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[bookmark: _GoBack]Donaldson’s (2015) ‘Successful Futures’ emphasises students becoming ‘enterprising, creative contributors, ready to play a full part in life and work’. Throughout this essay, the Entrecomp Framework will be utilised to evaluate my own creativity and enterprise skills. Following this, it will be discussed how my pedagogy can develop the creative and enterprise skills of primary learners. 
Bohm (1998) stipulates creativity is impossible to define as various definitions are available. Reid and Petocz (2004) outline that in mathematics it is associated with problem-solving; whilst in business, it relates to entrepreneurship. This essay regards creativity in an educational context, so is related to ‘innovation’, as the World Conference on Higher Education defines creativity as an ‘innovative educational approach’ (Reid, Petocz, 2004, p. 51). In his guide to developing attributes of Cambridge learners, O’Sullivan (2018) notes, innovators have the ability to think of new ideas, look at things in original ways and create products of value. 
Ken Robinson defines the term as ‘the process of having original ideas that have value’(Magee, 2016). Creativity is different to imagination, which is the ‘ability to bring to mind things that are not present to your senses’. Robinson views creativity as putting your imagination to work, imagination without purpose is meaningless, but when put to work it can provide wonderful results (Magee, 2016). The definition of creativity I will be referring to throughout, was created by a fourteen year old student who states that it involves being ‘open minded and using your imagination to your advantage’ (NPFS, 2017, p.2)
European Commission (EC) (2018) identifies the 21st Century is changing rapidly, showing the necessity for everyone to utilise opportunities and ideas to shape the future. Currently in education, there is seemingly a gap between what is taught and what needs to be taught to equip students for the fast-paced change of our World. The current education system is failing to equip learners with the ability to solve real-life problems, resulting in students lacking real life skills (Educomics, 2019). World Economic Forum (WEF) (2016) outline sixteen important skills needed for 21st century citizens, one of which is creativity. To facilitate this change, individuals must have the capacity to innovate and create, to compete in the modern job-market. (Puccio, 2017). The ability to produce original ideas, flexibly adapt to different situations and to use imagination to solve complex problems is also crucial. WEF (2016) note that creativity has moved from the tenth-place ranking in 2015, and predict it will be ranked third in 2020. 
An ‘enterprising’ individual can be defined as being an innovative thinker who defines problems and identifies new opportunities. Enterprise is defined as ‘the generation and application of ideas, which are set within practical situations during a project or undertaking’ (QAA, 2018, p.7). Collingwood College (2020) notes enterprising individuals thrive on and initiate change. The term ‘enterprise’ combines the applications of innovations and creative ideas to practical situations (QAA, 2018). It is clear that creativity and enterprise go hand in hand and that creative and innovative skills are essential to turn an enterprising idea into a reality. According to the NPFS (2017, p.1) creativity, joint with an enterprising outlook can enable children to ‘learn, achieve and face challenges confidently throughout their lives’. 
It should be noted enterprise and entrepreneurship are not the same. An enterprising individual can apply innovations and creative ideas to practical solutions; while an entrepreneur can apply enterprising skills to build on opportunities (Jarman, 2019). Entrepreneurship is a subcategory of being enterprising, only an entrepreneur utilises enterprise skills to set up a business (Zatyka, 2013). Thus, implying that enterprising people have more than the ability to become an entrepreneur. Young (2014) discusses how enterprise provides people with positive outlooks and is a useful attribute for a person’s life. It is further mentioned that enterprise supports a vast number of professions and promotes professional skills such as ‘resilience, risk taking, creativity and innovation’ (Young, 2014, p.4). Enterprise education also promotes several skills which are valued in creativity, such as problem-solving and innovation skills. Amabile (1996) and Nystrom (1993) mention there is also a link between creativity and entrepreneurial skills. Those who possess creativity are more likely to become entrepreneurs (Ward, 2004).
When ensuring student’s creativity and enterprise skills are fostered in schools, it is crucial their teachers can use their own creativity to inspire others, as ‘young people’s creative abilities are most likely to be developed in an atmosphere in which the teacher’s creative abilities are properly engaged’ (N.A.C.C.C.E, 1999). How well creativity is implemented in classrooms, depends on the teacher’s own belief of the concept (Bereczki, 2019). Carney (2019) discusses the best creative and enterprising teachers do not simply teach ‘dry facts’, but how to make connections between knowledge. During this section, I aim to evaluate my creative and enterprise skills against the Entrecomp Framework (EC, 2016) to meet the needs of 21st century learners.
