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[bookmark: _Toc200617258]Abstract 

Child bereavement is a profound experience of loss faced by children. Recent studies suggest the way bereaved children are supported during this time significantly affects their emotional and development as they navigate through childhood, adolescence and into adulthood. Many authors argue that schools are well positioned to provide effective bereavement support, however at present there is a significant lack of available training for teachers in Wales. 
This research adopts a mixed-methods approach to explore the attitudes and perceptions of school staff when faced with a bereaved child. Participants were primary school staff across five counties in South Wales. The first phase consisted of a questionnaire which aimed to examine current practices and experiences of managing children’s grief. The second phase involved semi-structured interviews that further explored the perspectives of supporting bereaved children in school.
The findings highlight that at present there is no set procedure for school staff in Wales to adhere to. Training around bereavement is absent within schools and school staff are ill equipped to manage their pupils’ bereavement journey.








[bookmark: _Toc200617259]Caution
DEATH AND BEREAVEMENT IS A SENSITIVE AREA THAT MAY INSTIGATE UNCOMFORTABLE FEELINGS.

Please use the contacts below if you feel that you need support:

· Child Bereavement UK – call on 0800 02 888 40
· CRUSE: 0808 808 1677 https://www.cruse.org.uk/get-support/ 
· Marie Curie :  0800 090 2309 office@ataloss.org 
· Compassionate Friends:  0345 123 2304 helpline@tcf.org.uk 
· SOBS:  0300 111 5065 email.support@uksobs.org 
· Samaritans Cymru: 116 123
· Winston’s Wish:  08088 020 021 ask@winstonswish.org 
· Young Minds:  0808 802 5544 https://www.youngminds.org.uk/about-us/contact-us/ 
· For information: https://www.childbereavementuk.org/elephant
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[bookmark: _Toc200617261]Rationale 

In Wales is it estimated that every day approximately six children become bereaved of a parent (Childhood Bereavement Network, 2024) with a UK figure equating to 46,000 children every year (Winston’s Wish, 2024). There are, however, currently no precise figures outlining a more exact number of bereaved children (Child Bereavement UK, 2025). If a child has a bandage on their arm, teachers are caring and compassionate and will help the child adjust, but when a child is grieving their pain is not evident, and consequently more difficult to address, hence the term ‘unseen grief’ in the title. Indeed, a petition was put to the House of Commons in December 2024 pressing for a petition for two actions, firstly the accurate recording for children affected by the death of a parent and secondly for death to be included in the curriculum for schools in England (HC Deb., 2 December 2024). This indicates child bereavement is part of the current debate however the way children are supported during and following the bereavement of a parent, caregiver or someone of significance to that child is not sufficient and there is a distinct lack of literature considering the needs of bereaved children (Abraham‐Steele, Edmonds 2021). This study, investigating the perceptions and competences of educators in a small sample of schools in South Wales aims to highlight the need for a recognised, research-based approach for educators to comply with when faced with a bereaved child in the classroom. 

[bookmark: _Toc200617262]Terminology

The terminology around grief and death is complex (Edwards et al., 2021; Costelloe, Mintz et al., 2020; Levkovich et al., 2023). Although death is an inevitable event that children will at some point encounter (Shotton, 2018) research indicates that children in the UK are under prepared to deal with the death of a loved one (Edwards, Stone et al., 2023, Joy, Staniland et al., 2024, Costelloe, Mintz et al., 2020).

A bereaved child, in the context of this research is a child between the ages of three to eleven years of age who has lost a loved one. This may be a parent, care giver, close family member, friend or neighbour, but it is a person who has played an important part in that child’s life (Child Bereavement UK, 2025) and whose death will inevitably have a significant impact on the child (Winston’s Wish, 2025).

Although recognising the validity of strong and upsetting feelings when a pet dies this research does not include children who have suffered the loss of a pet (Crawford et al., 2021). Research recognises that children’s experiences of the death of a pet, can painful as when a loved one dies, and the support required is as important (Winston’s Wish, 2025) however as this study is restricted by time and restricted word count it has been necessary to omit this phenomenon at this stage.

[bookmark: _Toc200617263]Local context

Welsh Government (2019) conducted a scoping survey of bereavement services 2019, within the report there is no mention of schools or children. The report acknowledges that it must be seen as indicative rather than exhaustive as there was a high level of non-responders to their data collection. It is significant that the report highlighted a lack of training in addition to a lack of funding for services to provide appropriate bereavement care (Welsh Government, 2019). The Welsh Government (2025) offers advice to children coping with bereavement, consisting of a web page with information, as well as links to charities and helplines. Significantly all charities listed are UK based apart from ‘Samaritans Cymru’(Welsh Government, 2025). At present there are only two charities in Wales that specifically deal with a child’s bereavement; the first is Sandy Bear who regularly offer training within education and charge for a Continuous Professional Development (CPD) programme if requested (Sandy Bear, 2025), secondly, the charity ‘2 Wish Cymru’ provides specialist bereavement support to families following the death of a child. At present primary schools in Wales are not obliged to have a policy that would support staff in the case of a child suffering a bereavement and returning to school. Furthermore, teaching staff do not have any training provided within the local authority or through Initial Teacher Education (ITE) institutions in Wales. To examine the issues related to child bereavement in Welsh primary schools it is important to analyse and critique the literature in this area.





[bookmark: _Toc200617264][bookmark: _Toc199415264]Chapter 2: Literature Review 
Childhood bereavement is a deeply impactful experience that can have lifelong emotional, social and academic consequences for children. Relevant literature has been critiqued and examined to inform aid the research process (Appendix 2). 
Professor Dr Margaret Stroebe, of Utrecht University is world renowned in the field of bereavement and defines bereavement as the “objective situation of having lost someone significant through death” (Stroebe, Schut and Stroebe, 2008, p.5). However, the definition of child bereavement has evolved considerably, shaped by diverse theoretical frameworks and empirical insights from leading scholars in grief and bereavement. Worden (2018) presents an influential model which has been adapted to reflect the diverse developmental needs of grieving children. This model emphasises active engagement in grieving tasks, making it particularly useful in understanding how children process loss at different ages, particularly relevant for schools (Worden 2018), for example, discussions, creative activities and discussions. In contrast, Silverman (2000) discusses the significance of continuing bonds, purporting that children maintain psychological connections with the deceased rather than achieving accepting the finality of death, as such they form strong bonds with objects, memories or materials that remind them of the person they are grieving for. This idea challenges earlier, more linear models of grief. Parkes and Prigerson (1996) offer psychological insights that are frequently applied to both adult and child grief, though his work is more general in scope. The Harvard Child Bereavement Study (1996) although based in America, provides a cornerstone of evidence-based understanding, presenting qualitative data on how children cope with the death of a parent. Traditionally, Kübler-Ross’s (1969) empirical research outlining the five stages of grief,  have influenced the discussion around bereavement, however, their model’s linear structure has been critiqued for inadequately representing children’s individual and unique experiences of loss. In recognising the environment and the caregiver as important factors in a child’s management of bereavement Gingerich (2010) sets the scene for linking educational settings to the grief process. Stroebe and Schut (1999; 2010) suggest a dynamic understanding of grief that includes both confronting and avoiding aspects of the loss, a framework increasingly applied to children’s bereavement as it reflects their natural variation between play and grief. This links closely to the modern idea that children ‘puddle jump’ when managing their grief (Ravenscroft, 2023, p.16), presenting as happy and settled but quickly changing to showing signs of upset and emotional distress.
The definition used by The National Childhood Bereavement Project (2022) emphasises the profound impact a bereavement can have on a child’s educational experience, calling for a more systemic approach to supporting grieving students. Parsons (2011) presented raw data over a decade ago showing that the long-term impact of childhood bereavement often manifests in academic struggles. Recent research challenges these views about the effects on academic performance and went further, adding mental health issues, and relationship difficulties, with both researchers Parsons (2011) and Pearce, Wong et al. (2021) also emphasising the importance of timely and appropriate support. 
Schools often lack comprehensive bereavement policies, and the absence of clear guidance leaves educators uncertain about how to proceed, which can negatively impact the child’s recovery and engagement in learning (Crooks, Orr et al., 2024). This theme is argued further by Holland and McLennan (2015), who examined how a small cohort of North Yorkshire schools responded to pupil bereavement. They found that the responses were often ad hoc, with some schools providing support while others left students without the care, understanding or resources they needed. An Israeli study found that students who had suffered a bereavement during their time at a primary school had, in fact, found the staff at their school unhelpful in providing the support they required (Hadar, Shalev et al., 2024). In contrast, Crooks, Orr et al. (2024) recognised that schools are well placed to play a critical role in supporting bereaved pupils. Their research concluded that adequately trained staff in schools may be in the advantageous position to “provide support resulting in lasting impacts on a child’s educational outcomes and social and emotional development following a bereavement” (Crooks, Orr et al., 2024, p.1).
While academic literature points to ensuring children who have experienced the death of a parent, carer or significant person to them are well supported by various networks, schools appear to struggle to provide the consistent, appropriate effective support required when navigating through such a distressing time (Lytje, 2017; McManus and Paul 2019; Lowton and Higginson 2003; Dyregrov et al., 2020). Abraham-Steele and Edmonds (2021) suggest primary school teachers often lack the necessary training to effectively support grieving students. Their findings suggested that while teachers demonstrated empathy and concern, there was a general uncertainty about how to approach bereavement-related topics in the classroom. This aligns with UK based highlighting (Tracey and Holland, 2008) who discuss the lack of training in supporting bereaved pupils, that death may be a taboo subject for many people and that teachers want to protect their pupils from emotional anguish, so may avoid the subject altogether. Furthermore, Danby and Hamilton (2016) mention the additional emotional discomfort many teachers may experience when dealing with grief and loss in the classroom; they describe feeling scared and unintentionally avoiding the child as well as any conversation with the child following a bereavement (ibid.). The (2021) UK Commission on Bereavement, a steering group made up of six voluntary organisations reported in ‘Bereavement is everyone’s business’ that schools need to be equipped to provide appropriate care and  understanding when dealing with a bereaved child.

