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Introduction
This assignment will provide a detailed analysis of the specific strategies implemented by a school to address the chosen aspect of its school development plan (SDP). The assignment will examine the overall impact of the strategies on learner outcomes and school performance, drawing connections between the actions taken and the results achieved. It will also highlight any challenges faced during the implementation process and provide recommendations for future improvement. By critically reflecting on the evidence base, this assignment aims to provide valuable insights for continuous improvement and strategic planning within the school setting. 
This assignment will centre around the SDP of an English medium primary school situated in south-west Wales, accommodating an estimated 466 pupils, of whom 17.7% are eligible to receive free school meals. For the purpose of this assignment this school will be referred to as ‘School A’. Researchers must acknowledge the right to privacy for both institutions and individual participants, and must respect their rights to confidentiality and anonymity (BERA, 2018). The chosen aspect for this assignment is the school's target to improve learner health and well-being by collaborating with the surrounding community to establish a number of new after-school clubs and mindfulness workshops. This initiative aims to enhance learners' mental health and social skills by providing them with tools to manage stress and build relationships outside of the classroom. Curriculum for Wales' four purposes: healthy, confident individuals who are developing their mental and emotional well-being by building confidence and resilience (Welsh Government, 2020).

Literature Review
The primary objective of school improvement is to assist schools in providing learners with the most optimal learning experiences and outcomes, regardless of their background or circumstances, in order to attain high standards and aspirations for all (Welsh Government, 2022). Research by Leithwood and Jantzi (2008) emphasises the importance of strong leadership, effective teaching practices, and a positive school culture in driving school improvement efforts. Fullan (2014) highlights the significance of collaborative professional learning communities and ongoing teacher development in enhancing learner achievement and overall school performance. Hallinger and Heck (2010) also found that successful school improvement initiatives often involve collaboration and effective communication among teachers, administrators, parents, and community members. All stakeholders can support a shared vision and improvement goals that are the result of these partnerships (Hallinger and Heck, 2010). 
On the other hand, Hattie (2009) argues that while collaboration is important, individual teacher effectiveness has a greater impact on learner and school achievement. He suggests that focusing on improving teacher quality through targeted professional development and feedback may be more effective than solely relying on collaborative efforts. Robinson (2007) also suggests that focusing on teacher quality and instructional practices within the classroom is more effective in improving learning outcomes compared to broad collaborative initiatives. Research by Harris and Jones (2010) supports the idea that investing in individual teacher development can lead to significant improvements in schools. It is inferred that school development plans should prioritise targeted professional development for teachers to enhance instructional practices and ultimately improve school performance.
However, Smith et al. (2014) argue that collaborative initiatives in strategic school improvement can lead to positive outcomes in schools. Smith et al. (2014) found that schools that implemented strategic improvement plans saw significant gains in achievement across various areas, including school culture. This suggests that a combination of individual teacher development and strategic school improvement efforts may be the most effective approach to enhancing learning outcomes. Additionally, research by Brown and Jones (2018) also highlights the importance of school-wide initiatives in creating a culture of continuous improvement that supports learner success. By focusing on both teacher development and school-wide improvement strategies, schools can create a supportive environment that encourages growth and development (Greenberg et al., 2017).
School A aims to develop the practice of promoting learner well-being through community driven initiatives such as after school clubs and mindfulness activities. Johnson and Khoshgoftaar (2019) suggest that after school clubs can be effective in improving social skills and overall well-being in schools, as they provide a safe and supportive environment for learners to engage in extracurricular activities. Bruner (1966) emphasises the importance of considering the whole child in education, recognising that a learner's well-being directly impacts their ability to learn and succeed academically. Therefore, Bruner suggests that incorporating community driven initiatives like after school clubs and mindfulness activities can help develop a holistic approach to education that prioritises social and emotional development. 
Developing learner health and well-being is important in creating a positive and supportive school culture (Dweck et al., 2006). Piaget (1952) emphasised the importance of providing opportunities for learners to actively engage in hands-on learning experiences; these experiences help learners construct their own understanding of the world around them. Piaget suggests that hands-on learning experiences can encourage a sense of belonging, and connection within the school community can also contribute to learner health and well-being. Bloom (1976) argues that learners' emotional and physical well-being directly impacts their ability to learn and retain information. Bloom suggests that by addressing the social, emotional, and physical needs of learners, educators can help create a conducive environment for holistic development. By combining Bloom's focus on emotional well-being with Piaget's emphasis on active learning, schools can create a well-rounded approach to supporting their learners (Jones, 2019).