Entrecomp (EC, 2016) identifies the competencies needed for individuals to hold an ‘entrepreneurial mindset’. Although the Entrecomp Framework outlines how to make a person entrepreneurial, the focus within this essay is on creativity and enterprise skills. Knapper and Cropley (2000) place importance on evaluation as it promotes lifelong learning through further developing skills and procedures. Bottery (2004) outlines through evaluation, goals can be met. Through this section the goal is to identify and evaluate how to improve my creative and enterprising skills to benefit learners. It is clear that to equip students with important creative and enterprise skills, changes in teaching need to be made. Davis (2018) outlines that teaching is a creative profession and that through fostering teachers’ creativity, students can be encouraged too.
The Entrecomp Framework (2016) encompasses three areas; ‘Into action’, ‘Resources’ and ‘Ideas and Opportunities’. Each area contains competences, each of equal importance. From the fifteen competences, I have chosen to evaluate my creativity and enterprise skills against ‘Creativity’ and ‘Motivation and Perseverance’ since I believe they link to education and can help to identify the next steps to improve my pedagogy. The Entrecomp Framework (EC, 2016) indicates which level a person is regarding entrepreneurship, so it may be argued not all competencies are relevant to education. 
Firstly, I shall be assessing myself against ‘Creativity’, found in the ‘Ideas and Opportunities’ strand (EC, 2016). Creativity in Entrecomp concerns developing ‘creative and purposeful ideas’ (EC, 2016, p.15). Through evaluating my creative skills, this will help to identify areas of improvement so I can successfully teach for creativity in the classroom and develop creative teaching skills. Distinctions can be made between creative teaching and teaching for creativity. Cremin (2009) notes the former involves how teachers can make learning interesting for students by using imaginative approaches. The latter involves ‘teachers in identifying children’s creative strengths and fostering their creativity’ (Cremin, 2009, p.36). 
The first thread of Creativity I shall be evaluating my pedagogy against is ‘Be Open and Curious’ (EC, 2019, p.101). Curiosity implies a desire to learn and understand new concepts. Curious individuals are creative and due to their active mind, they tend to excel in creative professions (Sasson, 2019). It should be noted it is impossible to have knowledge on everything that exists, since things change so rapidly, so professionals need to be curious to consider alternative solutions to problems and to ask important questions (Molokhia, 2018). Through consideration, I feel I am a close fit to ‘Level 1’ as I can ‘show I am curious about new things’ (EC, 2016). Appendix 1 shows I conducted personal research into effective teaching strategies to improve my understanding of the Foundation Phase. Latumahina (2020) stipulates curiosity makes a person’s mind active, instead of passive. Fitzgibbon (2018) outlines curiosity and research which help a person to gain a deeper understanding of the world. In a TED Talk, Sheehy (2018) also discusses the importance of undertaking curiosity-driven research and mentions that Thompson, the discoverer of electrons, was strongly in favour of conducting research out of sheer curiosity to arrive at a deeper understanding of a topic. To extend my curiosity and skills regarding being ‘Open and Curious’, Level 2 requires I ‘explore new ways to make use of existing resources’ with ‘reduced support from others, some autonomy together with my peers’. However, it is apparent Functional Fixedness often prevents me from doing so. Duncker (1945) defined Functional Fixedness as ‘a mental block against using an object in a new way which is required to solve a problem’. To overcome my functional fixedness, it may be useful to rearrange my knowledge regarding concepts that I  am already familiar with. For example, sometimes when I am planning a lesson, I stick to what I know, even if there may be aspects I could improve. Dabscheck (2016) outlines that to combat functional fixedness, it is not necessary to reject conventional ideas, as they can be adapted. A metaphor used to describe this is ‘rearranging within the box’ (Dabscheck, 2016).
Although I have assessed my professional practice as a fit for Level 1 in the Entrecomp Framework, I feel as though some of my pedagogy fits with Level 3 ‘I can experiment with my skills and competences in situations that are new to me’. Appendix 2 shows an ARC evaluation I had written after a lesson where the students did not understand the way I was teaching number bonds to ten. To ensure the children understood the concept, I had to take a risk. Instead of using the example I had planned, I asked ten children to stand up and split them into groups making the number ten. Sponseller (2018) outlines to be a creative individual, it is crucial that you take risks or there are no rewards. As my pedagogy fits both Level 1 and 3, this suggests the Entrecomp Framework is difficult to progress through, as individuals may have skills within various different threads. The Framework appears to be more complex than it is portrayed, since progression for professionals is not straightforward.