Case et al.’s (2020) exploratory study highlighted educators’ attitudes towards discussing death in the classroom. Centred around secondary schools, many educators felt ill equipped and lacking in training in order to appropriately address the area, consequently a high percentage of respondents avoided the subject and failed to meet pupils’ needs. It was argued that the reasons for this ranged from being afraid of making the child feel worse about the subject or simply not knowing what to say. Levkovich and Elyoseph (2023) support the idea that educators who try to support bereaved pupils experience significant emotional discomfort and lack training and guidance in the form of bereavement training, hence a lack of policy within their schools that would ensure their actions were correct and in line with other teachers when managing their pupils’ grief.  However, McManus and Paul (2019) emphasise and challenge the importance of the educators’ role in supporting the bereaved child in the classroom; providing evidence that school settings can be a highly effective environment for the grieving child to manage their feelings and feel emotionally supported.  Biesta (2016) reflects this, pointing out that teachers are often challenged with managing difficult emotional terrain, including grief. Further research indicates the positive impact of training for educators as training ensured educators felt supported in their roles as grief facilitators, with increased confidence and an improved feeling that they were having a positive impact on the children they were supporting; they also felt they were allowing the children to foster positive emotional support in a safe familiar environment (Dimery and Templeton, 2021; Danby and  Hamilton, 2016). Recent studies have supported the role of the environment for the grieving child, they may be encouraged to speak, or it may be appropriate to recognise their “decision not to speak about the loss and as a possibility and even a right” Weinberg-Kurnik and Leichtentritt 2024, p.871). In contrast an American study found that grieving children, albeit older than primary school pupils, felt that they wanted to control who they shared their grief with and in what context, highlighting that there are many factors that need to be considered when dealing with bereaved children if the process is to effectively support and aid the grieving process through intervention and support in our schools (Basinger, Wehrman et al., 2016).
[bookmark: _Toc200617265]The Role of Bereavement Training 
Formal bereavement training is critical in equipping educators with the tools they need to support grieving students (Crooks et al., 2024). Lytje (2017) discusses the implementation of bereavement training for school staff in Danish schools, noting that specialist guidance improves teachers’ understanding of grief and increases their confidence in supporting bereaved children. With appropriate training many staff feel empowered to support pupils and engage with useful conversations without the fear of upsetting the child further or getting things wrong (Dimery and Templeton, 2021). Terminology around death and bereavement is just one aspect that teachers find challenging, that is, knowing what words to say that will not make the child feel worse, but also understand  what is happening to them (Joy et al., 2024). Euphemisms can be confusing and potentially misleading for children with phrases such as ‘passed away’, ‘lost’, ‘gone to sleep’, ‘in a better place’ or ‘’lost their fight’ muddling children’s understanding of the permanence of death (Child Bereavement UK; Costello, Mintz and Lee, 2020; Dimery and Templeton, 2021). Training guidance from Winston’s Wish (2025) a UK Charity recommend that children prefer to hear clear, direct language as, from their experience, in the absence of clear information children tend to ‘fill the gaps’ by trying to make sense of what is happening. Children may often imagine things that are far worse than what has actually happened (Winston’s Wish, 2025) and their fantasies can be more damaging than what is the reality (Child Bereavement UK, 2025). 
Children’s comprehension of death and their responses to it are shaped by their developing cognitive and emotional abilities (Hoppe et al., 2024). Consequently, in line with historical research young children, under the age of seven may struggle to grasp the permanence of death and they may continue to believe the loved one will return, as their inability to comprehend such permanence is not yet established (Adams, 2011; Halpenny and Pettersen, 2014; Elkind,1975). At a young age, under the age of seven, children often have limited understanding of the concept of death due to their developmental stage; their cognitive, emotional and linguistic abilities are still forming, all of which influence how they comprehend complex ideas such as death (Ravenscroft, 2023; Worden and Silverman, 1996; Lowton and Higginson, 2003). Children may not be comfortable formally verbalising when coping with a bereavement, they may prefer to communicate through their play and imagination, exploring their trauma in a safe place and at their own pace (Sesar, Dodaj et al., 2024; Dimery and Templeton, 2021). At a young age, under the age of seven children often have limited understanding of the concept of death due to their developmental stage; their cognitive, emotional and linguistic abilities are still forming, all of which influence how they comprehend complex ideas such as death (Ravenscroft, 2023; Worden and Silverman, 1996; Lowton and Higginson, 2003). Recent research purports that children who express their emotions within a suitably compassionate environment experienced a more “ positive adaptation” within their bereavement (Hoppe et al.,2025, p.551) and experience a more effective transition through their grief. 
Additionally, children may also require the support of school staff to allow them to express their feelings in an appropriate manner, that comes from the child, as opposed to the child being told not to  “be sad” or “don’t cry” (Cohen and Mannarino, 2011, p.123). Alternatively, a child may not want to discuss their bereavement or talk to the whole class, they may want to speak privately with their teacher, or they may want to talk with their friends, as Lawrence (2019) states, the difficulty lies in the not knowing what to say, as there are no exact, correct guidelines. In support, research indicates that many teachers worry they will say the wrong thing and create more pain (Joy et al.,2024). However, it is recognised that not saying anything to a child about their grief can also have difficult consequences, and in some circumstances make matters worse for the child and their relationship with the adult; “although it may be awkward to mention the loss to a child… ignoring the issue is usually worse” (Lawrence, 2019, p.111). Within current literature little is mentioned regarding how bereaved children’s information is shared with other professionals as they progress through their education. Lytje (2017) suggests that children who receive support during the initial phases of their grief may be forgotten as they change schools or enter later year groups. 
Resources such as “Bereavement is Everyone’s Business” provides a range of useful resources that aimed to address “significant shortcomings in the provision of emotional support” and to ensure that “schools and education settings provide the opportunity for young people to learn about coping with death and bereavement” (UK Commission on Bereavement, 2022, p.4). Further training resources are available through charities such as Winston’s Wish and The Bereavement Network however, often these sources are in demand and may not be available when many schools still lack structured training programs, resulting in inconsistent responses across schools (Abraham-Steele and Edmonds, 2021). Research by Mallon (2010) suggests that while such training can increase awareness and empathy, its real-world application often depends on the broader school culture and leadership support. The UK charity Education Support offers support to teaching staff around coping with bereavement, yet the online resources point staff to charitable organisations rather than offer effective, bespoke training for school staff (Education Support, 2025). 
The National Framework for the Delivery of Bereavement Care in Wales (Welsh Government, 2021), reflects a significant policy development, providing a structured approach for bereavement services in Wales to ensure that good quality services are available for those who need them” (Welsh Government, 2021, p.1). However, within this framework there is limited reference to school and no recommendation that bereavement care is integrated into the school environment. A study into the management of grief in the UK found that such frameworks are crucial for creating a consistent and effective approach to bereavement care across medical services in England , but that ‘the efficacy of education recommendations’ remain largely unknown (Pearce et al., 2021, p.11). Furthermore, teachers require training that not only supports the children they work with but also is supportive for their own welfare (Riera-Negre, Hidalgo-Andrade et al., 2024).

[bookmark: _Toc200617266]Cultural Influences 
International research highlights the value of a dedicated grief programme in helping young children process and articulate their thoughts and emotions around death, bereavement and grief (Burns and Griese, 2020; Lee et al., 2009; Stylianou and Zembylas, 2018).  Furthermore, participation in grief programmes have also been associated with the reduction of death-related anxiety and lower school achievements (Glass, 1990). Researchers argue that rather than being reactive, grief education should be introduced into children’s education in a proactive manner, thus ensuring bereaved pupils can explore and understand the concepts of grief and death in a supportive, low-pressure context (Aspinall, 1996; Holland, 2004). As adults, we have a natural tendency to protect and shield children from distressing and upsetting realities however, evidence suggests that open, age-appropriate conversations can support their emotional development and coping strategies (Martinčeková et al., 2020; Menendez et al., 2020). In an in-depth review of a range of methodological approaches related to children’s consideration of bereavement, Menendez (2020, p.58) suggests that children as young as six years of age may have a “fairly sophisticated understanding of death”, adding to the argument that appropriate discussions about death may be beneficial. It is also recognised that more research needs to explore this ethically sensitive area. Colomo-Magaña et al. (2023) explored how cultural snapshots influence pre-service teachers' attitudes toward death education in the classroom. Their recent study, based in Spain, found that teachers' cultural backgrounds, personal experiences with loss, and societal attitudes toward death significantly impact how they approach bereavement in the classroom. The role of the cultural context in bereavement practices is often overlooked in UK based literature, nevertheless it plays a crucial role in shaping both how grief is experienced and how it may be addressed within schools. This reinforces the point that in many cultures, death is considered an undiscussed, hidden or taboo subject, which may contribute can to avoidance or misinterpretation of grieving students' needs (Balk, 2004; Allard et al., 2024).
In contrast, the curricula within Japan, explicitly addresses death and bereavement, integrating the subject into the broader education framework for all pupils, thus exposing children at an early age to factual conversations (Katayama, 2002). This approach normalises grief, making it easier for children to express their feelings and seek help when needed. Lowton and Higginson (2003) suggest how cultural taboos surrounding death in Western contexts often lead to a "conspiracy of silence" (p.717) in schools, where children are left to grieve without effective supporting conversations. They state: “The time-consuming nature of the task of teaching very young children about different faiths’ responses to death, for example the concepts of heaven and reincarnation is apparent” (Lowton and Higginson, 2003, p.730). In  contrast, societies with more open attitudes toward death may provide better emotional support for grieving students.
Such differences emphasise the need for culturally sensitive approaches to bereavement in schools, as a one-size-fits-all approach is often insufficient; this could be more pronounced in the UK, a multi-cultural society, with 11% of primary pupils from Black, Asian and Minority Ethnic (BAME) backgrounds (Welsh Government, 2020).

[bookmark: _Toc200617267]The Long-term Impact of Bereavement on Children
Childhood bereavement has profound, long-lasting effects on a child’s development, with significant consequences for mental health and educational outcomes (Parsons, 2011; Crooks, Orr et al., 2024). The Scottish Government’s, National Childhood Bereavement Project (2022) explored the long-term impact of childhood bereavement and found that children who experienced the death of a parent were more likely to experience academic difficulties, behavioural problems, and mental health challenges throughout their lives. Their findings, outlined in ‘Growing up Grieving’ (2022) analyse the views of over three hundred and fifty participants all of whom led the researchers to the conclusion that “all of us must proactively prepare for ourselves, and those around us, being bereaved” (p.3). The study delved into how staff in schools handled bereaved children, looking from both sides, with the views of the children as well as the teachers being taken into consideration, aligning with many teachers in Sweden on using on illustrated story books rather than conversations (Elkund, 2025). The findings provide further evidence of the need for long-term care, advocating for continuous support from early childhood through to adolescence indicating that bereavement support should be ongoing, providing a sustained safety net for grieving children throughout their schooling years (Blake et al.,2020). Findings suggest children who experience bereavement have lower attainment and “would certainly benefit from additional educational support in school” (Lui, 2022, p.9/11). A further Swedish study looked the difference between siblings who had suffered the same bereavement, with the older having finished education and the younger still in school; examining how school support influenced and helped the bereaved sibling (Lui, 2022). Harvard’s clinical study on child bereavement suggested that bereaved children suffered with significant mental health problems after the death of a parents compared with their non-bereaved peers (Worden and Silverman, 1996). These findings are consistent with those of Lytje (2017) suggesting that children who do not receive timely and appropriate support are more likely to experience ongoing emotional distress as they progress through school and beyond. In contrast other studies see children adapting well, without the development of serious problems (Haine, et al., 2006; Holland, 2004).
These findings, highlight the importance of early intervention and continuous, appropriate support. Bereavement does not have an immediate, short-term impact but rather continues to affect a child's emotional and academic well-being for many years (Roberts, 2025: Silverman, 2000; Gingerich, 2010, Yin, 2018). The role of schools, as having the potential to offer stability and consistency can be considered a critical setting, offering both immediate and long-term support from familiar adults. Yet, research suggests that schools need to develop long-term strategies for supporting bereaved children, rather than offering brief, one-off interventions, their findings demonstrate that  workshops created to help bereaved pupils played vitally positive part in helping to progress through their loss of a loved one (Popplestone-Helm et al., 2021). Research findings from an Indian study highlight that we often assume that children are receptive when it comes to a new subject, however Naik’s (2024) analysis revealed participants’ interest in participating in discussions around death. Although participants were adolescents in this context, similar findings can be seen in other studies who engaged with young children (Colomo-Magaña, Cívico-Ariza et al., 2023; MacQuarrie, Nugent et al., 2015).
[bookmark: _Toc200617268]Methodological Approaches in Bereavement Research
The study of child bereavement in educational settings has employed a variety of methodological approaches, each with its strengths and limitations. Quantitative research, such as that conducted by (Burns and Griese, 2020; Glass, 1990; Rosner et al., 2020), often focuses on measuring the impact of specific interventions or tracking the outcomes of bereavement support programs. As such this method would measure impact, whilst allowing researchers to examine patterns or trends across various demographics (Thomas, 2013). Additionally, quantitative methods would allow the researcher to test the efficacy of a bereavement programme, possibly identifying trends and outcomes (Denscombe, 2021). While these studies can provide useful data, they are limited in their ability to capture the emotional and psychological nuances of bereavement.
[bookmark: _Toc200617269]Qualitative research, as seen in the works of (Dyregrov, Dyregrov et al., 2020; Holland, 2004; Lowton and Higginson, 2003; Abraham-Steele and Edmonds, 2021) provides deeper insights into the lived experiences of participants. Through, for example, questionnaires, semi-structured interviews and thematic analysis, qualitative methods allow researchers to explore the personal and emotional dimensions of bereavement (O'Leary and Tennent, 2025). Flick (2023) highlights the importance of qualitative approaches in exploring sensitive topics like bereavement, as they allow for richer, more detailed insights into individuals' experiences and may enable this research to generate findings that may have practical relevance for schools in Wales. 
Child bereavement and grief has been studied extensively around the world. Qualitative studies such as that by Case et al. (2020) explored American teachers’ experiences and beliefs about their preparedness to address student death in the classroom. Costelloe, Mintz and Lee (2020) examined how educational psychologists in the UK may be well placed to support bereaved students rather than class teachers. Internationally recent studies carried out in Israel (Hadar, Shalev and Peleg, 2024) highlight how teachers often felt pity for the bereaved child and lacked appropriate support plans. Levkovich and Elyoseph (2023) conclude that teachers often felt helpless, confused and anxious, inadequately trained to deal with grief and talk with bereaved pupils. This aligns with Spanish studies (Manzano, Herrero and Gascon, 2023; Herrero et al., 2022) that highlight mixed and offering opposing views on the role of schools in educating children about death. 
[bookmark: _Toc200617270]Mixed-methods research, combining both quantitative and qualitative approaches, may provide a comprehensive understanding of the issue. For example, Holland and McLennan (2015) conducted a qualitative survey that captured teachers' perspectives on bereavement in schools, while Mallon (2010) combined observational methods with interviews to assess the effectiveness of bereavement training for school staff. These mixed-methods studies help provide a fuller picture of the challenges and solutions to supporting grieving children.

