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The United Nation Convention of the Right of the Child (UNCRC) came into force in 1989. In 2015, 196 countries came together in the United Nation Conference to comprise a series of universal goals to help reduce the inequalities within society. Urgent action was proposed in both developed and undeveloped countries to educate citizens with the core skills, values and knowledge to meet the ever-growing demands of society and reach the targets set out in the 17 sustainable development goals (Save the Children, n.d.). 
Children living in majority world countries are often faced with hostility, uncertainty and frequently experience barriers which pose limitations on the growth and development. 
South Sudan continues to face multiple humanitarian challenges, including ongoing conflict and displacement, food insecurity and malnutrition, poor access to basic services including healthcare, education and protection, as well as natural disasters and disease (Save the Children, 2021). 
Within this assignment I aim to explore life in South Sudan and discuss some of the most significant barriers to education, particularly those girls face as result of poverty, conflict and unprecedented challenges. I aim to reflect on my findings and compare the similarities and differences of best practice and polices to those imbedded in Wales to form an overall judgement whether enough effort is being directed to develop and support South Sudan.

South Sudan is a low-income country situated in the North-eastern Africa, ‘desperately underdeveloped, with very little basic infrastructure for education, health systems, save water, functioning markets, or paved roads’ (Action Against Hunger, 2021). The World Population Review statistics (2021) show South Sudan currently has a population of approximately eleven million which is rapidly increasing however as the result of poor living conditions death rates are significantly high. In order to gain a clear picture on the main instigating causes it is essential to delve deeper into the history of the country to discover the connections with today’s current issues. Conflict has always been an immense problem for the population of South Sudan, with the country essentially being a warzone for many years causing ‘havoc on both the economy and infrastructure’ (Shimeles and Verdier-Chouchane, 2016, p.162). Civil war initially broke out in 1955 when groups of southern civilian’s fought against the armed forces triumphantly obtaining their freedom becoming and independent state in 1956. South Sudan have continued to experience many turbulent, life changing conflicts causing over 50 years of instability between communities which in turn has led to catastrophic rippling repercussions on the development of the country (Momodu, 2020). As confirmed by Wassarra (2017, p.6) ‘The roots of conflicts in most parts of South Sudan lay in the increasing scarcity of resources, as a result of drought and security uncertainties’. It is estimated that since the most recent acts of war broke out in 2013 this has resulted in approximately 400,000 deaths (Council of Foreign Relations, 2018), fatalities and has meant that approximately 2.3 million civilians, in particular women and children displaced to neighbouring communities to secure stability, safety,  access amenities and survive treacherous diseases. It is noted that the majority of these victims were children, in fact 1.7 million children were displaced, some left orphaned, defending for themselves or left to support the younger children of the family which in turn prevents them from accessing education and developing themselves both cognitively, emotionally and socially ( UNHCR, 2017,p.3). 

‘Poverty is endemic in South Sudan, with at least 80% of the population defined as income poor’ (Henderlight and Morris (2017). Despite education being free to all children, for families experiencing extreme insecurity, schooling is often unaffordable due to the indirect costings of equipment; textbooks, uniform, transportation etc. For Poverty deprived areas who rely heavily on agricultural work to survive, education is perceived as non-essential, children living in rural areas instead of obtaining an education are used to raid cattle and play a central role in contributing to their family income. Inadequate functioning of the agriculture sector poses severe strain across other domains; heightens poverty, causes conflict and adds additional pressure to the low attendance levels at schools (Kenyi, 2011). To meet the target outlined in Goal 1 of the Sustainable Development Goals: No poverty, the International Fund of Agricultural Development (IFAD) aims to support and educate citizens in poor, rural areas to increase knowledge on sustainable agriculture, boost productivity, grow and sell more food and increase income. Southern Sudan Livelihoods Development Project (SSLDP) is an alternative initiative which has positively enhanced some of the poorest parts of South Sudan, offering increase in food security, financing 13.5 million dollars (IFAD, 2018) between 2009-2015 benefitting approximately 38,000 households. In a culture where men are seen as a priority in the development of economic growth, for girls living in such circumstances unable to afford the basic essentials to survive they face barriers accessing education. (Bérenger and Verdier-Chouchane, 2016, p.180). This project supports those living in rural, vulnerable conditions, ‘focusing on households headed by women and households that were displaced by conflict and have returned to their country’ (IFAD, n.d.) Poverty is not just an issue for majority countries, it is a huge global issue, in 2015 it was recorded by United Nations (n.d.): 
More than 736 million people lived below the international poverty line. Around 10 per cent of the world population is living in extreme poverty and struggling to fulfil the most basic needs like health, education, and access to water and sanitation.

