
In this essay I will be reflecting on the three weeks of Professional Teaching Experience that I have completed. My first experience was undertaken in a reception class. I will reflect on the targets set throughout the experience and how I have achieved these, as well as targets for future practice.
The first target I set for myself was during the observation week of the PTE. The target relates to target S3.3.1 of the QTS Standards; ‘They have high expectations of learners and build successful relationships, centred on teaching and learning.  They establish a purposeful learning environment where diversity is valued and where learners feel secure and confident.’ (Education Wales, 2009). I chose this target as I felt it would allow me to get to know the students and establish connections with them which would lead to a positive learning relationship when I began to teach the students. To cement this positive relationship, I decided to establish myself as someone who could be confided in and who could help them with any problems they have, both personal issues and any problems with their work. I made myself available to the students at all times, and they used this opportunity to come to me with any problems they had. This is particularly important in the foundation phase, where children are learning about the roles of different adults in their lives and how these roles affect the relationships they have with the adults. For example, children use adults as role models for their behaviour and as such by modelling a trusting and supportive personality, children who model this behaviour will in turn become more trusting and supportive to their current peers and throughout their lives. This is supported by the work of Bandura (1961), who found that children with an aggressive role model were more likely to become aggressive themselves. (Saul McLeod, 2016). This links to Social Learning Theory, the concept that behaviours are learnt through modelling and projecting behaviour exhibited by role models. In this instance, by acting as a positive role model, I encourage the children to behave in a positive manner themselves, thus creating a successful relationship between the students and myself. 
I believe I was successful in the outcome of this target. By the end of the observation week, several children came to me for help in both their personal issues and academic needs. I was able to mediate several disputes between the students, which ended in a positive outcome for everyone involved and In an academic sense, many students came to me to help them with work, to explain tasks to them and understand what was being asked of them. They came to me in the expectation that I would be able to help them, which proves the trust placed in me by them as an adult and a teacher. To further improve my relationships with the children, I would have liked to be able to spend more time with the children. As a relative stranger, having only known the children for three weeks, some were reluctant to confide in me. If able, I would have spent dedicated time to learn about each child personally, in order to help them in the best way possible.
My second target was set for my first week of teaching in small groups, it relates to QTS Standard S3.3.11, ‘They can take responsibility for teaching a class or classes over a sustained and substantial period of time.  They are able to teach across the age and ability range for which they are trained.’ (Education Wales, 2009). In order to achieve this, throughout the week I consistently taught both small groups of 10-15 children and occasionally and entire class of 25. In order to gain experience of teaching an entire class, I took responsibility for a pre-planned Physical Education lesson for a mixed ability class containing children with behavioural challenges. This lesson was challenging, as it was my first experience of teaching children with these specific and therefore, I did not have the advantage of knowing them personally. This was also my first experience of taking a full class for an extended period. In this lesson, I built in their previous knowledge of gross motor skills in preparation for them to practice an underarm roll. This employed Vygotsky’s theory of the Zone of Proximal Development. The activity was a new experience for them, however it did push them into learning something new, therefore putting them in the ZPD, the preferred state for learning to take place (Grigg, 2010). I found that this worked well in the group, as the task was not above or below their current ability level. This lesson was pre-planned; however, I made some changes to the existing plan to allow the plan to be part of both the current and new curriculums. Another challenge was the behaviour of some of the children, particularly those with ALN. To combat this, I asked the Learning Support Assistant to stay with the group containing the ALN children to best support them. I found this worked well and kept all of the children engaged throughout the session.
In order to improve this session further, in the future I would try to employ some cross-curricular and ESDGC skills into the activities, particularly on events such as Fairtrade Fortnight and Red Nose Day. This could also help develop the cross-curricular responsibilities set out in Donaldson’s new curriculum (Learning Wales, 2015). I would also like to be able to make better use of any additional adults in the session, as I felt I tried to do too much of the lesson myself, and this was reflected in the feedback given to me by the LSA.
The last target I set for myself relates to target S2.4 of the QTS Standards, ‘S2.4 They understand how learners’ physical, intellectual, linguistic, social, cultural and emotional development can affect their learning.’ (Education Wales 2009). I decided to undertake some research into the local area and allow this to possibly influence my teachings, as many studies have found that children from less wealthy areas do less well in school, (Equality Trust 2012-2017). Taking this into account, I decided that I would ensure my lesson plans were on topics that the children could relate to as well as being at a level they could understand. For example, during a topic lesson based around Fairtrade Fortnight, I focussed on aspects of the charity such as its presence in supermarkets and other aspects that would have been familiar to them, rather than other aspects which may be more foreign to them and as such leave less of an impact on their memories and learning. I then chose another task which they will be familiar with, designing a Fairtrade lunchbox. Most of the children have lunchboxes for their school meal, and as such they related more to the topic. In the future, to be able to further meet this standard, I would allow my lessons to be guided by the personal experiences of the children, in order to allow them to gain the maximum from the experience.
There are a small number of EAL children in the reception class and most of them share Polish as their native language. Some of these children speak more English than others, so in order for them to have the greatest benefit of the lesson, I sat them together. Those with a firmer grasp of the language helped those who had little, this allowed all the children to complete the task to a higher standard than they would have done without the assistance of their peers. This is a practice I would like to repeat in the future as I found it allowed everyone to gain the most from the learning.
In conclusion, I have found that I was able to meet most of my targets set during my PTE1. Looking forward to PTE2, I will take the good practice I have witnessed and the effective strategies I have learned to employ in my next phase. When reflecting on my teaching experience so far, I have found that I have improved vastly as a professional as well as gaining experience in a setting different from any I have visited before. This experience has greatly shaped both my professional demeanour and my conceptions of Primary Teaching.
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