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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

The role of a police officer in modern society goes far beyond enforcing the law, it involves safeguarding communities, supporting victims and engaging with a wide range of individuals to ensure public safety and welfare. Throughout my probationary period and in undertaking a degree in Professional Policing, I have developed a deeper understanding of what it means to be a professional police officer in today’s dynamic and complex environment. This reflection focuses on my experiences as I approach the end of my probationary period, exploring how my role has evolved and how I have contributed to policing incidents involving offenders, service users, and victims, as well as highlight the importance of ongoing development, adaptability and strategic alignment in order to meet the expectations placed on police officers.
The incident I would like to reflect on occurred during a domestic violence call I attended with another colleague; we were deployed following a report from a neighbour regarding a violent altercation between a couple. Upon arrival it was evident that the situation had escalated, with the victim, a woman in her late twenties visibly shaken and suffering from minor injuries. The suspect, her partner, was agitated and intoxicated, making the environment highly volatile. I took the role of manging the immediate safety of the victim while me colleague engaged with the suspect. I first assessed the injuries sustained by the victim and ensured she was in a safe space away from the aggressor, all the while engaging in supportive communication, attempting to calm her and gather initial information about the event while maintaining situational awareness of the threat posed by the partner. Simultaneously, my colleague worked on de-escalating the confrontation with the offender until I had collected all the relevant information of the situation and made the decision to arrest the male on suspicion of domestic related common assault. Once he had been transported to custody I then returned to the property in order to obtain a statement and liaised with the Public Protection Unit via a Public Protection Notification to ensure a comprehensive support system was in place for her moving forwards, and ensuring she felt heard and supported. During the incident I felt a strong sense of responsibility, not just for the victim’s physical safety, but for ensuring that she felt emotionally supported during a traumatic moment. I was aware of the critical nature of my actions, particularly maintaining professionalism, composure, and empath. Despite the tension and heightened emotions on scene, I focused on applying the training I had received regarding domestic violence incidents, knowing how critical my intervention could be in influencing the victim’s failure willingness to engage with police and supportive services. After the incident, I reflected on the weight of the responsibility that comes with the role of a police officer, particularly in situations where lives can be significantly impacted by how we handle them. I was proud of how I managed the situation, but also aware of the emotional toll such incidents can take. This reinforced the importance of self-care and the need to regularly debrief with colleagues to ensure mental wellbeing. This incident highlighted several key learning points for me: first it underscored the importance of clear communication in high-stress situations, both with the victims and my colleagues. Second, I learned how critical emotional intelligence is when dealing with victims, being able to provide not just physical but emotional support can make a significant difference in their perception of the police and their willingness to cooperate. Another learning point was the importance of de-escalation techniques when working alongside my colleagues to manage the aggressor. The incident has had a profound impact on my approach to policing. It has reinforced the need for empathy, patience, and emotional intelligence when dealing with victims, and it further solidified my commitment to safeguarding vulnerable people in our communities. The experience has also emphasised the importance of teamwork and communication within policing. Watching how my colleague handled the suspect while I supported the victim showed me how critical coordinated efforts are in successfully resolving complex incidents. Moving forward, I have become more attuned to the emotional and psychological aspects of policing, ensuring that my approach is not only about enforcing the law but also about supporting those in need. This incident therefore played a significant role in shaping my development as a professional police officer, providing a valuable learning experience that will guide my future interactions in similar situations. 
The College of Policing is the professional body for policing in England and Wales, its mission is to promote professional development within the police force by setting national standards, guiding training and development, and fostering a culture of evidence based policing. Through various frameworks and strategies, the college aims to ensure that policing in the UK is both effective and accountable to the public it serves, for example one of the most significant initiatives was the introduction of the Policing Educational Qualification Framework (PEQF), as well as the Code of Ethics. Professionalising policing is critical in the as it ensures that police officers are equipped with the knowledge, skills, and ethical grounding necessary to respond to modern challenges. Given the increasing complexity of crime – including cybercrime, terrorism, and organised criminal activities – there is a growing need for a more specialised, well-trained, and reflective police force. Professionalism within policing also enhances public trust, which is vital for effective policing in a democratic society. The College of Policing’s initiatives have had a profound influence on my personal development and professional practice, the training I received under the PEQF equipped me with a comprehensive understanding of the legal, ethical, and social context of policing. This has been invaluable in my day-to-day duties, particularly when handing complex incidents involving vulnerable individuals, such as the domestic violence case I reflected on earlier. The structured approach to my training has not only enhanced my ability to make informed decisions but also to reflect critically on my actions and continuously improve my practice. The Code of Ethics has also been central to shaping how I approach my role; during my final year of probation, I have encountered situations where ethical dilemmas have arisen, particularly when balancing the needs of victims with the need to uphold the law impartially. The emphasis place on integrity, fairness, and accountability by the college has provided a clear framework for navigating such challenges, ensuring that my actions are always aligned with the highest ethical standards. Lastly, the college’s focus on evidence-based policing has encouraged me to adopt a more research-oriented approach in my work. I now regularly consult available research and case studies to inform my decisions, particularly in areas such as conflict resolution and community engagement. This has not only enhanced my effectiveness as an officer but also fostered a greater sense of confident in the wat I preform my duties.
