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Storytelling and conversation broadens children’s vocabulary, a wide range of vocabulary determines children’s confidence in reading (Department for Education, 2016).    In pregnancy a baby in the womb, by the end of the second trimester, can hear its mother’s voice.    A baby can hear a variety of sounds whilst in the womb, mother’s heartbeat, breathing and blood travelling around the veins.  In addition to this the baby is also able to hear muffled noise from the outside world (Bhamani, 2017).   When the baby is born, at the stages of 0-3 months that baby will recognise the parents voice and cry to communicate their needs.  This progresses from 3-6 months when the baby starts to babble, laugh and listen by watching people’s facial expressions.  Around 12 months the child will start to say their first words such as ‘mamma’ and ‘dadda’ and find enjoyment from rhymes and action songs.   Usually by the age of 2 years children can communicate up to 50 words used in their vocabulary also putting two or three words together to complete a simple sentence.   When sharing a story with an adult the child may start to ask, “What's that?” and point to the pictures in the book.   This in turn helps strengthen and grow their vocabulary (Welsh Government, 2015).   
According to Korpilahti (2016), some children may not reach 50 words in their vocabulary by the age of 24 months, showing a language delay.   Korpilahti, explains that children who show a language delay are a diverse group, therefore making it a difficult task to predict the course of the language development.    A study by Reilly et al. (2007) identified that 20% of children resulted in having a language delay, showing that genetics and neurobiological factors seem to be strong reasonings, along with the impact of environmental factors such as the number of siblings, income of the family and the mother’s educational level.   A child’s home literacy environment has a great impact on literacy development, especially when opportunities for shared stories and reading between children and parents are limited or worse still non-existent (Marjanovic-Umek 2012).  Making a practitioner's role even more important by providing plenty of opportunities to share a story at setting.  
Piaget’s theory of children’s language and communication development.  It begins by children discovering the process of reading and language acquisition, firstly by collecting sensory and motor information about the way things feel, smell, taste and look and how they handle objects.   Between the ages of two and seven comes what Piaget calls the ‘preoperational stage’ of a child's life, where they are beginning to understand past and future.    For children to grasp this Piaget points out that repetition is needed and reading the same story over again will help to learn this (Freidman, 2019).    
There are many benefits of storytelling.   Stories are an ageless worldwide way of thinking and are the basis of basic literacy development in young children.  Stories are made up of all varied languages rhythms and patterns including alliteration and rhymes which can help children to remember the language they are hearing (Whitehead, 2009).     Over time, storytelling has developed further to keep up with the digital age we live in.   Digital literacy has become a huge part in the growth of young children's language development as it offers a diverse way of learning, including interactive functions allowing children to physically take part in the story, offering a new and exciting approach to language acquisition (Erstad, 2019). 
Both stories were approached in a slightly different ways whilst offering some similarities.   Various props, soft toys and real-life items were used both videos.  Props allow the children to visually relate to the characters and items in the pictures.  By providing these props the children can touch them and use them to retell the story themselves and to friends whilst also helping to build a sense of connection and familiarity with the characters in the stories.     Mujahidah (2021) supports the use of props by referring to the use of hand puppets and other props, as a more interesting way to tell a story.   Mujahidah continues to state that it can support children’s interest to listen and pay attention to the storyteller, increasing their repetitive language skills, whilst encouraging them to retell the story independently.    During the traditional story, authentic real-life resources were used to capture the children’s interest and allow them to engage with all their senses, helping them to make a connection to the real world and teach them to nurture the items in their everyday lives, whilst also making that important object reference as a tool to supporting language and communication.   Real resources can also support children with object referencing, especially if they have a communication problem or an additional learning need (NHS, Southwest Yorkshire, 2020). 
The two stories were filmed in very different environments.   The traditional story was filmed in an outdoor pumpkin patch, allowing space and providing a holistic and fun environment for the children, whilst also setting the scene of book.       In comparison, the digital story approach was slightly different in its environment.   It was filmed in cosy story area of a nursery setting, with use of lamps and cushions providing a comforting, homely feel to the video.     The environment can be an important part of supporting a child’s learning.   Strong-Wilson (2007) refers to the Reggio Emilia approach, an approach founded in Italy after the Second World War, based around a holistic ethos and pedagogy.      It is often thought that education is the responsibility of solely the parents and teacher.   Ultimately this is not the case according to the Reggio Emilia Approach, who identify the environment as the ‘third teacher’ between a child, teacher and parent.   