To meet the needs of the most vulnerable children in Wales efforts have been directed to develop practices and policies within education settings to reduce the gap between learners in society. As stated by Oxfam (2021) ‘Poverty in Wales isn’t about drought, war or starvation – as it can be in developing countries – but it’s every bit as real’. When comparing Wales to other countries within the UK, it has significantly higher numbers of poverty with over 200,000 children, one third of the population living in low-income households. Just like children living in majority countries they also face difficult challenges such as struggling to cover household bills and pay for everyday necessities such as food, water and other essentials. According to Maslow’s Hierarchy of Needs theory (1970) he proposed that human motives were categorized into five classifications: physiological needs, security, belonging, esteem and self-actualisation. His theory suggests that in order for a child to develop to the best of their abilities he/she would need to acquire the five-stage model. As noted by McLeod (2020) Maslow initially stated ‘that individuals must satisfy lower level deficit needs before progressing on to meet higher level growth needs’. Basic requirements such as good nutrition, hydration, adequate levels of rest, sufficient shelter and warmth are amongst some of the essential need’s children are expected to receive. Failure to do so could lead to detrimental impacts on the cognitive, emotional and social developments. 

The majority of adults and children living in South Sudan have not been given opportunities to access school due to decades of conflict. As a result, ‘the development of basic services was non-existent and accessing infrastructure was difficult’. To address these key issues the Ministry of General Education and Instruction (n.d.) created a system of Alternative Education Systems (AES) which are comprised of 6 flexible learning programmes to cater for the diverse needs of illiterate citizens: Accelerating Learning Programme (ALP), Community Girls Schools (CGS), Pastoralist Education Programme (PEP), Basic Adult literacy Programme (BALP), Intensive English Course (IEC), and South Sudan Interactive Radio Instructions (SSIRI). These programmes looked to reduce the gap between citizens, providing a condensed curriculum for children of all ages, youth and even adults who for a multitude of reasons have not attending school. They focus on removing the inequalities within society targeting specifically the female population. In 2012, approximately 70% of those attending the CGS programme were girls which reinforces the positive advances which have already been obtained. To reduce the risks of exploitation and abduction PEP provides a mobile education whereby teachers travel to rural communities rather than based in a school setting outside of the realms of safety. Additional resources: MP3 players, additional English lessons, adult literacy sessions all look to improve cognitive abilities, encourage learning through the medium of English and help build a society with the socio-economic abilities to meet the targets outlined in the 17 sustainable goals.

The AES programmes aim to ‘Eradicate illiteracy, improve the employability of young people and adult’s & promote lifelong learning for all citizens’ (Ministry of Education, Science & Technology, n.d, p.2). Additional findings in 2015, suggest that prior to the Back to Learning (BTL) campaign children’s education came from word of mouth and therefore in rural areas this was not prioritised in day to day operations. According to research carried out amongst 70 residents in South Sudan, many reflected on education in a negative perspective. Many stated it was costly, unsafe and schools were too far away. This evidence reinforced how these contributing factors posed huge barriers affecting vast amounts of children accessing school. Responding to these issues, UNESCO (2011) states ‘education has a vital role to play in building a better future for South Sudan’. Emphasis needs to be directed to the younger generations but also the wider community to prepare parents with the literacy skills to alter their view on education. According to the Population Reference Bureau (2011) ‘a child born to a mother who can read is 50 per cent more likely to survive past the age of 5 than a child born to an illiterate woman’. Similarly, statistics show there are high numbers of parents in Wales who lack basic literacy skills. It is estimated that 12% of the adult population are illiterate, which poses additional barriers to education for their children in terms of improving pupil engagement, attainment and maximizing pupil progression (National Literacy Trust, 2010). Just like Wales, South Sudan are responding to an illiterate society, with only 27% of the current adult population able to read and write (Ministry of Education, Science and Technology, n.d. p.2).  

