Macronutrients: micro-teaching reflection 

Introduction 

The purpose of this paper is to evaluate my own professional performance of a micro teach session carried out using emergent technologies as a teaching tool together with traditional teaching practices. The ‘Learning by doing’ model from Gibbs (1988) presents a reflective learning cycle that supports learners through linking practice and theory in an engaging cyclic order of actions: describing, feeling, evaluating, analysing, concluding and action planning. The refelctive element of this paper will adhere to this model and Kolb’s (1984) Experiential Learning Cycle where learners follow an order of actions: doing, reviewing, concluding and trying out. The key elements for reflection include lesson planning, delivery of micro teach, time management, emergent technologies used and chosen subject rationale. The conclusion will reflect on the feedback and critique from tutor and peers, focusing on how future teaching experiences can be developed professionaly. 

Reflection 
The proposed date for the micro teaching session was 3rd December 2018, prior to the session, a lesson plan was devised ascertaining the lesson content. It was outlined by the course tutor that the lesson should be no more than 30 minutes and would be presented to my fellow students on the course. The rationale for the lesson plan was that it would be based on my chosen subject knowledge: nutrition. I chose the specific element of macronutrients that when taught would leave the learner with the basic knowledge of the subject and its purpose for health. The content was chosen based on prior knowledge gained through the undergradute degree completed earlier that year. The subject knowledge was fresh in my mind and there was a feeling of confidence that what was going to be taught would be so, in a way that portrayed a level of expertise and professionalism in the subject. It was apparent that the subject content would not be widely known amongst the group as each student had a different discipline to the one they would subsequently learn from this session. 
As a consequence of this ineviteble disparity, the hypothesis of the lesson could not be planned correctly or its conclusions known. The process of delivering a lesson to a group with no known prior knowledge of the subject was a daunting one and plagued my mind constantly through the planning process. However, having the lesson plan in place provided structure in detailing the teaching approaches I would use in the session, their order, and particular input to the teaching and learning objectives. John (2006) suggests that planning lessons as a student though challenging, prepares the teacher with the the skills to manage and assign the flow of the lesson to the potential and extent of information known to the student and any areas where knowledge is emergent.


With regards to this micro teach, the percieved expectancies and the possibilies of the lesson had been clearly defined however, the content was set towards learners who would take up the subject rather than the students from the  PCET study group. There was some confusion at the start as to whether the lesson would be set for students of the discipline or just for the PCET group, I decided that the lesson would be directed towards the learner discipline in order for me to grasp experiences that would be reflected in actual teaching practice. This decision reflected on the learning aims and objectives, as I wanted to create a lesson that would be engaging and understood to all learners with or without prior knowledge. 

I devised the lesson plan to include information that I deemed to be relevant and would meet the objectives set out. As mentioned, this did not help with determining the learner outcome, as their ability to comprehend the subject was not assessed prior to the lesson. This would be a consideration in future planning, as knowing the learner expectations gives better clatrity when preparing lesson plans. Whilst I felt that the delivery of the lesson went well, it was some what led by my instruction for the majority of the lesson, rather than student led/discussion based as I had anticipated from planning. In light of this, I was confident at the planning stage, that the lesson would be engaging and looked forward enthusiasticaly, to delivering my micro teach.

[bookmark: _GoBack]With the session planning concluded, the relevant professional standards in Further Education were noted as to when and how they occurred and were met. I sought to develop a congnitive learning environment where the key concept focused on delivering information with an activity and then interacting with the learners through questioning and feedback of their points and views on the subject (Bandura, 1986). As suggested by Piaget (1961, cited by, Von Glasersfeld, 1998 pp.11-30), activies are central to the learners building ideas and understanding.






It is the responsibility of education practitioners to organise lessons, classroom activities and facilitate learning and development, these individual lessons on specific subject matter continue to be the rudimentary building blocks that make up the curriculum (Atkins and Tummons, 2017). 
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