[bookmark: _Toc200617271]Conclusion and Implications for Practice
The literature on child bereavement in schools highlights the complexity of supporting grieving children in educational settings. While many educators demonstrate empathy and concern, a lack of formal training, clear policies, and consistent support systems prevents them from providing the level of care that bereaved students need. The growing body of research suggests that comprehensive training, long-term support systems, and culturally sensitive approaches are essential for ensuring that grieving children receive the emotional and academic support they need to thrive (Dawson, 2023).
The implementation of national frameworks, such as the National Framework for the Delivery of Bereavement Care in Wales, represents a significant step in formalising bereavement support in schools (Welsh Government, 2021). However, as highlighted by Dawson (2023) and Abraham-Steele and Edmonds (2021)  schools need to adopt a comprehensive, effective strategies for supporting grieving children. Furthermore, the long-term effects of bereavement highlight the need for proactive rather than reactive support. To establish a school environment where bereaved children can flourish, schools must consider inclusive approaches that integrate bereavement care into the school’s broader educational and pastoral framework (Dawson, 2023). Included within this is the necessity for teachers and school staff to undertake training in bereavement practices. A recent collaborative research initiative led to the development of an online bereavement awareness pilot study which identified nearly 100% of participants reported a significant increase in their confidence to address bereavement-related issues following the training (Child Bereavement Network, 2022; St. Mary's University, 2024). Despite St Mary's University’s distinctive Catholic identity possibly influencing the framing and interpretation of its research findings (St Mary’s University, 2023) this research highlights a valuable opportunity to integrate such training into the preparation of student teachers, with potential benefits for the education sector in Wales, across the UK, and internationally. 
To conclude, child bereavement support within UK schools remains a significantly under-researched area (Costelloe, Mintz and Lee, 2020; Lawrence, 2019; McLaughlin, Lytje, and Holliday, 2019). This gap is particularly evident within Welsh primary education, where existing support mechanisms for bereaved children have been found to be inadequate (Abraham-Steele and Edmonds, 2021; DeMuth et al., 2020; Holland and McLennan, 2015). This small-scale research study seeks to highlight the current situation, possibly bringing in to focus what is required to support bereaved pupils.
[bookmark: _Toc200617272]Research Questions

Empirical findings indicate that, at the time of the study, Welsh schools were not effectively addressing the needs of bereaved pupils, with many staff members lacking the necessary training and resources to provide appropriate support (Fitz, 2010). Although the Well-being of Future Generations (Wales) Act 2015 and the associated 2020 report articulate a commitment to improving outcomes for children affected by Adverse Childhood Experiences (ACEs), neither document offers specific guidance or strategies for supporting children experiencing bereavement (Welsh Government, 2015; Welsh Government, 2020). Therefore, this small-scale research project aims to establish is hoping to investigate: 
RQ1. How are bereavement practices in Primary schools in Wales perceived by practitioners?
RQ2. What factors influence bereavement procedures used in Primary schools in Wales?

[bookmark: _Toc200617273]The importance of the study

Riera-Negre, Hidalgo-Andrade et al. (2024) undertook an exploratory study that raised the question as to what strategies teachers can effectively employ to support bereaved pupils. This research aims to raise the profile of bereavement training for school staff to better meet the needs of bereaved pupils. UK research has shown that schools are best placed to support bereaved children (Danby and Hamilton, 2016; Dimery and Templeton, 2021; Costelloe, Mintz and Lee, 2020) and it is hoped this research will support Welsh Government policy makers to adopt a specialised training programme that leads to schools in Wales being better equipped to support bereaved children.



[bookmark: _Toc200617274]Chapter 3: Research Design 

[bookmark: _Toc200617275]Introduction

Research design refers to the framework and structure adopted by researchers to answer specific research questions (Gray 2022; Cohen, Manion and Morrison, 2018). When addressing complex, sensitive and emotive topics such as childhood bereavement, particularly in educational settings, the design must allow for a nuanced exploration of emotional, social, and educational aspects (Crotty 1998; Flick, 2023; Dimery and Templeton, 2021). Creswell (2014) and Crotty (1998) align in their acknowledgement that out of the three most recognised paradigms the interpretivist paradigm accepts principles and ideas from which the researcher may gain a deeper understanding of the world from another person’s unique perspective. This differs from the science based ‘normative’ paradigm that is grounded in the idea that human behaviours should be studied using methods of natural science (Cohen, Manion and Morrison, 2018). Thomas (2017) suggests that a paradigm consists of ontological and epistemological beliefs that influence the way in which research is conducted, encompassing "a set of beliefs about the world we study, which determine the way that we study the world" (p.321). 

When examining research paradigms, pragmatism was considered as it focused on implementing changes to a situation based on knowledge acquired (Goldkuhl, 2012). However, research has shown that within certain cases of qualitative research it is reasonable to identify the combination of two paradigms, for example when a research study comprises several values from both pragmatism and interpretivism, such as the understandings of social construct from the interpretative research alongside a contribution to localised improvements through interventions and design, within pragmatist research (Creswell and Creswell, 2023; Goldkuhl, 2012; Thomas, 2017). The relationship between ontological, epistemological and methodological frameworks that inform the broad interpretivist paradigmatic range reinforces my enquiry (Crotty 1998; Scotland 2012; Denscombe 2021). This section presents a comprehensive, detailed discussion of the epistemological, ontological, theoretical, and methodological considerations that lay the foundations of research into supporting bereaved children in Welsh primary schools. 

[bookmark: _Toc200617276]Epistemology and Ontology

In the context of childhood bereavement, epistemology, how we come to know what we know, and ontology, the nature of the phenomena being studied, both play a critical role in shaping the research approach (Thomas, 2013; Denscombe, 2021). Bereavement is a deeply personal and emotional experience, influenced by a variety of socio-cultural, psychological, and educational factors (Colomo-Magaña et al., 2023; Stroebe and Schut, 2010; Pearce et al., 2021). Therefore, research on this field requires an epistemological stance that acknowledges the subjective nature of grief (Dimery, Templeton 2021; DeMuth et al., 2020). As a researcher, being a primary school teacher, the study is taking an epistemological stance rooted in behaviourism that supports the view that knowledge is understood through the engagement of behaviours (Crotty 1998; Scotland 2012; Thomas, 2010). Through understanding individuals’ perceptions and experiences, particularly within the context of bereavement practices, the research can be undertaken through the engagement or examination of participants’ responses and behaviours (Crotty 1998; Scotland 2012). The research has been undertaken with a strong focus on empirical evidence, along with the importance of objective questioning and taking a behaviourist stance.

Interpretivism is particularly relevant within this research, as it allows for an understanding of the lived experiences of children who have suffered loss and those who support them, such as teachers and counsellors. This stance is consistent with Abraham-Steele and Edmonds’ (2021) thematic analysis of teachers' perspectives on supporting bereaved children, where the subjective realities of educators play a significant role in understanding how children cope with bereavement in the classroom. Much research has previously highlighted the positive roles that school staff play when dealing with a bereaved child, as they already have a close rapport with the child’s background and family (Lawrence, 2019; Pearce et al., 2021; Dimery and Templeton, 2021, Costelloe et al., 2020; Joy et al., 2024, Holland and McLennan, 2015; McLaughlin and Talbert, 1994).

An ontological stance concerned with the study of ‘being’ and the ‘nature of existence’ along with the ‘structure of reality’ delves into the fundamental nature of ‘what is’ (Crotty, 1998, p.10). Bereavement experiences are inherently individual and influenced by multiple factors, such as the nature of the relationship with the deceased, the child’s age and understanding along with cultural contexts to name a few (Wolchik et al., 2008; Dimery and Templeton, 2021; Costelloe et al., 2020; Joy et al., 2024, Holland and McLennan, 2015). Each child’s experience of grief is unique, and understanding these variations requires a flexible, context-sensitive approach to research.
[bookmark: _Toc200617277]Researcher Positionality and Reflexivity

As with any research involving human subjects, particularly in sensitive areas such as childhood bereavement, researcher positionality and reflexivity are vital considerations (Berger 2015; Blaxter, Hughes et al., 2010).  The background or identity of the researcher as well as biases, and personal experiences can shape and unknowingly influence the research process (Yip, 2024). For instance, a researcher with personal experience of bereavement might approach the subject with empathy, but this could also introduce biases that affect the interpretation of data. 

Reflecting on my personal experiences of grief and loss, I have been bereaved of several significant adults, both during my school years and more recently as an adult. I have also experienced the death of two young adults through a long-term illness. As a mother I saw how my four children were treated when they returned to school following the death of their two grandparents. It was evident that they did not receive the support they needed at that time. As a primary school teacher in Wales myself, I taught children who had experienced bereavement. In the school we had a box of books that we shared amongst classes when the need arose, that was all that we did, we read a story to the class, and we told the child to talk to us if they wanted to. We often observed more vigilantly, spoke to the children involved in a sympathetic manner and tended to treat them kindly, however there was no standard policy to implement, no guidance and no training. Reflecting on these experiences has led to an interest in opening discussions around grief and developing systems for bereaved children in Welsh schools. Previous research considers the ideas of boundaries being blurred when considering the researcher as an outsider or an ‘inbetweener’ when undertaking studies within their world of work (Dhillon and Thomas, 2019; Milligan, 2016, p.248)

Reflexivity, the process of continually reflecting on my influence throughout the study, is essential to ensure that the findings are not unduly shaped by the researcher’s subjectivity (Yip, 2024). Danby and Hamilton (2016) emphasise the need for educators and researchers to consider their own beliefs and biases when supporting bereaved children. In this sense, reflexivity is not just about acknowledging biases but actively managing them in a way that enhances the validity of the research. Research discussing the methodological complexities of researching responses to death, although African in nature and from a ‘feminist ethic of care perspective’ highlighted responses to death in any society must be approached with caution, but it should make a valuable contribution to the greater understanding of emotions across all cultures (Evans et al., 2017, p595).

For supplementary information related to grief and bereavement within a Theoretical Framework, please see Appendix 3.













[bookmark: _Toc200617278]Chapter 4: Research Methodology 

[bookmark: _Toc200617279]Sampling

Sampling strategies for studying childhood bereavement have been carefully considered to ensure the inclusion of a diverse range of participants while maintaining ethical standards (BERA, 2024). The study of bereaved children in schools typically requires purposive sampling, a non-random approach where participants are selected based on specific criteria, such as teachers, school support staff, members of schools’ senior management who may have experienced a child experiencing a bereavement in their schools (Denscombe, 2021). Costelloe et al. (2020) in their study on bereavement support provision in primary schools, used purposive sampling to select schools that had established bereavement support systems. This ensured the study could explore the experiences of participants who had direct involvement in supporting bereaved children. Similarly, Abraham-Steele and Edmonds (2021) focused on teachers’ perspectives, making purposive sampling the ideal method to explore those who have relevant expertise and experience. However, for this research samples were taken from a selection of schools across Southwest Wales, with five schools chosen within each of the counties of Pembrokeshire, Carmarthenshire, Swansea, Neath Port Talbot, Bridgend, Cardiff and Newport. Convenience sampling where the researcher “selects participants because they are willing and available to be studied” (Creswell and Guetterman, 2021, p.173) was considered and played a part, as links were already established with many of the schools, in my capacity as a university Tutor. Therefore, quota sampling was employed as participants have a shared interest in improving support for bereaved children; in recent research “designated teachers enacted change through both systemic working, and the provision of targeted support to address” children’s needs (De La Fosse et al., 2023, p.1897). The participants were based on a “pre-determined purpose” and samples were selected to represent a wide geographical viewpoint and according to their interests, in this case bereavement (Palaiologou, Needham and Male, 2016, p.158; Cohen, Manion and Morrison, 2018).


Once ethical approval had been gained from the university’s ethics board, emails containing online questionnaires were sent electronically to the selected schools. A covering letter was attached which provided background information about me and the research study, as well as a consent form for the participant to sign. The timing of disseminating the questionnaires played an influential part in the research process. If the email was sent on a Monday, there could possibly be more chance of it being opened than if it were received on a Friday. After much reading, and consideration of the field of study (Flick, 2023), the decision was made to send the emails to schools mid-week. 

[bookmark: _Toc200617280]Data Collection Methods
[bookmark: _Toc200617281]Questionnaire Design and Implementation

Short online questionnaires were deployed following ethical approval and informed consent procedures. Research demonstrates that questionnaires can enhance participant engagement and attention spans (Blaxter, Hughes and Tight, 2010; Creswell and Guetterman, 2019). Qualitative questionnaires offer the advantage of producing participant openness and reality as they explore personal views, perceptions, and experiences (Thomas, 2017), including space for participants to write their reflections and responses. Gray (2022) identifies several questionnaire advantages: cost-effectiveness, broad participant reach, and their capacity to be "effective, convenient and generalisable" (Palaiologou, Needham and Male, 2016, p.197). However, questionnaire effectiveness ultimately depends upon question quality and construction. Questionnaires may yield a low response rate as they can easily be ignored and may not get to the participants that they are intended for (Creswell and Guetterman, 2019). 

