Intro: 1.20
In this video presentation as part of 7 double 0 3 module, I will be talking about how the learner, the school and the local community work together, in an annual cultural celebration called “Festival of Peace”, to deliver one of the four purposes of the new curriculum.
Before we start, the school will be anonymously named School X to adhere with the BERA Guidelines (2019). 
Being a comprehensive, voluntary-aided school that consist of students between the age of 11-18 years old, School X currently has 1117 pupils according to my Local School 2023. 25.4% are eligible for Free school meals, 30.4% has English as Additional language and 45.9% are identified as Black, ASIAN and Minority Ethnic. 
Donaldson’s (2015) four purposes of the curriculum is to achieve ambitious capable learners, ethical and informed citizens, healthy and confident individuals and enterprising and creative contributors. We are going to focus on how the Festival of Peace shapes ethical and informed citizens because Donaldson’s proposed learners to be “rooted in their own cultures and to have a strong sense of identity” as citizens of Wales and wider world. Therefore, in the next few slides, we are going to understand the purpose of working together and analyse the actions and outcomes. 

Working together: 5 mins
Peace is a recurring theme within School’s X ethos as they cultivate a culture of uniqueness and self-worth to nurture learner’s confidence and their religious and spiritual faith.
As it was mentioned, 45.9% of the school’s student population is from a BAME background, and School X has identified 67 languages (out 147 languages that learners speak in all the schools in Swansea) including English and Welsh, being spoken by their students and their families. This meant that they saw an opportunity where students can be “knowledgeable about their culture, community, society and the world, now and in the past” (pg 30). Their last Estyn report (2018) praised their successful progression of learners’ sense of community alongside their moral, social, spiritual and cultural values. With pride of being an ethnically diverse school, School X needed to enhance their representation. This resulted in annual celebration of cultures and faith that involves collective participation, engagement, collaboration and learning between the school and community to deliver their ethos. Estyn (2020b) reported that a school ethos celebrating inclusion and diversity is an effective strategy to tackle barriers that might hinder the achievements of disadvantaged students, especially Ethnic Minorities. 
The week they hold the festival, every student participates in activities surrounding the theme of peace organised by subject disciplines within Areas of Learning Experience (AoLEs). For example, hand-print making of flags and creating personal country profiles were prominent in geography lessons. Then each AoLE exhibited their students’ best work in the hall ready for the community visits. On the other hand, BAME students who chooses to represent organise, prepare and exhibit their stalls that is full of information about their country’s food, songs, traditional artifacts and clothing. Then, the senior leadership team arrange the communications between the school and the wider community. The celebration peaks when each year group and visitors from the community, such as local authority members, Welsh Government members and even schools within the cluster, conglomerate at a designated time and day to come in and explore the hall. This creates a culture of learning and progression that contributes to every learner’s development. 
Children’s development can be explained by Bronfenbrenner Ecological System of Theory (1979). He argued that their development is influenced by their environment that expands between and within each system, for example Microsystem to Meso system and so on. They consist of many factors such as parental influences, schools, religion, governmental policies and ideologies. (Guy- Evans 2024 Sprouts, 2021). Furthermore, this creates a student’s sense of belonging (El Zaatari and Maloouf, 2022) when all these factors cohesively form together to make students feel valued in their school, community and the wider world. To compare with Kuttner (2023), he argues that school belonging must be perceived systematically, politically and as a right. This is seen through social justice (Smith 2018) that acts as the foundation for School X to ensure there is equal but equitable participation for every learner during Festival of Peace. However, the UN Convention on the rights of the Child embedded on Children’s Human Rights Approach to Education in Wales must be adopted by the leadership team to make them accountable (Hadjitheodoulou-Loizidou, P. and Symeou, L. (2023_; Children’s Commissioner for Wales), when it comes to safeguarding and empowering learners as they become active citizens. Understanding of UNCRC in schools are now mandatory in the LA (Swansea, 2023)
In additions to those reasons for actions executed during Festival of Peace, the local authority is pushing for schools to move from being non-racist to anti-racist (Swansea Council, 2023) as part of Wales’ agenda to become anti-racist by 2030 (Williams, 2021). According to Khushal (2023), human rights that solidifies relationships between communities nurturing inclusion can give way to anti-racist school approaches that promotes curriculum decolonisation and space for actions and dialogues where everyone can participate. This can also deliver the Wellbeing of Future Generation Act (2015) to make Wales more equal, and globally responsible with vibrant and cohesive communities. 
