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[bookmark: _Toc71724819]Introduction (Abstract) 

A curriculum matters; it is the foundation for a stable school structure, the mortar that keeps the bricks together or the filling for a satisfying sandwich. Fundamentally it provides the knowledge, concepts and ideas essential for every learner. The purpose for this paper is to give an overview of curriculum matters which have once again come in to a sharp focus after a period of time where the importance of the curriculum was usurped by a focus on thematic and collaborative work. Subsequently, it is intended that the reader should gain a better understanding of how a curriculum is planned, structured and enacted in my school set alongside new initiatives for the upcoming Welsh curriculum review. 

This portfolio will focus on 5 key areas which need (or have needed) attention within my particular institution. Each proposal represents either a current or proposed initiative. Element 1 will reflect on the literature that underpins curriculum development and provide a rationale for change. Element 2 will reflect on an exciting development in my establishment which will not only change the size and nature of my school, but equally importantly, the curriculum design which will be enacted as a result. Elements 3, 4 and 5 reflect on initiatives either currently in action (3 and 4) or perennial actions which are necessary for curriculum excellence in our school (element 5). These actions will consider the principles of curriculum design, change management, the hidden curriculum and the need for citizen participation. Factors that promote the successful implementation and management of the above are also considered and address some of the pitfalls and challenges that this portfolio vision will face. These will be supported and validated through the use of strategic planning tools such as SWOT (strengths, weaknesses, opportunities and threats) and PEST (political, economic, social and technological) analyses. Finally, some recommendations for future curriculum improvement in my school will be proposed.  

.  





[bookmark: _Toc71724820][bookmark: _Hlk72932063]Element 1: What is a curriculum and why is it important? 
A Review of the Literature

In order to adopt a clear focus on the question of what actually constitutes a curriculum it is often useful in my opinion to search for the etymological origin of the terminology, in the case of the word curriculum, it originates from the Latin for a ‘course’ or a ‘track’ which one must follow (Van den Akker J, 2004, P. 2). If this was related to the context of education it makes perfect sense to apply it to what we would interpret as the modern-day incarnation of what we now consider a curriculum represents. Professor Dylan Wiliam states that “the word curriculum has no generally agreed meaning” but that one accepted definition of the term is that it represents the educational experiences planned for learners in educational institutions (Wiliam, 2013, P. 9). A coherent curriculum should work on a national, school and classroom level if it aims to be successful.
Before the introduction of a National Curriculum in England, Wales and Northern Ireland following the Education Reform Act (1988), local authorities or schools decided their own school curricula. So as to reduce the variability of quality across the nation the UK government decided to adopt a uniform approach and standardise what was taught via a system of attainment targets, programmes of study and standardised assessments (Myatt, 2018, P. 3). The establishment of this entitlement curriculum marked an important shift in control, away from the school towards the government. Despite some revisions to this overcrowded curriculum enacted by David Cameron’s coalition government, this curriculum still remains in place in England today. Since devolution took place in Wales in 1998 and the Welsh Government steadily increased its law-making powers it now has the opportunity to chart a new, bespoke curriculum which can define our nation and allow us the opportunity to educate our population in the manner that we see fit.
The Curriculum for Wales is set for enactment in 2022 and most schools are working towards the goal of rollout of the new elements of our own national model. I will expand upon this very important development and how it might look in my context later in element 2 and illustrate that despite flaws in the rollout we do have a moral responsibility to make it work through ensuring cohesion between the Four Purposes and Six Areas of Learning and Experience. But why do we need a new curriculum and what is its purpose?
In my opinion there are many reasons why a curriculum is so important and serves such a vital purpose, some of which I feel are the most relevant are listed below;
1. Teaching and learning
2. Character building
3. Societal improvement or betterment
4. Passing on knowledge
5. Reduction of inequality
6. Control of behaviour 
7. Autonomy or self sufficiency
8. Preparation for life
9. Social change
10. Preparation of today’s workforce
11. Preparing for citizenship
12. Cultural transmission of values

Regardless of one’s background or ability, every pupil has the right to an education which is well taught, well-resourced and equitably funded. A good, well-structured curriculum can allow this to happen if planned and delivered effectively. This is a question of politics and economics as Myatt (2018) points out in her excellent book ‘The Curriculum, Gallimaufry to coherence’. She alludes to the more philosophical nature of a curriculum and questions its importance at the heart of education. As part of his campaign for schools’ led vision for education, Wiliam (2013) broadly categorises the reasons for educating learners in to four broad areas;
· Personal empowerment
· Cultural transmission
· Preparation for citizenship
· Preparation for work
All four of these categories are clearly important, have a transferable synergy and interact with one another on many levels. If I were to place the categories in to an order that best suited my own beliefs and educational context then it would look like the following.