The questionnaires were designed to be succinct, clear, precise, and vigorous whilst remaining vigilant for bias (Thomas, 2017). In the context of this research questionnaire methodology addresses four critical research dimensions: school staff confidence when supporting bereaved children; the effectiveness of institutional policies in this context; the impact of professional training; and staff perceptions regarding their ability to meet the needs of both bereaved children and the wider school community (McLaughlin, 1999; Costelloe, Mintz and Lee, 2020; Danby and Hamilton, 2016; Dimery and Templeton, 2021). The guidelines presented by Creswell and Guetterman (2019) were employed in the development of the questionnaire.

The online questionnaire comprised ten questions, six questions were open-ended with plenty of space for participants to respond. Additionally, open-ended questions provided participants with opportunities to articulate their views and experiences regarding bereavement support in educational settings (Flick, 2023). One question used an adaptation of the Likert scale format with multiple response options (Wood, 2016). Whilst the Likert scale offers advantages as an accessible tool facilitating analysis of responses, it presents challenges regarding the inequality of user-centric choices, potentially generating inaccurate data. The possibility of participants "regressing to the mean" was considered during results analysis of this question (Palaiologou, Needham and Male, 2016, p.201). To mitigate this concern, a four-point scale was employed rather than the conventional five-point scale. Given the predominantly qualitative nature of this research, these scaling limitations should not significantly compromise the methodological approach (see Appendix 4).

Participants received comprehensive information regarding the research objectives, and they were asked to provide voluntary informed consent through the signing of an online consent form (Gray, 2018). Throughout the process, participants were reminded of their right to withdraw and at the start they were alerted to potentially distressing content, they could exit the questionnaire by closing their browser at any point (Dimery and Templeton, 2021). To optimise response quality, participants received recommendations to complete the questionnaire in an uninterrupted environment conducive to thoughtful reflection (Thomas, 2017). The final question asked participants whether they would be willing to be involved in a short semi-structured online interview, to confirm their involvement, participants had to include an email address. 

Semi-structured interviews are a common qualitative method that allows the researcher to balance the need for depth, flexibility and sensitivity (Flick, 2023). The advantages of qualitative interviews in capturing the complexity of participants' experiences suit the fragile nature of conversations around death and bereavement (Cohen, Manion and Morrison, 2018; Flick, 2023). Furthermore, semi-structured interviews enabled me to explore predefined questions, while also allowing space for participants to express their experiences and emotions freely. 

Focus group discussions were considered as Dimery and Templeton (2021) suggest how group dynamics in focus groups can create a supportive environment for discussing sensitive topics like grief. However, as this was a small-scale research study it was anticipated that the response rate would be low, therefore individual semi -structured interviews were deemed the most useful extension following the questionnaires (Thomas, 2013). A further advantage of this method may have yielded rich discussions where participants could share experiences in a comfortable, safe, non-judgmental group setting. This method would allow participants to build on each other’s responses, often leading to richer insights and data for the research; yet it must also be noted that the researcher would need to effectively facilitate to avoid some participants dominating or not contributing to discussions (Creswell and Guetterman, 2021;  Cohen, Manion and Morrison, 2018; Thomas, 2013). 

Lastly, I briefly considered observation of pupils in the classroom, however this did not conform to the ethical guidelines (BERA, 2024) as pupils may be affected by the presence of another adult, and the very nature of such observations would not be ethically appropriate. The challenges of observing grief in any school environment would be difficult and would impose on the school’s potential “conspiracy of silence” when death is present in schools (Lowton and Higginson, 2003, p.716).
[bookmark: _Toc200617282]Semi-Structured Interview Methodology
Semi-structured individual interviews were conducted with a smaller participant subset, combining the benefits of both structured and unstructured interview approaches (Thomas, 2017). I understood that participants had to volunteer for this, so the sample may be skewed. For example, Head teachers may have volunteered as they were then experiencing a grieving pupil, or alternatively, some volunteers may have had a particular interest in this area and so wanted to complete the questionnaire out of curiosity (Creswell and Guetterman, 2021). Such interviews were an appropriate research method for gathering in-depth, qualitative data, particularly when exploring perceptions and experiences of school staff around the subject of bereavement. Supplementary questions were asked that provided greater insight into the phase one responses (see Appendix 5). Group interviews have been deliberately excluded due to the sensitive and emotive nature of the subject matter, and the risk that dominant participants might inhibit others from expressing their perspectives (Gray, 2022).
Keeping the Research Questions in mind, it was considered beneficial to probe the views of those who had initially responded into their questionnaire responses. As a result, an interview schedule was developed that included probes to draw out relevant detail (Paulus and Lester, 2022). The interview process prioritised participant voice over interviewer input, employing succinct, non-threatening questions that participants could readily understand. Prompting cues were avoided, and interviews were held online, at a mutually convenient time and for the participants, within relaxed, secure environments, chosen by them (Palaiologou, Needham and Male, 2016). The semi-structured format provided flexibility to explore emergent themes and areas of particular significance (Cohen, Manion and Morrison, 2018; Thomas, 2017). Although unstructured interviews were initially considered to for their potential for deeper interpretive qualities, the responses from the questionnaires exposed some themes that then informed the direction of the research.
[bookmark: _Toc200617283]Data Analysis

Qualitative analysis was used initially, followed by Thematic content analysis, broadly defined as identifying, analysing and interpreting themes within qualitative data was employed, as it allowed me to respond to the study’s research questions but also to remain flexible in the event of any unexpected emergent themes (Braun and Clarke, 2022). This process enabled the material to be condensed, through paraphrasing for further analysis. Such analysis is widely used in studies of childhood bereavement, as it allows researchers to identify recurrent themes in interviews or focus groups. For instance, Abraham-Steele and Edmonds (2021) worked with thematic analysis to examine teachers’ perceptions of their role in supporting bereaved children, revealing key themes related to emotional support, communication, and training needs.

As this study is small scale qualitative content analysis was employed prior to the interpretation of themes. This method has the advantage of being compatible with various epistemological and theoretical stances and Flick (2014, p.421) suggests thematic analysis is “strongly rooted in psychological research”, therefore with the research based around bereavement, this appealed me. It was however important to understand the possible challenges or limitations to this method. As such, it was important to have a clear rationale for theme development, and to decide on the themes that were pertinent to the research questions rather than the emerging themes themselves (Flick, 2023; Thomas, 2013).
[bookmark: _Toc200617284]Ethical Considerations
This research study adheres to rigorous ethical standards as outlined by the British Educational Research Association (BERA, 2024) and the university's ethical guidelines (UWTSD, 2022). The study operates within an ethic of respect for all persons, ensuring participants are treated with “fairness, sensitivity, dignity, and freedom from prejudice” (BERA, 2024, p.11). This is vital within research irrespective of the content, however as bereavement is the central theme of this research, additional aspects were considered within this process which are detailed below.
Given the sensitive nature of bereavement research, particular care has been taken to establish comprehensive safeguarding measures. Creswell and Guetterman (2019, p.54) suggest that researchers “will be confronted with ethical issues at every step”. All participants received detailed information about the research purpose and provide voluntary informed consent through signed consent forms (Cohen, Manion and Morrison, 2018; Flick, 2023). Participants were informed about the research, for example, why they had been invited as well as the possible advantages or disadvantages of taking part in this research (Punch, 2009; Creswell and Guetterman, 2019). This information is supported by a recent study which emphasised that participants highly value information from researchers, which subsequently increases their trust in the researcher and the research process (Wilkins, Mapes et al., 2019).  Furthermore, in recognising that discussions of bereavement may cause distress (Whitney and Olcese, 2013; Lowton and Higginson, 2003; Dimery and Templeton, 2021), each participant received information, including contact numbers and web site addresses for charitable support agencies included at the start of all documentation shared with participants. Danby and Hamilton (2016) emphasise that researchers should have a clear plan for handling any distress caused by participation, ensuring participants’ well-being is prioritised and that anonymity and confidentiality is maintained throughout the research process, with the deployment of  appropriate pseudonyms (Appendix 4).
Informed consent was gained with a signed box at the end of the information page, before the questionnaire. By this point it could be reasonably assumed that the participants understood the potential risks and benefits associated with their involvement in the research (Creswell and Poth, 2023; Flick, 2023). In accordance with BERA (2024) participants retained the right to withdraw from the study at any point without consequence or the requirement to provide justification. However, they were informed that once data analysis commenced, complete removal of their contributions may prove challenging (Cohen, Manion and Morrison, 2018; Thomas, 2017). To protect participant identity, all data was anonymised using pseudonyms throughout the research process (BERA, 2024; Creswell and Creswell, 2023). These ethical provisions serve to protect participants, me as the researcher, and the institutional integrity of the university (BERA, 2024). Comprehensive ethical considerations are detailed in the university's ethical application form (Appendix 7).

[bookmark: _Toc200617285]Conclusion

Research on supporting bereaved children in schools requires a thoughtful and ethical approach to design and methodology (Holland, 2004; Linder, Lunardini et al., 2022).The epistemological and ontological considerations, alongside a well-constructed theoretical framework, ensure that the research findings contribute meaningfully to understanding and improving bereavement support in educational settings (Lowton, Higginson 2003, O'Leary, Tennent, 2025). By adhering to ethical principles and adopting appropriate sampling, data collection, and analysis methods this research aims to address the gaps in the existing literature, offering valuable insights into how educators and schools can better support grieving children.















[bookmark: _Toc200617286]Chapter 5 –Data Analysis 
[bookmark: _Toc200617287]Phase One: Questionnaire Data (see also Appendix 5)

When analysing the questionnaire data, the checklist developed by Creswell and Guetterman (2019), was considered, in addition to the guidelines suggested by Flick (2023). In total links to 70 online questionnaires were sent to five primary schools within each of the counties of Pembrokeshire, Carmarthenshire, Swansea, Neath Port Talbot, Bridgend, Cardiff and Newport. The questionnaires were sent in mid-January, this was considered a quieter time than prior to the Christmas period, and later than the start of the new term. Due to the exploratory nature of the research questions were both open ended and closed (see Appendix 4). The open-ended questions allowed the participants to expand on their responses, while the closed questions provided useful information (Cohen, Manion and Morrison, 2018). 


The research findings from Phase one of the study, the questionnaires, explored the perceptions, experiences and practices of school staff in relation to supporting bereaved children in Welsh primary schools. The data were gathered from fifteen participants, including Head teachers (HT), a member of the Senior Management team (SMT), class teachers (CT) and school support staff (SS). Participants varied in age, offering a rich and diverse insight into bereavement practices in Welsh primary schools (see Appendix 5).

Employing a thematic analysis approach (Braun and Clarke, 2022; Braun, Clarke et al., 2017), six themes were identified. Word count constraints do not enable me to provide a comprehensive discussion of the process of thematic analysis at this time. However, as outlined by Flick (2014, p.422) this method did not ‘assume any defined or confined theoretical or methodological program’ but offered a description of how to use the ‘empirical material’. In doing so thematic coding was employed to thoroughly compare the analyses, for example the responses were analysed and assessed, with comparisons made within the range of responses. Each theme is examined in detail, with explanatory quotations drawn from the data.



Table 1: Six themes from the questionnaire responses
       
             

[bookmark: _Toc200617288]Theme 1: The absence of bereavement policies in schools

A central theme among responses was the absence of a formal school bereavement policy, or limited awareness of its existence. When policies were in place, they were considered ineffective or irrelevant in practice.

“Yes, but it was useless – we need proper help” (HT)

“No bereavement policy written by the school. If one had been in place, I’m sure it would have been supportive” (SMT)

“I don’t know if there’s a policy. I think we’ve got some books in the staffroom” (SS)

These responses suggest a lack of existence of useful and effective policy within schools that would support and enable staff to engage with research led practices. The potential consequences here are that the lack of policy link closely with a lack of training, confidence and consistency in approach among staff (Dawson et al., 2023). Linking with research such inconsistencies in the provision of bereavement policy and awareness may hinder effective support for children (Crooks, Orr et al., 2024). Furthermore, this aligns with UK research, stipulating that schools vary in their responses to children’s bereavement due to a lack of effective standard policies (Holland and McLennan, 2015; Child Bereavement UK, 2025).


[bookmark: _Toc200617289]Theme 2: Low staff confidence and emotional preparedness

Many participants reported feeling anxious or unprepared when faced with bereavement situations, with some explicitly saying they would avoid such situations where possible. In fact, 46.5% of participants were ‘not confident’, 26.6% were ‘slightly confident’ and 20% would  ‘avoid this situation if possible’. Only one participant reported feeling ‘confident’. 