Lastly, stakeholders coming together to get involved in learning and celebrating of cultures and faith in an event like Festival of Peace is considered “powerful and irreplaceable” by Peppin Vaughan (2016; 14). They argue that it provides a space for change, reflection and awareness of barriers to student achievements. Sincer et al., (2021) highlighted that learners must be critical thinkers about the issues and matter of society and to approach it democratically as citizens, which position itself quite well with Donaldson’s vision of ethically informed citizens. However, Peppin Vaughan (2016) expressed that we should expand learner’s capabilities to form their own goals instead of moulding them into something the school wants them to be. 
For that reason, we will move on to the next section, where we will evaluate what is going well and what needs to improve, and whether the outcomes are being met. 
How it is going: 3 mins
To some extent, Festival of Peace has managed to achieve Donaldson’s vision for “ethical informed citizens.” From a few pupils' and visitors’ feedback that leadership team collected, especially the BAME participants, they have said that Festival of Peace allowed them to feel valued and respected. It was an event where they could “reconnect with culture” in a space other than their home. They have realised that “unity and being culturally diverse is a source of strength” for them and the school (Group of pupils, 2023). As well as that, a few LA & Welsh Government members have praised the experience as enjoyable, passionate and full of enthusiasm, when students spoke about their cultures and countries, making their “school community proud” (Cluster school). As it can be seen here, learners and the community respectfully immersed themselves in each other’s cultures while understanding and exercising their rights to participate in a diverse society. Celeste et al., (2019) substantiated that multi-culturalism is the best approach at decreasing the gap between majority and minority belonging in European schools that is a result from strong leadership that understands their positions as accountable stakeholders (Khushal, 2023; Hadjitheodoulou-Loizidou, P. and Symeou, L. (2023).  
The biggest limitation was lack of parental involvement within this learning space. Lechuga-Pena and Brisson (2018) stated that parents, as well as their children, face barriers on getting involved in school community events due to varying factors such as language, caregiving responsibilities, levels of income or even discrimination. On another degree, Haisraeli and Fogiel-Bijaoui (2023) found that COVID-19 has fuelled parents from higher socio-economic backgrounds to influence school pedagogies as school-learning infiltrated the home. Despite that, Ciriza 2019 stated that relaxed social spaces such as workshops have been proven beneficial to disadvantaged families because they accept their differing set of skills without passing judgements. 
Therefore, I suggest an increasing parental involvement during Festival of Peace so parents can benefit from learning about the different cultures within the community as well. Venter, Joubert and Chetty (2014) demonstrated parents becoming part of the learning process when they participate in class as they utilise their own knowledge as authentic resources. As well as that, Rogoff, Turkanis and Bartlett (2019) demonstrated a collaborative approach where students and teachers design their curriculum together, then presented to the parents for feedback and transparency. Even Swansea Council (2023) is urging for a diverse governing body to represent the community best. For these reasons, teachers and senior leadership team must choose pedagogies that allow collaboration with relevant partners, especially parents, to ensure consistent participation (Donaldson, 2015; Welsh Government, 2019; Gunnþórsdóttir, 2021). Such actions would make Festival of Peace more purposeful because this would mean families become active and knowledgeable participants in their community but also role-models for students (Finn, 2023) to become ethically, informed citizens. 
Summary: 1 min
To summarise what has been discussed in this video, Festival of Peace is an annual week-long event in School X that celebrates differences in the school community through classroom activities and cultural exhibitions represented by ethnically diverse students. But the key element is when the learner, school and community come together to celebrate and learn within this inclusive space. As a reflection, this has made me more knowledgeable of child development through Bronfenbrenner’s theory and its influences, including the policies that protects their wellbeing but also those that alleviate them from barriers to development, such as Social Justice and UNCRC. The purpose and actions of the festival shows, to some extent, the characteristics of learners being ethically informed citizens as they gain understanding of their cultures within their community and the wider world. However, I emphasised a greater parental contribution during this event to make it more impactful. To conclude, this focused on a few QTS strands such as involving partners in learning, learners leading the learning and evaluating the impacts of changes in practice. Reflection and participation are going to be an important aspect of ensuring the school and community maintains strong relationship to help every learner achieve their potential. 
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