My Curriculum Priority  

I believe that a school environment should allow an individual to flourish and learn in a context that allows them to make the best of the skills and characteristics at their disposal, hence my emphasis on personal empowerment. I believe that a school’s next aim is to create citizens that are ethically responsible and good members of the community. In this respect, I am very much in agreement with Durkheim (1925) who drew attention to the role of education in making children into good members of society and passing on appropriate norms and values. Whilst I accept that preparing learners for employment and work is hugely important I do genuinely believe that our job as educators is to form well rounded citizens who are subsequently able to explore alternative avenues for employment. My own views largely echo that of my school’s curriculum policy where it is noted that:

We provide a curriculum which is balanced and broadly based. The curriculum includes timetabled activities and extracurricular experiences and activities which promote the spiritual, moral, cultural, mental and physical development of all its learners and prepares them for the opportunities, responsibilities and experiences of adult life. (Appendix A) (Curriculum Policy).

This links closely to the school’s motto of Education, Inspiration and Opportunities for Life. This philosophy underpins the whole ethos of the school where academic excellence is an aspirational goal, but not taken for granted. Learners are offered a wide range of courses and qualifications which suit all abilities and needs and where curriculum modifications are regularly made to suit learners of Additional Learning Needs (ALN). In element 3 I will emphasise how the school’s 3-year GCSE programme allows learners to specialise and go ‘deep’ in subject areas preparing them for further studies, whilst in element 4 I will outline how this was achieved. Finally, in element 5 I will focus in on the school’s hidden curriculum where student voice forms an integral part of the identity and sophistication of our learners. All of these elements help to demonstrate the importance and reach of disparate elements of a curriculum and how they generate the atmosphere and feeling of any educational establishment. 
Curriculum design models
One of the best-known curriculum models is the Tyler Model introduced in 1949 by Ralph Tyler in his classic book ‘Basic Principles of Curriculum and Instruction’ in which he asked 4 fundamental questions centred on what educational purposes and experiences a school should enact and how they should be organised and measured (1949, P. 1). Tyler also explains that curriculum planning is a continuous, cyclical process, an instrument of education that needs to be fine-tuned. Subsequent models by the likes of Hilda Taba in her book ‘Curriculum Development: Theory and Practice’ (1962, PP. 347-378) proposed a seven-step model in which she advances the need to select, organise and evaluate the objectives and experiences of a successful curriculum. These straightforward recommendations have stood the test of time and are sound and effective tools for educators working to create a curriculum that integrates national objectives with their students’ needs.

Bruner (1960) constructed the idea of a Spiral Curriculum which I believe is echoed in the Progression Steps espoused by the new Curriculum for Wales. Bruner’s spiral curriculum is an approach to education that involves regularly re-visiting the same educational topics over the course of a student’s education. Each time the content is re-visited, the student gains deeper knowledge of the topic. It has the benefits of reinforcing information over time and using prior knowledge to inform future learning. I believe that many teachers (including myself) implicitly use this model as part of their teaching as it supports learning by being cyclical, increasing depth and using prior knowledge. Fundamentally this approach is key to understanding the construction of the new curriculum. A good example can be seen in the new Welsh curriculum’s Progression Steps where the principle idea of depth of knowledge and deepening understanding over time is explored through the growing sophistication of the use of skills and creation of subject connections (Welsh Government, 2019).
Further links to the new curriculum in Wales can be found in a document written nearly a century ago by Sir Henry Hadow, an educationalist who chaired the National Board of Education and authored a total of six reports. In a report written in 1931 entitled the ‘Primary School’ he made more than seventy recommendations for his (at the time) progressive report in which he argued that the “curriculum is to be thought of in terms of activity and experience rather than of knowledge to be acquired and facts to be stored” (1931, PP. 139-140). With further echoes to the new Welsh model he also espoused that;
· the primary school curriculum should be based on the children's knowledge and experience, not on abstract generalisations or theoretical principles;
· it should offer pupils 'what is essential to their healthy growth, physical, intellectual and moral, during this stage of their development';
· it should be thought of 'in terms of activity and experience, rather than of knowledge to be acquired and facts to be stored';
· the 'project' or 'topic' approach is preferable to dividing the curriculum into separate subjects.
I will later argue in element 3 that the acquisition of facts and specialist knowledge (and the need for academic subject specialisms) is indeed essential to academic success in secondary school but I do feel that Hadow’s emphasis on the moral and spiritual side of a curriculum does have echoes of Donaldson’s Four Purposes (Donaldson, 2015). Furthermore, that the ‘project’ or ‘topic’ approach, recommended in the report, does link in seamlessly with the six Areas of Learning and Experience particularly for younger children.
Consideration when designing a curriculum should also refer to who (or what) sits at the heart of the process. This could refer to a teacher-centred curriculum or to a learner-centred curriculum where the emphasis has always been on how to teach rather than what to teach. These exponents of the learner-centred curriculum such as John Dewey, Jean Piaget and Lev Vygotsky highlight the importance of experiential learning, bringing together educational experiences and problem-solving activities via cognitive, emotional and environmental influences. This curriculum design has largely represented the most important body of thought relating to curriculum design for the last 100 years but more recently a new design process is becoming more prevalent and gaining greater traction.
In her introduction to the ResearchEd Guide to the Curriculum, Sealy (2020, P. 13.) laments that:

“A few years ago, the idea of the curriculum as the prime engine of school improvement would have seemed very strange. The discourse was much more concentrated on how rather than what to teach. The what was perceived as almost irrelevant”.