As I approach the third and final year of my three year probation, I have observed significant changes in both my role and responsibilities. In the early stages of probation, my focus was primarily on learning the fundamentals of policing, from procedural tasks to developing a practical understanding of the law. My responsibilities were mostly confined to general duties under close supervision, such as conducting patrols, responding to calls, and supporting colleagues in more complex occurrences. However, over the past year, I have seen a shift towards more autonomous decisions-making and greater responsibility in handling complex cases. For example, I have increasingly been entrusted with managing cases involving more vulnerable individuals, such as victims of domestic violence or sexual crimes. I have also become more confident in providing guidance on procedures and offering support to colleagues who aren’t sure about something but in which I have knowledge, such as casefile building following my attachment with the HUB at the beginning of the year. Over the passed two years, my professional growth has been significant. One of the most valuable skills I have developed is effective communication, particularly in high-stress situations. Through experience in dealing with victims, offenders, and the general public, I heave learned how to adapt my communication style to suit different circumstances, ensuring that I can de-escalate situations while providing clear and compassionate support. My ability to manage difficult conversations has been tested repeatedly, and this has been essential in developing trust with the public, particularly in sensitive cases such as domestic abuse or mental health interventions. I have also become more confident in my decision making. Initially, I replied heavily on senior officers for guidance, but as I have gained experience, I began to trust my judgment and take more initiative in managing incidents. This growth in confidence has allowed me to handle more complex tasks independently, such as conducting detailed investigations, preparing casefiles for the crown prosecution service, and working closely with other departments to safeguard vulnerable individuals. Despite these successes, my journey has not been one without challenges. One of the most significant challenges I faced was managing the emotional and psychological demands of the job. The nature of policing, especially dealing with traumatic incidents such domestic violence, child protection cases and sudden deaths, took an emotional toll on me sometimes. There were periods when I struggled with feelings of stress and burnout, particularly after back-to-back incidents involving high emotional intensity. To overcome these challenges, I relied on a strong support network both within and outside the force. Regular debriefs with my supervisor and colleagues allowed me to process difficult experiences and gain perspective. I also made use of mental health support services offered by South Wales Police, such as counselling and wellness programs. These resources were instrumental in helping me build resilience and develop coping strategies, such as mindfulness and regular exercise, which have since become an integral part of me self care routine.
	In conclusion, my journey through this degree and my probationary period has been both challenging and transformative. Reflecting on various incidents I have encountered, particularly the one involving domestic violence, has highlighted the importance of empathy, communication, and ethical decision-making in policing. As I approach the end of my probation, I can clearly see how my role has evolved, transitioning from a learning focused position to one of greater responsibility and independence. I have developed new skills, navigated challenges – particularly around mental health and resilience – and emerged a more confident in my abilities as a professional police officer. Looking ahead, my experiences during probation have solidified my aspirations to specialise in areas such as safeguarding and mental health, while perusing further leadership opportunities. My commitment to ongoing professional development remains strong, as I strive to continue growing in my role and contribute to a safer, more supportive community. This reflection has allowed me to critically assess the evolution of my role as a police officer and the broader context of professional policing, providing valuable insight as I prepare to embark on the next phase of my career. 
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


  
	
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 




ANSWER:

Effective communication is a cornerstone of modern policing, enabling officers to build trust, defuse tense situations, and foster positive relationships with the communities they serve, communication skills are essential for delivering clear, concise, and empathetic messages to offenders, victims, and service users, ensuring that individuals feel heard and respect. These skills are also critical in boarder community engagement, where public confidence in the police is often influenced by how effectively information is conveyed (College of Policing, 2019). In recent years, social media has transformed how police forces inform and engage with communities, platforms such as Twitter, Facebook, and Instagram allow real-time communication with the public, promoting transparency, disseminating urgent information, and facilitating public engagement initiatives. Social media also empowers police forces to counter misinformation and facilitating public engagement initiatives. Social media also empowers police forces to counter misinformation, gather intelligence, and encourage community participation in initiatives like crime prevention campaigns (South Wales Police, n.d.). For South Wales Police, these platforms are instrumental in fostering trust and collaboration across diverse communities. This essay aims to reflect on a specific policing incident I experienced, focusing on my communication with an offender/service user/victim.