The second strand I shall be assessing my skills against is ‘Develop ideas’. I feel my skills are a close fit to Level 2 as ‘alone and as part of a team, I can develop ideas that create value for others’ (EC, 2016). Appendix 3 presents a comment from my tutor on PTE, showing through attending planning meetings with staff members in the year two class, I became a part of the team. It shows I planned independently and shared resources with the classroom assistant, forming relationships with adults and children. Planning with the year two teachers showed I possess collaboration skills, as I could work together with professionals to complete a task or goal (Martinez-Moyano, 2006). My goal was to create valuable lessons for the students to undertake. Although I planned and created independently, through collaboration, creativity could be developed as ideas can be generated through methods like brainstorming (Osborn, 1963). Planning ideas independently allowed me to engage in ‘divergent thinking’ (Guilford, 1950) as I was able to explore various solutions. When sharing my ideas with staff, ‘convergent thinking’ (Guilford, 1950) was utilised as the most effective lesson could be identified and chosen as the ‘correct solution’ (Shrestha, 2017). Divergent and Convergent thinking will be elaborated on when discussing how to develop students’ creativity and enterprise skills.
Through evaluating my skills against the thread ‘Define problems’, I believe I am a close fit with Level 4 as I can ‘reshape open-ended problems to fit my skills’ (EC, 2018). Appendix 4 presents that on PTE I found that the teacher’s classroom management techniques did not work for me. Through framing and re-framing the problem, I was able to find a technique that suited my teaching style. Seelig (2013) notes that re-framing problems, using your imagination, it unlocks a vast ray of solutions to a problem. Wenngren et al. (2014) note the capability to reframe or to impose alternative views is an utterly important in problem-solving. I believe I did this through considering my skills, and also through trial and error. To progress to Level 5, in the ‘Advanced’ section (EC,2016), I need to ‘describe and explain different approaches to shaping open-ended problems and different problem-solving strategies’ (EC, 2016). To do this, I could explain different methods that I have discovered to less confident peers or teachers. Through explanation, this could help to further develop my knowledge of the concept even more since, according to Wolchover (2012) explanation helps with understanding. 
The fourth strand of the Entrecomp Framework is ‘Be innovative’. Godin (2014) places importance on innovation as it is highly valued in the 21st Century, relating to economy as a vehicle of change, and to society in relation to creativity. More specifically, relating to original ideas. Through evaluation, I feel I am in line with the criteria for ‘Level 1’ as I can ‘find examples of innovative products, services and solutions’ (EC, 2016). Throughout PTE, I realise often I was not innovative, as I feel most comfortable following a routine. However, to enhance some lessons I utilised the programme ‘j2e’ found in ‘Hwb’ to further develop the students’ understanding, as shown in appendix 5. At the time, I did not realise the programme ‘Hwb’ develops children’s innovation skills, as I did not fully understand what the term meant. A national mission for Wales is to develop innovative learners. To facilitate these learners, the teaching profession will be led by leaders who will ensure that ‘every teacher can improve through effective collaboration and innovation’ (WG, 2017, p. 11). To progress to ‘level 2’, I shall undertake research to ‘describe how some innovations have transformed society’ (EC, 2016). However, although I feel that describing innovations will enhance my knowledge regarding various innovations and how they effect society, I feel this will not improve my innovative skills in the classroom. To improve my innovation, after researching innovative techniques and ideas, I will collaborate with other professionals to exchange ideas and resources. According to Jandhyala (2017) this will also improve student engagement, as lessons can become more stimulating. 