“ It’s always hard and I’m not trained to deal with this.” (CT)

“I would rather not say anything than say the wrong thing.” (SS)

Confidence levels appeared low among the support staff and class teachers, with some relying on their empathy or instinct in the absence of formal training and guidance. Responses link with research, that makes recommendations for professional development that can impact positively on the bereavement support offered to pupils (Lytje 2017; Adams 2011). To better understand the importance of staff confidence when dealing with bereavement in schools Levkovich, Elyoseph (2023) highlight how teacher uncertainty and lack of confidence in this area plays a significant role in how grief is managed in the classroom.
[bookmark: _Toc200617290]Theme 3: Inconsistent communication practices

There were variations in how bereavement information was communicated within schools, both internally to staff and externally to parents and the wider community. Most commonly, information was shared verbally in staff meetings or informal conversations.
“It usually comes up in a staff meeting, or someone just tells you in the corridor” (CT)

“We use email, but I often don’t see it until the end of the day” (SS)

With regard to communication with parents and the wider community, 26.6% of participants indicated the school did not inform families directly, often assuming the close-knit nature of the school meant the information was already known. 

“Parents would know anyway – word travels fast around here”(SMT)

This demonstrates how such inconsistency within practices could contribute to confusion and possible missed opportunities for co-ordinated effective support for all involved. Research emphasises the importance of empathetic communication when teachers are dealing with a bereaved child (Adams 2011, Martinčeková, Jiang et al., 2020). Research has shown that the way in which grief is managed in schools, and how this information is conveyed as the child goes through their education, plays a pivotal role in how the child navigates through their grief (Basinger, Wehrman et al., 2016).


[bookmark: _Toc200617291]Theme 4: Emotional Impact and the role of external support

Participants expressed deep emotional responses when supporting bereaved pupils and described the impact on their own emotional wellbeing. Many highlighted the importance, but also the limitations of external agencies, such as charities. 

“It was awful. Everything changed. The twins were the never the same” (SMT)

“We tried CRUSE but they take ages to come out” (CT)

“Sandy Bear were brilliant, but my staff had to cope for days before they arrived” (HT)

This reliance on external agencies, such as charities, combined with a lack of immediate internal expertise left staff unable to effectively manage the situation of bereavement in their school. This lack of expertise stresses how the emotional distress faced by bereaved children is not always appropriately addressed by school staff (Silverman, 2000), and how a systematic investment in bereavement services is required (Paul, and Vaswani, 2020).

[bookmark: _Toc200617292]Theme 5: Coping Strategies

Without structured guidance within a school policy several teachers described developing personalised strategies to support their bereaved pupils. These included memory jars and flexible classroom expectations along with increased emotional responsiveness.

“We made memory jars…and planted a rose for her Mum” (CT)

“ I just gave her a hug if she was upset. We let her do what she needed” (CT)

These responses reflect a strong element of care for the child; however, they also highlight the emotional burden placed on staff. Children often develop unsupported and informal ways of coping with their grief, but the help that schools could offer is underestimated (Holland and McLennan 2015; Lytje 2017; McLaughlin, Lytje et al., 2019). The effects of dealing with a grieving child potentially cause a range of unsettling consequences for the staff in school; such feelings may trigger personal recollections of their own past bereavements (Holland, 2004). Additionally, research suggests that having to deal with a grieving child as well as the other members of the class who are not grieving is a difficult situation to manage (Dawson et al., 2023).

[bookmark: _Toc200617293]Theme 6: Informal Transfer and continuity of support

Most participants expressed confidence that information about a bereaved child would be shared during transitions to new classes or their next school, though mechanisms were informal. 

“It will be in the child’s file – the next teacher reads that” (CT)

“We always try to pass it on, but I’m not sure how consistent it is” (SS)

While some processes were described, the lack of formalised procedures and processes raises concerns as to how continuity of care is ensured for bereaved children as they progress through the education system. Holland and McLennan (2015) found that communication about bereavement is often informal and varies depending on the teacher, this closely aligns with the research findings and is further supported by Adams (2011) who recommends empathetic communication practices in education settings. Crucially, if the information about grieving children is not shared the question arises as how teachers and school support staff can offer the appropriate bereavement support that is needed.









[bookmark: _Toc200617294]Phase Two: Semi-Structured Interview

Two Headteachers (HT) were interviewed online, individually following their informed consent, given initially prior to the questionnaire, and at the end, which led to the agreement for the interview. At the start of the interview, consent was again confirmed in line with BERA (2024) guidelines. The participants were reminded of their right to withdraw at any point during the interview, they were reminded of confidentiality and anonymity, and they were signposted to help and support contact details if so required (see Appendix 5).

Throughout the interviews the contents of the ‘subjective theory are reconstructed’ (Flick, 2014, p.218). For the most part an open question initiated the conversation, with theory driven questions, followed by a more confrontational question. For example, ‘what do you think about the inclusion of the subject of death into the curriculum?’ followed by ‘how would this work in your school?’ and ‘so, how would this look in your school?’. However, it was important that the questions were reflexive and based on previous responses (Flick, 2023).

The interviews took place during school hours and on different days. The sessions took place over Teams, the interview with HT A was curtailed due to an issue at the school. The interview with HT B took eighteen minutes. This was not recorded due to the request of the participant; detailed notes were made. Questions were based on their responses within Phase one and delved further into their perceptions and experiences of bereaved children in their schools. 
The themes that emerged included:
Table 2:  Emergent themes in Phase 2

[bookmark: _Toc200617295]Theme 1: Training and specialists

When asked about staff training opportunities, A said he thought it a ‘waste of time’ to have his staff trained in bereavement support. He had used Sandy Bear charity and had found their work useful in supporting the children. He was unsure if the charities had supported his staff, adding that the staff could find support if they had needed it. When asked how many times the charity had come to the school A responded that they had emailed resources and had not come to the school in person, but he thought they had visited the child and their family at home. He questioned:
 ‘why would I want to get all my staff trained, when there are specialists out there who can do a better job? My staff do enough – I can’t keep asking them to do more all the time.’ (A)

Head teacher B had answered the same question related to training, saying that he would be very keen to have any training that was available, he suggested that the Local Authority or the University could possibly organise some training opportunities. He mentioned that he had student teachers on placement in his school, but he did not know whether they had any training in this area.

This theme is supported by previous research, as there is widespread recognition of the lack of bereavement training (Riera-Negre, Hidalgo-Andrade et al., 2024;), leaving teachers feeling emotionally unprepared (Levkovich and Elyoseph, 2023) with targeted training providing the key to appropriate and effective bereavement support in schools (Adams 2011; Quiñones, Lipponen et al., 2022). 


[bookmark: _Toc200617296]Theme 2: The curriculum

The replies here emerged from their questionnaire responses about dealing with a bereavement in their school. Both had similar views to death and bereavement being something that should possibly be included within the curriculum. Both thought this would be a useful and interesting idea, if it was conducted correctly. A thought that this subject could be covered in Health and Wellbeing lessons, he did not think that in the Foundation Learning Department it would be an appropriate area to teach. B thought that if there was appropriate guidance and resources the whole school would benefit from learning about death. He relayed a story about how the school had observed life cycles of butterflies and chicks. The children had watched with awe as they observed butterflies emerge, and when chicks had cracked out of their shells. It had been: 
‘an amazing lesson for all the children, one they would not forget, but it stops there, we don’t talk about the end, we wouldn’t know how to approach this, so yes, if it was in the curriculum, it would be something we could address and hopefully get right’ (B).

This point reflects how current teaching practices already touch on learning opportunities for children to learn about life and death as a process, however the absence of a supporting curriculum is restricting the learning opportunities. This theme highlights the cautious acceptance that teaching about death may have some benefits for children. It is understandable that both Head teachers may feel cautious regarding this, as school in Wales are currently in the processes of adapting to a revised curriculum (Welsh Government, 2022). Yet research strongly advocates for grief education in schools, in line with the current petition at the House of Commons (Dawson et al., 2023; HC Deb., 2 December 2024). Furthermore, research has supported this inclusion, with Silverman’s (2000) study and more recently the work that emphasises children do not have relevant opportunities to process and understand grief within the school setting, thus supporting curriculum inclusion (Joy et al., 2024).

[bookmark: _Toc200617297]Theme 3: Policy

Neither A nor B had an effective bereavement policy in operation in their schools. 

‘no, but we are working on one – some charities offer templates, so we are thinking of adapting this. I am keen to use the charity’s one rather than have this extra work for my staff (B)

In discussion both thought that an effective policy could be useful, A was reluctant to give his staff more work to do. He was concerned that the policy and engagement with child bereavement would also mean that he would have to find a staff member to take on this role for the school.

 ‘Yes, though it is very general and provides little to no useful guidance’ (A)

He elaborated that when they had looked at their policy it had not really given any useful information, but now that they were thinking about it, they would do something about it.

Significantly although B acknowledges the inadequacy of the school policy A uses this as an opportunity to express how he already felt his staff had too much to do and being asked to undertake more training around bereavement would be unfair. This links to research related to the possible consideration or introduction ‘paraprofessionals’ who may be given the responsibilities of overburdened teachers (Reddy, Lekwa et al., 2021; Fisher, Sindelar et al., 2022). The comments that advocate for an effective policy are supported by recent research and current thinking (McManus and Paul, 2019; Whitney and Olcese 2013; Lawrence, 2019) thus drawing attention to the relevance of such a response.
[bookmark: _Toc200617298]Theme 4: Emotional impact

Only B mentioned the emotional impact of a dealing with a bereaved child in school. He knew that this was something that ‘could happen to any of us’  and the effect on his staff, in the past had been significant. He added:
‘It’s really tough, you have this horrendous thing to deal with but the next minute someone is knocking on your door to show you their good work, its really hard to managed. I’ve had staff crying but I’m not a specialist to help them, they(the staff) are all diamonds and they just care, but this one is a really hard one’ (B)

This again aligns to the literature as Dimery and Templeton (2021) also mention the emotional impact a bereaved child plays on the supporting adults. These findings are also relayed in other literature, Adams (2011) examines the psychological strain teachers have to endure when dealing with bereavement in schools, worsened without adequate training.

[bookmark: _Toc200617299]Conclusion

The research has highlighted significant gaps and inconsistencies in the way primary schools in Wales respond to and mange child bereavement. Across both phases of the study a central finding was the lack of bereavement policies with the schools, this has several important implications that influence practices in Welsh primary schools.

Firstly, without a shared framework teachers are left to work in isolation, relying on their own thoughts and perceptions, that may not always provide the most effective support. This can lead to an inconsistent approach where different teachers may contradict each other’s work and support. The evident inconsistencies within the findings of this research  echoes national (UK) findings and calls for a more streamlined, professional research informed practices in Wales’ schools.

Secondly, the low levels of confidence when dealing with a bereaved child in school imply that the lack of appropriate training may in some circumstances lead to staff actively avoiding the situation, clearly to the detriment of the bereaved child. As identified in previous research  (Lytje 2017, Levkovich and Elyoseph, 2023; Yin, 2018) when staff lack confidence, they are less likely to be able to support the grieving child, potentially having a negative effect on the child’s school experiences and outcomes.

Thirdly, the emotional impact of dealing with a bereaved child adds to the challenges faced by school staff. The use of charities may offer some relief; however, this has its own set of trials as eventually the child must progress through school without the external support. This links to the issue of  how information about a bereaved child is shared with future class teachers and other schools; if this process is not effective the child may have to explain their grief at inappropriate intervals throughout their education (Dawson et al., 2023).

Fourthly the findings from Phase two cautiously supported the inclusion of death into the curriculum. The potential for this to work was clear however whether this is suitable for the younger children was raised, as well as the logistics of teaching such a sensitive subject.
Finally, the themes from both phases demonstrate the gaps in bereavement support in schools, along with the lack of appropriate training and beneficial policy implementation (Dawson et al., 2021). Although the responses link closely to the literature mentioned it is important to note that the research has taken place in Wales, not England. The research that links with the themes is not related to Welsh primary schools, thus emphasising the importance of this study.





[bookmark: _Toc200617300]Chapter 6: Discussion
[bookmark: _Toc200617301]Reflections on Data Collection

This research, in two distinct phases, sought to explore and examine how staff in Welsh primary schools support bereaved children, in line with research to date (Holland and McLennan, 2015; Pearce, Wong et al., 2021; Dimery and Templeton, 2021; Duncan, 2020; Lawrence 2019; Joy, Staniland et al.,2024). The lack of research specifically related to Wales’ primary schools in this area is profound. This small-scale study has already highlighted many factors that align to empirical research findings in this area that call for more training and a greater awareness of appropriate procedures for schools to work to when faced with child bereavement.

Throughout the study, ethical standards were upheld (BERA, 2024). Informed consent was gained from all participants, anonymity was assured, and participants were reminded of their right to withdraw at any point as they could close their browser during the questionnaire or leave the Teams meeting during the interviews (BERA, 2024). Participants were signposted to support services, consistently reinforcing ethical commitment to participant wellbeing and safety. It was recognised that schools operate under considerable pressures and persuading staff to have time to complete a questionnaire for research purposes required persistence, sensitivity and an interest in the cause. Despite this, the responses in phase one were valuable in supporting the research with rich data in this area. Whether the sample of participants was representative of the wider range of school staff throughout Wales is questionable, as it lacks the breadth and diversity necessary to capture the full range of demographic variations across the country (Denscombe 2021; Flick, 2023).