It will critically evaluate the role of social media in informing and engaging the community during and after the incident, drawing on the South Wales Police’s policy on professional social media use. Additionally, the essay will explore the benefits and risk associated with social media platforms in policing contexts.

The incident in question involved a domestic disturbance in a residential area of my patch, police were alerted by a neighbour who reported hearing raised voices and sounds of a physical altercation, upon arrival, I, along with a colleague, found a visibly distressed victim, who I took the lead on engaging with the victim, while my colleague addressed the potential offender. The primary objective was to ensure the immediate safety of all parties, ascertain the sequence of events, and de-escalate tensions. I provided the victim with emotional support, gathered an initial account, and conditionate with colleagues to ensure the offender was safely detained, subsequently I facilitated the victim’s access to support services and document further actions to be taken during the coming investigation. The biggest challenge during this incident was communication with those involved as their primary language was Polish, with the victim speaking very little English, however, this was facilitated by using ‘Language Line’, a on-demand phone interpreting service.
In this incident, social media was not directly utilised during the initial response or resolution, however, following the incident, South Wales Police shared a general post on their ‘X’ (formally Twitter) and Facebook accounts regrading the importance of reporting domestic abuse. The post did not disclose specific details of the incident but highlighted the support services available and encouraged victims to come forward, this approach aligned with the forces policy of using social media to inform the public while safeguarding the confidentiality and dignity of victims.
	Social media could also have been to engage with the community by addressing broader concerns about domestic violence in the area, for instance, sharing anonymous success stories or tips on identifying and supporting victims might have fostered greater public awareness. In doing so, it would have demonstrated the police’s commitment to protecting vulnerable individuals, potentially building trust and transparency within the community.
	The use of social media in this instance was partially effective in raising awareness of domestic abuse, the posts on South Wales Police’s platforms garnered moderate engagement, including likes, shares and comments. Some members of the public expressed appreciation for the post, indicating that it was a positive step toward encouraging reporting, however, there were no immediate indications of increased community feedback or reports following the incident. While the strategy adhered to the principles of confidentiality, the lack of localised content may have limited its relevance and impact on the immediate community, for example a targeted post addressing concerns specific to a certain city or neighbourhood where the incident occurred might have fostered stronger connections and reassured residents. 
South Wales Police’s policy on social media outlines clear guidelines for officers using these platforms in a professional capacity, the primary objective are to promote transparency, engage with the community, and disseminate critical information while ensuring that all interactions remain professional and ethical. Officers are expected to uphold accuracy, fairness, and respect when sharing content, adhering to guidelines that emphasise confidentiality, appropriate content, and safeguarding public trust. Confidentiality requires that personal details of victims, offenders, and service users are never disclosed without consent or legal justification, and posts must avoid sensitive, offensive, or misleading information. Additionally, officers should refrain from sharing personal opinions on cases or engaging in unprofessional interactions with the public. Social media should reflect that values of the police force, fostering positive public perceptions, as any breach of these guidelines could lead to disciplinary action. The force also encourages leveraging social media to promote public awareness campaigns, and engage in two-way communication with the community, ensuring accountability and responsiveness. 
	The forces policy on social media significantly influenced how information about the domestic disturbance was handle, for examples the decision to share a general awareness post rather than a specific details about the incident was guided by the policy’s emphasis on confidentiality, this ensured the victim’s privacy and dignity were protected, maintain ethical standards. Furthermore, the policy’s focus on transparency and community engagement shaped the broader messaging strategy; by framing the social media post around domestic abuse awareness, the force demonstrated its commitment to addressing this issue without compromising trust or safety of those involved in the incident.
Police forces have successfully used social media to engage with communities through diverse and creative initiatives, for example West Yorkshire Police launched the “#StopKnifeCrime” campaign on Twitter and Instagram to raise awareness about knife crime (West Yorkshire Police, 2021). The campaign was used impactful videos, infographics, and personal stories, encouraging community participation through the hashtag, this initiative significantly increase engagement, leading to public forums and youth-focused interventions. Similarly, during Storm Dennis in 2020, South Wales Police utilised Facebook to provide real-time updates on road closures, emergency contact, and safety advice, proving the platform’s value during crises (South Wales Police, 2020). Greater Manchester Police leveraged TikTok to connect with younger audiences, sharing safety tips and crime prevention advice in a relatable and engaging manner. A humorous video about staying alert at night went viral in 2022, reaching millions and raising awareness effectively (Greater Manchester Police, 2022). These examples demonstrate how social media can enhance public safety, foster trust, and strengthen relationships with diverse community segments.