Finally, through evaluating my creativity and enterprise skills against the last thread of Creativity ‘Design value’, I feel I fit the criteria for ‘Level 2’ as I can ‘improve existing products, services and processes so they better fit my needs or those of my peers and the community’ (EC, 2016). Appendix 6 presents whilst on PTE, I taught a lesson to pupils in year five on subordinating conjunctions. In the first lesson, the students were not engaged with the way I had taught the lesson, so in turn did not understand the concept. Bomia et al. (1997) discuss that student engagement is an indicator in successful classroom instruction and has a substantial effect on understanding. To improve my ‘existing product’, I redesigned how I would teach the topic, creating a song to keep the students engaged. To improve my skills and fit the ‘Level 3’ criteria of identifying ‘the basic functions that a prototype should have to illustrate the value of my idea’ (EC, 2016). 
On evaluation, I found it is difficult to view my overall level for creativity since I am at different stages depending on the thread. For example, I have placed myself as a ‘Level 4’ in the thread ‘Define problems’, yet a ‘Level 2’ in the thread ‘Develop ideas’, thus making it difficult to see my overall ‘stage’ for creativity as a whole.
Now my skills have been evaluated against the competency of creativity, I will be evaluating my enterprise and creativity skills against the competency of ‘Motivation and Perseverance’ (EC, 2018). The Cambridge Dictionary (2020) defines motivation as ‘enthusiasm for doing something’ and perseverance as ‘continued effort and determination’. This competence relates to being ‘determined to turn ideas into action and satisfy a need to achieve’ (EC, 2018, p.189). The BBC (2020) notes that an enterprising individual will ‘show initiative’ and ‘make things happen’, and that successful people, especially entrepreneurs have determination to overcome hurdles to reach their goal. After looking at the thread ‘Be Determined’, I consider myself to be at Level 3 as I can ‘set challenges to motivate myself’ (EC, 2018, p.189). Evidence of this is shown in appendix 7, as on PTE I critically evaluated my lessons with the class teacher to identify what I could do better in my next lesson. Through identifying what I needed to do next, furthered my competence in teaching, as I was aware of what I needed to do next to reach my goal. Bandura’s (1997) term of ‘self-efficacy’ which refers to a person’s belief in their capacity that they can reach their goals. According to Vials (2018), holding a positive mindset goes hand-in-hand with determination. It is important that in the face of adversity, a person must hold determination to keep progressing (Vials, 2018). I feel as though on PTE, I did not let a ‘bad’ lesson knock my confidence, instead I remained determined so that I could set myself goals to further progress. 
Overall, the Entrecomp Framework was useful whilst evaluating my level and through helping identify the next-steps I will need to undertake to improve my creativity and enterprise skills. However, there is a concern over the validity of self-assessments, according to Kaufman (2019). Ross (2006) expands on this, noting that self-evaluations are only valid if they lead to further understanding. Although some threads can be understood, a further disadvantage of the framework, in my opinion, is that some of the threads relate more to entrepreneurship, meaning that it was difficult to evaluate my creative and enterprise skills in an education context. However, this was to be expected due to the Entrecomp Framework (EC, 2018) being designed to help a person become ‘entrepreneurial’. It should be noted that there are other frameworks available to assess creativity. Before evaluation, I did not view myself as being creative. However, I now see differently. Teaching is a creative profession, but many teachers do not view themselves as being creative (Jeffries, 2018). To raise teacher’s confidence regarding creativity and enterprise skills, more teachers should be encouraged to complete evaluations against frameworks such as Entrecomp (EC, 2016). 
As discussed, the 21st century is changing rapidly, placing importance on creativity. Throughout this section, I shall discuss how the creative and enterprise skills of learners can be developed through my pedagogy. For a while, many argued that creativity cannot be taught, as it is a natural process. Best (1982) revealed that many believed that creative individuals do not learn to be creative, and that this view was held by many educators. A more recent study contends that the skill is difficult to learn since it is vast and often creativity is reduced to problem-solving in schools, but it is much wider than this (Nelson, 2018). However, Colagrossi (2018) believes that creativity manifests when someone has mastered a skill or behaviour and can invent possible solutions that did not exist originally. He expands by stating that ‘a creative mindset can be taught, but not from sitting in a lecture hall or taking a standardised test’ (Colagrossi, 2018). This suggests creativity cannot be taught directly, but that you can teach students how to utilise skills and hold creative mindsets. Mumaw (2014) claims that creativity is a skill that can be taught and can be developed. 
Creativity is a resourceful way of solving problems (Vanlint, (2017). The notion that creativity plays an important role in problem-solving stems from Dewey (1910) who held the view that creativity helps to unravel the cognitive processes which lead to creating solutions to problems. Runco (1994) discusses how creativity can promote problem-solving through generating new ideas. 