However, it is important, for me in my role as the researcher to investigate and recognise the strengths as well as the weaknesses and limitations of this study (Scotland, 2012). The decision to use open and closed questions within the questionnaire allowed for a broad collection of data across South Wales and the questions did not lead the participants towards predetermined responses (Creswell and Creswell, 2023). However, the retrospective nature of the phase one questions represent a potential limitation as they required the participants to reflect and recall their experiences, this may have caused them to under or over emphasise their feelings at that time (Cohen, Manion and Morrison, 2018). 

Furthermore, the use of the online questionnaire may itself have limited the quality of data collected. The advantages of online questionnaires are evident within research, such as their ability to gain responses from a wide audience, the cost effectiveness and the ability of the participant to only answer the questions they feel comfortable to answer (Creswell and Creswell, 2023; Thomas, 2013). In contrast these advantages should be considered against the disadvantages, such as a low responses rate and possible misinterpretations of the questions, and the amount of detail included in the responses (Flick, 2023; Thomas, 2013).

The response rate within the phase one data collection was not high. Seventy online questionnaires were distributed, only fifteen were completed over a three-week period, equating to a response rate of 21.43%. As the questionnaires were sent to the Head teachers at the schools, they were the ‘gatekeepers’ and may have influenced the questionnaires being received by the target participants. Estyn recognises that schools are busy environments that offer far more than teaching and learning opportunities, many schools are family or community hubs, and many offer afterschool and daytime activities (Estyn, 2024). With this in mind it can be argued that school staff are too busy to assign time to a questionnaire and an interview. The questionnaires were constructed in line with Flick (2023) and Creswell and Guetterman’s (2019) guidance although in future it may be beneficial to send a more detailed cover sheet outlining the research and establishing a professional link with the school prior to the distribution of the questionnaires. It is also recognised and noted that questionnaires are only as good as the quality of the questions that are used (Creswell and Creswell, 2023). As this study was small scale the questions employed in the online questionnaires in phase one represented a potential limitation to the study. In reflection, although some questions asked useful probing questions, others did not allow the participants to reflect on their ability to support bereaved children (Flick, 2023). The questionnaires that were returned were completed, however in future it may be beneficial to divide the questionnaires into sections as this might then include easier questions at the start, rather than at the end (Flick, 2023). The research questionnaires will also be translated into Welsh thus being more inclusive and gaining a larger target audience.

The semi-structured interviews were beneficial in supplementing the phase one information, however having two participants was restrictive and could not be deemed representative of Wales’ Head teachers. Transcribing the responses  verbatim was a challenging task as participants did not consent the interviews being recorded. Revisions are required here prior to further research as literature has useful grids and formats that would have helped this situation (Flick, 2023; Cohen, Manion and Morrison, 2018). While the insights gained were invaluable, the limited diversity of views meant that findings may not fully capture what is happening in Welsh primary schools in the counties targeted. In future it would be useful to widen the geographical area to include all counties in Wales for the research, as the interviews are online and accessed via email, and the semi-structured interviews were conducted via Teams. Conducting the semi-structured interviews raised my awareness of the power dynamics as I perceived the Head teachers were of a higher professional standing than me. During the interviews I adjusted my tone and was very aware of my positionality throughout (Flick, 2023). The interviews enabled me to delve into issues that had been raised in phase one, and further explore responses, such as the inclusion of death education within the curriculum. It may also be useful to contact the Head teachers of the schools at regular intervals to establish whether the participants in the schools are continuing with the research, and to provide options for face-to-face structured interviews if they prefer.

It may be useful to include some key voices within the research, such as parents or carers. This would need to be negotiated with the Head teachers at the schools, and careful ethical approval would need to be sought. However, many studies gain the views of parents, and this may add a greater level of triangulation to the study. In addition, it may prove insightful to consider the views of Welsh Initial Teacher Education (ITE) Institutes, and some of their student-teachers. As these students are the future of the teaching cohort in Wales, gaining their thoughts around possible training opportunities in this area, as part of their qualification when becoming a teacher, may add further validity to this research.

[bookmark: _Toc200617302]Contributions to the field

The research aimed to explore the experiences and perceptions of staff in primary schools in Wales, around bereavement in the classroom and may have acted as a pilot study for my future doctoral research. The qualitative and quantitative findings have provided some insight into how bereaved pupils are supported, but more needs to be carried out to support school staff in Wales.

Research suggests that UK schools are best placed to support bereaved and grieving children (Linder, Lunardini et al., 2022; Abraham‐Steele and Edmonds, 2021; Holland and McLennan 2015; Lytje, 2017). Yet schools in Wales are not mentioned, therefore little is known about the current situation for support for bereaved Welsh children. Welsh Government uses links to charitable organisations, that provide support, however as this study has shown, such charities do not consistently support the staff and the bereaved child. Such charities may provide support, but it may be delayed, expensive, reflexive and short-lived. 

Findings highlight the challenges participants are facing when dealing with a bereaved child, most practitioners are not confident to deal with these complex and often unsettling situations (Dawson et al., 2023). Most schools do not have a useful effective policy for child bereavement, with two respondents clearly stating that they ‘need proper help’ and  they ‘need practical day to day help’. This area of research should continue to argue for improvements in child bereavement support in Welsh schools. In The UK there are pockets of projects that are working to improve matters but currently there is nothing in Wales (De La Fosse et al., 2023). From a professional and personal perspective, I have witnessed how staff in schools are under prepared to deal with a bereaved child. As a class teacher to thirty 5-year-olds when one child experienced the death of his father I was not equipped to deal with his responses. When the child was upset the staff in the classroom felt uncomfortable and wanted him to stop showing these emotions. Reflecting now, I can see that we as a team of staff within busy year groups were ill-equipped to deal with such a momentous event. We read stories to the children, but we did not know how to appropriately manage the situation. 

This research project has provided invaluable experience in the research process. In reflection I had underestimated the impact of a small-scale study and its findings, it was both pleasing and concerning that the research findings in Wales linked closely with findings of research from different countries (Joy et al, 2024).




[bookmark: _Toc200617303]Chapter 7: Recommendations 

[bookmark: _Toc200617304]Implications for future research and final reflections

By continuing this research into my doctoral study, I will have the advantage of a larger time frame for the data collection period. Reviewing the design and composition of questionnaires in light of the findings from this study would be conducive to gathering rich data that can be used to analyse the current landscape, along with a wider participant base for the semi-structured interviews. 

This research represents an important step in examining the situation in Welsh primary schools when dealing with a bereaved child. Only by investigating the current situation further can recommendations be made that will influence policy makers to introduce better systems to support bereaved pupils in our schools. At present, as schools are recognised as having the potential to provide important support for bereaved children, Wales’ teachers are missing important opportunities to assist such children on their bereavement journey. 

Carrying out this research has at times been an upsetting and demanding task, I have had to take regular breaks and check my emotional wellbeing throughout.  Dealing with participants who are working with bereaved children was a humbling experience, they are already doing good work, but they themselves recognise that it could be better. It is recognised that reading sensitive literature and discussing such issues as death, grief and bereavement can play a detrimental role on the researcher. However, it is hoped that this research will continue on a larger scale and in a more effective research style with the end goal of ensuring all schools in Wales know how to support bereaved children so that no child is left to deal with this situation alone. Now that momentum is building from these findings it is important that the full-scale research project will carry some weight in influencing policy makers and educationalists at Welsh Government.
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Caution



DEATH AND BEREAVEMENT IS A SENSITIVE AREA THAT MAY INSTIGATE UNCOMFORTABLE FEELINGS.

Please use the contacts below if you feel that you need support:

· Child Bereavement UK – call on 0800 02 888 40
· CRUSE: 0808 808 1677 https://www.cruse.org.uk/get-support/ 
· Marie Curie :  0800 090 2309 office@ataloss.org 
· Compassionate Friends:  0345 123 2304 helpline@tcf.org.uk 
· SOBS:  0300 111 5065 email.support@uksobs.org 
· Samaritans Cymru: 116 123
· Winston’s Wish:  08088 020 021 ask@winstonswish.org 
· Young Minds:  0808 802 5544 https://www.youngminds.org.uk/about-us/contact-us/ 
· For information: https://www.childbereavementuk.org/elephant
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To conduct the literature review, the following databases were scrutinised between November 2024 and June 2025: EBSCOhost Academic Search Premier, JstorComplete Legacy, Wiley Online Library Open Access, ProQuest Central, Google Scholar, ERIC.
Key words in the search for literature included: Death, bereavement, grief, loss, dying, education, educator, teacher, school staff, Wales’ education, pupil, student, child, coping, support systems.
Primary sources include journal articles, books, Government and charitable publications and reports. Articles were excluded if they were not published in a peer-reviewed journal, were not in English or focussed on irrelevant links to the study.
Browzine Library notifications have been set up so that the latest articles within the journal ‘Death Studies’ are regularly received. I also joined email recipient lists for Bereavement UK, the Child Bereavement Network and  Winston’s Wish.
Searches were also carried out on government and local authority websites, and charities, such as CRUSE, 2 Wish Upon a Star, Sandy Bear and Child Bereavement Network and Child Bereavement UK.
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The theoretical framework provides a lens through which the study is conceptualised and interpreted (Flick, 2023) and plays an important role on shaping research design and influencing the interpretation of data related to bereavement (Holland, 2004; Abraham‐Steele and Edmonds, 2021). Pertinent to research on childhood bereavement Parkes (2013) revisited Elisabeth Kübler-Ross’s work on grief, further validating attachment theory, a concept introduced by Bowlby, in explaining the stages of mourning in children. Fourie (2024) outlines a range of existing models and theories that can guide research to inform grief and bereavement counselling, which may have some validity withing this research.
In addition to attachment theory, socio-cultural theories of learning, such as those by Vygotsky and Piaget, can be applied to understand how bereavement is experienced within specific educational settings and with different childhood development theories (Parkes, 2013; Alkhudiry, 2022; Pound, 2006). The importance of the school community in supporting bereaved children is further emphasised by Lytje (2017) and Duncan (2020) with their findings related to the social nature of grief, specifying that schools are not just academic environments but also social spaces where grief is mediated through interactions with peers, teachers, and staff. This is supported by Biesta (2016), who explores the risks and responsibilities involved in education and provides an essential backdrop for understanding the role of schools in supporting child bereavement. Schools are often at the forefront of managing children’s emotional needs, and Biesta (2016, p.57) suggests that from a constructivist viewpoint teachers work where they “do not shy away from difficult questions and inconvenient truths” and as such, educators navigate sensitive topics like grief while fostering a nurturing environment. 

In addition to recent international research children’s grief and bereavement is also evident within the media and entertainment. The 2025 Blockbuster and final part in a series of popular films ‘Bridget Jones: Mad About the Boy’ deals with two young children navigating through the death of their father. Cruse Bereavement Support (2025) a British charity, refer to this film in their website and highlight the key messages from the film, such as not knowing what to say to someone, and more importantly for this research, how the teacher is the figure who exposes the issues the children face and how school is the safe and open space where they may feel able to talk.

The Curriculum for Wales (2022) marked a shift towards a progressive, child-centred educational framework (Welsh Government, 2022). While one of its four overarching purposes is to nurture pupils as ‘healthy, confident individuals’ there is a notable absence of bereavement-related terminology within the curriculum (Welsh Government Hwb, 2022). Importantly, the Health and Wellbeing Area of Learning and Experience (AoLE) and the Relationships and Sexuality Education (RSE) Code both lack explicit references to key concepts such as grief, loss, death or bereavement (Dawson et al., 2023), thus highlighting a significant gap in addressing children's emotional and developmental needs.

Historically research frameworks have been used in the studies of child bereavement. Stroebe and Schut (2010) established the Dual Process Model of coping with bereavement and Sandler, Wolchik and Ayers (2006) employed the contextualised resilience framework to examine the processes whereby people change over time due to the bereavement they have experienced. This model shares characteristics with Balik’s (2004, p.372) theory of self-recovery in coping with a bereavement where it is recognised that “active engagement” is enabled through an “on-going process of integration and re-integration”. More recently  Fourie (2024) suggests an on-going understanding of grief support mechanisms is essential, thus highlighting the need to improve services for bereaved children in Wales.
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Bereavement survey
Thank you for agreeing and consenting to completing this survey. 








As explained, all responses are anonymous and you do not need to complete all the questions.
Many thanks Gail Parker Gail.Parker@UWTSD.ac.uk








What will happen to the results of the research study? The findings will be part of an assignment submitted to UWTSD.