She goes on to say that the what we choose to teach in our schools in now recognised as being of vital significance (2020, P. 15). The what referred to here is the subject matter and content representing what Young (2018, P. 21) refers to as ‘Powerful knowledge’, a need to impart knowledge and challenge students. I will return to further address this tension in element 3.

Elliot Eisner (1994) defined three essential forms of the curriculum. The explicit curriculum concerns learning opportunities that are overtly taught. The implicit curriculum may be intended or unintended but is not stated or written down and can also be considered a hidden curriculum (element 5). The null curriculum refers to what students do not have the opportunity to learn. In choosing to prioritise or leave out a certain theme, topic or approach we are indeed making a conscious choice to do so. He suggests that what curriculum designers and teachers choose to leave out of the curriculum, the null curriculum, sends a covert message about what is to be valued (1994, PP. 96-97).  In other words, what is absent or not included in the curriculum can actually be immensely present in what students are learning. Never has this been more relevant than of late with complex issues concerning movements such as Black Lives Matter and the MeToo movements where schools (including my own establishment) have been criticised for not including certain literature, certain periods in history, certain environmental trends or certain behaviours which highlight these areas. The need for a fluid and agile curriculum which can address these issues makes us more able to claim that we are not complicit in the status quo and allow us to prove that Wilian’s ‘cultural transmission’ is indeed a genuine element of curriculum design.
In Conclusion, in this brief overview of curriculum design, its history and implementation in schools, one thing that is very apparent is that this area remains very complex and highly changeable. Simplistic choices such as child-centred versus subject-centred are not easy to make. I would agree with Wiliam who states that rather than ‘either/or’ thinking we need ‘both/and’ (2013, P. 16.). The curriculum should (and can be) both child-centred and subject-centred and too complex to be solved with what he calls one recipe. Instead a successful curriculum should be relevant, balanced, cohesive and appropriate for the establishment concerned. I believe that this is the case for my current school where students have achieved very successful outcomes (relative to their ability) in their chosen academic areas thanks to a balanced and broad curriculum offer which has supported their needs and requests. That is not to say that the curriculum is perfect and does not need constant monitoring but that it has proved sensible and ‘fit for purpose’ for the needs of our local community. The following elements will explore, identify and critically reflect on other key areas that require (or have recently required) review so as to facilitate curriculum reforms.  



















Element 2
[bookmark: _Hlk72932124]Creation of a brand new, all age, 3-19 school and the formulation of Areas of learning and Experience for certain sections of the school.
This element is an exciting foray in to new territory involving the proposed structure of a new 3-19, all age, school scheduled to be built in 2022. It combines the development of a new school structure within the establishment and will also look at the roll out and curriculum design of one of the Areas of Learning and Experience (AoLE) set to be taught within the lower and middle schools as part of the new Welsh curriculum.
The evidence supporting the success of all age schools in Wales is at present sparse and that which exists currently refers primarily to independent schools. Nevertheless, the number of schools with all age status is on rise in this country; the question remains as to whether this is down to economic reasons rather than curriculum or performance ones.  Several local authorities in Wales (including our own) have adopted this approach to education and as a school we are very keen to pursue this innovation for a number of reasons (which include curriculum design proposals). These are outlined below in the proposed structure and PEST analysis.

Proposed structure of the school to evolve over 6 years and from September 2022



As you can see from the table above, the school will be divided in to four distinct mini schools who will be offered a combination of the new Welsh curriculum in lower and middle schools and subject specialisms in upper school and sixth form. The rationale (and need) for this structure is explored in this (and subsequent) element(s) of the portfolio. 





As the PEST analysis (below) shows, an all age school will provide a genuine and authentic environment for creative strategies, solutions and approaches, to secure excellent educational outcomes. The structure will lead to a continuum of education for pupils from nursery to 19, in one educational setting. This model offers exciting collaborative opportunities for secondary teachers to learn and share innovative practice from primary phase teachers, afforded by the same management and context.  It offers imaginative and efficient ways to identify the best ways to teach and learn together, in the best interests of all learners, particularly vulnerable pupils, those with additional learning needs and pupils entitled to free school meals.