Some argue that schools are not the best place to foster children’s creativity. Robinson (2006) asks the question ‘do schools kill creativity?’ and states that ‘we don’t grow into creativity; we grow out of it. Or rather, we get educated out of it’. Creativity is available to everyone, but is more prevalent in young people (Sternberg, Williams, 1996). In his TED Talk discussing research of creativity in children and adults collected from 1,600 children, Land and Jarman (1968) found that children become less creative over time by conducting a longitudinal study where children took a creativity test that was devised for NASA engineers and scientists. The findings showed that the proportion of those who scored ‘Genius Level’ are as follows: 98% at age 5, 30% at age 10 and 12% at age 15 (Land, Jarman, 1968). Synopsising the study, it is concluded that non-creative behaviour is learned. 
The NFER (2004, p.6) note that most theories of child development view young children as ‘highly creative, with a natural tendency to fantasise, experiment and explore their environment’. However, this is not necessarily carried on to adulthood. On PTE, it was observed that often children who lack concentration are labelled as being ‘troublesome’. However, it was found that children who lack concentration are often the most creative individuals. Instead of curious children in a negative light, teachers should praise children who provide unexpected answers to promote creativity and enterprise skills. Burnage (2018) mentions that in classrooms, children who raise unexpected questions or ideas should be supported, as challenging conventions and critical thinking is important in our modern world. 
Today, students are often focused on producing correct answers as schools place priority on competition and awards (Alber, 2009), who questions whether children are learning at all. Weimer (2016) presents the fact that many students are afraid of making mistakes in classrooms, raising the question whether teachers are afraid of letting children make necessary mistakes to learn from them. To encourage creativity in schools, a safe environment is needed where children are comfortable taking risks (Davis, 2018). Donaldson (2015, p.29) supports by stating that ‘enterprising, creative contributors’ should ‘take measured risks.’ Loughborough University (2020) outline that to be innovative and enterprising, learners must learn from mistakes and see them as opportunities to grow. Dweck (2006) discusses two mindsets that shape the direction of a person’s life; growth mindsets and fixed mindsets. A ‘fixed mindset’ assumes that a person’s character, intelligence and creative ability cannot be changed, and that success is directly related to intelligence (Popova, 2014). A person with a ‘growth mindset’ can ‘embrace challenges, persist in the face of setbacks, learn from criticism and find lessons and inspiration in the success of others’ (Popova, 2014). 
There is emphasis on reproducing facts in current education (Costa, Kallick, 2008). However, through their Habits of Mind, Costa and Kallick place importance on how children produce knowledge, rather than merely reproducing it. Von Oech (1983) also believed that ‘knowledge is the stuff from which new ideas are made. Thus, the real key to being creative lies in what you do with your knowledge’. Habits of Mind are performed when answers to a question are not immediately known, providing learners with skills such as reasoning, insightfulness and creativity. Effective thinkers and top performers have characteristics that are sought after in the job market (Sternberg, 1984). Heick (2019) discusses ways that Habits of Mind can be incorporated in primary classrooms. As mentioned, taking risks are important in education. One Habit of Mind is to ‘take responsible risks’, Heick (2019) notes to incorporate this in schools, it is important for there to be an environment where failure is analysed, and not frowned upon. A further Habit of Mind is ‘thinking flexibly’ (Costa, Kallick, 2008), activities can be undertaken such as ‘RAFT assignments (role, audience, format, topic)’ in the classroom, to help children to see things in other viewpoints, rather than their own. This viewpoint is similar to de Bono’s (2016a) parallel thinking. 
Traditionally, if people disagree, they try to prove each other wrong. However, parallel thinking considers both views. No matter how contradictory, they are put down in parallel (de Bono, 2016). De Bono (2016a) describes parallel thinking by discussing a country house. He explains the term by mentioning that four people are standing at either side of the house.  Each person is arguing that they are seeing the correct view of the house, but then, using parallel thinking, each person walks around the house to see it from another point of view. De Bono created a parallel thinking system to creativity known as ‘Six Thinking Hats’. This process separates thinking into six different roles, each represented by a hat symbolised by different colours. This approach helps to redirect thoughts. 