Who is organising and funding the research?   This is an unfunded project and part of the Doctorate in Education at UWTSD

Contact for further information: ·       
Gail Parker  - Gail.parker@uwtsd.ac.uk

For complaints, Chair of the Research Ethics Committee: ·       
UWTSD

As this subject is a difficult one, if you feel you need any support please contact :
CRUSE : 0808 808 1677 https://www.cruse.org.uk/get-support/

MARIE CURIE :  0800 090 2309 office@ataloss.org

COMPASSIONATE FRIENDS :  0345 123 2304 helpline@tcf.org.uk

SOBS :  0300 111 5065 email.support@uksobs.org

WINSTON’S WISH :  08088 020 021 ask@winstonswish.org

YOUNG MINDS:  0808 802 5544 https://www.youngminds.org.uk/about-us/contact-us/

Section 1
1.Have you ever had to deal with a bereaved child in your class/year group? If so can you please provide some details answer. 
Enter your answer






2.How confident are you about having a conversation with a bereaved pupil in your school?
Confident
Slightly confident
Not confident
I would avoid this situation if possible
3.Does your school have a bereavement policy? If so, how does it support you? 
Enter your answer






4.When a death has occurred, how is this information shared with school staff? 
Enter your answer






5.When a death has occurred, how is this information shared with parents and the wider community? 
Enter your answer






6.When a death has occurred, how is this information shared with class mates and peers? 
Enter your answer






7.How does your school ensure that information about a bereaved child is shared with another class/school at the end of the year?. 
Enter your answer






8.What is your role in your school? 
Headteacher
Member SMT
Class teacher
Support staff
9.What is your age? 
< 18
18 - 25
26 - 35
36 - 45
46 - 55
> 55
Prefer not to say
10.I plan to invite some participants to join me for a semi-structured interview as part of my research. If you're willing to participate, please provide your email address and I may contact you soon. Thank you. 
Enter your answer





[bookmark: _Toc200617311]Appendix 5: Questionnaire data
This demonstrates the responses to the questionnaires. 

Figure 1:  Roles held by participants in Phase 1


	Role                                                    N                          %

	
Headteacher                                        3                        20.0%
Member SMT                                     1                          6.7%
Class teacher                                       9                        60.0%%
Support staff                                       2                         13.3%

	Total                                                  15                        100%





During Phase one, fifteen participants included Headteachers, members of the Senior management team (SMT), class teachers and support staff. Within this, the class teachers’ ages ranged from 22 to 55 years of age, the two head teachers were aged over 46, and the support staff ranged from 18 to 25 years. 

Questionnaire Q1: Does your school have a bereavement policy? If so, how does it support you? 

66.6% of the SMT and Headteachers said that they had a bereavement policy, however, the comments included,
‘yes, but it was useless – we need proper help’ and ‘no bereavement policy written by the school. If one had been in place I’m sure it would have been supportive to the school staff’. One teacher said ‘Yes, but not really useful – I need proper help’. Other teachers’ responses showed that 20% did not know if here was a bereavement policy, with 40% saying they had no policy but had some resources (mainly books) or support from charities. This was similar to the responses form Support Staff who did not know if the school had a policy, but hey had ‘some resources and there are numbers we can use’.

Questionnaire Q2:How confident are you about having a conversation with a bereaved pupil in your school?

This question included a Likert scale for the responses:

Figure 2: From questionnaire 
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The responses suggest that almost half of all participants (46.5%) are ‘not confident’ in this area, 26.6% said they were ‘slightly confident’, 20% said they would ‘avoid this situation if possible’ and 6.7% (1 participant) stated they were ‘confident’. With further interrogation, it was noted that a third of Head teachers would avoid this situation if possible, and the other two thirds felt slightly confident. The SMT showed that 66.6% were either not confident or slightly confident. Only one teacher stated they were confident, two teachers said they were slightly confident, over half , that is five teachers stated they were not confident, and one teacher would avoid if possible. All the support staff who responded to this question stated that they were either not confident or would avoid this if possible.

Questionnaire Q3:When a death has occurred, how is this information shared with school staff?
A range of responses stated that 73.3% said that information was shared verbally in staff meetings, by telephone, or in face-to-face conversations. 13.3% shared the information electronically – that is by email or social media, however some staff expressed a concern that they might miss this message s they did not always check their school emails at the start of the day.
13.3% of the respondents did not know how this information would be shared



Questionnaire Q4:When a death has occurred, how is this information shared with parents and wider community?

20 % said the school would inform the parents either by social media, verbally in person or by school letter. However, 26.6% said that they would not inform the parents, the reason for this is that 40% of respondents said that the parents would already know, due to the “very tight knit nature of the school”. All the support staff were not sure how this information would be shared.


Questionnaire Q5:When a death has occurred, how is this information shared with class mates and peers?

13.3 % stated that the information was given by a senior member of staff or the Head Teacher  during Assembly. 16.7 % said the information would be given by the class teacher and during a school assembly. Nearly half of the respondents (46.7) said it was left to the class teacher while 13.3 % did not know.
However, one respondent a Headteacher mentioned:
We have used Sandy Bear to talk to the children – they were very good and left some resources – the only problem was they took a few days to come to school – so my staff had to talk to the children in the interim – the staff found it upsetting so I felt strongly that I wanted the specialists to come in rather than my staff taking this on.

Questionnaire Q6:How does your school ensure that information about a bereaved child is shared with another class/school at the end of the year?

Two thirds of the respondents were confident that this information would be handed on at the end of the year to the child’s new class teacher or secondary school. 20 % however, were not sure, but 13.3% felt that the information would be in the child’s file, which would be reviewed by the new class teacher. 

Have you ever had to deal with a bereaved child in your class/year group? If so, can you please provide some details

80% of respondents said that they had experienced a bereavement. From this, both Head teachers, and the member of the SMT had experienced a child bereavement, while 77.8% of the teachers and 50% of the support staff had experience.
One class teacher stated:
Yes, a few years ago I was teaching Year one and I had a child who lost their Mum. It was very sudden and when the little girl came back to school, we tried to tell the other pupils and to get them not to ask her questions. We didn’t want to make things worse and we didn’t really what to do. When she came back we just let her do what she wanted, we gave her a hug if she was upset but really, she didn’t show any signs of upset to us. She was excited that Daddy was bringing her to school and picking her up.


The teacher who a member of the SMT stated:

Yes, twice – it was awful. They were twins and their Dad had died – this was a long time ago but they were different kids after this. Their Mum really struggled and suddenly became a single parent to three children. They used to be so happy but once this happened everything changed and we tried to help but it never seemed to be enough.										

A class teacher stated:

Yes, over the years I think 4. It’s always hard and I am not trained to deal with this. I have always asked for support through the Head – we have asked CRUSE to come in but they are always bust and take their time to turn up. When they have come in they have been excellent – much better than I am but it is hard to deal with the child on the day-to-day basis. They have good and bad days and yet I don’t know what to do when they gave a bad day other than let them talk or play with whoever they choose.	

Another:
Yes. There are two occasions that come to mind. One was around 6-7 years ago when the child was in Year 5. His father had passed away following a terminal illness. The child had been supported through Year 4 and over the summer his father passed away. I knew he was joining my class shortly and I prepared myself as best I could to support. I remember not wanting to raise it with the child unless they spoke to me about it. I can’t remember an occasion when we spoke about it and the child had an academically strong year. 
	One more recent time was when  the child was in Year 4. She lost her mother during Year 3 and I understood she would need support in Year 4….We made memory jars…and had a rose in a pot that we would look after in class dedicated to her mother. She would often talk about her mother and would always feel better once she had spoken with myself. At that time, I actually lost my mother-in-law after a terminal illness and I felt I could try to relate to her loss on some level. My partner was going through the same emotions the young girl was and I felt I could try to make an authentic connection.
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APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Gail Parker

	2
	Tick all boxes that apply:
	Member of staff:
	☒	Honorary research fellow:
	☐

	
	Undergraduate Student
	☐	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☒


	3
	Institute/Academic Discipline/Centre:
	
Education


	4
	Campus:
	Swansea

	5
	E-mail address:
	
0101679@student.uwtsd.ac.uk

	6
	Contact Telephone Number:
	
07540271004


	
	For students:

	7
	Student Number:
	0101679

	8
	Programme of Study:
	Ed.D

	9
	Director of Studies/Supervisor:
	Dr Catherine Morgan





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in)
Dr Catherine Morgan
	☒	05.10.24



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	BERA (2024) Ethical Guidelines for Educational Research
BPS (2009) Code of Ethics and Conduct
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☒

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	7
	
	Employed
	YES
	☐
	NO
	☒

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☒




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	This research will investigate the support bereaved young children receive in their primary schools in Wales

	2
	Proposed start date:
	January 2025
	Proposed end date:
	22 July 2025

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity
In Wales 1,400 parents die each year, with approximately 6 children each day becoming bereaved of a parent (Childhood Bereavement Network, 2024; Winston’s Wish 2024; Cruse Bereavement Support 2024). Research suggests that schools are best placed to offer support to such children as they navigate through their bereavement and it is recognised that child bereavement support within UK schools is an area that has received limited research (Costelloe, Mintz, and Lee, 2020; Lawrence, 2019; McLaughlin, Lytje and Holliday, 2019). 
Further research indicates that the current procedures in place to support such children within Welsh primary schools is insufficient (Abraham-Steele and Edmonds, 2021; DeMuth, M. et al., 2020; Holland and McLennan, 2015). Welsh primary schools currently are not effectively addressing the needs of bereaved children, and staff are ill-equipped to be able to help bereaved pupils (Childhood Bereavement Network, 2024; Estyn, 2019; Fitz, 2010). Much research has consistently highlighted the pivotal role of schools in supporting bereaved children, given their role as familiar and secure environments (Danby and Hamilton, 2016; Dimery and Templeton, 2021; Costelloe, Mintz and Lee, 2020; McLaughlin, Lytje and Holliday, 2019; Wango and Gwiyo, 2023). Furthermore, extensive research conducted in the UK and across Europe suggests that school practitioners hold an advantageous position in offering a sense of permanence and empathy within a known and familiar environment, providing a secure and comforting space for the young person (Lowton and Higginson, 2003; Mallon, 2010; McManus and Paul, 2019). Therefore the purpose of this research is to examine, explain and explore the current perceptions  and experiences practitioners hold in relation to supporting bereaved children in their schools in South Wales.

(this box should expand as you type)

	4
	Research Questions:
RQ1. How are bereavement practices in Primary schools in Wales perceived by practitioners?
RQ2. What factors influence bereavement procedures used in Primary schools in Wales?
(this box should expand as you type)

	5
	Aims of Research Activity
The aim of this research is to explore, examine and explain the current position in Welsh primary schools as they strive to support young bereaved children (age 3 to 11 years). Studies indicate that schools could perform a dynamic role in guiding children during their bereavement journey, with children often feeling more at ease confiding in a trusted teacher rather than an unfamiliar counsellor (Danby and Hamilton, 2016; Dimery and Templeton, 2021; Duncan, 2020; Lowton and Higginson, 2003; Parsons, 2011). However there is currently no standardised training for teachers in Wales to develop bereavement skills that could be used in the classroom (Fitz, 2010; St Mary’s University, 2023; Welsh Government, 2021). This study aims to bring the current situation in to focus through hermeneutic phenomenology research.