PEST analysis of proposed new school 


All pupils and staff will benefit from a highly skilled, innovative senior team of leaders, with expertise across all domains of education and business. Additionally, teachers in my school have excellent capacity to teach specialist domains within the primary sector to significantly raise standards, alongside the pedagogical expertise of primary colleagues. This model will offer enhanced opportunities for primary and specialist subject teachers at secondary level to realise the new Curriculum for Wales in an authentic, joined-up way. Our curriculum practice, already identified by the inspectorate body ESTYN as sector leading, would become extended across all phases and stages of education. This presents huge benefits for both staff and children.
The continuous professional learning opportunities for staff at the comprehensive school are already multi-faceted, wide-ranging and global. We learn from the best and it would be hugely beneficial for primary staff to have access to this extensive network for learning and teaching. The school believes that these would become even more efficient, effective and resourceful (as outlined in the PEST analysis) as a result of extra funding and collaboration of resources afforded by the new 3-19 school.

Curriculum development Task and Finish example
The publication ‘Education in Wales; The National Mission’ (2017) spells out the steps necessary to achieve a successful new curriculum. The new curriculum replaces existing key stages with ‘Progression Steps’ and will be organised in to six Areas of learning and Experience (AoLEs) expressive arts; health and well-being; humanities; languages, literacy and communication; mathematics and numeracy; and science and technology. The Four Purposes of the curriculum are the shared vision and aspiration for every young person. So as to be able to teach the new curriculum as and when it is finally rolled out the school has started the necessary preparations to do so. We have not as yet made ‘root and branch’ changes to the departmental structure of the school as we wanted to wait and see how the government’s time line and action plan were enacted by others, yet we now feel that the time is right to make the preparations and changes necessary to make our version of the new curriculum along the lines suggested in this element. In many respects we can be rightly considered as ‘late adopters’ of the curriculum design for multi-faceted reasons. 
My school’s plan is to offer the best curriculum possible for the students in our care by offering a pragmatic version of the thematically structured and specialist driven forms of the curriculum. The division of the new school in to separate schools will allow for the curriculum to be divided in to age specific criteria. The Lower and Middle schools will adopt the new curriculum for Wales (making use of Progression Steps) whilst the Upper school and Sixth form will focus on subject specialisms in preparation for Level 2 and 3 qualifications which I do not feel have been satisfactorily addressed by Qualifications Wales. An example of how this design will be planned and carried out is outlined in the following table.

	Task and Finish Group for Health and Wellbeing AoLE


	Proposals
· Health and Wellbeing (AoLE) within Year 7 and 8 to be delivered by/within specific subjects rather than as stand-alone elements.
· Elements of the AoLE to be delivered within subjects incrementally over the curricula. 
· PE to be rebranded as ‘Health, Wellbeing and Fitness’ to reflect this more holistic approach to health and well-being. 


	Rationale
· To support the school in achieving its aspiration of wellbeing for all through ensuring that students are happy, resilient and healthy citizens by developing students’ awareness of the need for balanced health and wellbeing in school, thus formalising and strengthening the social and emotional resilience of the pupils.
· To address the Health and Wellbeing AoLE as part of the New Curriculum for Wales which will become law as part of the Curriculum and Assessment Act 2022.  
· To better use subject expertise to deliver elements of the Health and Wellbeing AoLE so that teaching is purposeful and learning maximised. 
· To avoid duplication of elements of the Health and Wellbeing AoLE which are currently being delivered in subjects.
· To reflect a more holistic approach to health and well-being and also to reflect the move towards the PE staff delivering key elements of the Health and Wellbeing AoLE.


	Tasks
· The subject leaders for PE, IT and DT to examine the AoLE for Health and Wellbeing and to cross-reference materials and the current Personal and Social Education (PSE) curriculum to examine which elements could be delivered within their subjects and which elements would need to be covered elsewhere e.g. Digital media to be delivered within IT. 
· To identify the potential resourcing issues of these changes.
· Subject leader for PE to discuss with staff proposed rebranding of PE to Health, Wellbeing and Fitness and the rationale behind the changes. 


	Deadline
Scrutiny of AoLE documentation to begin by June 11th and to be completed by June 18th, 2021
· General feedback to the Headteacher by 18th June
· Resources identified for purchase/ use from PSE programme already in place by June 30th and ongoing
· Piloting to begin and implemented from September 2021.





In conclusion, the purpose of element 2 has been twofold. Firstly, it has used an analytical tool (in this instance PEST) to examine the need, benefit and rationale for a new all-age school in the local community. Subsequently it has sought to prove that the curriculum design proposed of 4 schools with different curricula is a necessity to meet the needs of a ‘broad and balanced’ offer. The second section to this element has then progressed on to the process used to co-construct one of the school’s Areas of Learning and Experience under the auspices of a time-limited Task and Finish group whose purpose is to organise and oversee the conception and introduction of the model. If successful, this model will then be replicated across the school and used as a template for all curriculum areas. It does not pre-suppose however that a departmental faculty structure will be created school wide rather that the school creates an appropriate design that is pragmatic, cost effective and meets the curriculum needs of the students. In summary the school proposes a hybrid version of the curriculum that intertwines a thematically based offer for younger students in lower and middle schools and a subject based model for older, examination focused students. This mirrors the views of Gatley (2020, P.12.) who argues that schools, 

“ought to primarily teach content which helps learners to meet the Four Purposes through informing them about the world around them. Furthermore, the proposed rationale justifies the place of the Areas of Learning and Experience on the curriculum. However, the Areas of Learning and Experience are not sufficient to meeting the Four Purposes, and that other activities which directly address the Four Purposes are needed to adequately meet the aims of the New Welsh Curriculum”.