Lateral thinking can also be encouraged in schools to promote creative and enterprising thinking. Lateral thinking is ‘a set of processes that provides a deliberate, systematic way of thinking creatively that results in innovative thinking in a repeatable manner’ (de Bono, 2016b). Ideas obtained through this type of thinking are done so through logic. By teaching thinking skills to children, they are taught to learn for themselves, rather than to pass an exam. Children need to be thinkers, not just learners. (Perry, 2018). To utilise thinking skills for enterprising and creative advancement, lateral thinking can help ‘to get away from predictable, expected ways of thinking about problems using techniques that help people approach problems in very different ways’ (Reynolds, 2008). Theorists, such as McGuiness (2009) argue that lateral thinking, because of de Bono, is now acknowledged universally as being essential for creativity. However, this is disputed by creativity expert Weisberg (1993) who argues against this. 
To foster creativity and enterprise skills, divergent and convergent thinking can be utilised. Awareness of divergent thinking is found in theories as early as the 19th Century, e.g. by Binet and Simon (1905). It was Guilford (1950) who made the link between this type of thinking and creative potential. CEF (2020) notes the secret to creating new ideas is to separate divergent thinking from convergent thinking. Divergent thinking constitutes ‘imagining new ideas, original ones which are different than what has come before’, whilst convergent thinking is a process where someone ‘judges ideas, criticises them, refines them, combines them and improves them’ (Skillicorn, 2016). Divergent thinking allows a person to generate many ideas beyond expectations and is often associated with lateral thinking and creativity, whilst convergent thinking requires specific solutions to a problem (Goodman, 2018). 
Divergent thinking is not the same as creative thinking (Runco, Acar, 2012). Though creativity is not merely about producing original ideas, originality is a necessary part of creativity. The importance on original outcomes in creativity was placed by Kant in the 18th Century, in his words a person who has the ability to become a creative genius can produce work of ‘exemplary originality’ through imagination (Kaufman, 2014). The use of the word ‘exemplary’ implies that originality of thought itself is not merely enough, and that the quality of idea is important too. The NFER (2004) note that it is important to consider what constitutes as ‘originality’ for a young child, since only a child prodigy would be able to produce an original idea that would benefit society.
Kaufman (2012) notes the best levels of creativity require both divergent and convergent thinking. The Geneplore model (Finke, 1996) shows that creativity involves a process where ideas are generated and then the ideas which have the most potential are implemented. Kaufman (2012) coins that the ‘generation stage involves divergent thinking, whereas the exploration involves convergent thinking’. It is further mentioned that effective creativity requires generation which can be done through divergent thinking, and exploration, through convergent thinking (Cropley, 2005). Creative production does not derive from divergent thinking alone, but from convergent thinking as well (Rickards, 1993; Brophy, 1998). Although, it can be argued that convergent thinking alongside divergent thinking can promote creative production. Divergent thinking independently can be criticised as in some situations, such as standardised tests, a correct solution will need to be found. However, when used with convergent thinking this can be done (Shrestha, 2017).
Spencer (2019) discusses that one method of stimulating divergent thinking in classrooms is to ‘embrace creative constraint’. Although children can undertake divergent thinking exercises, it can be helpful to integrate divergent thinking into problem-based learning (PBL) (Spencer, 2019). Divergent thinking flourishes when faced with restrictions (Khatri, Dutta, 2018), which is the predominant notion of creative constraint. When given limited resources, students can think of alternative ways in which to use them. Oppong (2017) supports limiting resources to inspire creative and enterprising thinking, mentioning that successful people can ‘think outside the box’ when faced with constraints and allows them to act resourcefully. Hernandez (2016) provides an example from a school where students were provided with limited resources of pens, paint and paper. She notes through the open-ended activity, a child responded by drawing a rainbow each time the task was carried out, she was limiting her assignment to something she knew. Regarding creative expression, skilfully applied constraints can be helpful as many children found it difficult when the task was too open-ended.