Vygotsky (1978) also highlights the significance of social interactions in cognitive development, further emphasising the importance of addressing social and emotional needs in education. Vygotsky suggests in his zone of proximal development (ZPD) that learning is a social process and that interactions with peers and more knowledgeable others can enhance emotional and social development. Bronfenbrenner's (1979) ecological systems theory also supports this idea, as it emphasises the impact of social environments on individual development. Bronfenbrenner's perspective underscores the importance of considering not only social interactions but also broader ecological factors in understanding human development. Considering the impact of social interactions and broader ecological factors on human development can contribute to a better understanding of how these elements influence overall well-being (Armitage et al., 2012).

Developing an action point 
The primary objective of a school development plan is to guide schools in producing the most effective learning experiences and achieving the best outcomes for learners. As per the Curriculum for Wales, it is essential that schools provide support to all learners in order to facilitate their progress, thereby contributing to the four purposes of the curriculum (Welsh Government, 2020). School A's development plan displays the self-evaluative nature of the school, using the results of learner, parent, and other key stakeholder feedback to develop their action point. The school data analysis showed an increase in behaviour incidents by 17% since returning from the COVID-19 pandemic, and feedback from a pupil survey showed that 21% of learners in key stage two reported feeling more anxious and overwhelmed since returning to school post COVID-19. This data prompted School A to prioritise mental health and well-being support in their action plan and produce another pupil survey to further assess the specific needs and concerns of learners regarding their mental health. The key finding from this follow up survey was that 46% of learners felt the school lacked sufficient after-school interventions that would support their return to school post pandemic.
Research has shown that the pandemic has exacerbated existing mental health issues among young people, highlighting the need for targeted support and interventions to address these concerns (Hampton and McAuley, 2023). According to the Welsh government's guidance on school recovery post-pandemic, prioritizing emotional well-being is crucial for supporting learners' successful return to school (Welsh Government, 2021). By implementing targeted interventions and support systems, School A is taking a proactive step towards addressing the mental health needs of its learners in the wake of the pandemic. 
The stakeholders involved in developing the action point at School A include the teachers, school governors, the pupil’s school counsel, parents, and outside parties from within the local community. Stakeholders are individuals or institutions that have a vested interest in the success of a school; they collaborate with other stakeholders to enhance the probability of achieving their objectives (Brighouse and Woods, 1999). Brighouse and Woods (2013) highlight the importance of involving various stakeholders in decision-making processes to ensure the successful implementation of interventions. Brighouse and Woods suggest that by including a diverse group of individuals, School A can use different perspectives and 'critical friends' to develop comprehensive and sustainable solutions for improving support in the school setting. 
By self-evaluating its current practice and involving various stakeholders in decision-making processes, School A has strategically planned to address its priority action point by using clear objectives and targets. The school's self-evaluation, its development planning, and staff development are shared responsibilities of staff, who function as a collaborative professional learning organisation (Estyn, 2020). It is the objective of School A to work together with members of the local community in order to establish new after-school clubs. This collaboration will not only benefit the learners by providing them with additional opportunities for learning and growth, but it will also strengthen the school's ties within the community.
School A has allocated specific budgets for resources, training programs, and necessary upgrades to support the implementation of these after-school clubs. Research has shown that allocating specific budgets for resources and training programs can lead to more effective implementation of strategies and initiatives (Kaplan & Norton, 2001). The school should ensure that its staff receive adequate training in health and safety as well as child protection (Department for Education, 2023). By providing staff with proper training in health and safety and child protection, School A can create a safe and secure environment for learners participating in after-school clubs. This not only ensures compliance with regulations but also promotes the well-being of all individuals involved in the program.
The implementation of the after-school clubs and well-being initiatives is anticipated to result in a number of positive outcomes within school A, including higher engagement among learners and developing a strong sense of community throughout the school. Research has shown that well-implemented after-school programs can improve academic performance, increase school attendance, and enhance social skills among students (Durlak et al., 2010). While developing a sense of community within a school is important for creating a positive and supportive learning environment, it is also crucial for promoting overall student well-being and mental health (Cohen & Lotan, 2014). 