Social media has become an invaluable tool for police forces, offering numerous benefits that enhance community relations and operational effectiveness. By enabling direct commination with the public, social media fosters trust and transparency, providing timely updates on incidents and initiatives while demystifying police work. It also facilitates the rapid dissemination of critical information, such as missing persons alerts, road closures, or public safety warnings, ensuring essential updates reach the community in real time. Additionally, social media supports two-way communication, allowing the public to engage with police forces, share feedback, and collaborate on addressing local issues. Moreover, it serves as a platform for education campaigns, such as crime prevention tips, substance abuse awareness, using creative content on platforms like TikTok and Instagram to connect with younger audiences and promote safety effectively. However, while social media offers significant advantages for policing, its use also entails several risks that must be carefully managed. One major concern is the potential misuse of social media by officers, such as posting inappropriate content, engaging in arguments online, or inadvertently sharing sensitive or false information, such actions can erode public trust, lead to disciplinary actions, and cause reputational damage to police forces. Privacy concerns for victims, witnesses, and other service users also pose a risk, as sharing details about incidents – whether intentionally or accidental – can expose individuals to harm or scrutiny, particularly in smaller communities. Breaches of confidentiality undermine trust and may discourage individuals from seeking assistance. Additionally, misinformation or miscommunication on social media during sensitive incidents can escalate tensions, provoke negative reactions, or lead to community unrest, to mitigate these risks police forces must implement clear policies, provide thorough training, and monitor social media use to uphold ethical and professional standards while ensuring it remains a positive tool for public engagement.
Reflecting on the domestic disturbance incident and its handling has provided valuable insights into the importance of communication skills and the strategies of the use of social media in modern policing. Effective communication with both the victim and offender highlighted the need for empathy, cultural awareness, and adaptability in high-pressure situations.  Additionally, reflecting on the role of social media after the incident revealed both its potential as a tool for public engagement and the challenges it presents in safeguarding trust and confidentiality. One of the key lessons I have learned is the importance of tailoring communications strategies to the specific needs of individuals involved, for example using active listening and maintaining a calm demeanour were critical in building rapport with the victim, especially given the language barrier. Regarding social media, the incident emphasised the need for a more proactive and localised approach; while the force’s post about domestic abuse was effective in maintain confidentiality, it lacked direct relevance to the immediate community affected by the incident. In similar future cases, I would advocate for using geotargeting posts (covering a town or city for example) or collaborating with local support organisations to provide tailored information that resonates with the community. Finally, I have learned the importance of ongoing training in social media use for professional purposes, staying updated on emerging trends and tool can help officers use these platforms more effectively while avoiding potential pitfalls, for example gaining insights into audiences behaviour on platforms like TikTok or Instagram could help engage younger demographics, who may be less likely to interact with traditional policing methods. This incident has reinforced the need for a balance between effective, empathetic communication on the ground and strategic, thoughtful use of social media for public engagement. By building on these lessons, future cases can be managed with even greater professionalism, transparency, and community impact. 
This essay has explored the critical role of communication skills and social media in modern policing, using a domestic disturbance incident I attended as a case study, the incident highlighted the importance of effective, empathetic communication in ensuring the safety and cooperation of those involved. Strategies such as active listening, cultural sensitivity, and clear articulation were instrumental in de-escalating tensions and building trust with the victim and offender, while social media emerged as a powerful tool for community engagement, allowing South Wales Police to inform and interact with the public. The importance of balancing the benefits and risks cannot be overstated; social media, when used thoughtfully and strategically, can bridge gaps between police forces and the communities they serve promoting safety and collaboration. However, this requires ethical and professional conduct, a focus on safeguarding confidentiality, and a commitment to maintaining public trust. In conclusion, effective communication skills and strategic social media use are indispensable in modern policing; by continuing to refine these approaches and learning from each incident, police forces can enhance their role as both protectors and partners within their community.
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Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.  