This I believe justifies and supports my school’s new curriculum design in that it recognises the need for a new Welsh curriculum, but that it is not sufficient to meet all the needs of learners, who will need a more bespoke subject specific offering for 13-19 students to fulfil Professor Donaldson’s proposed vision.














Element 3 
[bookmark: _Hlk72932281]The need for a 3-year GCSE and subject specialism for Upper School and 6th Form.

Element 2 explored the need for careful curriculum and school design and examined how the use of thematic areas can help some school curricula function effectively. Element 3 will take a different (quasi contradictory) approach, as this proposal ties in with the need for subject specialism preparation in Years 9 -11. This will formulate the skills and knowledge necessary for further study. It will support the view that a thematically based new curriculum will not be introduced at GCSE level in my school and justify why. This initiative looks at providing time and space for students as well as offering what Young (2011) refers to as social justice in education by finally tackling the issue of reducing inequality in education. It will analyse the need for subject specialism in secondary schools and how it reflects the ethos of my school, supporting the view of educationalists like Bennett who believe that we do need enterprising, creative thinkers but they do also need to know things (Bennett, 2020, PP. 9-10).

In Spring 2017 the school carried out a SWOT analysis on the following question, “Would a change to a two-year Key Stage 3 and three-year Key Stage 4 improve the chances of success for pupils? The rationale behind this question was centred around the vision that the school should provide pupils with the best chances of success, achieve the best outcomes possible and ensure their wellbeing is of the highest priority through maximising curriculum time and improving current outcomes. The context of the decision also took the following educational changes into account:
· the new Curriculum for Wales (2022)
· the increasing emphasis on digital competency
· the new Additional Learning Needs Act
· the ESTYN framework (2017) 
· the introduction of 2 Maths GCSEs 
· the Welsh Baccalaureate becoming the overarching qualification
· changes to key Performance Indicators
· strengthened emphasis on the Welsh language

Professional learning time was given to departments who were tasked with formulating a SWOT analysis; a summary of which can be found below.



	Strengths
· More curriculum time leading to sustained improvement in Key Stage 4 results.
· More time to build academic maturity through a 3-year examination focus.
· Less pressure/workload on staff and students through increased time.
· Low level disruption in Year 9 minimised in option subjects as disengagement is reduced. 
	Opportunities
· Innovation in teaching and learning.
· Increased curriculum time allows for curriculum experimentation.
· Real focus on exam skills and content.
· Allow students to work thematically in years 7 and 8 but academic rigour offered in later years.

	Weaknesses
· The awarding of National Curriculum levels is hampered by a two-year Key Stage 3. Can you award in Year 8?
· Reduced levels as a result.
· Staffing issues exacerbated.
	Threats
· Parental opposition re early Year 8 choices.
· Concerns around pupils’ maturity.
· Challenge of timetable creation.
· Staffing implications for implementation. 