Originally created by Osborn (1963) and developed by Eberle (1972) is the acronym ‘SCAMPER’, which offers a controlled way of allowing a person to think outside of the box. SCAMPER is usually adopted in schools by cooperative learning, which is defined by Ross and Smyth (1995) as being containing higher order thinking skills as well as being intellectually demanding, creative and open-ended. An original product can be enhanced using SCAMPER, which stands for substitute, combine, adapt, modify/magnify, put to another use, eliminate and rearrange. Through using imagination, children can create original stories and think far into the future (Eberle, 1996). In schools, classic stories like Goldilocks and the three bears can be altered using SCAMPER, to enhance children’s imagination skills. For example, the children can substitute the characters of the three bears for tigers, they could magnify or minify characters such as Goldilocks and discuss how different the story would be if she was a giant. Brookhart (2013) notes that assignments where students are required to produce new or rearrange existing ideas, are likely to develop creative and enterprising skills. Sadly, schools often do not encourage new ideas and allow children to use their imagination. This type of environment is essential in regard to creativity (Writing, 2017).
An important question remains on how creativity can be assessed in schools. Lucas (2019) discusses that PISA is introducing a creative thinking test which will be implemented in 2021. Lucas continues that most schools are confident in testing subjects such as mathematics and reading, however this confidence is non-existent regarding creativity. Historically, many argued that creativity could not be assessed. However, Khatena (1982) argued that this was a myth, and pointed towards scientific assessments, created by Torrance (1966) and Guilford (1950).
Torrance (1966), alongside his colleagues, developed an assessment known as the Torrance Test of Creative Thinking (TTCT). The test accounts for qualities that a creative individual should possess, for example, originality, elaboration, fluency and flexibility. The TTCT is the most well-known and used tests of creativity (Baer, 1993; Kim, 2006) and includes figural and verbal tests. Guilford’s (1950) concept of divergent thinking has already been discussed as the ability to produce original outcomes and to identify many solutions to a problem. However, Guilford (1967) believed that creative thinkers were at a disadvantage when it came to standard intelligence tests, which do not value divergent thinking but the complete opposite. 
A more recent rubric of assessing creativity is provided by Brookhart (2013), which describes four levels of creativity: very creative, creative, ordinary/routine and imitative. Children are assessed in the four areas of: ‘Variety of ideas and contexts, variety of sources, combining ideas and communicating something new’ (Brookhart, 2013). For example, regarding the area ‘variety of ideas and contexts’, if a student was able to ‘create ideas that represent a startling variety of important concepts from different contexts or disciplines, they would be labelled as ‘highly creative’. 
Stahl (2018) claims that creativity can reduce stress, anxiety and mental health issues. However, it could be argued that by assessing creativity, students may feel pressured to perform well. The Guardian (2018) outlines that the wellbeing of students is jeopardised for the sake of tests and assessments, causing students to feel anxious. However, could this not be said for creativity and enterprise skills. If children are aware that they are being assessed, this may put unnecessary pressure. 
Concluding, the importance of learners obtaining enterprise and creativity skills is evident in the 21st Century. The importance of creativity in the job sector is evident, with the WEF (2016) claiming that it was the 10th most sought after skill in 2015 and predicting that it will be the third in 2020. With the skills required in the 21st Century rapidly changing, it is evident that there is a gap between what children are currently taught in schools and what needs to be taught. To ensure that creativity and enterprise skills are developed in schools, numerous techniques can be promoted such as Guilford’s (1950) technique of divergent and convergent thinking, Bob Eberle’s (1972) technique of SCAMPER and de Bono’s (2016) thinking hats. Through evaluating my creative and enterprise skills utilising the Entrecomp Framework (EC, 2016), I was able to identify how to improve my pedagogy to fit the needs of 21st Century learners. The importance of teacher’s creativity skills is emphasised by the N.A.C.C.C.E (1999). 
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to be prepared and organised is very good and her lessons and resources are ready in advance. Caitiin displays good professional values and quickly identified the vulnerable
children in the class. She has good patience and empathy, showing a good understanding of the needs and well-being of the children within her care. Caitlin is eager and keen
to do well, and accepted advice from mentors and tutors. Caitlin always followed the advice given, and put it into action to work towards her targets for improvements. She is