	
Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 
 




ANSWER:

Leadership and teamwork are critical components of effective policing, as outlined in the National Policing Curriculum (NPC), police officers must not only possess the ability to manage dynamic situations but also guide and collaborate with colleagues to ensure public safety and uphold the law. In the context of professional policing, leadership is not confined to ranks; even constables are often required to assume leadership roles, particularly when working with less experience colleagues of student officers. This essay reflects on a public disturbance incitement in which I played a significant role, leading a team that included student officers, the incident required me to demonstrate flexibility in my leadership style to mange an evolving situation involving a confrontational offender. Drawing on leadership models commonly used in policing, such as Situational Leadership and Transformational Leadership, I will critically evaluate the strategies I employed and how they were adapted to the circumstances. This essay will also consider the challenges faced during the incident and the importance of reflective practice in professional development. Throughout this analysis, I aim to demonstrate how leadership and teamwork can contribute to operational effectiveness and personal growth in the policing profession. 
The incident occurred during a late afternoon mobile patrol when my team and I responded to a report of an ongoing disturbance at a local park. Upon arrival, we found a group of individuals arguing loudly, attracting a crowd of onlookers, on of the individuals appeared to be intoxicated and was particularly confrontational, shouting aggressively and making threats towards others. The atmosphere was tense, and the situation had potential to escalate further if not managed swiftly and effectively. As one of the most experienced officers on the team, which included two student officers, I assumed a leadership role; my immediate priority was to assess the situation and ensure the safety of the public and my team. I directed the two student officers to engage with bystanders, keeping them at a safe distance, while gathering information on the situation and any witness details that may be needed later. I approached the subject with a colleague, while maintaining a calm and assertive demeanour to de-escalate the situation. Despite initial attempts to reason with the individual, they became increasingly aggressive by using offensive language while gesturing violently and refusing to comply with instructions, at this point the situation required a shift in strategy, moving from negation to a more authoritative approach. I coordinated with my team to contain the individual, ensuring clear communication and maintaining composure under pressure, then when the subject attempted to resist physically, I led my team in safely restraining them, applying appropriate use of force in line with police training and guidelines. During this process, I coached the student officers, providing them real-time guidance to ensure their actions were both effective and lawful. The incident concluded with the subject being detained and transported to custody without further escalation. This incident highlighted the importance of leadership and teamwork in managing high-pressure situations; by taking charge and effectively allocating roles, I ensured the safety of everyone involved while creating a learning opportunity for less experienced officers. The incident underscored the need for adaptability in leadership, as the evolving nature of the situation required me to adjust my approach multiple times.
Leadership flexibility refers to the ability to adjust one’s approach to leadership depending on the situation, the individuals involved, and the specific demands of the task at hand. In operational policing, flexibility is particularly important, as officers often face unpredictable and rapidly changing circumstances, leaders in these settings must demonstrate the ability to shift between different leaderships styles – such as directive, supportive, and collaborative – depending on the needs of the team and the operational environment (Hersey, 1969), this flexibility enables leaders to manage crises effectively while also fostering team development and cohesion. During the public disturbance incident, my leadership style evolved in response to the shifting dynamics of the situation; initially I adopted a directive leadership approach, which if often necessary in high-pressure scenarios, this style involves taking charge and making decisions quickly to establish control and ensure roles are clearly defined (Northouse, 2016). Upon arriving at the scene, I assessed the situation and assigned clear roles, this allowed for an immediate and focused response, ensuring that everyone knew their responsibilities and that we had a clear plan of action to prevent further escalation. According to Hersey and Blanchard’s Situational Leadership Model, a directive style is most effective when a team is faced with a crisis or high-stress situation where quick decisions are required (Hersey, 1969). However, as the situation unfolded, I recognised that some members of the team needed more than just direction; they required guidance and support, particularly the student officers who were still developing their confident in handling such incidents. At this point, I shifted to a more supportive leadership style, offering real-time coaching to those officers, this involved not only directing their actions but also providing encouragement and answering questions about the process to handle their task effectively. Transformational Leadership Theory, as described by Burns (1978), highlights the importance of inspiring and motivating followers through individualised consideration, which is aligned with my approach during this phase; by providing personal support to my team, I helped foster their development and engagement, ensuring they felt valued and understood, which ultimately enhanced their performance. Finally, as the situation de-escalated and we transitioned into the debrief phase, I adopted a more collaborative leadership style, at this point the focus shifted from immediate action to reflection and learning. During the debrief, I encouraged open dialogue among the team, asking the student officers for their feedback on the incident, what they had learned, and what could have been improved. This collaborative approach, which is consistent with transformational leadership, allows team members to take ownership of their development and contribute their perspectives, which can improve both morale and future performance (Bass, 1990). By transitioning between directive, supportive, and collaborative leadership styles, I was able to manage the incident effectively while supporting the development of the less experienced officers on my team. This flexibility allowed me to tailor my leadership approach to the evolving circumstances, ensuring that we maintained control of the situation while also nurturing team growth and cohesion. The ability to adapt to one’s leadership style is crucial in policing, where incidents are dynamic and require officers to adjust their responses quickly (Goleman, 2000).
