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Investigating the impact of VLE (Moodle) on Student Learning experience at UWTSD London Campus

[bookmark: _gjdgxs][bookmark: _Toc50147063]1.0 INTRODUCTION 

Teaching and learning online has become a grounded, educational paradigm. Information and communication technologies have been embraced in education through online learning settings (“platforms”) and are used across the world to offer required courses or programs in e-learning mode (Kurilovas, 2009). With the onset of the Internet and Web-based educational technologies, the chase for a better and quieter but still manageable learning environment has continued (Nunes et al., 2002). Although several ownership products are provided commercially, a distinct trend in Virtual Learning Environments (VLEs) is the increase of Open Source Course Management Systems, an example of Moodle. Moodle is free to download, install, a moderator to update with current developments, and use for educational and community purposes. Its design is based on constructivist principles. 
In this study, we explore the impact of VLE on USWTD London campus students learning experience with tools supporting the creative design and establishing and maintain vibrant online learning communities from home. This Research is very important because it aims to provide the student with tools supporting the creative design and establishing and maintain vibrant online learning communities. 
[bookmark: _35nkun2]As a multi-user system, Moodle scales well: it can be used comfortably by community groups, schools, and large universities. System maintenance is streamlined and easy to perform.










[bookmark: _Toc50147064][bookmark: _1ksv4uv]2.0 BACKGROUND

[bookmark: _Toc50147065]Even if the benefits of VLEs are ardent, one of the common advantages offered to students is the compliance they offer. As Casquero et al. (2010) specify, students are ready to access e-learning materials, any place, and any time, providing internet connectivity. Studies have shown that point which might either be time compelling or of an emotional nature can be analyzed in a more neutral environment, giving students more autonomy and time to consider and reflect (Clarke and Abbott, 2008). More than that, VLEs help grow a sense of district for both students and staff, compressing isolation and withdrawal feelings and enhancing student confidence and occupation.
Up until recently, evidence for progress in student learning linked to the use of VLEs have been slight (Williams & Cappuccini-Ansfield, 2007). Institutions appear underdetermined about how to ration the impact of VLEs, usually resorting to success in the rate of the number of student hits on a specific online resource. Such measurements are puzzling as students may be merely downloading information as conflicted to actively engaging and combining with equipment.  Also, some online activities have an excellent capability for supporting the learning of advanced skills. For example, online forums disclose students to multiple aspects giving opportunities to learn from each other, modelling critical thinking and upgraded writing skills through peer and teacher review (Grosseck 2009). For example, Van Soest et al. (2000) establish that the use of online forums boosted learning for social-work students presenting to cultural diversity and societal oppression and provided useful feedback for teachers.
For VLEs to be winning, student and teacher engagement is crucial, compelling interest, employment, and active attendance. As Aspden and Helm (2004) feature in their study about the benefits of a blended learning environment, both teacher and students to online activities, such as keeping resources brand new and quick return to student emails, is essential if these are to be successful. Besides, Romanov and Nevgi (2007) and Leese (2009) found that students who were committed to online tasks achieved higher scores in assessments. However, VLEs have been criticized for merely providing a reading experience instead of a learning experience. Gonzalez (2010) establishes that teacher conceptions of VLEs range from information focused medium to communication, collaboration, and knowledge building concentrated medium. A report focused medium views VLEs as a way of providing information to students in online resources, and tags to external websites. As Blass and Davis (2003) showed, such an approach does not necessarily enhance learning or student engagement and may rise in extra costs for students if they adopt to print out materials accessed via a VLE. In contrast, communication, collaboration, and knowledge building medium view VLEs as a way to engage students in discussing, questioning, developing understanding, and building insight, resulting in enhanced learning experiences (Gonzalez 2010).
Concerns are highlighted for both teachers and students, which influence engagement with VLEs. For teachers, routine and motivational issues may present barriers, such as believing that VLEs may reduce attendance at lectures or lead to de-professionalization of the teacher role (Schneckenberg 2009). For students, engagement with VLEs may be determined by learning styles or personality types; for example, self-observers may prefer anonymous discussion forums on a VLE as opposed to extroverts who may like face-to-face discussions in a classroom situation. Although learners, expanded learning benefits appear to be associated with student identified postings. Also, some research indicates a 'knock-on' effect on other areas of knowledge; for example, Dengler (2008) found that once students have committed to online analysis, they are more likely to interlock in face-to-face conversations.
Alongside technical competence, teachers may find studying new technological methods time spending, with requirements of perpetual updating and refining materials exceeding the benefits (Donelly & O'Rourke 2007). However, as Dengler (2008) shows, time concerns are often related to types of execution; for example, placing a multiple-choice test takes much longer than typing a comment for an online panel.
Additional factors likely to produce barriers for students associate to subjects such as pertinence; for example, online activities that reflect offline materials may occur in leisure (DeLeng et al., 2006). Correspondingly, too much information may point to students growing confused (Jelfs & Kelly 2007). As Davis and Wong (2007) examined in their study, students are expected to engage with VLEs if they are closely linked to individual classes and recognized as relevant.
The issues presented relating to engagement and benefits of VLEs provide to the basis for the inquiry in our report. The next section of the study's context and methods used, followed by the findings and discussion. The final section of the paper reports the conclusions and implications of the results.
 
