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Teaching resources take many forms, and can be hand-made, purchased, or hired.  Oxford Dictionary Online (2020) defines a resource as “a stock or supply of money, materials, staff, and other assets that can be drawn on by a person or organisation in order to function effectively”.  There are various resources out there for different elements of classroom management, some are more effective than others, and some may suit one pupil better than another.  The writer of this essay has found this out first-hand whilst working in a reception class in a mixed English and Welsh medium school, and it will be referred to as SchoolA throughout the essay.  SchoolA is located in a deprived area, and the percentage of its pupils that are living in poverty is higher than the national average, and the school also has a higher percentage of additional learning needs (ALN) pupils than other schools within the district.  As like other schools in the country, SchoolA’s budget is being cut, and resources (amongst other things) are increasing in price, so every penny counts when trying to find the right resource within the school environment.
The resource chosen for this essay is a ‘reward chart’, which is also sometimes known as a ‘behaviour chart’ or a ‘sticker chart’ (pictured below).  The sticker chart will be followed by some basic instructions on how to use it, and a rationale of why it was chosen.  Further on in the essay, it will move on to how you can use one reward chart for multiple children to encourage a whole classroom approach.  [image: A close up of a logo  Description automatically generated]
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	Firstly, no reward system will work without knowing what to do in order to get the reward, so it is paramount that both the adult and child knows what to do to get a sticker, and how many stickers the child needs to get to have the reward, which the likes of Visser (2000), Pollard et al. (2008), and Cohen et al. (2006) all agree with.  For pupils that may need reminding, it may be necessary to have a list of positive actions they can do to achieve a sticker next to the chart to remind them.
	Secondly, the adult must be consistent and thorough, if a child does a task that deserves a sticker then they should get one, otherwise they will come to the conclusion that the sticker chart is just for show and the reward is unobtainable.
	The sticker chart above has fifteen spaces for stickers, if using this in a school environment then a pupil must get three every school day to achieve the reward by the end of the week.  If the child is of a young age or easily distracted, then it may be beneficial for the sticker chart to be in full view to remind them about what the consequences of their actions can lead to, and keep them on the right track.  It may also be good to have multiple tasks for a pupil to complete in order to fill the sticker chart more quickly, which would encourage positive behaviour as they are reminded more often about where their actions lead them, for example, sitting quietly on the mat when the register is being taken; dressing themselves in outdoor clothes when coming in and going outside; taking part in school exercise; tidying up the classroom after doing activities; or doing their homework.  Of which tasks, will in turn benefit all members within the classroom and teach the child to become more independent.
	With everybody on the same wavelength, the rewards can begin.  Each sticker chart (like the one above) can have the pupil’s name on it, their target, and maybe even their reward as a reminder to what they are working towards.  Then every time they do something good enough to get a sticker (whether it is on a ‘set list’ or not), then they must get one put on their chart.  When the pupil gets fifteen stickers in any given week, they get a reward at the end of it, which can be a reward discussed by the teacher and the pupil, given on a Friday afternoon, to end the week on a positive note.  
	The reason behind choosing this resource is because it is versatile, easy to use, it can be handmade or bought, and personalised to suit the child.  It can also be used as an individual approach, as well as a whole class approach.  You could also take advice from Barnes (2011), and Savage (2010), and use the cross-curricular approach when decorating the resource as you could tie it in with ‘the book of the week’, or a term time project, like ‘animals of the jungle’.  It is a behaviourism approach that theorists like Skinner (1953), and Watson (1913), would agree with, that rewards pupils for their positive behaviour and learning, which encourages the pupil to repeat the action.  The fact that SchoolA rewards the positive and never takes a reward space away if they misbehave is a touch on an holistic approach (Anon., 2003).  Obviously, they have consequences in place for when pupils misbehave, but SchoolA does not agree with taking away something that a pupil has worked hard for. 
	The reception class in SchoolA has a class reward chart, which covers one wall of the classroom.  It is in the theme of superheroes which was voted upon by the class, and each pupil has a template of a superhero’s body with a picture of their face on its shoulders.  This is an enjoyable display for the classroom and is a great conversation starter.  Rather than stickers filling the board, which is quite costly and not very economically friendly, the laminated ‘pupil superhero’ which has a Velcro sticky back, moves from the start line to the finish line instead, which frees up more time that could be spent wisely doing something else than searching for the right sticker chart for the right child, and then printing more sheets when they fill up every week.  If space is an issue within the classroom, it does not have to fill a wall like the superhero display, it can even be created on a computer and shown to the children on the whiteboard.  The only downside that may become of a digital copy, is that it is not in full view of the children and therefore it will not be a constant reminder to them.  Also, the teacher will have to close any work they are doing on the whiteboard in order to add a reward, or remember what rewards each child has in order to add them later, but from experience, it is best to give the child their reward immediately so they know what consequence comes from positive behaviour.
