aspects that merit further consideration.
An Overview of This Study
In the investigation conducted by Hung Phu Bui (2022), a sample comprising 32 teachers and 216 students from five institutes in Vietnam is examined to explore and compare the perceptions of effective ESP teaching. The study employs an explanatory sequential mixed methods to ensure triangulation verification of both quantitative and qualitative data. Utilizing the SPSS AMOS Package for questionnaire analysis and thematic analysis for participants’ responses within the questionnaire framework, the research intends to address the key research question: What teaching practices are considered effective indicators of ESP teaching from the perspectives of learners and teachers respectively?
Responses to Research Questions
To date, numerous studies have delved into the perceptions of English language teaching and learning from the perspectives of both teachers and students (Brown, 2009; Fan, 2022). However, only a limited number of studies have directed their attention toward ESP settings. In the realm of ESP research, scholars have predominantly emphasized the teaching model (Ran, 2020; Du, 2021), supporting resources (Medrea and Rus, 2012; Girón-García and Fortanet-Gómez, 2023), and needs analysis (Bretan, 2019; Abdur Rofik and Latifah Dwi Ariyani, 2023). Some studies have explored the beliefs held by learners and teachers, yet they often singularly focused on either group without comparing the thoughts of these two critical stakeholders (Olejarczuk, 2018; Thompson, 2020). 
In contrast to earlier research, Hung Phu Bui (2022) redirects the focus by offering an external viewpoint on the varied perceptions of effective ESP teaching between the knowledge disseminator and the recipient. This research enables curriculum developers to design and deliver more suitable and practical materials. The research question guides the focus of this study on seven aspects distributed across various teaching phases, namely: the application of technologies, task-based language teaching, corrective feedback and assessment, grammar teaching, discipline specifications, language use and culture (Hung Phu Bui, 2022). These factors play pivotal roles in classroom teaching, with the former four primarily employed to concentrate on pedagogical approaches and the latter three used to present teaching content. 
Turning to L2 teaching, classroom instruction encompasses grammar teaching, error correction, assessment, the use of technologies, and communicative teaching methods (Rakhimovna et al., 2019, p. 230-232). The characteristics of ESP imply that learners should engage in communication skill development to enhance their profiles (Rus, 2019). As highlighted by Hung Phu Bui (2022), ESP teachers are expected to facilitate the acquisition of communication abilities in workplace and academic settings. However, it is notable that in his research, the investigation’s content leans more towards the original L2 focus direction and did not adequately reflect the pertinent aspects of ESP, such as communication teaching or specific domains of ESP teaching. Conversely, this research places a greater priority on the perception of the implementation of teaching, with a heightened emphasis on micro teaching design.
Another noteworthy study, conducted by Ashar Mauludin (2021), utilized a questionnaire designed by Dörnyei and Csizer (1998) to categorize ESP teaching practices into different dimensions, which investigated students’ perceptions and effectively captured ESP teaching characteristics from both micro- and macro-level perspectives. 
While this research (Hung Phu Bui, 2022) effectively communicates its objectives and addressed the research questions, additional exploration is needed to ascertain the general applicability of its findings to other ESP teaching designs.
The Design and Implementation of Methodology
The chosen research approach should ideally complement and align with the research question rather than overshadow it, as emphasized by Thomas (2013). Research questions serve as the foundation for researchers to contemplate conceptual nuances, formulate appropriate responses, and select suitable methodologies or dimensions for understanding the research field (Williams, 2007). Guided by the research questions, Hung Phu Bui (2022) employs a sequential mixed method, initially utilizing questionnaires on a broad scale and subsequently conducting interviews with a more focused group. By integrating the strengths of both quantitative and qualitative research methods within a single approach, this method allows for leveraging the advantages of one method to offset the limitations of the other. Notably, in a mixed research method, sampling bias can be mitigated by selecting qualitative participants based on the results of a preceding survey (Zoltan Dörnyei, 2007, p.45).
Hung Phu Bui (2022) uses a 32-item Likert-scale questionnaire in this study to collect quantitative data regarding participants’ perspectives on effective ESP teaching. In this sequential mixed method, qualitative data serves to complement areas where quantitative data may be lacking, eliminating ambiguity, and providing an in-depth explanation by referencing the qualitative insights. To enhance the comprehensive nature of the study, data triangulation is implemented, incorporating qualitative insights from interviews to offer nuanced interpretations of the quantitative findings derived from the questionnaire. Questionnaires prove effective when researchers are confident in achieving a high response rate, especially when used in conjunction with interviews. And interviews provide an opportunity to delve deeper into questionnaire data, enriching the findings with greater depth and detail (Bredan, 2019, p.2). 