From observing and reflecting on both traditional storytelling and digital, both offer benefits to young children in developing their language, communication and literacy.  Peck (1989) supports traditional storytelling, thus explaining how this promotes oracy and written comprehension in children by using repetition of language.    Peck mentions that when an adult is reading a story to a child, the child will develop critical listening skills, likewise when young children are telling the story, this will encourage oral and written aspects of learning, allowing children to experience storytelling from different perspectives.   
Verhoevena (2020), explains that even though there is a world-wide presumption that digital media can support the development of early literacy in children, several independent studies carried out on the effects of digital-supported interventions in early literacy is very little.   However, Verhoevena reiterates that in a recent study, it concluded that interaction with digital storybooks could not only assist children to learn that the text holds a meaning, but that it may also promote phonological understanding and literacy skills.  
Both stories support the use of repetition and rhyme. This in turn will help support phonological awareness, reading skills and learning.     Studies have found out that music and rhyme is associated with the advancements of children’s reading skills (Moritz, 2012).  Harper (2011) supports these studies’ findings, declaring that research suggests children who are introduced to nursery rhymes from an early age and on regular basis, will therefore enhance their phonological awareness and sensitivity to rhyme, ultimately provoking the development of phonemic skills.   
Facial expressions and showing different emotions are a major part of being a great storyteller.    In both stories the storyteller uses expressions of sadness, excitement, wonder and curiosity also using different tones whilst reading which captured the children’s imaginations and keep them engrossed in the story.      A study carried out in a Swedish school, analysed various was carried out on various recordings made of children sharing a story with a teacher.    The results found that when the teacher used different facial expressions for the different emotions in the story and used a varied tone of voice, engaged the children more than those who did not.    Alongside this, the study found that when a storyteller allows a pause during the story it invites the children to partake in conversations regarding the book and ask questions (Cekaite, 2018).    
There are many differences between digital storytelling and the traditional way.  A key element of difference is that digital stories are supported by a combination of digital media such as graphics, animation, recorded voice narration, videos and music.    This method of storytelling offers children with opportunities to support and develop all types of literacy that will be required living in the 21st century (Byrne 2018).   To support the ever-increasing digital age The New Curriculum for Wales supports a new Digital Competence Framework which has been developed to support children to become conscientious digital citizens, positively contributing and critically evaluating their place in the digital world around them.  Thus, allowing them to encounter both positive and negative aspects of becoming a digital citizen, being independent consumers and producers developing strategies and tools to aid them to do so (Welsh Government, 2022).
During the digital story, voices and sounds add an interactive and fun element when pressed whilst supporting digital literacy skills.  It is well known that children like to be hands on when learning and by allowing them to interact with the story, gives them a sense of independence and builds confidence and supports their literacy skills.  Piaget supported the theory of hands-on learning using the concept of cognitive learning in certain stages of development.  Although there are many benefits to Piaget’s theory, Vygotsky believes the role of the more knowledgeable other helps to support children in developing further their literacy and language, Vygotsky’s method of learning has had a remarkable influence on programs for early years literacy worldwide.  (Blake 2008).   
Technology offers new learning experiences through a variety of digital media, such as video calling, ebooks and apps.   These all offer support in early communication, literacy and language in early years (National Literacy Trust, 2017).  Although this is the case there is slight controversy over children being overly exposed to technology regardless of being used as a learning aid.    Canadian Paediatric Society (2017) carried out a survey in 2016 on a group of Canadian parents and found that the parents sought advice in four areas of their children’s screen time, one being the duration.   How much screen time is too much?.   Answering this question, The World Health Organisation (2019) states that children between 1 years and 3 years should have no more than one hour of screen time on a digital device a day but storytelling and reading with a caregiver is encouraged.  
The National Literacy Trust (2017), firmly advise that, technology, in the same way as a book, should be used as an implement for young children’s development and play.  This should not be a replacement for adult interaction.  Supporting the importance of adult interaction, the Canadian Paediatric Society (CPS) (2017) expresses that although early evidence of interactive apps and e-books assist children in learning to read supporting with early literacy, phonics and word recognition with overlooking adults.   Children in early years learn better from in the moment, direct and spirited interactions with loving adults. 
To conclude, it is found that whether reading a traditional story or embarking on the digital story world, both support children through their language, literacy and communication journey.  These methods are both very affective but different in their approach.  Ultimately it is evident that with the inclusion of nurturing and spirited interactions of adults and caregivers, children are sure to have a fuller, richer, journey developing their language and literacy through this digital age we live in.      
In future practice I will continue to embrace the beauty of a traditional story book to the children in my care including fun, excitement, emotion whilst feeding their imagination.  On reflection of the digital story, I believe I felt a little out of my comfort zone and will continue to read more digital stories as a practitioner, to help me feel more at ease when telling a digital story whilst enhancing the children's digital competency by including the children in the creation of future stories.


	
	
	