In this section, I will use Gibbs’ Reflective Cycle (1988) to evaluate the incident at the park and assess what went well, what could have been improved, and what I would do differently in future incidents, additionally I will link these reflections to my personal and professional development as a police constable. Reflecting on the incident, several aspects of the response went well, first the initial use of clear communication and role allocation ensured that everyone on the team knew their responsibilities. By assigning specific tasks to the student officers, I was able to maintain control of the situation without overwhelming them, allowing for a more efficient and focused response. Secondly, my flexibility in leadership proved to be effective. I was able to shift from a directive style to a more supportive approach as the situation evolved, which allowed the student officers to gain confidence and contribute meaningfully to the resolution. The shift to a collaborative leadership style during the debrief also helped foster a learning environment, encouraging the team to reflect on their actions and improve for future incidents. While the incident was resolved effectively, there were areas where I could have improved my response. One area for improvement was my initial assessment of the team’s readiness. While I assigned tasks based on their strengths, I did not fully anticipate how overwhelmed the less experienced/confident officers might feel in the heat of the moment. Although I provided real-time feedback, I could have offered more proactive support during the early stages of the incident, particularly by checking in more frequently to ensure that the other officers felt confident in their roles. Additionally, I could have placed more emphasis on preparing the team for the physical confrontation, while we adhered to training protocols and handled the situation safely, it become clear that some officers were not prepared for the physicality of the encounter as I had assumed. In future incidents, I would place a greater focus on pre-incident preparation and ensuring that the team is fully ready to handle a range of challenges. This could  involve additional briefing before responding to incidents and by regularly checking in with less experienced officers to ensure that they feel fully supported and confident in their roles. I would also incorporate more tailored feedback during the debriefing process, while the debrief was useful in identifying key learning points, I would make a more conscious effort to ask opened-ended questions that encourage deeper reflection and critical thinking from the team. This could allow for a more thorough exploration of the incident, highlighting not only what went well but also areas where each officer could improve. Finally, I would aim to improve my own adaptability in leadership, particularly in balancing the directive and supportive styles. In some instances, I noticed that I could have been more flexible with my approach, especially when other officers seemed hesitant or unsure. A more empathic and supportive approach during the initial stages could help build their confidence more effectively, ensuring a smoother transition to a more directive leadership style when needed.
	Reflecting on this incident has been a valuable exercise in identifying strengths and areas of growth as a police constable. The ability to adapt leadership styles according to the need of the situation is a skill that I have developed over time, but this incident highlighted areas where I can improve my effectiveness in leading less experienced/confident officers, with the importance of clear communication and team cohesion to achieve positive outcomes as a priority. Additionally, this reflection reinforces the importance of self-awareness and continuous learning in policing. According to the NPC, reflective practice is a fundamental aspect of leadership development in policing, as it helps officers develop skills necessary to manage complex situations and make better decisions in the future (College of Policing, 2020). By engaging in reflective practice, I am better equipped to understand my own leadership style and improve my decision-making and interpersonal skills. This process also links to broader professional development goals, including enhancing my confidence in leading teams, improving my interpersonal communication skills, and continuing to develop the ability to manage complex, high-pressure situations effectively.
This essay has explored the role of leadership and teamwork in a policing incident, demonstrating the significance of flexibility in leadership styles and the importance of supporting and developing less experienced officers. Through the reflection on a public disturbance situation, I have critically analysed how different leadership strategies – directive supportive, and collaborative – were applied to manage the evolving circumstances. The ability to adapt leadership style to the situation at hand, as well as clear communication and leveraging individual team strengths, were key factors in ensuring a successful outcome. These insights will influence my future practice by encouraging me to prioritise preparation, communication, and reflection in my leadership approach. I will continue to develop my adaptability in leadership, ensuring that I am prepared to respond to changing circumstances with a flexible and informed approach. Furthermore, I will place greater emphasis on team development and reflective practice, using debriefs as an opportunity for continuous learning and growth. Ultimately, these lessons will help me become a more effective and empathetic leader, capable of managing complex situations and supporting the professional development of my colleagues.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
	
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 
 



ANSWER:

The probationary period of a police constable is a critical stage of professional development, designed to transition new officers from academic learning to operational competence. This three-year journey guided by coaching, mentoring, and structured assessment, provides the foundation for personal growth, skill acquisition, and alignment with the professional standards set by the College of Policing. The purpose of this essay is to critically reflect on my probationary period experience, focusing on how mentoring and coaching have supported personal, professional, and organisational goals, aided workplace learning and development, and facilitated improved performance through effective feedback mechanisms. Coaching, often defined as a goal-oriented process aimed at enhancing performance through structured guidance (Whitmore, 2002), contrasts with mentoring, which involves long-term developmental relationships rooted in shared experience and professional growth (Clutterbuck, 2014). These frameworks are underpinned by theories such a Kolb’s Experiential Learning Cycle, which emphasises learning though reflection and practice, and Vygotsky’s Zone of Proximal Development, highlighting the role of guidance in skill acquisition. This essay with explore how these concepts and approaches are applied within the context of policing, using reflective analysis of my probationary period. It will critically assess how coaching and mentoring have facilitated my development of core policing competencies, fostering reflective practice, and contributed to the achievement of organisational objectives.