Stratified sampling method is employed in this research, which is one usual method selected by researchers in that it helps them to approach a sample group which can be regarded as the representatives of the overall individuals being investigated, ensuring that each subgroup of stakeholders is represented (Zoltan Dörnyei, 2007). The participants in Hung Phu Bui’s research (2022) consist of 32 teachers and 216 students, among which all the teachers had experience in teaching BE and obtained bachelor’s and master’s in language teaching without receiving official training in ESP teaching. And all the students mainly are composed of 119 juniors and 97 seniors who had been taught ESP within one year in five different Vietnam higher education institutes. These two groups of participants provide twofold perspectives of the perception toward ESP teaching. 
Before commencing the formal study, an initial questionnaire was distributed to 10 teachers and 20 students who were not included in the main study, serving as a pilot test (Hung Phu Bui, 2022). Following the pilot testing, the questionnaire was refined to consist of 32 items. It is noteworthy that a pilot study not only furnishes valuable insights for the researcher’s primary investigation but also contributes to the broader body of relevant studies (In, 2017).
To mitigate the halo effect and prevent invalid responses, this research (Hung Phu Bui, 2022) employs a prompt interview strategy, guiding interviewees to thoughtfully reflect on the questions. This approach allows for the exploration of multiple perspectives on the given subject or topic, empowering participants to share their own experiences and fostering a sense of active participation in the research process (Edley and Litosseliti, 2018).
In terms of methodology selection, the choices made appear to be sound and fitting for a peer-reviewed journal article. However, further refinement can involve incorporating open-ended questions into the questionnaire to enhance the interpretation of quantitative data, rather than solely relying on interview data, as the latter may only capture a limited portion of participants’ opinions.
For the analysis of data collected from both the questionnaire and interviews, this study (Hung Phu Bui, 2022) initially utilizes the SPSS AMOS Package for data cleaning and Confirmatory Factor Analysis (CFA) to validate the questionnaire. The results confirm the reliability of each factor and the overall questionnaire. In the analysis of interview data, thematic analysis is applied to categorize the data into the seven main themes, with an elaboration on the underlying reasons for certain themes to provide readers with a deeper understanding of the data. 
While this study (Hung Phu Bui, 2022) adeptly utilizes suitable data analysis methods to validate and elucidate the data, establishing a robust framework for ESP teaching practices in various L2 contexts, there is potential for expanding the scope of data analysis. The inclusion of junior and senior students, as well as teachers with a broader age range (30 to 38), presents an opportunity to further explore the relationship between grade or age and perception, uncovering additional nuanced details. Additionally, the study highlights that ESP courses are traditionally taught by specialized teachers, but in this research, only language teachers are examined. Considering the potential variation in perceptions based on different experiences and academic backgrounds, a valuable future avenue for investigation can involve comparing the perceptions of language teachers with those of professional teachers.
Moreover, the acknowledgment that perceptions are dynamic and subject to change after exposure to ESP teaching prompts consideration for the inclusion of pre- and post-questionnaires in future investigations. This addition can provide a more comprehensive understanding of how both learners’ and teachers’ beliefs evolve in response to the authentic teaching reality. By capturing perceptions before and after the ESP teaching experience, the study may offer a more nuanced depiction of the impact of the teaching methodology on participants’ perspectives.
Contribution to the ESP Teaching
Researchers have increasingly focused on examining disparities in the perceptions of language learners and teachers, recognizing their potential impact on language learning dynamics (Hawkey, 2006). Nunan (1989) introduced the concept of a “hidden agenda,” suggesting that learners may prioritize formal language points over communicative learning. Investigations have revealed that learners tend to exhibit a greater interest in grammar teaching and correction than in communication-oriented activities (Brown, 2009). Teachers, despite being integral to the learning process, operate within constraints imposed by grammar-based examinations (Littlewood, 2007).
Contrary to the beliefs mentioned above, the current research by Hung Phu Bui (2022) found that both learners and teachers, while acknowledging the importance of grammar, expressed concerns that an excessive focus on grammar might hinder learners’ desire to communicate. This finding can be attributed to two main factors: a) a growing demand for cross-cultural communication; b) the nature of ESP, where grammar is seen as a facilitative tool rather than the primary focus of the course (Hung Phu Bui, 2022).
This study offers implications for future ESP teaching practices and related research. Its concepts are transferable to diverse contexts and disciplines, enhancing the generalizability of ESP teaching designs. The methodology employed in this study, utilizing mixed research methods, serves as an exemplar. Researchers are encouraged to thoroughly understand the strengths and limitations of both quantitative and qualitative methods. As suggested by Hung Phu Bui (2022), future investigations can incorporate classroom observations, and where accessible, teachers’ teaching diaries can provide valuable insights into their perceptions.
In conclusion, the article by Hung Phu Bui (2022) provides substantial insights into existing research on the perceptions of learners and teachers regarding ESP teaching and learning. The research design and findings contribute significantly to exploring valuable directions within the ESP teaching and research domains.


References
Bianca Doris BRETAN (2019) ‘Needs analysis and english for legal purposes course development: a case study on an ELP syllabus design for university students’, Studia Universitatis Babeș-Bolyai. Philologia, 64(2). Available at: https://doi.org/10.24193/subbphilo.2019.2.06.
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