Due to vast amounts of destruction and years of conflict, this has led to further crisis preventing farmers accessing arable land, due to direct roads being destroyed and causing delays on the production of crops. It is estimated that 6.5 million people within South Sudan are currently experiencing severe starvation (UNICEF, 2020) as a result of reoccurring violent attacks. Planting and harvesting in unstable conditions, has resulted in mass disruption amongst communities causing extreme food shortages throughout the country, forcing communities to share the little supply of food they had and leaving over half of the population facing emergency levels of hunger (Save the Children, 2021). With major concerns linked to severe population malnourishment, little water and poor sanitary this causes further issues linked to health, vulnerable citizens exposed to diseases leading to early death (UNESCO, 2017). Malnourishment effects the development of children, the irreversible damage to the brain stunts their physical development but also hinders their cognitive abilities. (Breaux, Chilton and Chyatte (2007).
South Sudan’s education system is characterized as a low investment, low capacity, but high demand system. The state building and peace building efforts of the national plans put high demand on the education system to expand fast, reduce inequity, and provide appropriate teaching. But public expenditure is one of the world’s lowest in education (Global Partnership for Education, 2021).

Figures shown in the World Bank Group (2021) presents the Government expenditure on education in South Sudan. When comparing South Sudan to the UK they utilize only 1.5% of the overall financial funding in comparison to 5.4% in the UK. This is a considerable difference, especially when South Sudan have poor infrastructure, insufficient amounts of qualified teachers and limited resources. Although demands are high education in South Sudan lacks the support from Government and rely heavily on grants from Non-Government Organisations to fund such advances.

To meet the needs of deprived families in Wales the Pupil Deprivation Grant is a Welsh Government funded scheme to tackle high volumes of poverty within the school community. As recorded by the Welsh Government (2014, p.2) ‘roughly one in five pupils are failing to get good results, not because of lack of ability, but because they are from a poor background’. To overcome barriers hindering a child’s growth and development, every effort is made to remove inequalities within society, identify the child's individual needs at the earliest opportunity, provide intervention and monitor progression to reduce the learning gap. The PDG offers children living in low-income households the same experiences as their peers, providing basic equipment, essentials like uniform and additional funding to provide extra services such as catch-up literacy and numeracy sessions to improve their attainment capabilities. Whilst South Sudan essentially do not have a deprivation grant the BTL initiative is a Government lead scheme which is supported by UNICEF to provide safe, stable learning environments for those out of education and aims to remove the inequalities which are frequently seen in society. 
At the same time, the initiative sought to address children’s rights in respect of violence, displacement, hunger and discrimination on the grounds of gender and disability. Schools and alternate learning spaces promoted as inclusive Zones of Peace where children could learn to be positive citizens (Cambridge Education, 2019, p.10).

The purpose of the scheme is to measure the outcomes for the most vulnerable children, those aged 13-18 and look to adopt new and improved strategies to enhance equality within education settings. In order to obtain evidence, 9 schools across South Sudan took part in a research based activity to identify the key areas causing the most impact on education and look to find an alternative course of action which can be monitored to track productivity and progression.

South Sudanese children are at significant risk of exploitation. With very little education, this creates barriers in their understanding, limiting their options to survive in refugee camps and subsequently children were easily forced into armed groups or used by the armed forces. Education settings although intentionally designed to provide a safe, secure learning environment, in South Sudan children are exposed to severe instability, threat of abduction and sexual enslavement as a result of attending school. (Machal, 2001, pp.7-23). ‘Women and girls in South Sudan suffer among the highest levels of physical and sexual violence in the world’. To respond to the severity of the humanitarian crisis a research project was conducted between 2015-2016 to identify how many females between the age of 15-64 had been affected by acts of non-consensual sexual violence. 2,000 girls and women were interviewed, and findings show that 35% of them had experienced rape, or other forms of unprohibited sexual activity during their lifetime (Ellsberg et al, 2020, p.1). Further reports indicate that the current position of South Sudan has drastically plummeted, evidence documented by Fincham (2018, p.364) states: the ‘dropout rate are also highly sensitive to gender’ which unfortunately, has led to further barriers of gender inequality causing girls dropout rate to escalate. Over the past few years ‘the trafficking of human beings has attracted considerable public and political concern at national and global levels’ (Lee, 2011, p.1). 