	During my probationary period as a police officer, I quickly realised the pivotal role coaching and mentoring played in shaping my development. From day one, I was introduced to experienced officers who guided me through the complexities of policing, their support rooted in structured coaching and informal mentoring relationships, became a cornerstone of my learning. To critically reflect on this experience, it is essential to understand the distinction between coaching and mentoring, their theoretical underpinnings, and their practical application in a policing context. Coaching, as I experienced it, was a focus and structured process designed to enhance specific skills, in particular the quintessential policing skills such as conducting interviews or managing arrests. This aligns with Whitmore’s (2002) definition of coaching as a goal-oriented process that emphasises performance improvement. My tutor constable used the GROW model (Goal, Reality, Options, Way Forward) to break down tasks into manageable steps, making challenging scenarios less daunting. In contrast, mentoring was more relational and developmental, it often took the form of informal conversations with more experienced officers (including my tutor) who provided advice based on their own experiences. Clutterbuck’s (2014) view of mentoring as a long-term process of guidance resonated with my experience, particularly in dealing with complex decisions and navigating ethical dilemmas. The coaching and mentoring I have received over the last three years has been underpinned by several key theories; Kolb’s Experiential Learning Cycle (1984) was evident in the way I was encouraged to reflect on incidents I had attended. For example, after my first arrest, my tutor prompted me to evaluate what went well, what could have been improved, and how I could apply these lessons in future situations. This reflective cycle allowed me to internalise my learning and improve my approach to similar tasks. Another significant in influence was Vygotsky’s (1978) Zone of Proximal Development (ZPD); the theory highlights the importance of support and guidance in mastering tasks just beyond one’s current capability. During my probation, this was exemplified when I was assigned to investigate a domestic abuse case, my supervisor provided scaffolding by guiding me through the process of gathering evidence and conducting interview until I was confident enough to handle similar cases independently. Coaching and mentoring are integral to policing, particularly during probation, structured mentoring programs such as those outlined by the College of Policing, ensure that new officers receive consistent support. These programs align with the Competency and Values Framework (CVF), which emphasises accountability, transparency, and continuous improvement. Moreover, the practical application of coaching and mentoring in policing goes beyond individual development, it fosters a culture of shared learning and collaboration. For instance, I observed how senior officers used mentoring to instil organisational values, such as fairness and impartiality, in probationary officers like myself. This approach not only enhanced my personal growth but also reinforced the ethical standards of the organisation. 
	Reflecting on my probationary period as a police officer, I recognise how coaching and mentoring were instrumental in helping me achieve personal, professional, and organisational goals. During the initial stages of my probation, I often grappled with self-doubt when faced with complex situations, however, regular coaching sessions with my tutor were pivotal in building my confidence. By employing the GROW model, we set clear objectives for each shift, discussed real-time challenges, and explored various strategies to address them, this structured approach enabled me to make informed decisions under pressure, enhancing my self-assurance in the field. Mentoring relationships encouraged me to reflect on my interactions with colleagues and the public; through feedback and self-assessment, I became more attuned to my emotional responses and their impact on other. This highlighted self-awareness improved my communication skills and ability to manage stressful situations, aligning with Goleman’s (1995) principles of emotional intelligence. The last three years have emphasised the acquisition of essential policing skills, through coaching I developed competencies in areas such as crime scene management, statement writing, and public engagement. For instance, I often arrange to shadow more experienced officers during investigations that I am not confident with to gain practical insights that complement theoretical training. 