As a result of this analysis and with further consultation with staff, students, parents and governors, a decision was made to enact the changes with Year 8 for the first time in 2018, allowing them twenty percent extra GCSE time to focus on the subject specialisms that they enjoy.
The first cohort of these students will receive their GCSE Centre Determined Grades (CDGs) this summer and ideally this portfolio would evidence the fact that this ‘subject specialism approach’ has been a success through the use of pupils’ outcomes as empirical evidence. Unfortunately, the Covid pandemic and non-publication of Key Performance Indicators for both this and last year will not allow this to happen so I am unable to categorically state that this has been a genuine success. 
Nevertheless, the principle behind this process I still believe stands firm. Listening to learners’ surveys from Year 7 and 8 pupils for at least the past 5 years have strongly stated that the most enjoyable aspects of coming to secondary school has been the fact that they are able to follow specialist subjects in specialist areas. Without exception, teachers in interviews for jobs with us and those already employed by us have explicitly stated that ‘they are passionate about their subjects and wish to engage and inspire pupils’. Teachers teach best and become better teachers when they are fully specialist in, fully engaged and passionate in, the ‘subjects’ they are most familiar with (more often than not their chosen degree courses). Teachers will articulate time after time, that they are passionate about their subjects and came into teaching to share this passion with secondary pupils. It is often what attracted them to teaching secondary education as opposed to the more generic nature of primary phase. I believe that teacher confidence, passion, motivation and being able to use analogies, apply sophisticated technical vocabulary is fundamental in developing excellent teaching and learning. This knowledge transmission is reinforced by E. D Hirsch (Teach Talks, 2017) who writes of the fact that ‘knowledge begets knowledge’, whilst lamenting the fact that there is too much emphasis on skills development.
A similar proponent of this avoidance of complete genericism, Mary Myatt, writes in support of this argument,
“It is not possible to evaluate or analyse material without knowing the facts. The facts are the building blocks not just of cumulative knowledge over time, but supply the means with which to interrogate and discuss.” (Myatt, 2018, P.9.)
Curriculum is pedagogy and the difference between advantaged and less advantaged pupils is vocabulary and long-term memory. In addition to this is the ability and craft of the teacher to motivate, enthuse and engage learners in the content, knowledge and activities to develop, practice and repeat their skills. A minority of learners need a different approach and a different curriculum; however, the current subject based learning provides a well-rounded, broad and balanced curriculum which serves them well for the next stages of learning, particularly university and vocational pathways (e.g. doctors, dentists etc) into work. Ashbee (2020, P.33) argues that we have a moral responsibility to educate children because they are entitled to knowledge and to prepare them for further study via the process of recontextualization; this process is carried out through the teaching of subject specialisms in GCSE, A Level and beyond. She believes that substantive knowledge allows children to find meaning in the world and I would argue that this applies to children of every background and ability. This is the moral responsibility that I referred to earlier in the belief that we should not just over simplify material because we believe that students cannot access it. According to Tim Oates (2020, P.50) the route to deep learning and expertise is fewer things in greater depth; what’s needed is high quality material which is sufficiently challenging with scaffolding (where needed).
I argued in elements 1 and 2 that the presence of a thematic curriculum for children aged 4-13 was both appropriate and relevant, but due to the lack of a robust assessment procedure that was specifically aligned to the new curriculum and co-constructed with teachers meant that it was no longer fit for purpose at Key Stage 4. One hypothesis of the Progression Steps is that they lack rigour, specific reference to skills and content acquisition and risk generic teaching and generic, watered-down mastery of teaching and learning leading to a high risk of learners, particularly those from disadvantaged backgrounds, suffering from unintended consequences. Therefore, I believe that the Progression Steps espoused by the new curriculum are not sufficient and the lack of a suitable assessment structure at GCSE and beyond means that schools have no other option than to remain with the specialism afforded by GCSE and A level as outlined in this element. This has been reinforced by the gusto with which pupils and parents alike have accepted and embraced the 3-year GCSE programme and supported by the views of some of the educationalists I have referenced in this section who understand that if Wales wants to be seen as a high-performing nation it will need to focus on fewer topics in a deeper more, profound way. (Schmidt, W. and Prawat, R. 2006). The new curriculum may well support the principle of assessment for learning but has not demonstrated sufficient evidence of its understanding the role of assessment as learning for older pupils which is advocated in the new Finnish curriculum it sought to replicate (Finnish National Board for Education, 2016).
One of the guiding principles of the leadership in our school is the realisation that the acquisition of sophisticated language coupled with strategies to develop long term memory must guide our principles. Teachers and teaching make the difference. It is not always what you teach but how effective the teaching is and aligned to the experience and stage of learners. If this is allied to high quality subject specialists then a school has the ingredients for success.
The final point I would like to make in this section looks to draw together these elements in my own school context. Expectations of success are high in my school and the pervading culture is one of academic achievement (this is not to say that this is the only culture which I will explore in element 5 focusing on the hidden curriculum). This expectation of success permeates through the school and can be seen by learners of every social strata from the entitled to the more disadvantaged who aspire to achieve at the same level as their more advantaged peers. I believe that it is our moral responsibility to impart the knowledge necessary to allow social mobility. Professor Young refers to this as ‘The Power of Knowledge’ - a curriculum based on the access to subject knowledge which is in the long term a basis of a curriculum for all, overcoming educational inequalities by allowing all students access to some knowledge only fee-paying schools have traditionally espoused; therefore, a social justice imperative (Young, 2011).
In conclusion, all students have the right to ‘better’, powerful knowledge in the shape of academic subjects. This knowledge has to be acquired by students through their teachers’ specialisms and does not form part of the everyday knowledge handed down through families. Teachers need specialist professional knowledge to enrich the curriculum to form a knowledge-led curriculum. However, the difficulty for any school is the understanding that teaching is much more than just a transmission of knowledge as students need a relationship with knowledge based often on their friends, family and wider community. If this can be achieved then a school can claim to have a cohesive curriculum which I believe reflects the current ‘broad and balanced’ offer currently in place in my setting.
Element 4 – Curriculum change management in action
Whist element 3 looked at the rationale behind the need for subject specialisms and content, this element will look at the change management process enacted to ensure the process and roll out of a 3-year GCSE and wider curriculum re-design.
Change management is never easy and there are multiple complicating factors. Some individuals acquiesce easily whilst some fight bitterly to oppose and there is a need for a clear understanding of human behaviour. There is a recognition in education that the power of change needs to be managed and respected and I believe that this has been demonstrated in a number of the elements in this portfolio. Change will influence different people differently and must therefore be carried out sensitively (Yılmaz and Kılıçoğlu, 2013, PP. 1-8).
A number of specific change management methods have helped my school setting overcome resistance to curriculum change over the past six years which have focused on internal and external factors;
· Communication
· Participation and involvement
· Support
· Negotiation and agreement 
· Co-operation
These methods have made use of staff, parental and student engagement events which have highlighted some of the external factors (legislation, demographic, societal and technological) forcing change through. Internal factors such as budgetary and staffing constraints allied to resourcing issues have also been taken in to account when communicating the rationale for change. Resistance to change can often be associated with fear and frustration and some may exhibit a defensive and negative attitude if they feel that their livelihood is threatened or that that their job description will change considerably (Yılmaz and Kılıçoğlu, 2013, PP. 1-8). Consequently, all change management in our school is carried out carefully and in a structured manner which allows all participants to feel that they have been listened to so as to avoid resistance, whether it be blind, ideological or political. The overriding ethos of the leadership team has been to make change a part of the school culture and to ensure the ‘buy-in’ of all stakeholders. Research shows clearly that a greater sense of ownership is more likely to lead to successful change implementation within an organisation (Kotter, 1996).
The below diagram demonstrates that the school’s curriculum design has successfully changed over the past 5 years with the addition of a wider range of more creative and vocational subjects at GCSE whilst still maintaining the rigour and quality of outcomes that the school is associated with. This has ostensibly been due to the fact that just about the only thing that seems to be constant in this day and age is change and that schools have to adapt to the rapidly changing external environment.   
The change from a 2-year to a 3-year GCSE programme has proved very popular and has been well received by students (through our pupil voice surveys) who have the opportunity to start year 9 with 5 GCSEs and narrow down to their 3 preferred options in Years 10 and 11. The addition of more vocational subjects taught in house such as construction, engineering, health and social care, child development has been successful and they have a strong uptake. These new developments allied to a range of more traditionally academic subjects which have always appealed to the local community, have made our curriculum offer a truly broad and balanced affair. Welsh Government changes have also meant that all pupils are entitled to mainstream education leading to a need for curriculum re-design and bespoke offers.