School A also aims to see a decrease in behavioural issues, an increase in learner attendance, and an overall improvement in learner well-being and mental health. Mahoney et al. (2005) study suggests that participation in after-school clubs can lead to improved behaviour and academic performance among learners, as well as increased social skills and mental well-being. Learners who are involved in after-school clubs tend to have better social skills and higher self-esteem compared to their peers who are not involved (Fredricks and Eccles, 2006). Durlak et al. (2010) also found that participation in after-school programs can also reduce the likelihood of engaging in risky behaviour and improve overall emotional and social well-being. These findings support the notion that School A's after-school club can have a multifaceted impact on learner development beyond just academic achievement. 
School A has set a timeline of one year to achieve their target, ensuring that progress is monitored and adjustments can be made as needed. By closely monitoring the progress of the after-school clubs and well-being initiatives, School A will be able to make any necessary adjustments to ensure that their goals are being met within the designated timeframe. Lambert (2003) suggests that setting shorter target timeframes can increase motivation and productivity, as individuals are more likely to stay focused and on track when working towards a specific deadline. However, longer target timeframes may allow for more comprehensive planning and implementation of strategies to achieve goals (Hargreaves and Hopkins, 2004). It is important for School A to strike a balance between short and long target timeframes in order to effectively achieve their objective. By incorporating both perspectives, School A can maximise motivation and productivity while also allowing for thorough planning and implementation. 
School A has implemented a color-coded traffic-light system to evaluate progress, with green indicating success, amber for areas needing improvement, and red for areas requiring immediate attention. By utilising this visual representation, School A can effectively identify areas that may need additional support or resources to stay on track towards achieving their goals. Progress will be evaluated multiple times each term as part of staff and school led meetings to ensure that adjustments can be made in a timely manner to meet the one-year target. It is important for School A to regularly review and update their SDP in accordance with the guidelines provided to ensure that they are meeting educational standards (Welsh Government, 2022). Regular monitoring and evaluation will help School A make informed decisions and adjustments to support student achievement and overall school improvement. 

Reflection and evaluation 
From my experience attending school A, I have personally witnessed the positive effects of after-school clubs on learners social skills and self-esteem throughout the school. I have seen how the clubs provide a safe and supportive environment for learners to explore their interests and develop important life skills and relationships. These clubs also offer opportunities for learners to collaborate with their peers, build teamwork skills, and enhance their overall academic performance. Additionally, the sense of belonging and camaraderie fostered in these clubs greatly contribute to a positive school culture and learner well-being within school A. 
During my time at school A, I attended staff meetings where teachers discussed the positive changes they had observed in learners who participate in after-school clubs, further highlighting the club's impact on overall learner well-being. In these meetings, teachers also noted improvements in learners' behaviour, motivation, and academic performance as a result of their involvement in after-school clubs. Additionally, parents have expressed their appreciation for the clubs and how they have noticed a positive difference in their child's confidence and social interactions. The success of these after-school clubs is evident in the holistic development of the learners, showcasing the importance of extracurricular activities in education (Lauver and Maynard, 2006).
School A has already seen the benefits of after-school clubs, and expanding this selection could lead to even greater engagement and growth among learners. However, the school does appear to be struggling to create community partnerships that can provide additional resources, support, and leadership for after-school clubs, which is a potential area for improvement. To achieve this, School A should continue to explore partnerships with local organisations or professionals to provide specialised clubs that align with the career interests or future aspirations of learners. By doing so, School A can offer a more diverse range of after-school clubs that cater to different interests and learning styles. This approach can also help foster stronger connections between the school and the community, creating a more supportive and enriching environment for all involved (Bryan, 2005)

Conclusion 
Through this assignment, I have found that school development plans are crucial in guiding schools towards achieving their goals and improving specific areas. These plans provide a clear pathway for school administrators, teachers, and staff to follow in order to ensure that all efforts are aligned with the overall mission and vision of the school to best ensure success. I have also learned the importance of providing opportunities for learners to pursue their interests outside of the traditional classroom setting in after-school clubs. I now understand how extracurricular activities can enhance learner engagement, motivation, and overall well-being, develop stronger connections between the school and the community, and also allow learners to explore their passions and potential career paths. 
In my future professional practice, I will strive to suggest and incorporate similar strategies into the schools where I work in order to create a more enriching and supportive learning environment. I also aim to take on leadership roles and responsibility for developing specific school improvement targets in collaboration with staff, learners, and community members to develop my professional practice. The teacher actively seeks opportunities to collaborate effectively with all partners in the learning process in order to improve professional effectiveness (Welsh Government, 2019). This collaborative approach will not only enhance my own skills and knowledge but also contribute to the overall success of the school community. By aligning my practices with professional teaching standards, I hope to continuously improve and adapt my teaching to best support school and learner development.
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