	During my probationary period, the guidance I received through coaching and mentoring significantly enhanced my learning, fostered my professional development, and improved my workplace performance. Reflecting on these experiences demonstrates how structured support and feedback are crucial in transforming theoretical knowledge into practical expertise within the context of policing. Mentoring was a cornerstone of my learning during my probation, my assigned tutor, an experienced officer, provided invaluable insights into the nuances of policing that were not covered in classroom training. For example, they guided me through managing my first domestic violence incident, breaking down complex processes such as evidence gathering, victim support, and liaising with partner agencies. Then coaching, as a structured and goal-oriented practice, played a crucial role in building my technical and interpersonal skills. One such scenario involved managing a public order incident where effective communication and conflict resolution were essential, in this instance, my tutor encouraged me to:

1) Set clear objectives (e.g., ensuring public safety and de-escalating tensions)
2) Evaluate the reality (e.g., assessing the crowd’s behaviour and identifying potential risks).
3) Explore options (e.g., using verbal commands, establishing barriers, or requesting backup).
4) Determine a way forward (e.g., implementing de-escalation techniques while maintaining a visible police presence).

By this structured approach, I successfully managed the incident, gaining confidence in my ability to handle high-pressure situations.
	While the probationary period offered numerous opportunities, it also presented challenges, balancing the need for autonomy with the reliance on mentoring and coaching was particularly difficult. Early in my probation, I often felt hesitant to take initiative for fear of making mistakes, however, my mentor encouraged me to embrace a growth mindset (Dweck, 2006), viewing errors as opportunities for learning rather than failures. Another challenge was adapting to the varied communication styles of different officers, some provided detailed, directive guidance, while other adopted a more hands-off approach. By developing strong self-reflection skills and seeking clarification when needed, I was able to navigate these differences effectively.
	Finally, feedback and reflection were vital components of my development during the probationary period, they allowed me to evaluate my performance, identify areas for improvement, and make meaningful progress as a police officer. By utilising structured feedback mechanisms and reflective practices, I gained a deeper understanding of my strengths and weaknesses, which ultimately enhanced my professional competence and confidence. One of the key skills I developed over the last three years was providing constructive feedback to colleagues and team members, by using the SBI model (Situation-Behaviour-Impact), I was able to structure my feedback in a way that was clear and actionable. For example, during a team debriefing following a public order incident, I highlighted a colleague’s effective use of communication to calm tensions while suggesting ways to improve crowd control positioning for future situations. Similarly, receiving feedback was integral to my learning journey; supervisors, tutors, and peers provided regular input on my performance, both formally during reviews and informally during daily operations. Initially, I found critical feedback challenging to accept, but with time, I recognised its value in driving growth. The use of structured reflective models, such as Gibb’ Reflective Cycle (1988), helped me to critically evaluate my actions and identify lessons learned, this approach was particularly useful in high-pressure scenarios where immediate reflection was no possible but a later review provided valuable insights. For example, after attending a complex domestic assault incident, I used Gibbs’ model to reflect on my decision-making and communication with both the victim and the suspect. While I was satisfied with my initial approach, the reflective process highlighted areas for improvement, such as better coordination with partner agencies and more thorough evidence collection. These insights informed my approach to future cases and enhance my overall performance.  Additionally, formal assessments during my probationary period, such as those linked to the National Policing Curriculum, provided structured opportunities to evaluate my progress. My tutor conducted regular reviews that measured my performance against the Competency and Values Framework (CVF), which emphasises accountability, impartiality, and public service. These assessments often included feedback on areas such as report writing, decision making, and public engagement. By combining this formal evaluation with ongoing self-reflection, I was able to align my development with both personal and organisational goals.
	While feedback and reflection were essential to my development, they were not without challenges; initially, I found it difficult to balance constructive criticism with maintaining confidence, however, support from my mentor and a focus on incremental improvement helped me to overcome with. Additionally, time constraints in the fast-paced environment of policing sometimes limited opportunities for immediate reflection. To address this, I set aside time at the end of each shift to document key experiences and insights, ensuring I could review and learn from them later.
	In conclusion, it is clear that coaching, mentoring, and structured feedback have been pivotal in shaping my development as a police officer. These mechanisms provided the framework for achieving person, Professional, and organisational goals, fostering both competence and confidence in my role. Mentoring offered invaluable long-term guidance, helping me navigate complex situations, develop emotional intelligence, and align with the ethical principles of policing. Coaching, on the other hand, was instrumental in honing specific skills and tackling immediate challenges through structured, goal-oriented support. Together, these approaches complemented my formal training, bridging the gap between academic knowledge and practical application. Overall, this journey not only prepared me for the responsibilities of an independent officer but also instilled a culture of lifelong learning and professional growth. The experiences and insights gained during this formative period will continue to inform my practice and contribute to my ongoing commitment to serving the public with integrity, fairness, and accountability.
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