	Teachers in SchoolA use many different reward systems, but most of them in the key stage one setting are based on reward charts or are very similar.  Those using a reward chart use them slightly differently according to what age they teach and how their pupils react to it.  All teachers start with the basics and they ensure that everyone knows how the reward system works, (what they can do to earn a step closer to the reward, how many steps it is until they get their reward, what their reward will be, and when they will get their reward).  The teacher in nursery class has a reward chart for their pupils, but their reward is at the end of their session, as a week is such a long time for a three-year-old.  The reward is always twenty minutes of ‘choosing time’ with five areas available to choose from and those that have worked hard gets to choose their area of play first.  This is good because although the children get to choose, the teacher switches the areas each day, so she has some control over what they are going to pick, but ultimately the choice is down to the pupil.  The teacher in reception also uses this concept which helps with transition, but the reward on a Friday is usually a more fun and a messier one like painting or baking.  The pupils are also encouraged (with supervision) to move their superhero when they earn a reward space, which fills them will pride and reminds them how close they are getting, whereas in nursery class they are not normally allowed to as the class is a little more chaotic and it is very time consuming for a class that hosts part time students.
	Where additional learning needs (ALN) are concerned, it may be essential to tweak any resource to suit the child.  A reward chart is still a good resource to use for ALN pupils as it helps with learning and behaviour, so whatever the need of the child, it could suit them just as well as the other pupils.  You could set them daily rewards instead of weekly ones if they struggle to see the end of week or give them more opportunities to achieve positive behaviour throughout the day so they are reminded more frequently that positive behaviour leads to rewards, and therefore can act positively in future to benefit further.  Keeping notes of resources that does and does not work well is beneficial for success.  What works well at home may not work well in school, but home-school communication is important when it comes to teaching children.  School staff face many challenges, but if they have a strong comprehensive ethos, which is implemented throughout the school, and they work closely with parents then anything is achievable.  
	SchoolA’s moto (2015) is known as ‘the three R’s - Responsible, Respectful, Ready’ and they reward their pupils whenever they are seen acting upon them.  SchoolA’s ethos is “together we aspire, together we achieve” (2015), and they chose this ethos as they believe in the whole school approach and wanted a strong inclusive ethos.  Ravet (2007) expressed about the importance of a whole school approach to build and retain an ethos.  An ethos is more than a set of values in a policy that has little hold on the day to day workings of a school, “rather, a supportive ethos relates to an emotionally literate school where rights, responsibilities, open communication and collaboration are embedded in all areas of the school” (Adams, 2009, p. 18).  The Elton Report (1989) documented the influence of a strong ethos, and the writers of the report noted differences in atmospheres in the schools which could not be defined by the home backgrounds of the pupils.
	The Behaviour for Learning (B4L) framework proposes that “the B4L approach is an emphasis on the influence of relationships upon children’s learning behaviours” (Adams, 2009, p. 8) .  Meaning that the relationship you have with yourself, others and the curriculum will define your behaviour and the behaviour of your pupils, (EPPI-Centre, 2004).  To expand on that, the relationship you have with yourself can benefit your teaching style greatly, you are never too old to grow and change your mindset.  By having a growth mindset (and teaching your pupils to have a growth mindset), you will believe that you can obtain any skill you desire if you put in the effort, work hard and study, which is a great ethos for anyone to have (Dweck, 2015).  The relationship you have with others (which includes family, friends, staff, and pupils), can help the classroom environment too.  If you have a good relationship with the other teachers and teaching assistants, then that will come out in your work and benefit the whole class.  If you have a good relationship with your students and you get to know what they like and do not like, they in turn they will learn to trust you and talk to you about their life.  You can use this to your advantage when planning lessons to enhance their learning, and include the things they like as a reward for Friday if they work hard all week, which will motivate them to work harder in order to get it.  If you have a good relationship with the curriculum then it will show when you are delivering the lessons, if you are passionate about something it will show through your work, and if you are excited about something, it can be contagious and your pupils will be excited about it too and eager to learn. 
	It is emphasised by Adams (2009) that  “confidence - not arrogance - is the key.  In part, this involves demonstrating relaxed body language, appearing composed and being pleasant” (Rogers, 1998, p. 16).  Then it goes on to add that O’Flynn et al. (2003) also agrees with relaxed body language, but adds the importance of eye contact and a calm and steady voice, which is also recognised by Egan (2013) in his SOLER theory.
	To conclude, the writer believes that a reward chart is a great resource for most pupils, and if used correctly it can be very satisfying for both pupils and teaching staff.  It is versatile, adaptive and can be personalised to suit every child.  It can be used for any age group, for behaviour, learning or both. The rewards can be changed to daily, weekly, monthly, termly, or even yearly, although the latter few would best be saved for secondary school aged pupils, that have a better comprehension of time.  
	Adults must remember to be consistent with their rewards, otherwise the system just will not work.  Much more than that the pupil will lose faith in the teacher after promising something that does not come.  It can be used as an individual or a whole school approach.  It can also be used to promote the school ethos, if pupils continue to follow the ethos into adulthood they will grow into hard working, respectable adults with great ethics to live by.
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