In conclusion, an increasing number of schools feel less constrained by the concept of the key stage. This is especially true of key stage 3, where innovative approaches change curriculum organisation from a rigid three-year start to secondary education to redesigns that aim to reduce the risk of disengagement, which in the 11–14 age group can be permanently damaging, and thus to increase engagement to support progression in learning (Shearer, Vacher and Hargreaves, 2007, P.13). This particular change management process demonstrates one example of how curriculum re-design has been essential in just one facet of the school. It is a microcosm of the wider change process; intended to show that curriculum change is achievable through effective planning and leadership and how it can drive an excellent school forward. 





Element 5 The importance of the Hidden Curriculum
This element will address the complex nature of the hidden curriculum and focus primarily on the essential nature of school council, the importance of pupil voice and the citizen participation it affords. It will reflect on the process and importance of the learner voice within my school and will consider what citizen participation means and what it represents. It will look at pupil voice policy from Welsh Government and how it fits in with my school’s Proactive School Community project.
If the formal or taught curriculum represents the skeletal structure that supports or underpins the school then the hidden Curriculum represents its heart and soul. It is the very ethos and essence of a school that lends it an atmosphere or feeling. The concept of a hidden curriculum may encompass a school’s cultural expectations, values and perspectives. Often, a hidden curriculum in the school is linked to the tone and delivery of messages and how the school’s values are lived by staff and students (Myatt, 2020, P. 134). 
My aim in this element is to link the actions and structure of the school’s Proactive School Community Project (the wider School Council) and reinforce how we emphasise that everyone’s voice matters, how this sends a powerful message that everyone counts and that their voices are heard and valued.
School councils became law in 2005, as result of a Welsh Government decision to embed the principles from the United Nations Convention on the Rights of the Child (UNHCR), but it is what they do that actually makes pupil participation a truly effective part of a school’s work. Welsh Government state that “The governing body of a school must establish a school council, the purpose of which is to enable pupils to discuss matters relating to their school, their education” (2005). In their Welsh Government commissioned publication ‘Pupil Participation; a best practice guide’ ESTYN (2016) recognise that strong pupil participation can support school improvement by helping a school to identify future priorities and make more informed decisions on wellbeing and learning experiences. I will argue that my school’s embedded use of the school council is a key element in making the school successful and ensuring that the ethos and culture of the school remains a positive aspect of our hidden curriculum enabling cohesive citizen participation. 