able to reflect honestly.

Professional Learning

Caitlin has worked hard to develop her understanding of the Foundation Phase and has conducted personal research into effective teaching strategies. She has planned
focused activities for herseff, the TA, and encouraged the pupils to plan the enhance activities through E.P.LC (everyone planning in class). Caitiin prepares and uses imaginative
and engaging introductions in order to enhance the enjoyment of the learners and gives clear expectations. Caitiin is following the school policy and is beginning to mark and
assess the pupils work during the lesson in order to check understanding of the pupil knowledge, and encourage the pupils to correct any errors s they work. Catlin is
developing her knowledge of apps that are available on the i-pad and is beginning to use them to further engage learers. Caitiin is continuing to work hard to ensure LNF

coverage in her lessons.

Leadership

Innovation
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PEDAGOGY - Influencing Learners (building positive learner disposition)

Caitlin evaluates her lessons with the class teacher, her discussion is honest and critical of what she thinks went well and what she would improve for next
time. Caitlin makes sure that her marking is in line with the school policy regarding marking and she ensures that she keeps her marking up to date. Caitlin
uses AFL strategies in her lessons, particularly to assess children's understanding during the plenary and has researched effective teaching strategies. She

plans and shares the success criteria with the pupils, however involving the pupils in setting their own success criteria is an area that she will need to
develop.

Collaboration & Reflection

Caitlin has become part of the Year 2 team; she has attended all of the planning meetings and has planned and made resources for the class which she has

hen shared with the other Year 2 teachers. Caitlin has built excellent relationships with the children and members of staff throughout her practice. She

Junderstands the importance of having a TA in the classroom and has planned activities with clear instructions and expectations. S (LR o ]
independence in most aspects of her teaching, but at times requires a little bit of support with her feed forward questions, to enable the children to further
develop their knowledge and understanding. Her understanding for the need to be prepared and organised is very good and her lessons and resources are
ready in advance. Caitlin displays good professional values and quickly identified the vulnerable children in the class. She has good patience and empathy,
showing a good understanding of the needs and well-being of the children within her care. Caitlin is eager and keen to do well, and accepted advice from

mentors and tutors. Caitlin always followed the advice given, and put it into action to work towards her targets for improvements. She is able to reflect
honestly.
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Trainee Name: Caitlin Smith

Mentor Name:

Week 1 2 3 4 5 6 7 8 9 10 (circleas appropriate)
Current personal training target/s:

Toensure that my success criteria is clear to the children.

Toensure that | use incidental Welsh in all lessons.

What progress have you made against your personal training targets during the past week?

I have made sufficient progress against my targets this week as the children were aware of the success
criteria each lesson, | developed a strategy for behaviour management that suited me and | used incidental
Welsh that the children understood in all of my lessons.

How do you know? (Provide a summary of your achievements)
In regard to informing the children of the success criteria, | discussed with the children on the carpet what the
was and asked questions on whether they understood what was expected of them. I also provided
the children with sheets on their tables on how to reach it.
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Critical incident (focus): Subordinating Conjunctions — Lesson 2

Profiad / Experience

Teimladau/
Feelings

ynghylch y profiad?
“What are your feelings

Beth yw eich teimladau

| was pleased with today’s lesson as the children finally understood the
‘AAAWWUBBIS’ (subordinating conjunctions). Yesterday was disappointing
as the children did not seem to understand the way | was teaching the
concept. After creating the AAAWWUBBIS song last night, the children were

Allweh chi restru’r
agweddau ar y profiad
dysqu a aeth yn dda?
“Can you list the
aspects of the learning
experience that went

regarding the much more engaged and remembered each conjunction.
experience?”

Cofio a Deall/ Aspects of the learning experience that went well are as follows:
Remember and

Understand « To use of the song in the introduction captured the children’s

attention, ensuring engagement.

« Through memorizing the song as a class, we could complete some
practice questions together before the independent task.
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hly effective practice)

PEDAGOGY- Refining teaching (towards sust:
Caitlin is beginning to develop understanding of the range of differentiation that can be required in her lessons. Her learing objectives and success criteria
are child friendly and she makes sure that these are shared with the children both at the beginning and throughout the lesson. Caitiin is able to plan
independently but at times requires encouragement as she is very critical of herself. With support Caitlin is beginning to write effective feed forward
comments and identify the pupils next steps of learning. Caitlin has participated in and encouraged the pupils to plan the enhance activities through E.P.L.C.

PEDAGOGY - Influencing Learners (building positive learner disposition)

Caitlin evaluates her lessons with the class teacher, her discussion is honest and critical of what she thinks went well and what she would improve for next

1111 Caitlin makes sure that her marking is in line with the school policy regarding marking, and she ensures that she keeps her marking up to date. Caitlin

uses AFL strategies in her lessons, particularly to assess children's understanding during the plenary and has researched effective teaching strategies. She

plans and shares the success criteria with the pupils, however involving the pupils in setting their own success criteria is an area that she will need to

develop.

Caitlin has become part of the Year 2 team; she has attended all of the planning meetings and has planned and made resources for the class which she has

then shared with the other Year 2 teachers. Caitlin has built excellent relationships with the children and members of staff throughout her practice. She