(this box should expand as you type)

	6
	Objectives of Research Activity
Engagement with a wide range of academic literature has led to the development of the aim of the research and namely the identification of a ‘gap’ or a need for bereavement training within schools (and possibly ITE centres) that will have an impact on the care given to bereaved young children. As such, this research will explore, examine and explain four aspects, namely, how confident are school staff when working with a bereaved child; how has training informed or supported their practices; how have any school polices or procedures supported their confidence in this area; and, how do they feel they have supported any child during a bereavement (Dawson et al., 2023; Dimery and Templeton, 2021; Duncan, 2020 2023; Joy et.al, 2023; Lawrence, 2019; Wango and Gwiyo, 2023).
expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	The researcher will undertake a detailed literature review to explore the literature surrounding and informing current research around child bereavement and how this is supported in schools. This research will employ a mixed methods research (MMR) approach that will use qualitative and quantitative methods that will aid the analysis and interpretation of my findings (Gray, 2022; Johnson and Christensen, 2000). 
Taking my epistemological and ontological position into consideration and working within the interpretivist paradigm, phenomenological research will be undertaken as the optimal research method. Research suggests that hermeneutic phenomenology is suited to descriptive detail of authentic, lived through experiences, along with the essence of specific types of personal experiences (Cohen, 2017; Denscombe, 2018). 
For this hermeneutic phenomenological research the views and perceptions held by practitioners about the support bereaved children get when in school along with how confident they feel about dealing with these 
Questionnaires will be used (electronically) to gain an understanding of the experiences and perceptions held by teachers and LSAs in Primary schools across South Wales. Participants will be asked a series of questions to ascertain their experiences of dealing with bereaved children, and their thoughts related to how equipped they are when faced with such circumstances.
Semi-structured interviews will also be used in order to gain a closer insight into the perceptions, confidences and practices taking place. These will take place via Teams and all necessary consent, support and debrief arrangements will be adhered to. The semi-structured online interviews will be recorded for further analysis.
(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	The context of the proposed research is in English medium or bilingual primary schools in South Wales (Carmarthenshire, Swansea, Neath Port Talbot, Bridgend, Cardiff, Newport and Pembrokeshire areas). The schools contacted will be schools where the researcher has previously had links through their professional capacity as a university curriculum tutor in supporting student-teachers during their Professional Teaching Experiences. Quota sampling will be employed as participants will have a shared interest to improving support for bereaved children; in recent research “designated teachers enacted change through both systemic working, and the provision of targeted support to address” children’s needs (De La Fosse et al., 2023, p.1897). The participants are based on a “pre-determined purpose” and samples are selected to represent a wide geographical viewpoint and according to their interests, in this case bereavement (Palaiologou, Needham and Male, 2016, p.158; Cohen, Manion and Morrison, 2018; Frey, 2018).
(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	n/a
(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.
(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☐
	☒

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	

(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☐
	☒

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	Questionnaires: These will be sent to a random sample of five Primary schools within counties across South Wales – Pembrokeshire, Carmarthenshire, Swansea, Neath Port Talbot, Bridgend, Cardiff and Newport. Headteachers will be contacted via email and two questionnaires attached for staff members from their schools (Teachers and LSAs) who would like to participate (70 in total)

Semi-structured interviews: Quota sampling will be used as the participants that will be invited to attend an online interview will be chosen from each of the counties used for the questionnaires. Based on educational research literature, it is hoped that the number of participants expected to consent to attend the online semi-structured interviews will be between 12 and 16 (Cohen, Manion and Morrison, 2018; Denscombe, 2010).
(this box should expand as you type)

	11
	Who will the participants be?

	Questionnaires: Headteachers will be contacted via email and two questionnaires attached for staff members from the Foundation Learning Department (Teachers and LSAs) who would like to participate.

Semi-structured interviews: The participants will be Teachers or LSAs working in Primary schools in the South Wales area (Pembrokeshire, Carmarthenshire, Swansea, Neath Port Talbot, Bridgend, Cardiff and Newport)
(this box should expand as you type)

	12
	How will you identify the participants?
	Questionnaires: Five schools within Pembrokeshire, Carmarthenshire, Swansea, Neath Port Talbot, Bridgend, Cardiff and Newport will be contacted – these will be schools that are part of the 2024/2025 UWTSD Initial Teacher Education (ITE) Partnership

Semi-structured interviews: The participants recruited for the face-to-face interviews will be identified via quota sampling methods that allow the researcher to carefully identify, select and recruit suitable participants within the schools that respond to the questionnaires (Cohen, Manion and Morrison, 2018).
(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	[bookmark: _Toc200368467][bookmark: _Toc200462657][bookmark: _Toc200465246][bookmark: _Toc200466245][bookmark: _Toc200470678][bookmark: _Toc200471181][bookmark: _Toc200523261][bookmark: _Toc200523367][bookmark: _Toc200552783][bookmark: _Toc200553172][bookmark: _Toc200617314]
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  
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	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

1. Emotional distress - participants are being asked to consider, discuss and share their feelings related to death and grief – this may be upsetting and possibly cause emotional distress. Questions during interview and on written questionnaires may be deemed upsetting.





2. Participants may need clarity regarding consent and what the research entails.









3. Avoiding coercion – participants may feel obliged to take part as the researcher has strong links with Initial Teacher Education and the partnership between schools and the University (UWTSD).

4. Right to withdraw: Participants may require clarity regarding the purposes, benefits and risks of taking part in the research, ensuring that participants fully understand their own position in relation to the research, and their right to withdraw from it at any time. 

5. Confidentiality  and Anonymity: Participants may be concerned that what they or their responses are not confidential or anonymous.


6. Risk of Coercion or Perceived Pressure: Given that participants could be previous students from the university or work in partner schools, there might be a perceived pressure to participate, especially as the invitation to participate comes from university staff/tutor. 

7. Intimidation during an interview the participant will not be judged or intimidated by the researcher. Ensuring that participation is voluntary, and that consent is obtained without any form of coercion is crucial.




8. Participants may be concerned about how data will be stored and accessed.









9. Participants may need a de-brief following the questionnaire and/or the interviews.

(this box should expand as you type)
	How you will mitigate the risk to participants:

1. Prior to agreeing to engage in the research participants will be reminded that the topic is of a sensitive nature, for this reason telephone numbers, live chatrooms and web site addresses of bereavement services will be provided to participants throughout any research activity. Questions within the online questionnaire and during interviews will be framed in a sensitive manner and written in non-emotive language (bi-lingually if necessary).


2. Clear and Comprehensive Consent Forms: Consent forms will be provided, which will clearly explain the purpose of the study, what participation involves, and the risks and benefits. All these will be translated into the native language of the participants and that terms are explained in layman’s terms. Consent will also include possibly sharing findings in forthcoming conferences or presentations.

3. I will behave in a professional manner as identified the Education Workforce Council (EWC) professional code of conduct and BERA (2024), BPS (2009) guidelines will be adhered to.


4. Robust procedures will be in place to ensure participants understand how their data will be used and how they can withdraw at any time – it will be made clear that at some point it will not be possible to remove their anonymised date from the research findings.


5. Participants will be reminded that all identifying data will be anonymised with pseudonyms used to ensure confidentiality.


6. Participants will be reassured that by agreeing to take part in the research this will have no bearing on their relationship with the researcher or the university. Their schools will not be named or be identifiable.


7. In addition the researcher will ensure interviews are conducted on a one-to-one basis via Teams and when the participant is in a safe and private space, in which participants can express themselves freely without fear of recrimination from staff or peers. 

8. Ensure data is treated appropriately in accordance with the BERA (2024), BPS (2009) and GDPR regulations. Data will be saved on a password protected computer with back up to the University’s dual layer protection One Drive, this is also protected by the University’s authenticator software. In line with university guidance Qualtrics will be used.

9. Participants will be provided with a verbal de-brief (if required). There will be a de-brief page at the end of the online questionnaire.


For reference: Qualtrics - Qualtrics XM // The Leading Experience Management Software
(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	As bereavement is a sensitive and often upsetting subject the protection of the participants’ wellbeing is of paramount importance. All participants will be reminded at the start of the research what the subject matter is (covering letter and included on the consent forms), they will be reminded of this throughout and reminded of their right to withdraw at any time. 

Participants will be encouraged to contact the following services if they feel this would help.

The following telephone numbers will be available on all emails and consent forms:

CRUSE : 0808 808 1677 https://www.cruse.org.uk/get-support/
MARIE CURIE :  0800 090 2309 office@ataloss.org
COMPASSIONATE FRIENDS :  0345 123 2304 helpline@tcf.org.uk
SOBS :  0300 111 5065 email.support@uksobs.org
WINSTON’S WISH :  08088 020 021 ask@winstonswish.org
YOUNG MINDS:  0808 802 5544 https://www.youngminds.org.uk/about-us/contact-us/

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:
1. Allegations while conducting interviews.






2. Accusation of fabrication or falsification of data.



3. Participants’ concerns of coercion and their wish to withdraw.









4. Possible conflict of interests between the researcher and participant and a confidentiality breach due to data being released accidentally.














5. Risks relating to the possibility of unexpected negative emotions in relation to the sensitive personal nature of bereavement.


(this box should expand as you type)
	How you will mitigate the risk to the investigator:
1. The researcher will behave in a professional manner in accordance with the BPS (2009), BERA (2024) regulations, the UWTSD Research Ethics and Integrity Code of Practice and the EWC professional code of conduct.

2. All data will be handle with honesty and in line with BERA (2024) regulations.


3. Participants will be reminded of their right to withdraw from the research and the professional integrity of the researcher in line with the EWC professional code of conduct. There will be no consequences if a participant wants to stop/withdraw from completing their questionnaire or interview at any point.

4. The Researcher will behave in a professional manner and treat responses in interviews and on questionnaires with sensitivity and confidentiality. Ensure data is treated appropriately in accordance with the BERA (2024), BPS (2009) and GDPR regulations. Data will be saved on a password protected computer with back up to the University’s dual layer protection One Drive, this is also protected by the University’s authenticator software. In line with university guidance Qualtrics will be used.

5. The researcher has undergone bereavement training by Cruse (17.10.24) which provides strategies to recognise negative emotions and how to manage these when listening/reading other people’s experiences of death and bereavement.


(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:
1. The need for the researcher to uphold the good name and reputation of the university via appropriate professional conduct at all times.



2. Accusations of improper storage of data being incorrectly managed and stored.











3. Unexpected reactions of the interviewees and potential complaints against the researcher.










4. Accusations of improper research procedures that question the integrity of the university and falsification of data.



(this box should expand as you type)
	How you will mitigate the risk to the University:
1. I will behave in a professional manner in accordance with the BPS (2009), BERA (2024) regulations, the UWTSD Research Ethics and Integrity Code of Practice and the EWC professional code of conduct.

2. I will ensure the research will be stored on the UWTSD cloud and any recordings, data or transcript will be password protected in electronic folders on UWTSD systems and subject to university protocols. The researcher has completed training on GDPR and will ensure that all records are kept in the UWTSD’s secure cloud location (Authenticated) as a precaution and not on any hard drive. 

3. Warnings will be provided at the start of the questionnaires and the interviews will be conducted on line when the participant is comfortable, relaxed and in a convenient private space. All the related laws and regulations have been carefully studied prior to the research activity beginning to avoid unintentional misconduct that could arouse suspicion and antagonism from authorities. 


4. Research methodology will be robust and the methods used for collecting data and reporting findings are appropriate



(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:
1. If any participants require paper copies of the online documents then there may be an impact on the environment through using paper.

2. Possible travel to any schools could add to the environmental impact on the environment from increased travel.

3. During the interviews the contact details of support charities will be printed on paper.




(this box should expand as you type)
	How you will mitigate the risk to environment:
1. Participants will be encouraged to engage with electronic documents, with meetings held through electronic platform, such as Teams.

2. Travel will be as limited as possible with meetings held via Teams/emails etc.


3. The contact details will be printed and participants will be encouraged to take a photograph of this with their mobile ‘phones so that they are accessible whenever they may be needed.

(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	Questionnaires: an email address will be included at the end of each questionnaire so that participants can contact the researcher for further details or results

Interviews: an email address will be given at the end of the interviews, so that participants can contact the researcher for further details or results
(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	Questionnaires: At the start of the online questionnaire there will be information about the nature and scope of the research, as well as the contact numbers and email addresses of support charities. The participant will be informed at the end of this section that by clicking ‘NEXT’ button they are providing consent. If any participant request a paper copy of the questionnaire this will be made clear and they will provide consent by answering the subsequent questions.

Interviews: When invited to attend an interview the researcher will discuss consent and ensure the participants understand the nature and scope of the research. Participants will be made aware that by continuing with the interview they are providing consent, and that they can withdraw at any point during the interview.  They will have been made aware that the interviews will be audio recorded using the researcher’s computer. The contact details of support sources will be available for them to photograph on their phones so that they can access these whenever they may need to. 

Consent will also include possibly sharing findings in forthcoming conferences or presentations. 
(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	Anonymity will be ensures so as not to identify the participant or their schools. Pseudonyms will be used throughout.


(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☒

	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	Participants of the questionnaires will be given numbers and those who are involved with the interviews will be given pseudonyms in the form of ‘participant A, B…’ etc.
Audio recordings of interviews will take place after consent is given.


(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	☒


	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐
	☒

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☐
	☒

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	· All participants will be given a unique identifier to ensure confidentiality and this list will be kept securely in the password protected folder. 
· University Office 365 system will be encrypted and use for any storage and the data in the cloud will be anonymised. 
· The data will be stored until the completion of the project and then deleted.
· Participants will have the right to ask to see what data is held relating to them and these data will be deleted immediately if the participant requests this, in which case the data will not be used in the project.

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☐
	☒

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	


(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
Gail Parker

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
Gail Parker

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	Each participant’s electronic consent form and data from interviews, class observation and questionnaires will be stored in the secure place on the University’s Office 365 system which will be encrypted. All personal identification information will be removed or anonymised during transcription. 

Office 365 Cloud management will be used to store data and all the work surrounding this research. This will be password protected and authenticated by a dual system of security.
Data may be kept to inform my Thesis from 2025 onwards (possibly to 2028). Participants will be asked to provide consent for this when they provide consent at the questionnaire and interviews stages.

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	N/A


(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	[image: A close-up of a signature

Description automatically generated]
	Date:
21.10.24




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Dr Catherine Morgan
	Date:

	3
	Signature:
	

	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☒
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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