[bookmark: _Toc50147066][bookmark: _2jxsxqh]3.0 AIMS AND OBJECTIVES 

This paper offers an evaluation of Moodle highlights student learning practices at UWTSD London Campus and the main purpose of using the Moodle to curriculum practice. Activities in Moodle belongs to a group of hallmarks in a Moodle course, commonly an activity that students will attend. The standard Moodle includes 14 different types of activities: homework, chat, option, database, outer tool, feedback, glossary, lesson, test, score, survey wiki and workshop.
Majority of the research works are focused on evaluating the learning platform but not features that are crucial in developing an effective course. Therefore, this research work focuses on evaluating Moodle features by students. The main research questions are: 
What is the major purpose of using Moodle?
What features are available for students to create an activity in a Moodle course?
What are features available for students to add resources in a Moodle course? 
Which of these above-mentioned features are more essential and heavily used by students?

[bookmark: _3j2qqm3][bookmark: _Toc50147067]4.0 METHOD 
[bookmark: _1y810tw]
[bookmark: _Toc50147068]A questionnaire was designed and sent to 20 students at UWTSD. The students were from Business faculty. The evaluation criteria in this study work concentrate on the feature aspects for enumerating resources and creating activity in the Moodle. The questionnaire included questions in three categories. The first category included general questions such as 
[bookmark: _Toc50147069]Moodle experience in a number of years and the major purpose of using Moodle. The second category included questions to evaluate Moodle features for adding activities such as an assignment and quizzes.  
[bookmark: _Toc50147070]The third category included a question for evaluating features that are available for adding resources to a Moodle course. The importance of a criterion defines the range of values measure 12. . The measurement criteria of the Moodle features are mainly subjective and qualitative. We used six symbols for six qualitative levels of importance for the weights: E = essential, very helpful, # = very helpful, + = helpful, | = marginally valuable and 0 = not helpful. 
[bookmark: _Toc50147071]Figure 1 shows the distribution of participants among business faculty, participants’ teaching experience, and experience in using Moodle. More than 52 % of the respondents have Moodle experience for over six months (a). We also examined generic area living of participants; 25 % North London, 15 % East London, 55% South London, 5% West London. 
 

	a. [image: ]

	b.
[image: ]

Fig. 1. (a); Participants’ experience in using Moodle; (b)  Participants distribution among area of living

[bookmark: _Toc50147072]5.0 RESULTS 

The Moodle hosts over 1000 courses. Most of the courses are offered as regular courses through meeting lessons, while only 10%   are offered entirely online. 
About 90% of the respondents reported that they practice Moodle for broadcasting course-related materials and related resources.  32% of them are using it for participation in learning in a course; 26 % of students use it to conduct applied surveys; 17 % to use of gamification for social interaction; 14 % for course learning; 7 % to conduct applied surveys, and only 4 % to activate multiple forms of assessment. The primary purpose for using Moodle is summarized in the bar chart below: 
[image: ]

	Fig. 2. Main purpose for using Moodle


Overall, students were very confident about Moodle online forums  (see Tables 1). Above 90 % of students found Moodle online forums very helpful (rated between 7 and10) for maintaining conversations and challenging questions.  A slightly lower rate found Moodle forums very helpful as a method of increasing commitment with the module and improving the quality of the learning experience (rated between 7 and 10).

	Question 
	N
	Not very helpful
	Helpful
	Very helpful
	Essential

	[bookmark: _GoBack]How helpful did you see the online discussions on Moodle
	20
	2
	3
	6
	9

	How valuable did you find the online forums for challenging general questions about the course or the assignment?
	20
	1
	4
	5
	10

	How efficient have you found online forums as a method of growing your engagement with the module?
	20
	3 
	5
	6
	6

	How active have you found online panels as a resource for enhancing the state of your learning activity?
	20
	1
	2
	6
	11


[bookmark: _4i7ojhp]
[bookmark: _Toc50147073]6.0 DISCUSSION

In our research, we focused on the evaluation of Moodle highlights student learning practices at UWTSD London Campus and the main purpose of using the Moodle to learning system management. Therefore we established research conducting questions to find out the purpose of using Moodle.
In order to answer the questions statements, we utilized excel programming in order to collect research data. Written judgments from student questionnaires were examined by looking for commonalities, variations, and connections between student responses concerning perceived benefits and factors influencing Moodle online discussions' engagement. Students' comments submitted perceived various benefits from Moodle forum in terms of versatility, a insight on fellowship, and higher learning skills. One student speculated on the versatility of using online forums, 'as there was the insufficient time after the session, it was entertaining to discuss in more bottom via an online forum.'; some students alluded to the sense of online community forums created; for example,‘great, loved reading others' and good to see additional points of view.' One student stated verbally that she had never felt so  well supported within a group, which may have reso well from a possible 'knock-on effect of using online forums. Finally, student observations submitted that online forums improved higher learning abilities, such as shared learning and critical thinking; for example,‘thinking inspiring comments gave another outlook I may not have thought of'.
[bookmark: _2xcytpi]
[bookmark: _Toc50147074][bookmark: _17dp8vu]7.0 CONCLUSION 
[bookmark: _Toc50147075]Moodle gives adaptivity skills that are a user can customize his personal learnings as per terms and ease of using traits. It offers a customizable agreement to students that do not require any programming skills14. This was shown in the result with students belonging to business faculties customizing their learning management systems by using several features as per their demands. 
[bookmark: _Toc50147076]FUTURE WORK/RECOMMENDATION

Our results highlight the value of seeing VLEs as communication, collaboration, and knowledge-focused tool, with the potential to enhance higher-learning skills through the use of interactive online forum activities. Further research might include a more extensive scale longitudinal study focusing on online forums' benefits for student performance and learning skills.
[bookmark: _1ci93xb][bookmark: _Toc50147077]
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