In the Estyn inspection of 2019 the learning inspectorate had this to say about the school’s impactful school council;
‘The proactive school council has an outstanding impact on school life. It communicates clearly with all pupils through the use of year councils and Cowbridge Comprehensive Television (CCTV). In addition, it helps to organise an extensive range of activities to raise awareness of, for example, autism and human rights…Pupils involved take pride in their role and take their responsibilities seriously. Sixth form pupils play a significant role in leading many of the school council’s activities, for example the Medics Debating group, Proactive School Community Project and the Leavers Committee. The school council is highly successful in engaging a wide range of pupils in its activities. This plays a key role in helping pupils to develop as confident, mature citizens.’ (2019)

The council itself follows all of the basic protocol laid out by the regulations listed above as you would expect. What sets this particular initiative apart is its sheer size, depth and the number of students involved. The basic structure involves representatives from every form in every year group. Meetings take place at least 8-10 times a year as recommended and this formulates the core element of the pupil participation. What you can see from the image below is the extended project element which formulate the wider super structure which I oversee in co-ordination with the school council leader and pupils. 
[image: ]

[image: ]
In addition to the vast array of projects listed above for the month shown (I have added the year calendar as Appendix B), other nationwide projects involving the School Health Research Network, National Student Advisory Group, Youth Mayor, Rotary Youth Leadership Award etc are frequent and essential in offering a wider perspective for engaged learners. Not only do the students have the opportunity to question the culture and practices within our school but also on a regional and national level. Further evidence of the range of the opportunities on offer can be found on the school’s website.
If the hidden curriculum is actually about listening to what others have to say then the image below demonstrates our approach to how opinions are voiced and enacted. In the evidence provided you will see that students were asked what they wanted to see take place in school and this image evidences the actions taken by the school to show our respect for their opinions.
[image: ]

In Conclusion, this fifth element is not an exhaustive list of all of the aspects that constitute a hidden Curriculum in a school but does aim to offer a perspective that a school’s core purpose is to educate and offer a voice to pupils in our care (even if we do not always want to hear what they want to say, which frequently takes place in wellbeing surveys and pupil voice meetings). I have chosen to focus on this element because I wanted to divert attention away from the negative connotations that a hidden curriculum can sometimes conjure up (as it is not inherently negative) but sharpen the focus of its use through pupil voice as harnessing the positive power of citizen participation in an educational setting. 
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Appendices

· Appendix A Curriculum Policy
· Appendix B Proactive school calendar


Least important


Most important



Lower school (Nursery to Year 4) Children aged 4-9


Curriculum 2022


AoLEs and Progression Steps


Middle School (Years 5-8) Children aged 9-13


Curriculum 2022


AoLEs and Progression Steps


Upper School (Years 9-11) Children aged 13-16


Subject Specialisms 


A Level - Level 3 Quals


Sixth Form (Years 12-13) Children aged 16-19


Subject Specialisms 


GCSE - Level 2 Quals



PEST Analysis of a 3-19 new school



Social
collaborative opportunities
Improved transition
community school feel
cross phase opportunites available and a continuum of education in place
school ethos to be extended to younger ages.







Political
allows LA to maximise school's good name
whole community to benefit
avoids conflict of amalgamation
Skilled SLT able to raise standards
Facilitates a change of feeder catchment area
reduce the number of appeals for placements




Economic
effective use of economies of scale (admin, catering etc)
Efficiency savings to be made via procurement 
Resource management
reduced bureaucracy
business manager in place
Increase number on roll
Austerity measures still exist in funding





Technological
innovative practices to be trialled
Authentic, joined up digital curriculum
improve and embed 'Blended Learning'










2015


30 Level 3 qualifications (mainly academic) - 10 hours of teaching time


19 GCSEs


Change Management process


Vision and rationale


The introduction of a 3 year GCSE (starting in Year 9 in 2018) and diversification of the school's curriculum has led to a wider offer at GCSE and more curriculum time spanning 3 years.


2021


26 A level options currently available with the schools's admissions policy being more frequently used. 9 hours of teaching time


23 GCSE options available in addition to Hair and Beauty, The Prince's Trust qualification and Military Preparation College


Provide pupils at KS4 and 5 the best chsnce of success, achieving the best outcomes possible.





Fewer A level options are currently offered due to changing preferences and cost pressures 


Number of A level students - 320


Number of A level students - 355


All vocational qualifications taught in house and links with Pre 16 college courses halted


Consultation with parents and staff on the process. Citizen Participation and Partnership.


SWOT analysis completed (see element 3)


Emphasis on traditional, academic subjects


Presentation to staff - parental views sought- pupils' views surveyed- Governors' approval


Rigid structure with limited curriculum modifications





Far greater number of bespoke curriculum modifications and flexible structure


Tyfu created which offers a learning environment for those with individual curriculum needs


Work Preparation


Cultural transmission


Personal empowerment


Citizenship
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