‘South Sudan has the seventh highest prevalence of child marriage in the world’ (Toby, 2019). In the UNCRC (n.d.) Article 2 states:
Parties shall take all appropriate measures to ensure that the child is protected against all forms of discrimination or punishment on the basis of the status, activities, expressed opinions, or beliefs of the child’s parents, legal guardians, or family members.

 Although assumptions have been made that child marriage is a method of protection evidence proves, it is not always implemented to maintain female integrity, reduce the exposure to sexual assault or gain security for their child. Sadly, in South Sudanese community’s child marriage is frequently seen as a route to broaden the gap within society, where the male sex is seen to play a more superior, dominant role in the development of the country whereas the female population are perceived with a lower status. Girls are exposed to major barriers preventing them from attending education, from a very young age girls are expected to take part on a ray of domestic duties, which often leads to negative implications on their performance at school, resorting to the girls leaving school prematurely at an undesirable age (Fincham, 2018). Bronfenbrenner (1974) and influential theorist in child development acknowledges that ‘everything within a child and everything in that child’s environment affects development and growth (Health Research Funding, 2021). In theory he emphasised that individuals supporting the child can have a positive or negative influence on a child’s future. Therefore, those in the microsystem must be accountable for the choices made on behalf of the child. For children to thrive they must be nurtured, provided with the basic essentials and a secure environment to stimulate growth and development. Unfortunately for children belonging in poverty struck communities they often fail to acquire the support and sense of security from even their close loved ones causing major repercussions on their future.

 Child marriage is often used as a bargaining tool to improve the economic stance of a particular family or community. To prevent further crisis or provide stability for the family, fathers often resort to early marriage as a way of improving their financial income (Vogelstein, 2013). The Sustainable Development Goals (SDGs) aims to transform our world, goal 5 states we must provide gender equality, ‘eliminating all harmful practices, such as child, early and forced marriage’ (United Nations, n.d.). Unfortunately, gender discrimination in South Sudan is a serious issue, with girls taking alternative routes away from education, we are not just removing them from world of education, but posing limitations on the child’s development, and creating further restrictions on the development of the country. 

Research suggests that prior to the BTL initiative approximately 720 schools were closed as a result of criminal activity and conflict which caused major movements within communities to safer areas. As a result of families absconding, unstable environments, homes and school buildings were taken over by soldiers causing many children to be out of education for a considerable amount of time. Due to conflict, children were vulnerable the unknown and consequently families chose to withdraw them from education to maintain their security. The implementation of the BTL and other such schemes including the GPE II saw a vast increase in schools reopening and a rise in children enrolled in education. In fact, by 2018 learner enrolment had increased with over 1800 schools reopening across South Sudan. These schemes have provided equitable access, creating over 2,000 secure learning spaces for students, providing quality education funding financial incentives for the school, staff and children created improved infrastructure: buildings, textbooks, equipment to aid learning and development (Global Partnership for Education, 2021). Non educated teachers were provided the training, skills and knowledge which are creditable to society with the aim to improve pupil attainment and increase attendance. 

Although efforts are being directed to implement programmes, initiatives to reduce inequality and remove barriers to education with little funding it is impossible to meet such drastic measure as outlined in the 2030 vision of Sustainable Development. In order to maximize efforts, the UNCRC Article 28 states: all parties involved in the child’s education must ensure they remove gender discrimination, and meet the necessary goals to achieve the global objectives. Although initiatives including SSLDP have successfully supported 38,000 households in comparison to the population of 11 million, 6.5 million people suffering from severe malnutrition and 2 million children out of education these figures suggest more is required to reach the targets set and provide equality for all. 
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